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#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or
professional examinations of content knowledge.

Assessment 1. Praxis Il in Special Education
1. A brief description of the assessment and its use in the program

Although not a graduation requirement, candidates seeking Special Education
certification (Non-Categorical, K-12) in Washington, DC, are required to test
successfully on the Educational Testing Service (ETS) Praxis Il exam #5354
(Special Education: Core Knowledge and Applications) and at least one of the
following: Principles of Learning and Teaching: Early Childhood #5621;
Principles of Learning and Teaching: Grades K—6 #5622; Principles of Learning
and Teaching: Grades 5-9#5623; Principles of Learning and Teaching: Grades
7-12. The Principles of Learning exams are not a content measure and thus not
reported. The Core Knowledge and Applications measure was adopted by the
Office of the State Superintendent of Education (OSSE), effective September 1,
2011. The test contains 120 questions in the following areas and may be taken
on a computer or in a paper format.

Development and Characteristics of Learners (16%)
Planning and the Learning Environment (23%)
Instruction (23%)

Assessment (18%)

Foundations and Professional Responsibilities (20%)

The data are based on reported results. Candidates tend to receive licensure in
various jurisdictions (e.g. Maryland, DC, Virginia). In these jurisdictions PRAXIS
Il is required for certification. Thus, candidates often send these scores to their
jurisdiction. Since this test is not required for graduation, Trinity experiences
some difficulty in collecting scores. In addition, not all schools require licensure
(e.g. charter schools). Thus, some candidates may choose not to take the exam.

A description of how this assessment specifically aligns with the standards it is
cited for is included in Section Ill.

2. Alignment with Standards and Initial Special Education Individualized
General and Independence Curriculum Combined Specialty Set.

Test Category CEC Standard
Development and Characteristics of Learners Standard 1

- Human development and behavior ISCI 1 K1

- Theoretical approaches to student learning and ISCI 1 K3
motivation ISCI 1 K4

- Basic characteristics and defining factors for each of ISCI 1 K10
the major disability categories ISCl 1 K11

- Impact of disabilities on individuals, families and society






Test Category

CEC Standard

across the life span

- Impact of language, cultural, and gender differences on
the identification process

- Co-occurring conditions

- How family systems contribute to the development of
individuals with disabilities

- Environmental and societal influences on student
development and achievement

Planning and the Learning Environment
- Characteristics of good lesson plans

Standards 5, 2

- Basic elements of effective lesson plans ISCI5 S5

- Learning objectives that are measurable and ISCI 5 S8

appropriately challenging ISCI 5 S15

- Means of providing access to the curriculum

- Organizing the learning environment ISCI 2 K2

- Understands how to manage student behavior ISCI 2 K3

- Theory and practice of effective classroom

management ISCI 2 K4

- Design and maintenance of a safe and supportive ISCI 2 K8

classroom environment that promotes student

achievement

Instruction Standard 5

- Instructional strategies/techniques that are appropriate,

considering students’ ages and abilities ISCI 5 K2

- Instructional strategies for ensuring individual academic | |SCI 5 K3

success in one-to-one, small group, and large group

settings IGC5 K1

- Instructional strategies that facilitate maintenance and cs K1

generalization of concepts

- Selection and implementation of research-based

interventions of individual students IGC5 K3

- Selection and implementation of supplementary and/or

functional curriculum IGC5 K4

- Options for assistive technology lHC5 K2

- Instructional strategies/techniques that support

transition goals IGC5 K5

Preventive strategies and intervention strategies for at- IIC5 K3

risk learners

Assessment Standard 4

- Evidence-based assessments that are effective and

appropriate ISCl 4 K2

- Defines and uses various assessments ISCl 4 K4

- Interprets assessment results

- Understands and uses the results of assessments IGC4 K1
[IC4 K1
ISCl 4 S5

ISCI 4 S6






Test Category

CEC Standard

IGC4 S3
[1C4 S3

Foundations and Professional Responsibilities

- Federal definitions

- Federal requirements for the pre-referral, referral, and
identification

- Components of a legally defensible individualized
education plan

- Major legislation

- Roles and responsibilities of the special education
teacher

- Roles and responsibilities of other professionals who
deliver special education services

- Strengths and limitations of various collaborative
approaches

- Communication with stakeholders

- Potential bias issues that may impact teaching and
interactions with students and their families

Standards 6, 7

ISCI 6 K2
ISCl 6 K3
ISCI 6 K4

ISCI 6 K6
ISCl 6 K11

IGC6 K1
e K1

ISCI 7 K1
IGC7 K4






Analysis of the Data Findings

A total of four candidates reported scores for test #5354 (adopted by OSSE in
September 2011) during the Fall 2014, Spring 2015, and Fall 2015 semesters.
100% earned qualifying scores. While the required score is 151, the average

score for these graduates was 170. This is well above the required score.

Candidates generally fell within the average range or above the average range
(of raw scores) in Planning and Learning Environments, Instruction, and
Foundations and Professional Responsibilities, suggesting relative strengths in
these areas. More candidates fell below the average raw score in Development
and Characteristics, and Assessment. We have added a new assessment course
(EDCC 606: Assessment and Development of Individualized Learning
Prescriptions) to address weaknesses in assessment. Our methods courses
(EDTE 634: Teaching Students with Significant Disabilities and EDTE 629:
Teaching Students with High Incidence Disabilities) have been revised to place
more emphasis on a range of disability categories.

Table 1
Average Overall Candidate Scores

Semester/Year # Test Passing Scores Average Score
Takers (minimum to pass is
151)
# %
Fall 2014 1 1 100 179
Spring 2015 1 1 100 171
Fall 2015 2 2 100 159.5
Table 2
Candidate Raw Scores for Subsections Fall 2014*
Subsections Total
Score
Semester/Year | Development Planning and | Instruction Assessment Foundations
and the Learning (average (average and
Characteristics | Environment performance performance Professional
of Learners (average range: 15-19) | range 13-16) Responsibilities
(average performance (average
performance range:17-21) performance
range: 14-17) range: 15-16)
Fall 2014 15(19) 22(24) 20(23) 14(20) 17(22) 179

*Raw points available in parenthesis






Table 2

Average Candidate Raw Scores for Subsections Spring 2015*

Subsections Total
Score
Semester/Year | Development Planningand | Instruction Assessment Foundations
and the Learning (average (average and
Characteristics | Environment performance performance Professional
of Learners (average range: 15-18) | range 12-15) | Responsibilities
(average performance (average
performance range:18-22) performance
range: 11-14) range: 16-20)
Spring 2015 13 (17) 19(26) 17 (23) 11(19) 17(23) 171
*Raw points available in parenthesis
Table 3
Candidate Raw Scores for Subsections Fall 2015
Subsections Total
Score
Development Planning and Instruction ( Assessment Foundations
and the Learning and
Characteristics | Environment Professional
of Learners Responsibilities
RP& |APR |RP& |APR |RP& |[APR |RP& |APR |RP& | APR
RPA RPA RPA RPA RPA
Candidate 1 | 7(16) | 11-14 | 17(26) | 19-22 | 13(24) | 15-20 | 12(20) | 13-17 | 11(20) | 12-16 | 153
Candidate 2 | 16(17) | 11-14 | 17(24) | 16-20 | 18(25) | 16-21 | 13(21) | 14-17 | 14(23) | 15-19 | 166

Note. RP = Raw Pointed Earned; RPA = Raw Points Available (in parentheses); APR = Average Performance Range






ASSESSMENT 1 PRAXIS II


#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge in
Special Education.

Assessment 2: Presentation Project
Description of the Assignment and its Use in the Pr ogram

The presentation project was added as a content measure in Summer 2012 and is,
typically, completed by candidates towards the end of their program. The
assessment is part of EDTE 630, Career Education for Exceptional Children and
Youth, Human Relations in Special Education. In addition to researching and
addressing six specific Special Education themes, candidates present their research
in class.

This assignment allows candidates to demonstrate their understanding of local and
federal laws and regulations related to students with disabilities.

A description of how this assessment specifically a ligns with the standards it is
cited for included in Section IlI.

Candidates are required to research, prepare, and present on the following issues as
they relate to Special Education services in Washington, DC, as follows (Connection
to Initial Special Education Individualized General and Independence Curriculum
Combined can be found in the rubric and data tables below .):

* Special Education Laws and Policies (CEC Standard 6, Professional
Practice)

» Characteristics and Development (CEC Standard 1, Learner Development
and Individual Learning Differences)

* Assessment and Placement Issues (CEC Standard 4, Assessment)

* Impact of Exceptional Conditions on Children and Family (CEC Standards
1 & 2, Learner Development and Learning Environments

* Interaction of Culture and Language with Diagnosis and Treatment (CEC
Standard 6, Professional Practice)

* Collaboration (CEC Standard7)

Description of the Assignment

You, as a special educator, are asked to speak before a group of parents, child
advocates, and city administrators about special education. They have specifically
requested that you speak to the following issues:

1. The federal and local legislation and accompanying policies and regulations
related to special education services for children with disabilities in the District of
Columbia. Provide at least two specific examples of how laws are applied in “real-





life” situations in relation to at least two of the following: referral and identification,
behavior, Individualized Education Programs, Due Process, and dispute
resolution.

2. Characteristics and development of children with special needs. Include
examples of qualifying criteria for individuals from at least five of the thirteen
categories of disabilities. Discuss how culture, language, and socioeconomic play
a role in evaluation of characteristics and development. Finally, discuss how
characteristics and development should be considered in various stages: early
childhood, elementary school, middle and high school (beginning transition), and
movement from school employment or other post-secondary opportunities.

3. The educational assessment and placement procedures established under IDEIA
and related local law. Be specific about how culture, language, race, and
socioeconomic status may play a role in this process. Provide at least two “real-
life” examples of how these procedures are applied in schools.

4. The impact of an exceptional condition on the child’s life. Play specific attention to
the intersection of race, culture, and language. In addition, discuss how a teacher
may use such considerations to support student success.

5. The interaction of culture and language with evaluation, diagnosis, and treatment
of exceptional conditions. A). Discuss how barriers and resources for working with
families from different cultures and/or who speak different language. B).
Specifically discuss barriers and resources regarded to working with English
Language Learners. Describe how language differences may play a role in the
identification of disabilities. Provide at least two specific examples of how you can
apply your knowledge of this interaction when evaluating individuals, and
developing Individualized Education Programs for students.

6. The importance of collaboration between school, families, and community support
systems. Describe at least two specific procedures that could be used to ensure
collaboration between the school, families, and community support systems.

Your speech should be written for a delivery time of approximately one hour.
A manuscript of the speech should be submitted.





Rubric

Criteria

Approaches

Meets

Exceeds

Overall organization
and presentation

The presentation may
not be well organized
or does not include a
knowledge and in-
depth focus on each
topic. Points made in
the presentation may
be overly vague,
general or unfocused.
The presentation may
include inaccuracies or
notable omissions. It
may not be clearly
tailored to the range of
stakeholders or include
enough focus on
special education
practices in the District
itself.

The overall
organization and
presentation is
adequate and covers
most issues with some
degree of breadth and
depth. The speech is
well written and
appropriate to an
audience that includes
the range of
stakeholders listed.
The introduction to the
presentation makes it
clear why the speaker
is qualified to speak to
all topics.

The presentation is
very well organized
and written, and covers
all issues
comprehensively yet
succinctly, with a clear
focus on urban special
education and District
law. The presentation
moves smoothly from
topic to topic.

Issue #1: Special
Education Laws and
Policies

(CEC Standard 6,
Professional

The presentation
includes omissions or
errors in interpretation
of D.C. laws and
mandates for special
education.

The presentation
adequately provides
information on most
key aspects of D.C. law
and regulations
governing special

The presentation
thoroughly and
knowledgeably
summarizes D.C. and
federal law related to
special education

Practice) Explanations may be education, and services, clearly
unclear or not explains the relevance | explaining the impact
ISCI 6 K1 conveyed in ways that | of those laws to all of those laws on
can easily be stakeholders, with an children and families in
understood by the non- | emphasis on the rights | particular. Explanations
educators. Does not of students and are clearly stated.
provide specific families with special Provides at least two
examples of “real-life educational needs. specific “real-life”
application of the laws. | Provides at least two examples of application
The presentation may | specific examples of of the laws. No factual
not focus on the rights | application of the laws. | errors or critical
of families and children | The presentation may | omissions are noted.
to education services. | contain one or more
minor errors or
omissions.
Issue #2: The presentation may | The presentation The presentation
Characteristics and include noticeable adequately clearly and
Development errors or omissions that | summarizes knowledgeably
could lead to confusion | information on the summarizes

(CEC Standard 1,
Development and
varying abilities and

or conveying
misinformation to the
audience. The

range of special
education categories
used in the D.C. school

information on the
range of special
education categories






Criteria

Approaches

Meets

Exceeds

behavior)

ISCI 1 K2

descriptions of special
education categories
may not reflect a clear
understanding of
characteristics or
developmental aspects
of a range of special
needs. No discussion
of the role of culture,
race, language, and
socioeconomic status
and development
through various stages
of schooling. The tone
may not be respectful
in describing
characteristics of
students.

system, and describes
characteristics of
students at different
age levels.
Development of
discussion of the role
of culture, race,
language, and
socioeconomic status
and development
through various stages
of schooling. One or
two omissions or minor
errors may be noted.

and characteristics of
students who are
placed in one or more
category. Clear and
excellent development
of discussion of the
role of culture, race,
language, and
socioeconomic status
and development
through various stages
of schooling. The tone
of this discussion is
knowledge and
respectful, with an
emphasis on the
individuality of each
child taking
precedence over
categorization or
diagnosis. No factual
errors or critical
omissions are noted.

Issue #3: Assessment
and Placement Issues

(CEC Standard 4,
Multiple types of
assessment)

IGC1 S1
[IC3 S1

ISCI 4 K2
[IGC4 K2
[IC4 K2

The presentation may
include noticeable
errors or omissions that
could lead to confusion
or conveying
misinformation to the
audience. The
presentation may not
focus on the most
critical issues related to
assessment and
placement of students
with special needs.
Does not provide
specific examples of
how culture, language,
race, and
socioeconomic status
may play a role in this
process; and at least
two “real-life” examples
of how these
procedures are applied
in schools.

The presentation
adequately
summarizes IDEA and
D.C. law related to
diagnostic
assessments and
placement decisions,
with an emphasis on
parental rights as that
applies to requests for
testing, placement
decisions,
development,
maintenance, and legal
aspects of IEPs.
Provides specific
examples of how
culture, language, race,
and socioeconomic
status may play a role
in this process; and at
least two “real-life”
examples of how these
procedures are applied
in schools. One or two
omissions or minor

The presentation
clearly and
knowledgeably
summarizes laws and
practices related to
assessment and
placements, with
concise explanations of
key terms, concepts,
and assessments
used. Provides specific
examples of how
culture, language, race,
and socioeconomic
status may play a role
in this process; and at
least two “real-life”
examples of how these
procedures are applied
in schools. No factual
errors or critical
omissions are noted.






Criteria

Approaches

Meets

Exceeds

errors may be noted.

Issue #4: Impact of
Exceptional Condition
on Child and Family

(CEC Standard 1,
Effect of exceptional
condition on an
individual's life, &
CEC Standard # 6,
Professional
Learning and
Practice)

ISCI 1 K4

ISCI 6K7

The presentation gives
short shrift to this topic,
or may not clearly
address the range of
complications and
concerns that are
commonly faced by
children and parents of
children with
exceptional needs. The
presentation may not
include examples that
illustrate complications
in concrete terms.

The presentation
adequately targets the
audience about main
factors that exceptional
conditions have on the
life of both the child
and family, including
but not limited to
learning, health and
medical issues, career
goals, and impact on
siblings and parents.
The presentation
includes concrete
examples of factors.

The presentation
comprehensively deals
with the topic of
exceptionality and
quality of life, and
includes suggestions
and resources related
to family support
systems and parent-
school collaboration.

Issue #5a: Interaction
of Culture and
Language with
Diagnosis and
Treatment

(CEC Standard 1,
Cultural perspectives
and interaction with
families; CEC
Standard 6:
Professional and
Ethical Practice)

ISCI 1 K7
ISCI 1K13
ISCI 1 K5
IGC6 K1
[1C6 K1

The presentation may
not adequately address
this topic, or reflects a
biased or stereotyped
approach to cultural
norms. The coverage
of this topic may be
overly abstract.

The presentation
adequately addresses
and includes examples
of factors, related to
cultural or religious
differences, family
dynamics, and/or
socioeconomic
background, that may
interact with diagnosis
and treatment (e.g.
shame, acceptance,
limited resources,
different religious or
cultural attitudes
toward cognitive
disability).

The presentation
addresses how cultural
and family differences
must be taken into
consideration in
diagnosis and
treatment. The
presentation includes
suggestions or
alternatives for school-
family collaboration
that deal respectfully
and knowledgeably
with a range of family
and cultural
differences.

Issue #5b: Interaction
of Culture and

Language

(CEC Standard 1,
Educating ELN

The presentation may
not adequately address
this issue, or may not
clearly articulate the
problems faced by
children with

The presentation
adequately addresses
complications as well
as solutions for
educating children with
exceptional needs who

The presentation
reflects strong
knowledge of both the
problems and
resources available in
educating children who






Criteria

Approaches

Meets

Exceeds

students whose
primary language is
not English)

ISCI 1 K13

ISCI 1 K15

exceptional needs who
are also English
language learners
(ELLs), as well as the
services provided by
schools in this area.

are also ELLs, or
whose parents speak
limited English.

are ELLs, or whose
parents speak limited
English. The
presentation addresses
how language barriers
can mask or be
mistaken for learning
disabilities.

Issue #6: Collaboration

(CEC Standard 7,
Collaborating with
families and other
service providers)

ISCI 7 K2

ISCI 1 K3

The presentation may
not adequately address
this issue, or may not
make a clear or strong
argument for the
importance of
collaboration and the
role of collaboration.
Little to no description
of at least two
procedures that
support collaboration
between schools
families and
communities.

The presentation
adequately addresses
the important role of
school, family, related
service providers, and
community
collaboration in
educating children with
special needs.
Description of at least
two procedures that
support collaboration
between schools
families and
communities.

The presentation
presents a strong
argument for
collaboration as key to
successfully integrating
children with ELNs,
and underlines the
responsibilities of both
family and schools in
meeting this
responsibility. Excellent
description of at least
two procedures that
support collaboration
between schools
families and
communities.

Analysis of the Data Findings

The Presentation Project was added as a content measure in summer 2012. During
summer 2012, 100 percent of candidates met or exceeded the standards noted, with
most exceeding each standard. During summer 2013, 60-100 percent of candidates
met or exceeded each standard, with 0-40 percent approaching each standard.
Specifically, from 2012-2013 the number of candidates exceeding the standards
dropped in the areas of Assessment (standard #4), characteristics and development
(standard #1), and law and policy (standard #6). Specifically, less candidates exceeded
the standards (with more candidates meeting the standards) related to identifying
specific legal principles associated with assessment, and discussing considerations
related to particular disabilities. In addition, more candidates met than exceeded in
describing specific theories and research methods that form the basis for special
education practice. Candidates remained strong in the areas of Child and Family
impact (standard #1 & standard 6), culture and language (standard #1), English
Language Learners (standard #1), and Collaboration (standard #7), with most
candidates exceeding the standard in these areas. Specifically, many candidates
exceeded the standards in their ability to discuss the relationship between disability
and the family, identify characteristics of culture and the environment that should be
considered when working with students with disabilities, and in identifying the roles of





individuals with exceptionalities, their families and other stakeholders in the
Individualized Education Program Development process.

The results of the 2013 assessment should be interpreted with caution as one
candidate represented all the scores in the approaches column. We have met with this
candidate individually to address concerns and work on these competencies, and she
repeated the course in Summer 2014.

All candidates in the Summer 2014 course met or exceeded the standards. Candidates
showed relative strengths in issues 2, 3, 4, and 6. These issues dealt with
development, assessment, impact of disability on children and families, and
collaboration. Issues 1 and 5 (legal issues and culture/language issues respectively)
were general areas where some students received a “meets” as opposed to “exceeds.”

When candidates “met” the standard, rather than exceeding it, the candidates’
presentations demonstrated adequate knowledge of the standard and the requirement
of the presentation. However, the responses lacked detail to meet the “exceeded”
range. We have subsequently revised the course for summer 2015 to focus more on
law and policy, assessment, and characteristics and development in order to support
continued growth of candidates in this area. Specifically, we focused on application of
federal and local laws and policies that relate to IEP compliance, and choice of various
forms of assessment.

All 11 candidates in the summer 2015 course met or exceeded expectations in each
area. For each issue number, 7-8 candidates (64-73 percent respectively) exceeded
the standard. For each issue number, between 3-4 candidates (27-36 percent
respectively) met the standard. The results show more consistency across domains
from the previous years. Candidates who met the standard included responses that
lacked detail. We have revised the assignment to include more specific criteria, so that
candidates clearly understand the need to develop the presentation in detail in order to
show an in-depth understanding of each issue.





Data Table

Criteria

Summer 2013

Summer 2014

Summer 2015

Approach

Meets

Exceeds

Approach

Meets

Exceeds

Approach

Meets

Exceeds

# %

# %

id

%

# %

#

%

# %

# %

Overall
Organization
and
Presentation

1 20

# %
2 40

2 40

0

0

# %
2 33

4 66

0

0

4 36

7 64

Issue #1
CEC
Standard 6
(Law and
Poalicy)
ISCI 6 K1

Issue #2

CEC
Standard 1
(Char. & Dev.)
ISCI 1 K2

Issue #3
CEC
Standard 4
(Assessment)
IGC1 S1

IIC3 S1

ISCI 4 K2
[IGC4 K2
[IC4 K2

Issue #4
CEC

5 100

6 100






Standards 1
&6

ISCI 1 K4
ISCI 6K7

Issue #5a
CEC
Standard 1;
CEC
Standard 6

ISCI 1 K7
ISCI 1K13
ISCI 1 K5
IGC6 K1
[1C6 K1

20

80

33

66

36

64

Issue #5b
CEC
Standard 1
ISCI 1 K13

ISCI 1 K15

20

80

16

84

36

64

Issue #6
CEC
Standard 7
ISCI 7 K2

ISCI 1 K3

100

100

36

64






ASSESSMENT 2 PRESENTATION PROJECT


#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND
DISPOSITIONS: Assessment that demonstrates candidates can effectively plan and
implement appropriate teaching and lear ning experiences.

Assessment 3: Individualized Education Program (IE ~ P)
Description of the Assignment and its Use in the Pr ogram

The IEP assessment was added in Fall 2011 in order to evaluate candidates’ ability to
plan and implement appropriate teaching and learning experiences. The assessment
was part of EDTE 637, Preparation of Individualized Learning Prescriptions, and was
completed in candidates’ second academic year. In Fall 2015, program revisions were
made to the entire special education MAT program of study. A new course, EDCC
606: Assessment and Development of Individualized Learning Prescriptions course
was developed. Beginning in Spring 2016, this Key Assessment will be included in
EDCC 606. In addition to researching and addressing six specific areas related to
Individualized Education Program (IEP) implementation and development, candidates
present their research in class. The assessment document is modeled on forms
currently used by District of Columbia Public Schools. This assignment is intended to
assess a candidate’s ability to thoroughly complete an IEP.

A description of how this assessment specifically a ligns with the standards is included
below. Alignment with the Specialty Set (Initial Sp  ecial Education Individualized
General and Independence Curriculum Combined) isin  cluded in the scoring rubric and
data table.

A description of how this assessment specifically a ligns with the standards it is cited
for is included in Section llI.

Through the completion of the following Individualized Education Program components,
candidates are able to demonstrate their ability to meet the following CEC standards:

* Identification of IEP team participants (CEC Standard 7)

» Academic Concerns — Needs and Impact Statements (CEC Standard 1; CEC
Standard 4)

» Academic Concerns — Annual Goals and Baselines (CEC Standard 5)

* Communication Concerns (CEC Standard 1)

* Emotional, Social, and Behavioral Development (CEC Standard 1)

» Justification for Instructional Services apart from the General Education Setting
(CEC Standard 2)

e Classroom Accommodations (CEC Standard 5)

» Assessment Accommodations (CEC Standard 4)

» Transition Plan (CEC Standard 5)

» Assessment Interpretation and Application (CEC Standard 4)






KEY ASSESSMENT

Individualized Education Program (IEP)

Description of the Assignment and its Use in the Pr ogram

The assessment is part of EDCC 606: Assessment and Preparation of Individualized
Learning Prescriptions (formerly part of EDTE 637: Preparation of Individualized
Learning Prescriptions). In addition to researching and addressing six specific areas
related to Individualized Education Program (IEP) implementation and development,
candidates present their research in class. The assessment document is modeled on
forms currently used by District of Columbia Public Schools. This assignment is
intended to assess a candidate’s ability to thoroughly complete an IEP.

Through the completion of the following Individualized Education Program components,
candidates are able to demonstrate their ability to meet the CEC standards described
above and in the scoring rubric

Instructions: Below is a simulation of the IEP form used in the District of Columbia. It
contains basic information about a hypothetical student, Maria James, who is 16 year-
old student in the 10" grade in a D.C. public high school. Your task is to read the parts
of the IEP that are completed, and fill in the sections that are shaded in yellow, based
on the information provided. (Feel free to add lines as needed to list additional goals,
accommodations, etc.) As you work on this, remember that there are no “right” answers,
only informed answers that reflect a careful interpretation of information provided and
your professional knowledge and judgment as a special educator.

Read all the way through the completed sections of the IEP before beginning to fill out
the required sections. Your work will be scored on a rubric that is based on the CEC
Standards. The rubric aligns to the numbers in red in the IEP.

Individualized Education Program (IEP)

STUDENT INFORMATION

Student Name Grade Ge nder DOB Language
Maria James 9 F 02/06/XXXX English
ELIGIBILITY / IEP INFORMATION

Last Eligibility Meeting Date Last IEP Annual Review Primar vy
Disability

01/31/XXXX 02/08/XXXX Specific Learning
Disability

1 Signatures of IEP Team Participants

IEP MEETING PARTICIPANTS

The list below documents the individuals who participated (attended and had
opportunity to provide input) in the development of this IEP; signatures do not constitute
agreement or disagreement with the content of this IEP, or authorize consent for Part B






services. Parents indicate consent for service implementation by signing the Consent
for Initial Provision of Services Form when the student is initially deemed eligible for
IDEA, Part B services.

Participant Role Name | Attended Signature
Meeting?

Student

2, 3PRESENT LEVEL OF PERFORMANCE AND ANNUAL GOALS (by a rea of
concern)

AREA OF CONCERN
Academic — Mathematics

Present Level of Educational Performance

Maria is able to add and subtract with regrouping. She can calculate single digit by
single-digit multiplication problems and simple double digit by single digit division
problems without the support of a calculator. She is able to solve double digit
multiplication and division problems with the support of a calculator.

Based on WJ lll tests conducted on 12/8/XX, Maria’s mathematics calculation skills are
comparable to those of the average individual in the sixth grade. Her standard score is
within the low average range (76-84), mathematics calculation skills are limited and she
struggles with concerns about the 9" grade. Her grade level equivalences for
mathematics subtests are as follows: Broad Math 7.0; Brief Math 7.2; Math calculation
skills 6.5 — 6.8; Math fluency 6.4; and Applied Problems 7.8.

Based on STAR MATH diagnostic assessments conducted on 9/15/XX, Maria had a
grade equivalent score of 5.4, which is comparable to that of an average fifth grader in
the fourth month of the school year. This score suggests that Maria knows some
fractions and decimals, and has an understanding of how to determine a rule that
relates to variables and how to find factors and multiples and should be able to multiply
and divide large numbers. She also has an understanding of how to determine a rule
that relates two variables and how to determine missing figures in patterns, as well as
an understanding of how to classify angles and polygons.

Needs: Impact on the student:

Annual Goal 1:

Baseline: Anticipated Date of Evaluation Procedures
Achievement and Schedule:






Annual Goal 2:

Baseline: Anticipated Date of Evaluation P rocedures
Achievement and Schedule:
AREA OF CONCERN

Academic — Written Expression

Present Level of Educational Performance

A recent DRA 2 assessment suggests Maria reads at a DRA 2 “50”, which is a 5™ grade
independent reading level. Her QRI score was a 5.2, which indicates a 5™ grade reading
level as well. Maria experiences some difficulty with decoding multi-syllable words and
with comprehension.

According to CBM writing samples obtained weekly in class, Maria can write 35 correct
sequences in five minutes with 20 errors. The number of errors has decreased from the
beginning of the school year from 34 to 21, and her correct sequences increased from
30 to 35.

Strengths: Maria is polite, diligent, and has a positive attitude. She has a strong interest
in creative writing in the form of songs, rap, and poetry. She is cooperative and readily
accepts help and suggestions. Independently, she can write simple sentences with a
clear subject and predicate, and can create a topic sentence if given a model.
Challenges: Maria struggles with consistently applying strategies related to the writing
process and often needs support with each step. She needs assistance generating
ideas, constructing an outline, writing a rough draft, editing, revising and publishing.

Needs: Impact on the student:

Annual Goal 1:

Baseline: Anticipated Date of Evaluation Procedures
Achievement and Schedule:
6/15/XX

Annual Goal 2:

Baseline: Anticipated Date of Evaluation Procedures
Achievement and Schedule:
6/15/XX






4 AREA OF CONCERN
Communication — Speech and Language

Present Level of Educational Performance

A speech-language evaluation had been recommended for Maria, as evidenced in
previous IEPs dating back to 2014, but to date an evaluation has not been completed.
Maria’s current therapist will complete the Test of Auditory Processing Skills to keep on
record for Maria’s future academic or vocational endeavors.

A WJ Il was completed in December 2014. Based on previous psychological and
educational evaluation reports, results of the WJ Ill, and informal assessments and
observations, Maria demonstrates areas of concern in auditory processing, expressive
language, and receptive language. She demonstrates relative strengths in decoding and
encoding (see educational performance for reading). Maria’'s processing deficits
(Processing Speed Index=62, WISC-IV, 05/30/2014) impact her comprehension and
writing across the curriculum. Maria demonstrates increased difficulty when information
is presented verbally without supplementary visuals. She has been making progress in
learning and applying functional vocabulary words. She has also been working on
utilizing her knowledge of targeted vocabulary words to complete job applications and
resumes, and to prepare for job interviews. She has also been working on improving
comprehension strategies targeted at test-taking. Additionally, she has been
demonstrating progress identifying the number of steps and key words presented in
verbal directions.

Needs: Impact on the student:

Annual Goal 1:

Basdline: Anticipated Date of Achievement Evaluation Proceduresand
Schedule:

Annual Goal 2:

Basdline: Anticipated Date of Achievement Evaluation Procedures and
Schedule:

5 AREA OF CONCERN
Emotional, Social, and Behavioral Development

Present Level of Educational Performance

Maria is a hard-working and well-behaved student who, at least in the past, has wanted
to do well in all her classes. Socially, she interacts well with peers and has several
friends. She is warm, charming, and engaging. In group therapy sessions, she listens
attentively to the discussion, consistently volunteers comments, brings up topics to
discuss and can offer insightful and respectful feedback to peers and staff.






Maria seems overwhelmed this year by her classes and seems unable to grasp some of
the academic content. She often has trouble completing assignments in a timely
manner. She frequently seems able to understand directions, but does not seem to
recognize when clarification is necessary. She also does not seem to retain information
from previous instruction. Particularly in the past few months, she has seemed more
distracted and careless in her efforts than previously.

Maria’s organizational skills have improved over time. However, her organizational skills
seem to decline when her anxiety level is high. She is increasingly focused on the need
to find full-time employment once she has completed school, but fails to follow through
on job leads and has missed at least one scheduled interview because she had written
down the wrong date. Her mother is very concerned about Maria’s ability to find
employment and is also concerned about whether she will obtain a high school diploma
at the end of the year. This concern may be a stressor that is playing a role in Maria’s
difficulties this school year.

Although Maria is quite vocal about her concerns with finding a job, she seems to need
support in following through with the application process.

Needs: Impact on the student:

Annual Goal 1:

Baseline: Anticipa ted Date of Evaluation Procedures
Achievement and Schedule:

Annual Goal 2:

Baseline: Anticipated Date of Evaluation Procedures
Achievement and Schedule:

SPECIAL EDUCATION AND RELATED SERVICES

Special Education Services

Service Setting Begin Date End Date Time/Frequency
Resource General 10 hrs per wk
Specialist Education
Services Classroom and

Small Group

Setting Outside






General

Education

Classroom
Related Services
Service Setting Begin Date End Date Time/Frequency
Speech- 4 hours per
Language month
Pathology
Transition 4 hours per
Support month

LEAST RESTRICTIVE ENVIRONMENT

This section describes student needs that require removal from general education to
receive the following special education and related services. Note: The nature of the
disability must be such that the student can only make progress on IEP goals and
objectives by being removed from the general education classroom to receive these
services.

Service

Time/Frequency

6 Justification

Specialized Instruction

10 hours per week

Speech-Language
Pathology

4 hours per month

Behavioral/Occupational

4 hours per month

Support Services

CLASSROOM ACCOMMODATIONS AND STATE ASSESSMENT (DC-C AS)
PARTICIPATION

Accommodations are made as appropriate to allow the student to advance toward
attaining his/her annual goals and be involved and progress in the general curriculum.
Accommodations in general and special education settings may include several areas
(e.g. transportation, school discipline policy, conditional behavioral intervention,
assistive technology, grading modifications, curriculum, materials and equipment,
limited English proficiency services, professional services, and other services). Any
accommodations listed are in effect for the duration of the IEP unless otherwise
indicated.

Student will participate in: [ ] Regular statewide assessment without accommodations
[X] Regular Statewide assessment with accommodations
[ ]Alternate assessment

7 Classroom Accommodations 8 Statewide Accommodations

Presentation Presentation






Response Response

Setting Setting

Timing and scheduling Timing and scheduling

POST SECONDARY TRANSITION PLAN

STUDENT INPUT

Academic Interests:

Maria indicates she enjoys her history and social studies courses because she says
they are “interesting”. Maria enjoys her music class the most because she has a natural
ability for it. Math is her least favorite subject.

Functional Interests:

Maria enjoys creative writing, listening to music, singing, and performing. She is an avid
reader of music and popular magazines. She has never participated in any school clubs
or extracurricular activities, but expresses interest in trying out for a school play or
chorus.

Employment Interests:
Maria indicates she would like to be a singer/songwriter, a sound engineer, or a
preschool teacher.

AGE-APPROPRIATE TRANSITION ASSESSMENT RESULTS

Assessment Type Date Completed Provider or Reviewer

Vocational [school guidance counselor]

Assessment Tool(s): Informal meeting with student and observations

Interpretation of Results

Summary for Post-Secondary Education and Training

Maria expressed an interest in attending college, although her response indicates that
expressing a desire to attend college is the “right answer,” as opposed to something she
wants to do. We discussed the process for applying to the early childhood education or
music program at Montgomery College (MC) and/or UDC, and have so far looked at the
placement test required for admission to MC. Her special education teacher is taking
her and some other students to visit UDC and meet with a counselor there sometime
next month. This may be a goal for which Maria should be encouraged to do further
research.

It appears that Maria’s would like to gain full-time employment at “any job,” while
continuing to pursue other career interests in her spare time. To that end, her special
education teacher has helped her write a resume, and complete job applications for






Giant Food, Whole Foods, Safeway, Burger King, CVS, and others. To date, one
potential employer has called her in for an interview. However, she was not prepared for
interview and did not receive and offer for employment. Maria is responsible and hard-
working, although she has difficulty following instructions and — even though her school
attendance is near perfect — she is tardy at least once a week. We have frequently
discussed her need to develop strategies related to these tendencies once she enters
the workforce. It should be noted that, to date, Maria has never held a job of any kind.

Although we will work with Maria toward application and admission to MC, it is difficult to
imagine her being successful in college without consistent academic support, and
without a strong drive to attain a career that, to her mind, requires a college education.
It appears more productive to work with her this year on skills necessary to obtain and
retain employment that may in time lead to internal promotion. This in turn may allow
Maria to gain the self-confidence, maturity, and motivation needed to pursue higher
education or postsecondary training.

Summary for Independent Living

Maria, who is the oldest child in a single parent household and assumes quite a few
childcare and housework responsibilities, expresses no interest or desire to move out of
her mother’'s home until she “gets married.” Her mother, however, is insistent that Maria
get a job post-high school and contribute to the family income. Although her mother is
not opposed to Maria’s attending college, she expects her to also hold a job at the same
time. Maria is also anxious to have a job so she can have spending money and achieve
some level of autonomy and independence, as well as contribute to household income.

9 COORDINATED SET OF ACTIVITIES FOR POST-SECONDARY ED UCATION AND
TRAINING

The Transition section should identify appropriate, measurable post-secondary
outcomes/goals. Goals should be based upon age-appropriate transition assessments
related to employment, education and/or training, and where appropriate, independent
living skills.

AREA: Post-secondary education and training

Long Range Goal(s):

SHORT-TERM MEASURABLE GOALS

Short Term Measurable Goals:

Baseline: Anticipated date of achievement: 06/15/12






TRANSITION SERVICES FOR POST-SECONDARY EDUCATION AN D TRAINING

Projected | Projected
Service Setting Time Begin End Date
Date

COORDINATED SET OF ACTIVITIES FOR EMPLOYMENT

The transition section should identify appropriate, measureable post-secondary
outcomes/goals. Goals should be based upon age-appropriate transition assessments
related to employment, education and/or training, and where appropriate, independent
living skills.

AREA: Employment

Long Range Goal(s):

SHORT-TERM MEASURABLE GOALS

Short -Term Measurable Goal:

Baseline: Anticipated date of achievement:

TRANSITION SERVICES FOR EMPLOYMENT

Projected | Projected
Service Setting Time Begin End Date
Date

AREA: Independent Living

Long Range Goal(s):

10






SHORT-TERM MEASURABLE GOALS

Short -Term Measurable Goal:

Baseline:

Anticipated date of achievement:

TRANSITION SERVICES FOR INDEPENDENT LIVING

Service

Setting

Projected
Time Begin
Date

Projected
End Date

11






IEP DEVELOPMENT RUBRIC

Criteri a

Approaches
Standard

Meets Standard

Exceeds Standard

1. Identification of IEP
team participants

(CEC Standard 7,
Collaboration)

ISCI 7 K2

The IEP does not
identify at least
three participants
other than the
student who would
most likely be on
the IEP team. Or,
the role of one or
more participants is
not clearly stated or
supported by IEP
information.

The IEP identifies at
least three
participants,
besides the student,
who would likely be
on the IEP team for
this particular
student. Titles of
participants clearly
describe their roles.

In addition, the IEP
identifies at least
two other
participants who
would be useful
contributors to the
IEP team for the
student. Their
participation is
supported by
information in the
IEP.

2. Academic Concerns
- Needs and Impact
Statements

(CEC Standard 1,
Individual Learning
Differences; CEC
Standard 4
Assessment)

ISCI 1 K3

ISCI 4 S5

The needs and
impact statements
may be incomplete
and/or fail to
address the
expected focus of
those statements.
Statements may not
be well supported
by academic
information
provided, or may
misinterpret test or
other data.

The student’s
academic needs,
and the impact of
those needs on the
student, are
adequately
summarized for
math, reading, and
writing. Summarized
statements
accurately reflect
information
provided, although
some may be more
well developed than
others. Statements
reflect the
candidate’s ability to
apply test results to
instructional
considerations.

All summarized
statements of needs
and impact
represent a concise
and thorough
synthesis of the
assessment of
educational
performance
provided.
Statements
incorporate a range
of factors beyond
academic
performance
provided.

3. Academic Concerns
— Annual Goals and
Baselines

(CEC Standard 5,
Instructional
Planning)

In a given academic
area, one or more
goals may not be
clearly grounded in
data provided, or
may represent an
inaccurate
interpretation of

Statements of
annual goals and
baselines in math,
reading, and writing
are adequately
designed to address
student needs in
each area.

All goals statements
are well designed
to, in their entirety,
capture the priorities
and focus of student
learning needs in
each area. Goals
are written in terms

12






ISCI 5 S1
ISCI 5 S5

data. Several goals
statements are not
clear or are not
written in such a
way that they are
measurable. Many
goals may be overly
narrow or overly
broad. Or goals in
any single academic
area may not
capture the priorities
or focus of the
student’s most
critical academic
weaknesses.

Statements reflect a
generally accurate
interpretation of and
attention to test data
and other
information.
Baseline statements
are accurate and
sufficiently concrete
to represent how
student learning
gains will be
measured. Some
statements of goals
may be overly
narrow, or too
ambitious or broad
to be accomplished
within the timeframe
cited.

that allow for them
to be evaluated, but
are sufficiently
broad or deep to
identify the areas of
academic need and
focus. Baseline
statements in all
cases are well
suited to support the
measurement of
goals.

4. Communication
Concerns

(CEC Standard 1,
Learner Development
and Individual
Differences)

IGCI K10
[IC1 K10

Needs and impact
statements may be
incomplete, unclear
or unfocused. They
may not clearly
address the function
those statements
are intended to
serve in the IEP. Or,
the statements may
not be adequately
supported by
student information
related to
communication
abilities. It is not
clear from
statements provided
in this section that
the candidate has a
clear understanding
of student needs
and abilities in this
area.

Needs and impact
statements
adequately
summarize the
student’s needs in
the area of
communication and
language abilities.
Goals and baselines
are reasonably well
designed for
measuring gains.
Statements, goals,
and baselines
generally reflect an
accurate
interpretation and
application of
student information
provided, including
test information. It is
clear that the
candidate has an
adequate grasp of
student needs and
abilities as that

Needs and impact
statements are
concise yet
thorough, taking into
consideration or
synthesizing the full
range of information
provided about the
student. Goals and
baseline statements
are also concise,
thorough, and
professionally
written in
measurable terms.
It is clear that goals
capture the most
salient and critical
factors of student
needs in this area.

13






relates to areas of
concern in the area
of speech,
language, or other
communicative

functions.
5. Emotional, Social Needs and impact Needs and impact Needs and impact
and Behavioral statements may be | statements statements are
Development incomplete, unclear, | adequately concise yet
or unfocused. summarize the thorough, taking into
(CEC Standard 1, Statements may not | behavioral consideration or

Learner Development
and Individual
Learning Differences)

ISCI 1 K11
IGC1 K4
[IC1 K4

clearly address the
intent or focus
intended for those
statements in the
IEP. Or, the
statements
themselves may not
be adequately
supported by the
student information
provided.

improvements that
will encourage the
student toward
greater self-
empowerment and
more productive
behaviors. Annual
goals and baselines
are reasonably well
designed for
measuring gains in
behavioral or other
changes.
Statements, goals,
and baselines
generally reflect an
accurate
interpretation and
application of
student information
provided, including
test information.

synthesizing all
information about
the student
including academic,
communication, and
behavioral
concerns, as well as
student motivations,
interests, and family
background. Goals
are also concise,
thorough, and
professionally
written in
measurable terms.

6. Justification for
Instructional Services
apart from the General
Education setting

(CEC Standard 2,
Learning
Environments)

Justifications are
missing, incomplete,
or do not clearly
support the
provision of
specialized services
based on
information provided
about the student.

Justifications
generally support
the service to be
provided and are
supported by
information about
the student. Some
or all of the
statements would

Justification
statements are
concise but
thorough
statements that
reflect a sound
conceptual
understanding of
the services to be

[IC2 K5 benefit from greater | provided as well as
focus or specificity. | student information.

7. Classroom Accommodations All accommodations | All accommodations

Accommodations may be incomplete, | reflect acceptable are appropriate and

14






(CEC Standard 5,
Instructional
Strategies)

ISCI 5 S1
ISCI 5 S13

or some
accommodations
may not adequately
reflect the definition
of terms in that
section of the IEP.
Many or most of the
accommodations
selected do not
appear to be
specifically crafted
or of any clear
benefit to the
student, as the
student’s
characteristics and
needs are
described.

practice. Most
accommodations
are clearly
supported by
characteristics and
needs of the student
and reflect a
general
understanding of a
repertoire and
appropriate
selections of
instructional
adaptations. It is
clear that most
accommodations
are likely to benefit
the student.

based on sound
practice and
knowledge of
instructional
strategies and
adaptations that are
appropriate for a
student with the
characteristics as
described by the
IEP.
Accommodations
are professionally
written and appear
to be based on a
sound and broad
knowledge of
instructional
strategies and
adaptations.

15






8. Assessment
Accommodations

(CEC Standard 4,
Assessment)

IGC4 S3
[IC4 S3

Some
accommodations
may not be clearly
enough stated, or
the benefits of the
accommodations
suggested may not
have any obvious
relationship to
student
characteristics as
described. One or
more
accommodations
may be impractical
and/or not designed
to achieve the goal
of having equitable
access to
participation in
statement
assessments.

All accommodations
are acceptable, and
serve the purpose
of giving the student
equitable access to
the general
curriculum. Most
accommodations
identified are clearly
enough described,
and are based on
student information
provided and reflect
an adequate
understanding of
supports and
adaptations needed
to help students
with ELN be
successful on
statement
assessment
programs.

All accommodations
appear
professionally
grounded in terms
of appropriate
assessment
modifications. All
accommodations
are clearly targeted
to the academic,
learning, and
behavioral
characteristics of
the student
described.

9. Transition Plan

(CEC Standard 5,
Instructional
Planning)

[IC5 K5
ISCI 5 S18

The candidate has,
overall, not
designed an
adequate,
professionally
sound, practical
package of goals
and strategies for
transitional
planning. It is not
clear that the
candidate took into
consideration all
student information
in designing the
plan. Or the plan
may reflect bias in
terms of the
student’s potential,
interests, or abilities
to work toward
goals that are best

The candidate has
used student
information to
design appropriate
planning strategies
related to the
student’s
postsecondary
career and
educational options
as that relates to
education,
employment, and
independent living
considerations.

The candidate’s
strategies and goals
related to
transitional planning
are detailed,
sensitive, and
responsive to a
range of factors
including the
student’s desires,
abilities, and
potential. All goals
and strategies are
well designed to, in
their entirety,
provide the student
with the best
possible support for
transition into
adulthood and
postsecondary
career or






suited for the
student’s meeting
her maximum
potential and
personal goals.

educational
opportunities.

10. Assessment
Interpretation and
Application

(CEC Standard 4,
Assessment)

ISCI 4 S5

In one or more of
the three areas of
academic concern
or the concern
related to
communication, the
candidate
incorrectly
interpreted or
overlooked critical
assessment
information. Or the
candidate may have
done, overall, an
inadequate job of
interpreting and
integrating
assessment
information. It is not
evident that the
candidate has
sufficient ability to
interpret, select, or
design measurable
outcomes.

Across the three
areas of academic
concern, as well as
in the concerns
related to
communication, the
candidate
adequately
interpreted
standardized test
information, and
identified goals,
baselines and
evaluation
procedures that
were appropriately
measurable for the
time period cited.
Overall, the IEP
indicates the
candidate has an
adequate grasp of
concepts related to
the uses of
assessment,
selection of
appropriate
assessments as a
measure of goals,
and the
interpretation of
assessment results.

Across all areas, the
candidate exhibited
a professionally
accomplished ability
to interpret the most
critical aspects of
standardized test
results and integrate
that information with
other characteristics
or informal
assessment of the
student. It is clear
that the candidate
has a strong
understanding and
knowledge of
various types of
assessments and
their uses.

Analysis of the Data Findings

The IEP assessment was added in Fall 2011 in order to evaluate candidates’ ability to plan
and implement appropriate teaching and learning experiences specific to Special Education
and the preparation of IEPs. The last 3 administrations of this assessment are included in the
report below (fall 2013; fall 2014; fall 2015). One hundred percent of candidates met or






exceeded the standards noted for all three semesters included in the data table below. On
average, 89 percent exceeded the standards and 11 percent met the standards, as follows”

* ldentification of IEP team participants (CEC Standard 7)

* Academic Concerns — Needs and Impact Statements (CEC Standard 1; CEC
Standard 4)

» Academic Concerns — Annual Goals and Baselines (CEC Standard 5)

* Communication Concerns (CEC Standard 1)

* Emotional, Social, and Behavioral Development (CEC Standard 1)

» Justification for Instructional Services apart from the General Education Setting
(CEC Standard 2)

e Classroom Accommodations (CEC Standard 5)

» Assessment Accommodations (CEC Standard 4)

* Transition Plan (CEC Standard 5)

» Assessment Interpretation and Application (CEC Standard 4)

Data from fall 2013 and fall 2014 indicated that most candidates exceeded the standards in all
areas. Although we are pleased that our candidates excel, we were also concerned regarding
grade inflation and critical evaluation of the assignment. Furthermore, we want to be sure the
assignment is robust. Thus, in the faculty training for fall 2015, there was a larger focus on
grade inflation and critical evaluation of all assignments. The program coordinator also
reviewed grading expectations with the instructor for the course for fall 2015. This seems to
have had some impact on overall scores.

Summary of results:

During the fall 2013 and fall 2014 semesters, a majority of candidates exceeded expectations
in all areas, with the fall 2013 scores indicating that only one student met expectations in one
areas (identification of participants) and all candidates scoring “exceeds” in all additional
areas. Fall 2015 results differed from previous administration of the Key Assessment. During
this semester, two candidates scored “approaches” in a number of areas including identifying
participants, articulating academic and social/behavioral concerns, and identifying
communication concerns. One candidate received a grade in the course that will require him
to retake the course. The other candidate with “approaches” in a number of areas was asked
to amend the assignment and resubmit in order to show understanding of these concepts.

Overall, candidates exhibited relative strengths in writing about academic and behavioral
needs and the impact on the student, and in transition planning and assessment interpretation
with 70-80 percent of candidates scoring exceeds in these areas. For example, candidates
showed strengths in ability to identify resources and techniques used to support transition
from school to post-school environments. Some candidates seem to need more support in
writing present levels of performance and 2 (20 percent) approached expectations, 4 (40
percent) met expectations, and 4 (40 percent) exceeded expectations. Candidates showed
relative weaknesses in justification for removal from general education and classroom
accommodations. Thus, the Least Restrictive Environment legislation and regulations were
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reviewed and discussed. This suggests that although candidates are adept at interpreting
formal and informal assessments, some require more support in selecting, adapting, and
modifying assessments to accommodate the unique needs of learners in their classrooms.

The revised course, EDCC 606: Assessment and Preparation of Individualized Learning
Prescriptions allows for re-evaluation of the assignment in order to address some of the
relative weaknesses in the scores. Candidates will be asked to practice writing present levels
of performance a number of times throughout the course. In addition, the course includes
more rigorous instruction in selecting, adapting, and modifying assessments, in addition to
more instruction in outlining meaningful accommodations.
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Data Table

Criteria Fall 2013 Fall 2014 Fall 2015

Appr. Meets Exceeds Appr Meets Exceed Appr Meets Exceeds

# % # % # % # % # % # % # % # % # %
Identification 0 0 1 20 4 80 0 0 2 25 6 75 2 20 1 10 7 70
of IEP team
participants

CEC
Standard 7

ISCI 7 K2

Academic 0 0 0 0 5 100 0 0 2 25 6 75 2 20 4 40 4 40
Concerns

CEC

Standard 1;
Standard 4
ISCI 1 K3

ISCI 4 S5

Academic 0 0 0 0 5 100 0 0 2 25 6 75 1 10 1 10 8 80
Concerns

CEC
Standard 5

ISCI 5 S1
ISCI 5 S5

Communicatio 0 0 0 0 5 100 0 0 2 25 6 75 2 20 1 10 |7 70
n Concerns

CEC
Standard 1

IGCI K10
[IC1 K10
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Emotional,
Social and
Behavioral
Development

CEC
Standard 1

ISCI 1 K11
IGC1 K4
lIC1 K4

100

25

75

20

80

Justification
for
Instructional
Services

CEC
Standard 2

[1IC2 K5

100

12

88

50

50

Classroom
Accommodati
ons

CEC
Standard 5

ISCI 5 S1
ISCI 5 S13

100

12

88

50

50

Assessment
Accommodati
ons

CEC
Standard 4

IGC4 S3
1IC4 S3

100

12

88

20

80

Transition
Plan

100

12

88

20

80
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CEC
Standard 5

lIC5 K5
ISCI 5 S18

Assessment
Interpretation
and
Application

CEC
Standard 4

ISCI 4 S5

100

25

75

20

80
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ASSESSMENT 3 IEP


#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDG E, SKILLS,
AND DISPOSITIONS: Assessment that demonstrates camndhtes' knowledge, skills,
and dispositions are applied effectively in practie.

Assessment 4: Student Teaching Evaluation
1. A brief description of the assessment and its us e in the program.

Each Special Education candidate completes a semester of Student Teaching.
Student Teaching in Special Education (EDTE 675) and its co-requisite course,
Advanced Seminar in Teaching (EDTE 689) are essential components of the
program; combined, these courses assess candidates’ abilities to transform the
content gathered during their methods courses into cohesive, high quality,
developmentally appropriate teaching practice.

2. A description of how this assessment specificall y aligns with the
standards it is cited for in Section lll.

During student teaching, candidates assume the role of a classroom teacher.
Beginning with observations during week 1, candidates gradually take on more
classroom activities and have complete responsibility for the class by week 8.
During week 13, candidates begin to return control to their cooperating teacher.
University supervisors visit approximately 6 times regularly to assess the
candidate’s teaching and, in partnership with the cooperating/mentor teacher at
the site, to support the candidate’s teaching practice. However, the supervisor
may visit more often to provide continued support if necessary. Candidates
receive a formal lesson evaluation at least four times throughout the semester. In
addition, the supervisor conducts a mid-term and final conference with the
candidate and mentor teacher to assess progress towards program standards.

During student teaching, candidates are responsible for the following activities:

» Setting up the learning environment;

* Planning and guiding learning activities;

* Observing, assessing, and documenting the learning and development of
students;

* Interacting with parents, community members, and co-workers;

» Assessing the learning needs of students and determining how to meet
those needs in partnership with parents; and

» Reflecting on their own teaching practice.






Description of the Assignment/Rubric

The university supervisor, in collaboration with the mentor teacher and student
teaching candidate, completes the rubric below for each lesson observation and
site visit. At the end of the student teaching placement, the university supervisor
uses that information to assess the candidate’s overall performance in the areas
specified in the rubric (see rubric below). This allows program coordinators at the
university to assess a candidate’s competency in areas critical for success in
working with individuals with diverse learning needs.

Student Teaching Evaluation Rubric for University S

upervisors, Special

Education

Criteria Approaches (1) Meets (2) Exceeds (3)
Knowledge of May be able to Can identify and Can teach effectively
content effectively teach teach essential across curriculum

CEC Standard 3,
Curricular
Content

ISCI 3 K1
ISCI 3 K2
ISCI 3 K3

some curriculum
areas, but does
not demonstrate
adequate content
and contextual
knowledge across
all general
curriculum areas.

concepts, vocabulary
and content across
the general
curriculum. Lessons
are based on College
and Career Ready
Standards

areas and researches
areas of lesser
knowledge in order to
create rich learning
experiences for
students. Takes
initiative to locate
resources or keep
abreast of research in
order to enhance
instruction. Lessons
are based on College
and Career Ready
Standards.

CEC Standard 5,
Instructional
Planning and
Strategies

Use of
interdisciplinary
approaches when
teaching content

ISCI 5 S76

Displays limited
awareness of
interdisciplinary
approaches to
teaching and
learning and
incorporates only
some of these
strategies.

Is very aware of
interdisciplinary
approaches to
teaching and learning
and regularly
incorporates these
strategies.

Incorporates
interdisciplinary
strategies on a regular
basis and utilizes the
knowledge/skills of
colleagues and
students to enhance
learning.

Developmental
characteristics of
students

CEC Standard 1,
Developmental
Characteristics’
CEC Standard 5

Does not always
design or teach
lessons in a way
that reflects
understanding of
the cognitive and
social/behavioral
developmental

Assesses individual
and group
performance in order
to design instruction
that meets learners’
needs (cognitive,
social, emotional,
and physical).

Designs and
individuates instruction
and/or behavioral
strategies that reflect
strong awareness of
the child’s
developmental
characteristics.






Instructional
Planning
Strategies

ISCI 1 K12

IGC1 S1
IIC3 S1

level of the
student.

Activates prior
knowledge and
experiences

Does demonstrate
some awareness
of the importance
of prerequisite

Consistently helps
students make
connections between
current content and

Lessons include
deliberate
opportunities for
students to discover

CEC Standard 5: | knowledge; their own background | the connections
Planning and however, is and experiences. between current
Instruction inconsistent in content and life
activating experiences. Students
IGC5 S11 students’ prior see the purpose and
IIC5 S5 knowledge. the “big picture.”
Teaching to In teaching groups | Demonstrates Articulates clearly

individual learning
abilities

CEC Standard 1,
Individual
Learning

of learners, is
aware of the need
for adaptations in
assignments, time
allowed, response
modes, etc., and

awareness that
lesson plans take into
account the needs of
various learners.
Appropriate
adaptations are a

individual student
goals and
expectations.
Individualized
instruction is designed
with the goal of

Differences; occasionally routine part of challenging all

CEC Standard 5 accommodates planning and students to achieve
these needs for delivery. their potential.

IGC1 S1 different learners

lIC3 S1 with ELN.

ISCI 5 S15

Selection of Rarely or never Sometimes selects Routinely selects

resources to meet
range of individual
needs: special
education to
gifted

CEC Standard 5,
Instructional
Strategies

ISCI 5 K2

IGC5 K1
IIC5 K1

ISCI 5 S76

selects evidence-
based practices
that are validated
for specific
characteristics of
learners and
settings.

Has limited
knowledge of
additional
resources and
attempts to meet
the individual
needs of some
students (i.e., low-
achieving or

evidence-based
practices that are
validated for specific
characteristics of
learners and settings.

Routinely utilizes
supplemental
materials and outside
resources with
students at both ends
of the learning curve.

Sometimes selects
resources that

evidence-based
practices that are
validated for specific
characteristics of
learners and settings.

Actively seeks out
resources from the
community or
professional
organizations and
utilizes these sources
and materials for the
benefit of varied
learners.

Routinely selects






gifted) by
assessing
resources.

Rarely or never
selects resources
that respond to
cultural, linguistic
and gender
differences.

respond to cultural,
linguistic, and gender
differences.

resources that
respond to cultural,
linguistic and gender
differences.

Expectations for
learning and
achievement

CEC Standards 2
& 5, Learning
Environments&
Instructional
Planning and

Conveys
inconsistent
expectations for
student
achievement
through
instructional goals
and activities,
interactions, and

Appropriately
challenges students
to reach their
potential; gives
positive feedback to
students but does not
lower expectations
for their achievement.

Consistently
encourages and
creates opportunities
for students to achieve
and exceed. Creates
supportive and
nurturing learning
environments that
promote student

Strategies the classroom success and access;
environment, exceptional at
ISCI 2 K4 Instructions are providing positive
ISCI 2 S4 appropriate for the feedback for students
ISCI 2 S7 grade level or
course.
ISCI 5 S17
Selecting Displays limited Often seeks out Routinely seeks out
resources for awareness and/or | multiple resources for | multiple resources for
general use of resources teaching, including teaching, including
instruction available or does | technology or technology or adaptive

CEC Standard 5,
Instructional
Strategies

IGC5 K1
IIC5 K1

ISCI 5 S7

not take initiative
to obtain materials
or learn about
technology-based
resources that
could enhance
student access to
learning.
Occasionally uses
supplemental
materials.

adaptive technology,
selecting those most
appropriate for
comprehensiveness
and accuracy.
Makes a deliberate
attempt to allow for
multiple ways of
learning.

technology, selecting
those most
appropriate for
comprehensiveness
and accuracy.
Always makes a
deliberate attempt to
allow for multiple ways
of learning.

Seeks out and uses
resources from
professional
organizations, or
community agencies
and support services.
These resources are
not just “add on.” May
advocate for and
obtain technology-
based and adaptive
resources for






students.

Best practices:
multiple teaching
strategies, active
learning,
modeling

CEC Standard 5,
Instructional
Strategies

ISCI 5 S8
ISCI 5 S15

Written plans and
delivery of
instruction may
show evidence of
more than one
strategy within a
lesson and a
limited variety of
approaches over
time. Students do
not generally
demonstrate
active
engagement in
lessons. Some
evidence of
modeling effective
behaviors may be
present, but is not
always consistent
or responsive to
student needs.

Written plans and
delivery of instruction
show multiple
strategies are
effectively
incorporated in each
lesson based on
subject matter and
needs of students.
Students respond
positively to lessons
and learning activities
provided.

Demonstrates a strong
and varied repertoire
of instructional
strategies and
modeling behaviors
that are consistently
appropriate to the
student’s learning or
behavioral needs.

Candidate role in
instructional
process

CEC Standard 5,
Instructional
Strategies

ISCI 5 S2
ISCI 5 S12
ISCI 5 S17

May not
consistently play
an effective
instructional role in
directing or
motivating student
learning.

Assists students to
work independently,
solve problems and
assess their own
work, but is able to
intervene or direct
instruction
appropriately.
Encourages self-
motivation and self-
control.

Demonstrates multiple
roles as needed.
Consistently monitors
student engagement
in learning and
behavior. Knows how
to motivate individual
students to achieve
and succeed.
Consistently
encourages self-
motivation and self-
control.

Positive climate
for intrinsic
motivation

CEC Standard 2,
Learning
Environment
ISCl 2 K4

ISCI 2 S1

Candidate
sometimes
encourages
positive behavior
and study habits.
Candidate
encourages
students to
appreciate others.

Classroom
environment is
positive; students are
encouraged to
support and respect
each other.
Candidate clearly
shows a caring
attitude toward all
students.

Mostly, creates a
safe environment in
which diversity is
valued.

Classroom
environment is
consistently supportive
and nurturing for all
students. Consistently
creates a safe
environment in which
diversity is valued.






Establishing
expectations for
behavior

CEC Standard 2,
Learning
Environments

Standards of
conduct appear to
have been
established for
situations and
most students
seem to
understand them,

Standards of conduct
are clear to all
students. Candidate
reviews and prompts
behaviors when
appropriate.

Standards of conduct
for various situations
are clear to students
and appear to have
been developed or
revised with student
participation.

ISCI 2 S2 if not consistently
follow them.
ISCI2S 10
Monitoring Generally aware of | Is consistently alert to | Monitoring is subtle

student behavior

CEC Standard 2,
Learning
Environments

ISCI 2 S11
ISCI 2 S9

student behavior
but may miss the
activities of some
students. May
neglect to use
positive
reinforcement.

student behavior,
uses positive
reinforcement and
behavior prompts.

and preventive.
Students are
encouraged to monitor
their own and their
peers’ behavior in
appropriate ways.
Consistent use of
positive reinforcement.

Response to
student behavior

CEC Standard 2,
Learning
Environments;

Attempts to
respond to
behavioral issues
but with uneven
results. May not
intervene or

Response to
negative or socially
inappropriate
behavior is handled
well, in ways that
respects the

Response to
inappropriate behavior
is highly effective and
sensitive to student’s
individual needs.
Assists students in

CEC Standard 5, | intervene student’s dignity and | making appropriate

Intervention appropriately mitigates impact on behavior choices.
when student the learning Consistently strives to

ISCI 2 K3 behavior is environment for other | maintain an

ISCI 2 K4 inappropriate or students. environment in which
potentially harmful all students feel safe
to self or others. and non-threatened.

IGC5 S9

IGC5 S22

Discussion May not In general, effective Consistently effective

techniques with
student
participation

CEC Standard 5.
Instructional
Strategies

ISCI 5 S2

ISCI 5 S14

consistently
demonstrate ability
to communicate
effectively with all
students, including
students with
communication
disorders.

communication skills
with individual
students are
demonstrated, as
well as efforts to
engage students in
discussion. The
candidate is effective
in finding means for
communication with
students who are
nonverbal or hearing
or speech-impaired

in engaging in
communication with all
students; works hard
and successfully at
involving students in
discussion and making
contributions to class
decision-making as
well as discussion of
learning topics.

Use of media and

Candidate may not

Lessons consistently

Takes initiative to






technology:
felt/magnetic
boards, charts,
film/overhead
projectors,
computers
(Internet,
PowerPoint,
Distance
Learning, etc.) as
available.

CEC Standard 5,
Instructional

consistently make
use of or know
how to use
available
instructional
technology.

use media and/or
technology to add
instructional impact
and increase
learning.

integrate new
technology formats
and curriculum.
Quiality and depth are
consistently strong.

Strategies

ISCI 5 S7

Purposeful Activities may Learning activities Learning activities

learning activities | follow an are highly relevant to | follow a well-organized

based on organized students’ needs and | progression and follow

essential skills progression but match instructional the school/district

and district are not completely | goals. Unit plans are | curriculum

curriculum compatible with keyed to state/district | requirements and/or
the required curriculum and/or individualized

CEC Standard 5,
Instructional
Planning

ISCI 5 S15
IGC5 S12
IGC5 S24

curriculum or
individualized
instructional plans.

individualized
instructional plans.

instructional plans.

Short- and long-
term planning

CEC Standard 5,
Instructional
planning

ISCI 5 S1
ISCI 5 S8

Short-term
planning is evident
and lessons may
be consistently
prepared. There is
minimal evidence
of long-term
planning or
connections to
past/future
teaching.
Inadequate
attention may be
paid to transitional
planning (to a new
school or
postsecondary
choices). Rarely
plans in
collaboration with

Long-term planning
with connections to
past/future teaching
is clearly evident and
prepared in advance
of teaching, Long-
term and transitional
plans are linked to
students’ needs and
performance. Plans
in collaboration with
team members when
possible. Attention to
transitional planning
when appropriate.

Responds to
unanticipated sources
of input, evaluates
plans in relation to
short and long term
goals. Plans in
collaboration with
team members when
possible. Has a clear
understanding of the
“big picture” for
planning. Attention to
transitional planning
when appropriate.






team members.

Lesson plans:
monitoring and
adjustments

CEC Standard 4,

Begins to check
for understanding
within a lesson.
Attempts to adjust
a lesson but with

Routinely checks for
understanding within
the lesson. Makes
minor adjustments to
lessons or units and

Routinely checks for
understanding within
the lesson. Makes
major adjustment to
plans to meet student

Monitoring mixed results. the adjustments needs, interests and
Student occur smoothly. motivation.

Learning

ISCI 5 S11

Variety of Some instructional | Data on student Involves learner in
formal/informal goals are progress is gathered | self-assessment
assessments assessed but not in multiple ways such | activities to foster

CEC Standard 4,
Assessment

ISCI 4 S8

IGC4 S3

all. Gathering of
assessment data
is more frequent
and begins to use
performance-
based measures.
May not
demonstrate
knowledge of or
ability to interpret
results of common
diagnostic tests
and assessments.

Assessments are
rarely or never
adapted based on
the unique abilities
and needs of

as observations,
portfolios, teacher-
made tests,
performance tasks,
student self-
assessment and
standardized tests,
including the
common types of
standardized tests
used to diagnose
learning/cognitive
and emotional/
behavioral disorders.

Assessments are
mostly adapted
based on the unique
abilities and needs of

awareness of their
strengths/needs and
to set personal goals
for learning. Effectively
uses diagnostic
assessment results to
plan and monitor
student instruction.

Assessments are
routinely adapted
based on unique
abilities and needs of
students.

students. students.
Assessment data | May not Assessment results A deliberate attempt is
used in lesson consistently or are used effectively made to assess
planning/ effectively apply to adjust plans for instructional goals for
adjustment assessment data | individuals and small | the sole purpose of

CEC Standard 4,

to individual or
group lesson

groups.

determining the next
steps in instruction for

Using adjustments. individuals and
Assessments to groups.

Adjust Lesson

Planning

ISCI 4 S8

Evaluates criteria | Feedback to Feedback includes Learners/families are
and feedback families and gualitative comments | involved in setting

CEC Standards 4

students is timely
but may only be

to highlight strengths
or needs, or

criteria for evaluation.
Feedback is






& 7, Provid es minimal (just a implications for future | individualized and

Assessment score). educational planning. | includes personal goal

Results to setting. Descriptive

Family and rubrics are created

Students and shared with
students and families.

ISCI 4 S7

ISCI 7 S2

Recording and Scoring of papers | System for scoring System is highly

Monitoring and written and recording data is | effective and

Assessment Data

CEC Standard 4,
Assessment

ISCI 4 S9

records are
adequate but
require frequent
monitoring to
avoid errors.

fully effective and up-
to-date.

transparent. May
demonstrate ability to
see trends and
instructional
implications in
aggregate data.

Reflection on
teaching (written
journal and
conversations)

CEC Standard 6,
Professional
Learning and
Ethical Practice

Generally
accurate
impression of a
lesson’s success.
Offers vague,
general
suggestions for
improvement or is
dependent on

supervisor’s ideas.

Can accurately
determine whether a
lesson has met the
stated goals and cites
references about how
it may be improved.
Is committed to
reflection, self-
assessment and
learning as an

Is able to critically
analyze a lesson
weighing the relative
strengths and
weakness. Offers
alternative actions
complete with
probable successes
with different
approaches. Actively

ISCI 6 S11 Open to ongoing process. seeks constructive
suggestions. Welcomes criticism.
constructive criticism.
Relationships with | Maintains Seeks opportunities Routinely shares
colleagues professional to work with materials, resources,
cordial colleagues to learn ideas with colleagues.
CEC Standard 7, | relationships with | and grow May volunteer to

Collaboration
with Colleagues

ISCI 7 S6

colleagues, but
may not initiate or
fully understand
the nature of
collaborative
relationships
between general
curriculum and
special education
teachers and/or
school
professionals and

paraprofessionals.

professionally. Is
willing to give and
receive help.
Understands and
effectively models
collaborative
relationships with the
team of educators
and
paraprofessionals
who play a role in the
education of children
with exceptional
needs.

organize tasks or take
the lead with activities
within a
department/team or at
the school level.
Works exceptionally
well and
collaboratively with
colleagues. Clearly
understands the
various roles of school
team members in
supporting the
education of special
needs students.

Professional

Participates in

Consistently

Demonstrates levels






growth (includes
student teaching
requirements and
portfolio)

CEC Standard 6,
Professional
Learning and
Ethical Practice

ISCI 6 S12

professional
activities that are
provided.
Conducts
him/herself in a
professional
manner most of
the time. Some
student teaching
requirements are
not completed.

demonstrates
professionalism in
appearance/manners.
Actively seeks out
professional
literature, colleagues,
conferences,
mentors, etc., to grow
professionally.
Student teaching
requirements are
completed with
guality and depth.

of leadership on a
team or with the
faculty. May include:
sharing new
knowledge/skills,
conducting/sharing
action research in the
classroom, making
presentation to faculty.
Fully coordinating
events such as study
trips, teaching after
school enrichment
classes.

Participation in
school/district
events and
projects.

CEC Standard 6,
Professional
Learning and
Ethical Practice

Participates in
school/district
events when

specifically asked.

Volunteers to
participate in more
than one activity and
makes substantial
contributions,
Participates as much
a possible as a full
staff member.

Frequently seeks
opportunities to
volunteer for activities
outside of own
classroom or creates
activities such as
enrichment/remedial
classes for students
outside of regular
school day. Values

ISCI 6 S12 role in making the
entire school a
productive learning
environment.

Sensitivity to Identifies special Is concerned about Routinely

student needs needs of some all aspects of a child’s | demonstrates

and awareness of
community
resources.

CEC Standard 6,
Ethical Practice

ISCI 6 S14

[1IC6 S3

students but does
communicate
concerns with
other teachers or
staff.

Rarely or never
seeks information
regarding
community
resources for
children with
exceptionalities.

well-being (cognitive,
emotional, social, and
physical) and is alert
to signs of difficulty.
Takes steps to stop
discrimination or
harassment among
students.

Often seeks
information regarding
community resources
for children with
exceptionalities.

sensitivity for the
culture, language,
religion, gender,
disability,
socioeconomic status,
and sexual orientation.
Demonstrates concern
for all aspects of a
child’s well-being.
Takes steps to stop
discrimination or
harassment among
students. Respects
the privacy and
confidentiality of
student information.

Always seeks
information regarding
community resources
for children with

10






exceptionalities.

Respectful and
productive
communication
with families.

CEC Standard 7,
Collaboration

ISCI 7 S1

ISCI 7 S3
ISCI 7 S4

Adheres to the
existing formats
for communication
with parents.
Needs to be
reminded to
communicate with
individual
student’s parents.

Respects the
privacy of
students and
confidentiality of
information.

Teams with other
teachers and staff to
communicate with
parents about their
child’s progress on a
regular basis and
openly welcomes
parents to the
classroom.
Responses to parent
concerns are handled
with great sensitivity.

Respects the privacy
and confidentiality of
student information.

Teams with other
teachers and staff to
communicate with
parents about their
child’s progress on a
regular basis and
openly welcomes
parents to the
classroom. Responses
to parent concerns are
handled with great
sensitivity

Demonstrates initiative
in creating new
avenues for
connections/
communications with
families. This may
include: family
learning projects, a
new or different type
of class newsletter,
utilizing parents in
class projects, or
making sure parents
are connected to
social support
networks and/or
learning opportunities
and special resources

Respects the privacy
and confidentiality of
student information.

11






Lesson Plan Template

)

o — | Name: Date:
< D
o 3
< O
6' >
= Grade/Subject/Class: Unit/Theme/Topic:
«» | Common Core or State Standard(s): What contentiatd(s) are you specifically addressing ir
8 | this lesson?Hint: These need to be focused. Be sure to select tarigards that clearly relate 1
S | your lesson.)
oS
“ | Include Common Core or State Standards AND Extende&tandards (for students with
significant disabilities).
— | Specifically, in measurable language, what do yaatvstudents to know and be able to do by
g the end of the lesson? Be sure to include all carapts of a measureable objective (Condition
S Performance/Behavior, and Criteria) and Blooms Taxay. Hint: Be sure that these are
o | focused and that they relate directly to the steasiaelected.)
O
8 Include at least 1 objective for each “type” of stdent: a. student above grade level, b.
S | student at grade level, and c. student at least twgrades below grade level in relation to the
@ | standard.
- | Provide an explanation of the reasons you are teg¢his lesson including the importance for
2 | children of this age to learn this material. Discdevelopmentally appropriate practices.
S | Describe the instructional approaches and methodswil follow in presenting the material.
&
=z | Materials/Equipment/Preparation: List all materials including texts and assistigeftnology
2 | that are needed to teach this lesson. List iterhelim you organize yourself before the lesson.
2. | Make sure you write or draw an agenda and reviawitit the students. If you are using
% technology, set up and practice before the lesson.
e Materials
e Assistive Technology
« Agenda
*  Texts/books
g o g Accommodations: Explain how you will use accommodations to meetisht needs. This
@ % 3 | includes students with a variety of exceptionagitiglote: Accommodations will vary depending
® 5 5 | on the specific issue and the nature of the lepsesented. “Learning differences” is broadly
cQa |. . . S i .
o 3 inclusive and not limited to students with idemifispecial needs.)
© 7| Differentiation: Explain how you will reach students with a variefyearning preferences. Fof
example, use of Universal Design for Learning (ipidtmethods of presentation, multiple
methods of engagement, and multiple options foesssent). (Example: English Language
Learners, Enrichment, etc.)
& | Explain how you will check for understandidgring the lessonExplain how you will determine
§ whether students have met the lesson objectiag(be end of the lesson.
5
3

12

[«]





*Learning differences include (but are not limited: English Language Learner needs,
enrichment needs, and cultural differences.
Lesson Sequence and Steps (Including Introduddemonstration, Guided Practice,
Independent Practice, Assessment and Closure)

Time/Duration

Sequence of Steps: Detail each step you will use to

Materials and

(e.g., 9:00-9:30, | acquire the desired outcome from your introduction Differentiation
or 10-15 through closure. (Desctibe specific
minutes) (Hint: You will likely include more than six steps. When materials and how
typing into this document, just add on to the steps you will
differentiate
instruction in this
section).
s | 1. Purpose and Objective:State purpose and/or objective
5 of the lesson to the studermsstudent friendly
= language (“Students will be able to...”Be surethat you
o are communicating to the students specifically what you
S expect them to learn/be able to do by the end of the

lesson.
2. Value: Indicate to the students WHY this is worthwhile
for the students.
3. Engagement:Show how you will scaffold or bridge fron
past lessons, grab student attention, and/or cigatest
in the lesson.

>

SBIIAIOY/UONONIISU| 310D

Core activities may include demonstration or mauglguided
practice, independent practice/extension, and
assessment/evaluation.

4,

5.

6.
Continue numbering as needed...

:dn-

deipn/ainso|)

Closure/Wrap-up:

This is the “wrap-up” portion of the lesson, whéme teacher
helps students recall what they have learned itetfson.
Teacher reinforces lesson objective(s).

13






School and Family Partnership

Homework or Create a homework assignment to go along withagbgdn. Demonstrate home/schg
Home Family connections.
Connection

Reflective Practice

Student learning: How do you know the students did/did not meet #ssdn
objectives? What evidence from your assessmentostgyour answer?

Your teaching:
What did you learn about teaching from this lesséfifat was successful? What
would you do differently? What were your proud of?

Analysis of the Data

During the last three academic semesters (fall 2014, spring 2015, fall 2015), 11
out of 12 candidates met or exceeded the standards measured in the Student
Teaching assessment. In the fall of 2015, one candidate approached the
standards in all areas. Thus, ninety-two percent of candidates demonstrated their
pedagogical and professional knowledge, skills, and dispositions during their
student teaching experience. The one candidate experienced significant difficulty
meeting the requirements for the assessment and the course. All “approaches”
discussed below are represented by this one candida te. This candidate did
not pass the course and a remediation plan has been put in place for this
candidate that requires the candidate to retake the course along with additional
courses in reading instruction, behavior management, and differentiating
instruction.

Knowledge of Content (CEC Standard 3): Sixty-six percent of candidates
exceeded expectations in this area, and 25 percent met expectations. One
candidate approached expectations in this area. This was a relative strength of
the candidates. This may be due to the fact that a number of candidates teach
and support students for at least a part of the day in general education
classrooms. Overall, candidates showed understanding of local College and
Career Ready standards, and understanding of the curriculum used in each
school location or classroom. In addition, we revised some of our courses to
include more emphasis on content area knowledge and more instruction on how
to make content accessible to students with diverse learning needs. This may be
a reflection of these adjustments to the course content.

14
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Use of Interdisciplinary approaches (CEC Standard 5): Sixty-six percent of
candidates exceeded expectations and 25 percent met expectations. One
candidate approached expectations in this area. This shows that overall,
candidates were able to select and implement a variety of strategies with learners
with exceptionalities.

Development and Characteristics (CEC Standard 1): Sixty-six percent of
candidates exceeded expectations and 25 percent met expectations. One
candidate approached expectations in this area. Candidates showed
understanding of different ways of learning of individuals with exceptionalities.
This was a relative strength of the candidates.

Activates Prior Knowledge (CEC Standard 5): Eighty-three percent of candidates
exceeded expectations in this area and eight percent met expectations in this
area. One candidate approached expectations here. Candidates showed
understanding of the importance of activating prior knowledge. Specifically, they
met or exceeded the initial specialty set standards by showing they were able to
use instructional methods that may compensate for deficits in memory,
comprehension, and retrieval.

Individual Learning Abilities (CEC Standard 1; CEC Standard 5): Eighty-three
percent of candidates exceeded expectations in this area and eight percent met
expectations in this area. One candidate approached expectations here.
Candidates were able to identify individual learning abilities of students in their
classrooms.

Selection of Resources for Students with Disabilities (Gifted or Students with
Special Educational Needs) (CEC Standard 5): Eighty-three percent of candidates
exceeded expectations in this area and eight percent met expectations in this
area. One candidate approached expectations. Candidates were able to choose
resources that were appropriate for students with diverse needs.

Expectations for Learning (CEC Standards 2 & 5): Eighty-three percent of
candidates exceeded expectations in this area, with 8 percent meeting
expectations. One candidate approached expectations in this area. Candidates
established clear and high learning expectations for all students.

Selecting Resources for General Instruction (CEC Standard 5): Seventy-five
percent of candidates exceeded expectations in this area, and sixteen percent
met expectations in this area. Candidates were able to select resources for
general instruction including textbooks and supplemental materials.

Best Practices (CEC Standard 5): Eighty-three percent of candidates exceeded
expectations in this area, with eight percent meeting expectations. One candidate
approached expectations. For the most part, candidates were able to identify and
apply best practices for teaching in a number of content areas.
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Candidates Role in the Instructional Process (CEC Standard 5): Eighty-three
percent of candidates exceeded expectations in this area, with eight percent
meeting expectations. One candidate approached expectations. This appears to
be a relative strength of the candidates and, thus, a relative strength of the
program. Specifically, candidates excelled supporting increased self-awareness,
self-management, and self-control.

Positive Climate (CEC Standard 2): Ninety-two percent of candidates exceeded
expectations in this area, while one candidate approached expectations in this
area. As mentioned in the introduction to this section, this candidate will be
required to take a behavior management course and part of requirement for
graduation and licensure approval. The data shows that this is a relative strength
of candidates in the program.

Establishing expectations (CEC Standard 2), Monitoring and Responding to
Behavior (CEC Standards 2 & 5): Sixty-six percent of candidates exceeded the
standard, while twenty-five percent met the standard, with one student
approaching expectations. Although many candidates exceeded, this appears to
be a relative weakness when compared to other standards. Specifically,
candidates seem to need more preparation on positive behavior management
strategies and monitoring of student behavior. The revised program of study that
began in fall 2015 includes a behavior management course that will address this
issue.

Discussion Techniques (CEC Standard 5): Sixty-six percent of candidates
exceeded the standard, while twenty-five percent met the standard, with one
student approaching expectations. Although many candidates exceeded, this
appears to be a relative weakness when compared to other standards. The
revised program of study that began in fall 2015 includes a behavior management
course that will address this issue. .

Use of Media/Technology (CEC Standard 5): Fifty percent of candidates
exceeded expectations, while 42 percent met expectations, and one candidate
approached expectations. This appears to be an area where we could support our
candidates more in order to achieve excellence. In addition, some of the teachers
are limited in showing their knowledge of how to incorporate assistive and
instructional technology due to the limited availability of technology at their school
sites. Future program support may include requiring more use of technology in
lessons throughout the course of student teaching placements; and collaboration
with school sites to ensure some technology is available for candidate use during
the student teaching internship.

Purposeful Learning Activities (CEC Standard 5): Sixteen percent of candidates
met expectations in this area and 75 percent exceeded expectations. One
candidate approached expectations. This appears to be a relative strength of the
candidates and, thus, a relative strength of the program.
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Short and Long-Term Planning (CEC Standard 5): Twenty-five percent of
candidates met expectations in this area and 66 percent exceeded expectations.
One candidate approached expectations in this area. This appears to be a relative
strength of the candidates and, thus, a relative strength of the program.

Lesson Planning (CEC Standard 5): Twenty-five percent of candidates met
expectations in this area and 66 percent exceeded expectations. One candidate
approached expectations in this area. In Fall 2014, we piloted a new lesson plan
format based on current research in lesson plan development (Causton-
Theoharis, Theoharis, & Trezek, 2008) and additional information gained from the
this key assessment (see lesson plan template included in this document).

Using a Variety of Assessments (CEC Standard 4): Fifty-eight percent of
candidates exceeded expectations, while 42 percent met expectations, with one
candidate approaching expectations. Candidates required further development in
skills in evaluation of instruction, and monitoring the progress of individuals with
exceptionalities. This appears to be an area where we could support our
candidates more in order to achieve excellence. We have developed a new
assessment course (EDCC 606: Assessment and Preparation of Individualized
Learning Prescriptions) in order to address use of assessment.

Use of Assessment Data and Evaluates Criteria and Feedback (CEC Standards 4
& 7): Fifty-eight percent of candidates exceeded expectations, while 42 percent
met expectations, with one candidate approaching expectations. This appears to
be an area where we could support our candidates more in order to achieve
excellence. We have developed a new assessment course (EDCC 606:
Assessment and Preparation of Individualized Learning Prescriptions) in order to
address use of assessment.

Recording and Monitoring Progress (CEC Standard 4): Fifty-eight percent of
candidates exceeded expectations, while 42 percent met expectations, with one
candidate approaching expectations. This appears to be an area where we could
support our candidates more in order to achieve excellence. We have developed
a new assessment course (EDCC 606: Assessment and Preparation of
Individualized Learning Prescriptions) in order to address use of assessment.

Reflection on Teaching (CEC Standard 6): Eight percent of candidates met
expectations in this area and 75 percent exceeded expectations, and one (eight
percent) candidate approaching expectations. Candidates were able to reflect on
their own teaching practice to improve instruction. This appears to be a relative
strength of the candidates and, thus, a relative strength of the program.

Relationships with Colleagues and Professional Growth (CEC Standard 7):

Seventy five percent exceeded expectations in these areas, while sixteen percent
met expectations, and 8 percent (one student) approached expectations in this
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area. This appears to be a relative strength of the candidates and, thus, a relative
strength of the program.

Participation (CEC Standard 6): Eighty three percent of candidates exceeded
expectations in this area, while 8 percent met expectations, and 8 percent
approached expectations. This appears to be a relative strength of the candidates
and, thus, a relative strength of the program.

Sensitivity to Student Needs (CEC Standard 6): Eighty three percent of
candidates exceeded expectations in this area, while 8 percent met expectations,
and 8 percent approached expectations. This appears to be a relative strength of
the candidates and, thus, a relative strength of the program.

Communication with Families (CEC Standard 7): Eighty three percent of
candidates exceeded expectations in this area, while 8 percent met expectations,
and 8 percent approached expectations. This appears to be a relative strength of
the candidates and, thus, a relative strength of the program.

Candidates showed strengths in a number of areas, including: selecting
resources; establishing expectations; use of best practices; and developing
relationships with students and colleagues. Some areas where we could support
candidates further in order to achieve excellence include: behavior management;
and assessment. In order to address these areas, we have added a classroom
management and positive behavior supports course to the program of study
beginning in fall 2015. We will also focus more on assessment in a number of
courses, and have developed a new course on assessment (EDCC 606
Assessment and Preparation of Individualized Learning Prescriptions), also
available to candidates enrolling after summer 2015.

It should be noted that the candidates who “met” rather than exceeded the
standards measured in this assessment demonstrated all of the competencies
listed above and met graduation requirements. Their evaluations reflected both
adequate knowledge of the standards and purposeful demonstration of
techniques. The difference was in their degree of initiative, depth of awareness,
strength of advocacy efforts, and variety of strategies used. In each case, the
university supervisor met with the candidate following the semester and reviewed
steps needed for the candidates to strengthen their skills.

As mentioned at the beginning of this section, one candidate approached
expectations in all area. This candidate has been placed on an extensive
remediation plan that requires retaking the student teaching internship course,
along with enrolling in, and completing a number of courses related to behavior
management and instructional strategies.
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Data Table

Criteria Fall 2014 Spring 2015 Fall 2015
Approaches Meets Exceeds Approaches Meets Exceeds\pproaches Meets Exceeds
# % # % # % # % # % # % # % # % # 9
Knowledge of 0 0 1 33 2 66 0 0 0 0 1 100 1 12 1 12 6 75
Content,
CEC Standard 3
ISCI 3 K1
ISCI 3 K2
ISCI 3 K3
Interdisciplinary | O 0 1 33 1 66 0 0 1 100f O 0 1 12 1 12 6 75
Approaches
CEC Standard
5
ISCI5S1
Developmental | O 0 1 33 2 66 0 0 0 0 1 100 1 12 1 12 6 75

Characteristics,
CEC Standard 1
ISCI 1 K12

IGC1 S1
IIC3 S1
Prior 0 0 1 33 2 66 0 0 0 0 1 100 1 12 0 0 7 88
Knowledge and
Experiences
Standard 5
IGC5 Sl11
IIC5 S5
Individual 0 0 1 33 2 66 0 0 0 0 1 100 1 12 0 0 7 88
Learning
Abilities,

CEC Standard
1; CEC
Standard 5

IGC1 S1
lIC3 S1
ISCI 5 S15
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Selection of
Resources,
CEC Standard 5
IGC5 K1

IIC5 K1

ISCI 5 S§7

33

66

100

12

84

Expectations for
Learning,

CEC Standards
2&5

ISCI 2 K4
ISCI2 S4

ISClI 2 S7

ISCI 5 S17

33

66

100

12

12

Selecting
Resources,
CEC Standard 5

IGC5 K1
[IC5 K1

ISCI5S7

33

66

100

24

Best Practices,
CEC Standard 5
ISCI 5 S8

ISCI 5 S15

33

66

100

12

84

Candidate Role
in Instructional
Process,

CEC Standard
5

ISCI 5 S2

ISCI 5 S12
ISCI 5 S17

33

66

100

12

84

Oral and
Written
Language

100

100

12

12
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Quality of
Questions

66

33

100

12

24

Positive Climate,
CEC Standard 2
ISCI 2 K4

ISCI 2 S1

100

0 1 100

12

84

Establishing
Expectations,
CEC Standard 2
ISCI 2 S2

ISCI2S 10

100

0 1 100

12

88

Monitoring
Behavior,

CEC Standard 2
ISCI 2 S11

ISCI 2 S9

33

66

0 1 100

12

24

Response to
Behavior,

CEC Standards
28&5

ISCI 2 K3

ISCI 2 K4

IGC5 S9
IGC5 S22

33

66

0 1 100

12

24

DISCUSSION
TECHNIQUES,
CEC
STANDARD 5
ISCI 5 S2

ISCI 5 S14

33

66

100

12

24

Use of Media
and Technology,
CEC Standard 5
ISCI 5 S7

66

33

100

12

38

5(
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Purposeful
Learning
Activities,

CEC Standard 5
ISCI 5 S15
IGC5 S12

IGC5 S24

100

100

12

12

Short and Long-
term Planning,
CEC Standard 5
ISCI 5 S1

ISCI 5 S8

33

66

100

12

24

Lesson Plans,
CEC Standard 5
ISCI 5 S11

33

66

100

12

24

Variety of
Assessments,
CEC Standard 4
ISCl 4 S8

IGC4 S3

33

66

100

12

24

Assessment
data,

CEC Standard 4
ISCI 4 S8

33

66

100

12

24

Evaluates
Criteria and
Feedback,
CEC Standards
4 &7

ISCl 4 S7

ISCI 7 S2

33

66

100

12

24

Recording and
Monitoring
Assessment
Data,

CEC Standard 4
ISCI 4 S9

33

66

100

12

24
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Reflection of
Teaching,

CEC Standard 6
ISCI 6 S11

100

100

12

12

Relationships
with Colleagues,
CEC Standard 7
ISCI 7 S6

100

100

12

24

Professional
Growth,

CEC Standard 6
ISCI 6 S12

100

100

12

12

Participation,
CEC Standard 6
ISCI 6 S12

100

100

12

12

Sensitivity to
Student Needs,
CEC Standard 6
ISCI 6 S14

IIC6 S3

100

100

12

12

Communication
with Families,
CEC Standard 7
ISCI 7 S1

ISCI 7 S3
ISCI 7 S4

100

100

12

24

23





ASSESSMENT 4 STUDENT TEACHING EVALUATION


#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessm ent that
demonstrates candidate effects on student learning.

Assessment 5: Action Research Project
Description of the Assignment and its Use in the Pr ogram

The Action Research Project is used to document candidates’ ability to work with
a student within the context of a classroom. The assessment is part of the
Advanced Seminar in Teaching (EDTE 689) and is completed during candidates’
final semester.

The Action Research Project is divided into five (5) phases, and each phase is
aligned with one or more of the Council for Exceptional Children (CEC)
standards, as follows (Alignment with the Specialty Set: Initial Special
Education Individualized General and Independence C  urriculum Combined
is included in the scoring rubric and data table.):

 Phase I: Determining Scope and Content; Learner Development and
Individual Learning Differences (CEC Standard 1); Learning Environments
(CEC Standard 2)

* Phase Il: Learning Goals and Objectives (CEC Standard 5-Instructional
Planning and Strategies); Research-Based Strategies for Instruction (CEC
Standard 5-Instructional Planning and Strategies)

« Phase lll: Lesson Overviews; Assessment Plan (CEC Standard 4-
Assessment); Assessment Design (CEC Standard 4-Assessment)

* Phase IV: Presentation, Interpretation, and Analysis of Student Learning
(CEC Standard 5-Assessment)

* Phase V: Reflection (CEC Standard 6-Professional Learning and Ethical
Practice)

A description of how this assessment specifically a ligns with the standards it is
cited for in Section IIl.

Summary

Candidates are asked to identify an area of need for students in their classrooms.
This may include behavior, reading skills, homework, or other academic and
social/behavioral skills. They are asked to collect baseline data on the identified
skill or behavior. This includes data such as summative assessment and
information from IEP goals. Next, candidates are asked to establish clear
learning goals and objectives. They are then asked to implement a research-
based strategy aimed at improving that behavioral or academic skill. The
candidates implement a set of lessons or interventions (this is determined based
on skill or behavioral need) and assess students throughout the implementation
of the lessons or interventions. They adjust lessons throughout the





implementation based on that assessment. Finally, they plan a presentation
using technology to present their project and findings from the project, including
assessment data. In addition, they are asked to submit a 1-2 page reflective
essay to reflect on their planning and student learning.

This assignment allows the candidates to show understanding and skills in data
collection, attention to environmental contexts, planning an intervention, using
research based strategies, assessment, and reflection. Thus, we are able to
assess these skills via this performance-based assessment.

The Assignment

Phase |

A. Determination of Project Scope and Content

The candidate, in collaboration with the cooperating teacher and the university
supervisor, will determine a focus for the curriculum content areas(s) for this
project, as well as the group of students who will be included. Once choices
have been made, the candidate will design an approximate 5-day unit of study
organized around a set of learning goals (per student, or per group, or both).
Learning goals may be individualized or stipulated by an IEP, or may be based
on the curriculum established for the grade level(s) of students in the group. The
project should be based on an “authentic” situation; in other words, your unit
should be driven by the learning needs of designated students in the candidate’s
student teaching placement. The unit may take place in a general education,
resource classroom, or self-contained setting.

In one or two concise paragraphs, summarize the general scope and content of
the project. Include mention of the size of the group; curriculum areas, and range
of grade levels addressed in the lesson; the length of time (days and hours) that
require planning an preparation; and the location(s) in which you (the candidate)
will teach.

Note: Phase I. A must be approved by your seminar course instructor before you
proceed with this project.

B. Learner Development and Individual Learning Diff  erences (Standard 1)

Once you (the candidate) have identified the students in your group and been
given direction about the focus of the instruction for those students, you should
collect and provide general background information about your students (take
care to disguise identities, and only include personal characteristics and
information that are relevant to the project). Depending on the range of
individualized curriculum foci and size of the student group, you may describe
characteristics per group (e.g. “six of the eight students read at or below a third
grade level”) or by individual student.

Your background information should include the following:





* gender, age and grade levels represented by the group of students

» range of exceptional characteristics represented by the group of students
(learning, emotional, behavioral, physical)*

* range of language diversity represented by the group of students

This section should be a maximum of two pages in length.

* Provide information as best you can; in your narrative, be sure to distinguish
between factual information that has been shared with you by the classroom
teacher, and information that is based on observations.

C. Contextual Factors (School Environment)-Standard 2

In two or three paragraphs, describe the most relevant factors of the school and
classroom (or classrooms) in which you will conduct your project. You may wish
to give the school a fictional name. Factors may include but are not limited to the
list below.

» School factors: Type of school (public/private/charter/magnet); grades
taught; enrollment size; average class size; number of students classified
as ELN; accommodations, provisions and services for students with ELNs

» School staffing: Number of classroom teachers and special teachers
(SPED, PE etc.); number and type of specialists or non-classroom based
professionals; number and assignments of paraprofessionals.

* School facilities: Presence or absence of gym, cafeteria, playground,
auditorium, computer lab; school-wide technology resources

» Classroom factors: Describe the classroom(s) in which your project will
take place (size, floor plan, furniture, technology, ambiance, and other
issues that may impact the success of your project). Be specific as to
whether or when your instruction takes place in a mainstream classroom
or a different setting.

Phase I

A. Establishment of Learning Goals and Learning Obj  ectives (Standard 5-
Instructional Planning and Strategies)

Establish the learning goals for your project. Depending on the nature of the
group of students you will be working with, your goals may be group-based,
individual-based, or a combination of the two. If, for example, you are working
with a group of students from one class who are struggling to come up to grade
level in math, then you should establish learning goals for the group. If you are
working with students across a range of grade levels or curriculum areas, then
you will develop learning goals per student or per student groupings within the

larger group. As a “ballpark,” plan to identify no more than 2-3 learning
goals for a group of students, and no more than 1-2 learning goals for
students you are working with on an individual basi s. Depending on the

situation or the goal type, you may wish to establish fewer goals.





Each learning goal you establish must be supported by a brief (1-2 sentences)
rationale. For example, your rationale for a math-related learning goal for a
group of fifth-grade students might be to get those students up to grade level on
a 5™-grade math competency standard. Again, your learning goals will likely be
predetermined or at least influenced by the school curriculum or student IEPs.

Develop at least one learning objective for each goal. Your objectives should be
concrete, measurable statements of how you will know that a student has made
progress toward achieving an established goal. Thus, a learning goal of “students
will improve their ability to comprehend and solve written math problems at a fifth
grade level” might be supported by a learning objective of “Students will be able
to write accurate equations for a set of four, 5™ grade level written math problems
within a specified time limit.” Your learning objectives should be a reasonable
measure of the attainment of the learning goal that is specified.

You may wish to use a table format to display your learning goals, rationales, and
objectives. You may also wish to consult with your seminar course instructor at
this point to make sure you are on the right track, or ask your seminar course
instructor to review a draft of your goals and objectives.

B. Development of Research-Based Strategies for Ins  truction (Standard 5-
Instructional Planning and Strategies)

For each of the learning goals you established above (per group and/or per
individual), write an essay-based discussion of the “problem/s” (barriers to
learning) and the “solution/s” (strategies) you will employ to help students learn*.
Your discussion of strategies for each goal should be based on at least one
substantive article or chapter that represents current research in pedagogy, child
psychology or human development, methodology for teaching in the subject
area, the specific learning disability of one or more students in your group, and/or
brain research. Plan on 1-2 pages per learning goal; if it makes sense, you may
discuss more than one learning goal in a single section of the essay.

Your discussion should begin with a description of the student or range of
students for whom a particular learning goal is established. Using factual
information as well as observation, describe the barriers to learning (e.qg.
cognitive, behavioral as well as other factors that may play a role, e.g. language,
physical ability) that you must consider, in the context of the learning goal. Then
go on to describe the range of strategies you plan to use to achieve the learning
goal. Your strategies may be sequential: for example, if your goal is to help fifth
graders solve word problems, you may first need to find out whether students are
having difficulty with math, reading comprehension, or both. Or, you may need to
first teach students some definitions or mental tricks for conceptualizing key
words in math problems.

(Ideally, your research should take place after you identify the “problem,” but
before you formulate strategies.)





*Alternately, you can organize your essay by student or group, instead of by
learning goal. However, if using this approach, be sure that each learning goal for
the student or group is referenced in your discussion.

Phase Ill: Lesson and Assessment Plans (Standard 4  -Assessment)

The next phase of your project is to design a set of lessons and an assessment
plan for your unit of instruction. Although these are described separately as
Parts A, B and C below, it is likely that you will develop these tangentially.

A. Lesson Plan Overview

Using a table or graphic format of your choice, create a day-by-day overview of
the lesson plans for the duration of your Action Research Project. If you are
designing separate instructional plans for individual students or groups, you may
prefer to develop a separate overview for each group/student. (Do whatever
makes best organizational sense to you.)

For each lesson, identify the learning objective(s), main activities,
resources/materials used in those activities, and means by which you will
formally or informally assess student learning during the lesson (pre-, ongoing, or
summative). Most importantly, for each learning activity that is applied to more
than one student, identify adaptations you will make for individual students. (For
example, one student may respond best to technology-based assignments, or
you may adapt based on a range of literacy or mathematical abilities.)

IMPORTANT: Although you should develop your plans before you begin your
instructional unit, you should not be reluctant to change them as you progress
through the unit, particularly as that is directed by your ongoing assessment of
student learning. (If you can, keep track of the changes that you make.)

B. Assessment Plan(s) and Data Collection (Standard 4-Assessment)

Using a table format, create an assessment plan organized around your learning
goals. For each learning goal that you established in Phase II, you should
develop (1) a pre-assessment; (2) a plan for informal ongoing assessments or
continuous monitoring of learning; and (3) a “summative” assessment by which
you will determine learning gains.

As with lesson plans, you may need to develop separate assessment plans for
individual students or groups.

Your assessment plan, particularly the summative assessment for any learning
goal, should be guided by the learning objectives you established in Phase II.

As guided by your assessment plan, you must collect and record “pre- and post-”
data in order to document student learning. This means that your “pre”-





assessment of a learning goal must be designed in such a way that its results
can be compared to the summative assessment of the same learning goal. For
example, a pre-assessment might ask a child to write a description of a friend,
that is scored by a rubric that looks at a range of factors related to that child’'s
composition skills. The summative assessment might be a descriptive essay with
a different topic, but scored with the same rubric.

C. Assessments (Standard 4-Assessment)

Your final project should include submission of all pre-assessments and
summative assessments that you used in your project, along with raw data (may
be hand-written) representing student scores. Assessments should be
accompanied by scoring guides and/or answer sheets. Assessments that are
performance-based (i.e. require students to create a product or perform a skill)
should include a scoring rubric. Your assessments or scoring guides should be
designed in such a way that the results of the assessment will inform you of what
aspects of the learning goals were achieved and not achieved.

Phase IV: Presentation, Interpretation, and Analysi s of Student Learning
(Standard 4-Assessment)

Phase IV of the project will be completed, or at least finalized, after you have
taught your unit. It requires you to create a PowerPoint presentation format that:

* Includes graphic depictions of student learning based on pre- and post-
assessment results (e.g. tables or bar graphs)

* Interpret the data (i.e. narratively summarize the data results), and

* Analyze the data (discuss what data reveal about student learning).

Your PowerPoint should also summarize key aspects of the Action Research
Project from Phases I-Il and Phase V. However, the focus should be on Phase
V.

Phase V: Reflection (Standard 6-Professional Learni ng and Ethical
Practice)

In a 1-2 page essay, reflect on the results of student learning as summarized in
Phase IV. Consider writing about one or more of the topics below. Reflect on
your performance as a teacher and link your performance to student learning
results. Evaluate your performance and identify future actions for improved
practice and professional growth. Your essay should include but is not limited to
the following topics:

* What changes did you make to your learning plans as a result of one or
more of your pre-assessments or ongoing assessments?

 What learning goal had the greatest success? Provide two or more
possible reasons for this success. Consider the roles played by learning goals





and objective, application of research, instructional strategies, assessment
choices, student characteristics or other contextual factors.

* Where were your students least successful? Provide two or more possible
reasons for this lack of success. Again, consider your learning goals and
objectives, instructional strategies, research, assessment choices and student
characteristics or other contextual factors. Discuss what you would do
differently or better in the future to improve student learning on this goal.

Rubric

Criteria

| Approaches

| Meets

| Exceeds

Phase |

A. Determining
Scope and Content

The candidate did not
provide a clear,
thorough or focused
summary of the
project. The
candidate may not
have sought, or
followed through on,
consultation and
approval for the
scope and content of
the project.

The candidate
provided an
adequate summary
of the scope of
content of the
project. Clarity or
information may be
lacking in one or two
minor areas.

The candidate
provided a
thorough yet
concise summary
of the project. The
description
provided clear
information and
necessary detalil
for all required
factors.

B. Learner
Development and
Individual Learning
Differences

CEC Standard 1

ISCI 1 K3
ISCI 1 K7
ISCI 1 K11
ISCI 1 K12

The candidate’s
response may have
been incomplete or
unclear, indicating
that the candidate did
not collect available
background
information on
students. The
response may not
indicate that the
candidate has an
informed
understanding of the
exceptional needs
represented by
students. The
response may not be
uniformly respectful
in its descriptions of
students, or may
focus on student
characteristics that
do not appear
relevant to the
project.

The candidate’s
response
demonstrates
adequate knowledge
and understanding
of the exceptional
learning needs of
students, as well as
the role and impact
of other factors (e.g.
age, grade levels)
as that relates to
group or individual
learning. In one or
two instances, the
candidate may have
drawn inferences
that were not based
on known or shared
knowledge about
one or more
students’
exceptional
conditions.
Candidate includes
consideration of

The candidate’s
response was
detailed and
nuanced, giving
thoughtful
consideration to a
range of relevant
factors. The
candidate was
careful to
distinguish
between known
and inferred
characteristics of
student
exceptionalities.
The candidate
clearly did his or
her homework in
terms of collecting
all available
background
information and
presenting it
accurately.
Candidate






Candidate shows no
or little consideration
of cultural, language,
or other
socioeconomic
factors that may
impact the student.

cultural, language,
or socioeconomic
factors that may
impact the student.

includes an
exceptional
explanation of
consideration of
cultural, language,
or other
socioeconomic
factors that may
impact the
student.

C. The candidate’s The candidate The candidate
Learning response may have adequately selected and
Environments been overly brief or described factors provided a
CEC Standard 2 lacking in detail. The | that apply to the detailed
response may not learning description of the
ISCI 2 K1 reflect that the environment. most critical
IGC2 K2 candidate chose the | Factors that are factors that will
lIC2 K3 most relevant factors, | most critical to the apply to the unit of
and instead may design and delivery | study. It is clear
have only presented | of the unit of study the candidate took
information that was | were included. the initiative to find
readily available, but out details and
not particularly of information that
value in designing or are most
planning the unit of important.
study.
Phase Il
A. Learning Goals Learning goals and Learning goals and | Goals and

and Objectives

CEC Standard 5,
Instructional
Planning and
Strategies

ISCI 5 S5

objectives were not
clearly stated. The
relevance of
objectives to the
learning goals may
have been unclear. It
may not be evident
how the learning
goals are consistent
with the longer term
instructional goals(s)
established for
students. Learning
goals and objectives
may be overly
ambitious for the
timeframe, or too
narrowly developed.

objectives were
adequately stated,
with objectives
written in
measurable terms.
Goals and
objectives take into
consideration the
abilities and needs
of students and
groupings of
students. The
learning goals are
well suited to the
timeframe of the
unit. Learning goals
conform or align to
the long-range
instructional plan
established for each
student, and/or the
class curriculum.

objectives were
clearly written and
well thought
through. Learning
objectives are
especially
reflective of the
needs, abilities,
and learning styles
of individual
students.






B. Research-Based
Strategies for
Instruction

CEC Standard 5,
Instructional
Planning and

The essay did not
adequately and/or
accurately convey
the findings of
research consulted.
The relevance of the
research to the focus

The candidate’s
essay adequately
made connections
between relevant
research and the
learning goals for
students, with

The essay
reflected a solid
understanding of
research
consulted and its
potential
application to

Strategies of the candidate’s attention to the instructional

unit of study (ELNs of | relationship with strategies. The
ISCI 5 K2 students and/or focus | learning goals and candidate clearly
IGC5 S1 of instruction) may students’ did a thorough job
lIC5 S1 not be clear or exceptional needs. of selecting and

sufficiently discussed integrating the

in the essay. research.
Phase llI
A. Lesson Lesson plans may Lesson plans were Lesson plans were
Overviews (CEC have been complete and very well
Standard 5: incomplete or not reasonably detailed. | presented and
Instructional organized in such a Instructional detailed. The
Planning and way that activities adaptations used candidate clearly
Strategies) and sequencing is within group gave careful

ISCI 5 S8

evident. Lessons
may not take into
consideration all
students and/or
parallel learning
activities that may be
occurring at the same
time for different
students or groups.

instruction were
clear.

thought to
planning
differentiated
instruction across
groups and
individual
students.

B. Assessment Plan

CEC Standard 4,
Assessment

ISCI 4 S4

The assessment plan
may not clearly
distinguish between
pre-, ongoing, and
post-instructional
assessments.
Assessments may
not be described
clearly enough, or
may appear to be
inappropriate in
terms of the
placement of the
assessment, its
relation to a learning
goal, or
appropriateness for a
student or group of
students.

The candidate’s
plan, overall, was
complete, logical,
and coherent. The
candidate’s
assessment choices
reflect an adequate
understanding of the
role, design and use
of formative and
summative
assessments.
Assessments are
generally
appropriate to the
learning goals and
objectives they are
intended to meet.
Adaptations to
assessments are
indicated as needed.

The assessment
plan is thorough
and coherent in all
respects. The plan
includes a variety
of informal and
formal assessment
strategies. All
assessments
appear to be well
matched to
learning goals as
well as to the
unique needs and
learning styles of
individual
students.






C. Assessment
Design

One or more of the
assessments
submitted were

Assessments
designed by the
candidate were

All assessments
are well written (or
explained, in the

CEC Standard 4, poorly designed, and | generally well case of non-
Assessment included ambiguous | written, with written
directions or expectations clearly | assessments).
ISCI 4 S4 guestions. Formatting | stated. Assessments | Assessments are
may be poorly focused on the most | well designed to
designed. critical learning capture the most
Assessments may aspects of learning critical aspects of
not have been goals or objectives. | learning, and to
screened for bias or | Scoring is well provide feedback
inclusion of material designed and suited | to the instructor on
that was not covered | to the assessment student strengths
in instruction. format. and weaknesses.
Assessments may Assessments are Adaptions to
not be well appropriate to the assessments are
differentiated to meet | needs and learning | well thought out
learning needs or styles of individual and planned.
styles of individual students.
students, and/or may
not be consistent
measures of the
learning goals
identified.
Phase IV
Presentation, The candidate’s The candidate did The candidate did

Interpretation, and
Analysis of Student
Learning

CEC Standard 4,
Assessment

ISCI 4 S7

PowerPoint
representation does
not include
interpretable displays
of student learning
data. Data presented
may have been
incomplete, and/or
not clearly explained
in relationship to
learning goals.

an adequate job of
presenting and
analyzing student
learning gains for
most learning goals.
Material is generally
well formatted in the
PowerPoint for ease
of interpretation and
analysis. The
candidate’s analysis
satisfactorily draws
connections
between
assessment data
and what data
reveal about
students’ meeting
learning goals.
Candidate
interpretation of data
is factually accurate
and does not under-
or over represent

an excellent job of
presenting pre-
and post-
instructional data
in well-designed
graphic formats.
Conclusions
drawn by the
candidate from
resultant data are
consistently
focused on what
data reveal about
student learning in
the course project.
The candidate
does a responsible
job of applying
data as possible or
probable evidence
of learning gains.






the role of data in
drawing conclusions
about student
learning.

Phase V Reflection

Reflection

CEC Standard 6,
Professional
Learning and
Practice

ISCI 6 S11

The essay may not
be sufficiently
developed for a
reader to understand
what the candidate
learned from the
project or how the
candidate applied
data analysis to his
or her own success
in having an impact
on student learning.
The essay did not
provide good or clear
examples of student
achievements or lack
of achievement. The
essay may not have
provided evidence of
how the candidate
monitored student
learning and made
adjustments during
the unit.

The candidate’s
essay adequately
reflects on aspects
of the unit (and
resultant learning
data) that were
positive and
affirming, as well as
aspects that create
opportunities for
future growth and
adjustment of
teaching practices.
The essay provides
convincing evidence
that the candidate
monitored student
learning via formal
or informal
assessments, and
made adjustments
as needed.

The essay is a
strong and well-
developed
exploration of the
value and learning
provided by the
project and draws
insightful
inferences across
lessons, learning
activities,
assessments, and
student learning.
The essay reflects
that the candidate
consistently
monitored the
learning and
motivation of all
students, making
adjustments as
needed. The
essay includes
powerful insights
on lessons learned
by the candidate
about his or her
strengths as well
as areas for
growth.

Analysis of the Data Findings

During the last three semesters (Fall 2014, Spring 2015, Fall 2015), 11 out of 12 (92
percent) candidates met or exceeded the standards measured in the Action Research
Project on all sections. One candidate in Fall 2015 did not complete the project and
therefore scored “approaches” in all areas. This candidate was asked to retake the
course. In addition, a team in the School of Education offered a number of supports,
including extra courses that will support the candidate in meeting expectations in the
future course. All other candidates demonstrated their ability to identify a need and,
through research and planning, to have a positive impact on students. If they did not





have a positive impact, they were able to reflect deeply on why they did not have an
impact and articulate changes they may make in the future to increase their impact.

More candidates scored “exceeds” (66 percent) than “meets” (25 percent) in the areas
of Learner Development, Learner Goals and Objectives, Lesson Overviews,
Presentation of Data, and Reflection. Seventy-five percent of candidates scored
“exceeds” in relation to analysis of learning environments, while sixteen percent “met”
expectations. In the area of assessment planning and design, 58 percent scored
“exceeds” in this area, and thirty-three percent “met” expectations. Thus, it seems that
candidates are strong in identifying areas of need, gathering pertinent background
information (Standard 1), paying particular attention to environment and context
(Standard 2), and choosing and implementing appropriate research-based strategies
(Standard 3). Candidates could improve in the area of assessment and use of
technology to present assessment data. In this particular area, some candidates were
not as strong in presenting the data from their projects using graphs or charts. In
addition, some candidates could have strengthened the design of their assessment to
be more effective (e.g. by aligning with Bloom’s taxonomy or by differentiating for
students). Thus we have developed a new assessment course described in the
paragraph below to support candidates in this area.

Placing more focus on this type of assessment and graphically representing the data
could be included in EDCC 606: Assessment and Development of Individualized
Learning Prescriptions This is a course candidates take earlier in the program.
Although it does currently include a similar assignment, it could certainly be revised to
focus more clearly in order to develop stronger assessment, differentiating
assessments, and creating graphs and charts that display data accurately and clearly.





Data Table

Criteria

Fall 2014

Spring 2015

Fall 2015

Approaches

Meets

Exceeds

Approaches

Meets

Exceeds

Approaches

Meets

Exceeds

#

%

#

%

# %

# %

#

%

#

%

#

%

# %

Determining
Scope and
Content

0

0

1

33

2 66

0 0

1

100

1

12

2

25

5 62

Characteristics
of Students
CEC Standard
1, Learner
Development
ISCI 1 K3
ISCI 1 K7
ISCI 1 K11
ISCI 1 K12

33

1 100

12

25

Contextual
Factors

CEC Standard
2 Learner
Environment
ISCI 2 K1
IGC2 K2
11C2 K3

33

1 100

12

12

Learning Goals
and Objectives

CEC Standard
5, Instructional
Planning and
Strategies
ISCI 5 S5

33

100

12

25

Research-

33

1 100

12

12






Based
Strategies

CEC Standard
5, Instructional
Planning and
Strategies
ISCI 5 K2
IGC5 S1
IIC5 S1

Lesson
Overviews
CEC Standard
5: Instructional
Planning and
Strategies
ISCI 5 S8

100

100

12

25

62

Assessment
Plan

CEC Standard
4-Assessment
ISCl 4 S4

33

66

100

12

38

50

Assessment
Design

CEC Standard
4, Assessment
ISCI 4 S4

33

66

100

12

38

50

Presentation,
Implementation,
and Analysis

CEC Standard
4, Assessment
ISCl 4 S7

33

66

100

12

25

62






Reflection 0 0 0 0 3 100 | O 0 1 100 | O 0 1 12 2 25 5 62

CEC Standard
6, Professional
Learning

ISCI 6 S11
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ASSESSMENT 5 ACTION RESEARCH CASE STUDY


#6 (Required): Additional assessment that addresses CEC initial teacher preparation
standards.

This assignment was developed by the Special Educat ion program at
Northeastern State University, Oklahoma. They have given permission to Trinity
for its use.

Assessment 6: Communication Case Study
Description of the Assignment and its Use in the Pr ogram

The Communication Case Study presentation project was added as an assessment in
Spring 2012. The assessment is part of EDTE 634, Teaching Students with
Significant Disabilities. Previously, it was part of EDTE 629: Teaching Students with
Learning and Emotional Disabilities. This course was revised to cover students with
high incidence disabilities. The communication case study seemed a better fit for
EDTE 634. Thus, all recent data included, represent the Key Assessment that was
completed as a requirement for EDTE 634: Teaching Students with Significant
Disabilities. The culmination of this case study-based assessment is an 8-13 page
paper, containing the following sections:

* Instructional Planning for Children with Special Communicative Needs, CEC
Standards (CEC Standard 5: Instructional Planning and Strategies)

« The Role of Assistive and Augmentative Technology, CEC Standard 5:
Instructional Planning and Strategies

* Cultural and Language Considerations, CEC Standard 1: Learner
Development and Individual Learning Differences & Standard 5: Instructional
Planning

Note: Alignment with the Initial Special Education Individualized General and
Independence Curriculum Combined Specialty Set is indicated in the rubric and data
table.

A description of how this assessment specifically a ligns with the standards it is cited
for in Section 11l

Purpose

The purpose of this assignment is to assess each candidate’s knowledge and skills in
the area of communication and language. Specifically, the assignment asks the
candidates to apply their knowledge of instructional planning for individuals with special
communication needs, assistive and augmentative technology to aid communication,
and designing instruction and supports for students from diverse cultural and linguistic
backgrounds.





A description of how this assessment specifically a ligns with the standards it is
cited for in Section I

After reviewing three case studies, candidates write an essay-based response that
addresses the following CEC standards:

* Instructional Planning for Children with Communicative Disorders
o Ways in which exceptional conditions interact with language (CEC
Standard 1)
0 Atypical and typical language development (CEC standard 1)
o Individualized strategies to enhance language development (CEC
Standard 5)
o Working collaboratively to address needs of individuals with ELN (CEC
Standard 7)
» Assistive, Alternative, and Augmentative Technology
o Choice and application of Assistive Technology (CEC Standard 1 and 5)
* Cultural and Language Considerations
o Facilitating Understanding of Subject Matter for Individuals with ELN
whose Primary Language is not English (CEC Standards 3 and 5)
o Understanding Interaction of Primary Language, Culture, and Family
Background with a Student’s ELN (CEC Standard 1)

Description of the Assignment

Methods and Case Studies in Special Education
Speech, Language and Communication

For this assignment, you will read case studies for three young children (Julia, Kami,
and Tim) who each have learning disabilities or needs that relate in one or more ways to
speech, language, and/or communication. Your task is to determine the best learning
strategies and solutions for each child. For the sake of this assignment, you should
assume that you are the special education co-teacher assigned to a first grade
classroom, and all three children are in your class. You should also assume that one
paraprofessional is also assigned to the class.

After you read the case studies, write an essay-based response that addresses the
topics, and follows the structure outlined in Sections I-1l below. Use the scoring rubric to
help guide the content of your paper.

Your paper should be at least eight (but no more than 13) pages in length (12 pt serif
font, 1” margins, double-spaced). It should follow APA format for footnotes, references,
and bibliography. The paper should be organized according to the sections described
below, with consideration given to the page length guidelines for each section. It
should begin with a brief one-paragraph introduction that sets the stage for your essay,
as that is described in the first paragraph of these instructions. (You may choose to
write in the 3 person — e.g. “Ms. Brown is a special education teacher at...” or in the





first person — e.g. “I| am a special education co-teacher in a first grade classroom, and
would like to introduce you to three of my students: Kami, Julia and Tim.”)

Case Study 1 — Julia

Julia is a six-year-old girl who came to live in Oklahoma from China when adopted by American
parents six months ago. When she arrived in America it was evident that she had a limited
vocabulary of Chinese words that she was able to understand. She does not have any
expressive language. She is primarily nonverbal. She is labeled with a mild intellectual disability
due to additional unknown complications at birth. She has no experience with communication
aids. Her vision and hearing are not an issue. Julia attends full day Kindergarten class at Skelly
Elementary. Her parents indicate she enjoys playing at the park and attending library hour on
the weekends. She does not interact with other children, but is attentive to her surroundings and
copies the behavior of other children as a means of following directions (sitting, standing,
moving from one room to another). Her least restrictive environment was determined as a co-
taught education classroom with individual speech therapy three times per week.

Case Study 2 — Kami

Kami is a seven-year-old girl whose verbal and motor abilities are severely impacted by physical
disabilities due to cerebral palsy. Her sight and hearing are normal. She enjoys playing with her
siblings. She uses a wheelchair and has limited ability to use her hands for writing or grasping
objects. She has a full-time aide with her at all times to assist her with all physical tasks. Her
least restrictive environment was determined to be the first grade classroom for most of the day.
She participates in math, reading, art, music and physical education. She attends lunch with her
peers. Kami is in a separate classroom for life skills, physical therapy, occupational therapy and
speech therapy. An assistive technology device is needed so that Kami can communicate
during her school activities, lunch and recess as well as at home and in the community.

Case Study 3 - Tim

Tim is a six-year-old boy who has Autism and is primarily nonverbal. He enjoys watching Disney
movies and mathematics. He has a limited vocabulary and is having extreme difficulty being
unable to communicate his needs. He is also experiencing learning challenges. In Kindergarten,
he progressed well and most learning difficulties were the result of not being able to
communicate. At this time, it is important that methods of communication are addressed in
order to increase the ability to learn. Tim’s least restrictive environment was determined to be in
the general education classroom for the entire day with a full-time paraprofessional. At times, he
will leave to work one on one with the paraprofessional on instructional goals provided by the
teacher. Tim also has speech therapy 4 times a week.






Paper Outline

Section |
Instructional Planning for Children with Special Co mmunicative Needs

(a) For each child, summarize the relationship between his/her communication needs or
disorders and his/her other exceptional learning needs. Based on the evidence
provided, to what extent does each child’s circumstances reflect typical or atypical
language development? (Include reasons to support your determinations.) In your
discussion, be sure to identify the range and type of communication needs that must be
addressed for each child in order to maximize their learning potential and emotional well
being. (This section of your paper will be 1-2 pages.)

(b) Each case study summarizes the therapy and special education services that Julia,
Kami and Tim receive outside of the general classroom. Assume, however, that in the
general classroom, children are learning how to use singular and plural nouns with
appropriate verbs. Describe in general terms how you would adapt instruction for these
three children on that unit of study (approximately two weeks in length), in ways that will
enhance their language development. Be sure to take into consideration the resources
that are currently used by each child (e.g., communication aids, specialists, other
therapies) in your discussion. In particular, consider how you will collaborate with other
school-based professionals or paraprofessionals in order to help each child achieve the
learning goals described above? In order to make this part of your paper as authentic
as possible, you may need to research the characteristics described for each child and
add details that would better anchor your instructional plans. (This section of your
paper will be 2-4 pages in length.)

Section Il — The Role of Assistive and Augmentative Technology

In this part of the paper, you are asked to research, describe, and recommend choices
for assistive/augmentative technology that would benefit each child. Your discussion
should focus on each child in turn, and describe one or two types of technology that
might benefit that particular child. (Since you know that Kami uses a communication
device, you may either focus on a discussion of voice enhancement technology, or
choose a different form of assistive technology to explore that might augment Kami’s
other communicative needs.) Plan to briefly describe four different types of technology-
based devices.

Your paper should also include fairly detailed footnotes for each form of technology you
describe. Footnotes should include information such as manufacturer(s), cost factors
including pricing options and insurance coverage, range of options and availability. (This
section of your paper will be 2-5 pages in length, including footnotes.)





Section Il — Cultural and Language Considerations

In this part of the paper, you will focus only on Case Study 1 (Julia). Unlike the other
two children, Julia’s learning needs are impacted by the fact that her native language is
not English. Assuming that the school does have an ESL teacher but does not have any
personnel who can speak the child’s native language, describe the steps you would
recommend to reach and educate Julia. What would you consider and who would you
include in your collaborative efforts? Do you think Julia might benefit from further
testing, or other services? Finally, consider whether there may be any cultural
considerations that may be impacting your communication with Julia and or may have
impacted results of her current diagnosis. (There is no “right or wrong” approach here;
this part of your essay will be evaluated on the thoroughness and thoughtfulness of your
approach to range of complicated factors that must be considered in order to educate
Julia to her full potential.) (This section of your paper will be 1-2 pages in length.)





Rubric

Criteria

Approaches

Meets

Exceeds

Section I Instructional Planning for Children with

Communicative Disorders

Ways in which
exceptional
conditions
interact with
language.

CEC Standard
1

The response may not
fully address the range
of ELNSs for each child,
or may not reflect an
accurate understanding
or summation of those
needs as they are
described in the case
study.

The response
summarizes how each
child’s exceptional
conditions interact with
their unique language or
communication-based
disorders. The discussion
is sufficient to establish
the main concerns that

The response provides
a succinct summary of
the range of ELNSs for
each child, with an
emphasis on how each
child’'s ELNs are
impacted and
interrelate with
communication or

IGCI K10 need to be addressed for | language based
IIC1 K9 each child. disorders.

IGCI K12

Atypical and The response may not The candidate’s The response
typical fully or directly provide discussion of atypical and | demonstrates an
language the candidate’s language development, advanced level of

development

CEC Standard
1

determination of
whether and how each
child’s language-based
disability reflects
atypical or typical

as that is shown by each
child, reflects an accurate
understanding of the
concepts and provides
plausible reasons for the

knowledge of typical
and atypical language
development. The
candidate may cite
research to support

ISCI 1K1 language development. | determination made in determinations made.
IGC1 K10 Or the candidate’s that respect for each The candidate may
IIC1 K9 response may make child. propose some
assumptions that are not reasonable hypotheses
supported by case study related to one or more
information. child’'s language
development (that are
supportable based on
information that is
provided).
Individualized Adapted teaching The strategies to adapt The candidate has
strategies to strategies may not be instruction for each child proposed strategies for
enhance fully or clearly described | appear appropriate and each child that are
language for each child, in such a | realistic. They take into thorough and that

development

CEC Standard
5

ISCI 5 S19

ISCI 5 S20

way that clearly
addresses the unit of
ELA instruction as
outlined in Section |.B of
the instructions. It is not
apparent that strategies
proposed take into
consideration and are
adapted for each child’s
special needs as that

consideration all
resources currently in
place to support each
child. Strategies are
sufficiently detailed and
include some information
about how strategies
would be applied and
monitored over the two-
week unit. Strategies take

challenge the child at
his/her level of ability.
Strategies chosen by
the candidate allow
students to participate
in whole class activities
to the greatest extent
possible. Strategies
also include means of
monitoring students’






applies to speaking,
listening, reading and/or
writing.

into consideration
language development as
it applies to speaking,
listening, reading and
writing.

learning during and at
the end of the ELA unit.
The candidate may
have used to research
to develop or inform
this section of the

paper.
Working The candidate may not | The strategies proposed Collaborative strategies
collaboratively have fully addressed the | in the paper include the are very well

to address range of resources and | use of collaborative efforts | delineated and thought
needs of collaboration that may to support the learning out, with effort given as
individuals be used to assist each needs of each child. well to communication
with ELN of the three students. Efforts appear to be and integration of

CEC Standard
7

ISCI 7 K1

IGC7 K4

The candidate may not
adequately describe or
distinguish between the
roles of the two
classroom co-teachers,
the paraprofessionals
and others who provide
educational services to
the three children.

realistic and inclusive. It is
clear how each member
of the child’s “learning
team” will participate.

collaborative efforts.
The candidate may
“think outside the box”
in terms of the best
ways to serve each
child. The candidate
plays a central and
consultative role in the
problem-solving
needed for each child.

Section Il Assistive, Alternative and Augmentative

Technology

Choice and The technology choices | The candidate has Devices are succinctly
application of described by the provided information on described and their
assistive candidate is not four types of technology application to the
technology sufficiently distinct (e.g., | (hardware and/or needs of each child is
a description of two software) that are either specific and explicit.
CEC Standard different brands of a recommended for use, or | The candidate may
5 communicative device might be worth further have done research
that both have the same | investigation. Choices are | into a range of devices
ISCI 5 K3 basic purpose and appropriate to the needs before settling on four
ISCI 5 S7 function of the children for whom to include and
ISCI 5 S19 counts as one example | they are suggested. The reference in the paper.
of technology, not two). | candidate has supplied
It may not be clear how | useful references for each
the devices are form of technology.
appropriate to or will
enhance learning for the
child they are suggested
for. The candidate may
not have supported his
technology choices with
references.
Section Il Cultural and Language Considerations
Facilitating Strategies presented for | The strategies for Julia Strategies are well
understanding Julia are limited or do described in the paper thought out. The
of subject not take into give adequate and candidate clearly takes






matter for
individuals
with ELN
whose primary
language is
not English

CEC
Standards 3
and 5

ISCI 381

ISCI 5 S76

consideration the full
range of her interacting
learning needs.
Strategies proposed
may not reflect an
accurate understanding
of the roles of teachers
and specialists who
would be involved in
Julia’s educational
solutions.

reasonable considerations
to Julia’s needs for ESL
services, as well as the
coordination of those
services with Julia’s other
ELNSs.

the role of advocate
and leader in terms of
strategizing solutions
and coordination of
efforts.

Understanding
interaction of
primary
language,
culture, and
family
backgrounds
with a
student’s ELN

CEC Standard
1

The response may not
fully describe or take
into consideration the
range of interacting
circumstances that keep
Julia from reaching her
potential. The candidate
may not adequately
consider or reflect upon
any cultural barriers that
Julia or her teacher’s
experience.

The response considers
the full range and
complexity of Julia’s
unique set of
circumstances, and
considers the range of
resources and
collaboration that may be
brought into play. The
response includes
consideration of Julia’s
cultural and family
background, and how

The response is
exceptionally
thoughtful. It may
reflect research on the
part of the candidate
on one or more topics
that impact or might
impact Julia’s well
being. The candidate
gives especially
sensitive consideration
of the role culture and
family may play as both

ISCI 1 K5 those factors may causes and solutions.
ISCI 1 K7 contribute to both Julia’s

current diagnosis and

goals established for her.
Overall The paper may not meet | The paper is at least eight | The paper is well

structure and
format

length and formatting
requirements, or
sufficiently address all
topics. The paper may
not be fully coherent or
logical in construction.

pages in length, and is
formatted according to
instructions. The paper
has few typos or
grammatical errors. The
candidate has addressed
all topics in a coherent
and logical fashion.

written, thoughtful, and
engaging. All topics are
thoroughly and
thoughtfully addressed.
The paper reflects a
fairly sophisticated
understanding and
approach to best
practices in special
education.






Analysis of the Data Findings

The Communication Case Study was added in Spring 2012. The results for the last
three administrations are described below.

Spring 2014

All candidates met or exceeded the standards for this assignment. Candidates seemed
to struggle the most with choosing assistive technology and individualized strategies for
language development. Candidates who scored “meets” on these strategies were able
to choose an AT device and identify some strategies, but not with enough specificity to
score “exceeds.” Thus, it seems they have a good understanding of the concepts and
may need more “hands-on” practice in using and implementing AT and strategies to
develop language. Therefore, we will spend more time introducing a variety of AT and
modeling its use for students. Candidates will also be required to use an AT device in at
least one lesson in EDTE 634: Teaching Students with Intellectual Disabilities.

Candidates were relatively stronger in identifying typical and atypical language
development, collaboration, and developing and implementing strategies for students
identified as English Language Learners. Specifically, candidates showed ability to
understand the impact language development may have on academic and non-
academic learning, and the ability to develop implement strategies for culturally and
linguistically diverse students with exceptionalities.

Spring 2015

In spring 2015, five candidates completed the Key Assessment. While two candidates
met expectations for understanding how language interacts with exceptional conditions
and atypical and typical language development, three candidates exceeded
expectations. In terms of selection of strategies, one candidate approached
expectations, one candidate met expectations, and three candidates exceeded
expectations. The same scores were reflected in selecting strategies in order for
students to access the general education curriculum. The candidate who scored
“approached” in the two previous areas discussed, did not pass the course and
repeated the course in fall 2015.

Candidates showed a relative strength in working collaboratively, with four candidates
exceeding expectations and one candidate meeting expectations. Candidates
demonstrated understanding of models and strategies for consultation and
collaboration. The same scores were achieved for the areas of choosing assistive
technology and AAC devices, and understanding family culture. These scores suggest
relative strengths in these areas. A few candidates required more depth in their
explanations of how culture may influence the relationships with families, schools, and
communities in relation to instruction. Overall, this assessment appears to effectively
prepare candidates to work with students with exceptional language needs, who speak
a variety of languages, and reflect the diverse cultural and ethnic background





represented in many of our schools. The course will continue to emphasize the
influence of culture to support strong candidate understanding of this topic.

Fall 2015

All candidates met or exceed expectations in each area. Candidates showed relative
strengths in understanding atypical and typical language development, working
collaboratively, choosing assistive technology devices, and facilitating instruction of
students with disabilities who are English Language Learners with between 75-88
percent of candidates exceeding expectations, and 12-25 percent meeting expectations.
In the areas of strategies for facilitating language development, and understanding
interaction of language and primary culture, 38 percent of candidates met expectations,
and 62 percent of candidates exceeded expectations.





Data Table

Spring 2014

Spring 2015

Fall 2015

Criteria

App

Meets

| Exceeds

App

Meets

Exceeds

App

Meets

Exceeds

#

% #

%

#

%

%

# %

# %

%

# %

# %

Ways in
which
exceptional
conditions
interact with
language

CEC
Standard 1
IGCI K10
IIC1 K9

IGCI K12

0

0 1

16

5

84

2 40

3

60

2 25

6

75

Atypical and
typical
language
development

CEC
Standard 1
ISCI 1 K1
IGC1 K10
I1C1 K9

33

67

60

88

Individualize
d strategies
to enhance
language
development

CEC
Standard 5

50

50

20

60

62






Spring 2014

Spring 2015

Fall 2015

Criteria

App Meets

| Exceeds

App

Meets

Exceeds

App

Meets

Exceeds

ISCI 5 S19
ISCI 5 S20

Working
collaborativel
y to address
needs of
individuals
with ELN
CEC
Standard 7
ISCI 7 K1
IGC7 K4

16

5 84

1 20

4 80

1 12

7 88

Choice and
application of
assistive
technology

CEC
Standard 5
ISCI 5 K3
ISCI 5 S7
ISCI 5 S19

33

4 80

Facilitating
understandin
g of subject
matter for
individuals
with ELN
whose
primary
language is
not English
CEC
Standards 3

16

20

3 60






Spring 2014

Spring 2015

Fall 2015

Criteria

App Meets

| Exceeds

App

Meets

Exceeds

App

Meets

Exceeds

and 5
ISCI 3 S1
ISCI 5 S76

Understandi
ng
interaction of
primary
language,
culture, and
family
backgrounds
with a
student’s
ELN

CEC
Standard 1
ISCI 1 K5
ISCI 1 K7

16

Overall
structure and
format

6 100






ASSESSMENT 6 COMMUNICATION CASE STUDY


| #7 (Optional): Additional assessment that addresses CEC standards.

Assessment 7: Comprehensive Examination
Description of the Assignment and its Use in the Program

The Comprehensive Examination is used to document candidates’ content
knowledge and serves as a transition point for candidates entering student
teaching; the examination is taken during the last semester prior to student
teaching.

The Comprehensive Examination in Special Education, which is in essay and
short answer format, calls for a thorough understanding of the Council for
Exceptional Children’s (CEC) Professional Standards; the basis and implications
of these standards; and the ability to apply associated competencies to scenarios
and situations involving learners, families, and school and community
stakeholders and resources. The examination is timed, with candidates having
four hours in which to complete all ten questions. Alignment with CEC initial
teacher preparation standards and the Alignment with the Specialty Set
(Initial Special Education Individualized General and Independence
Curriculum Combined) is included in the scoring rubric and data table.

A description of how this assessment specifically aligns with the standards it is
cited for is included in Section Ill.

From Academic Policies:
(http://www.trinitydc.edu/catalog-12-13/policies-edu/#comps)
Comprehensive Examination for Candidates in Teacher Education

Prior to enrolling in the Internship (Student Teaching), candidates for the
Master’s of Arts in Teaching (MAT) in Special Education must achieve qualifying
scores on the Comprehensive Examination administered by the School of
Education (qualifying scores described below).

The Comprehensive Examination provides an opportunity for faculty to review
candidates’ knowledge, skills, and dispositions to ensure their readiness for
student teaching. The Comprehensive Examination also provides an opportunity
for teacher candidates to integrate the knowledge gained from coursework and
field experiences and to apply that knowledge to hypothetical situations similar to
those that might be encountered when teaching.

All students in the Master’s of Arts in Teaching in Special Education should see
their academic advisor well in advance regarding preparation and registration for
the examination.





When a candidate is unsuccessful in achieving a qualifying score after three
opportunities, the faculty reserves the right, on approval of the Dean, to not
recommend the student for graduation, for endorsement for
certification/licensure, or both. The student must file appeals with the Dean
within four weeks of being notified of the third failure.

Comprehensive Exam Fall 2015

I ntroduction:

Teaching in the twenty-first century is a challenggtask. Many of our classrooms
include diverse student populations that differerms of socioeconomic status,
language, race/ethnicity, and ability/disabilityhig exam covers areas associated with
the Council for Exceptional Children Initial Teach&reparation Standards.

Scoring: Students must score “meets” on 8 or more questioasler to obtain a passing
score. “Meets,” demonstrates that you have answbeeduestion completely and that
the response shows clear understanding of the pbaod standard; all information
included in the response is accurate. “Exceedsyiatestrates an exceptional response
that shows in-depth understanding of the concepidstrd. “Approaches” indicates the
response is incomplete, includes inaccuraciesh@ws only partial or no understanding
of the concept and standard. Quality of writinghduded in the score (please refer to the
School of Education Writing Rubric for expectatipns

Development and L earning Characteristics (CEC Standard 1)

1. The field of special education includes students who display a variety of learning
differences. Describe the basic characteristics and defining factors for 3 of the
following disabilities: specific learning disability, autism, intellectual disability,
speech or language impairment, emotional/behavioral disability.

2. Describe the impact of language, cultural, and gender differences on the
identification process. Provide specific examples. Illustrate one way in which the
cultural/environmental context of a student’s life may affect the implementation
of an IEP.

L earning Environment (CEC Standard 2)

3. Thelearning environments of a classroom as well as social interactions
developed within each special education environment can be very important.

a. List and explain at least three (3) thirigd &2 special educator should do to promote
a positive learning environment.

b. List and explain at least three (3) thirys & special educator can do to support
positive social interaction within the classroom.





Curricular Content Knowledge (CEC Standard 3)

4. Describe a grade-level standard(s) based lesson developed for students who
perform significantly below and significantly above grade level. Explain how you
will make grade level content accessible for these students.

Assessment (CEC Standard 4)

5. Assessment is integral to the decision-making and teaching in special education.
Explain clearly and in detail at least four (4) different ways an assessment can be
adapted to support the unique learning needs of a student with a disability
receiving special education services.

Instructional Planning and Strategies (CEC Standard 5)

6. Special Educators understand typical and atypical language development. Special
educators address the language needs of the special needs student through
appropriate instructional strategies. Identify two (2) techniques or methods that
support a student with atypical language development. Describe the technique,
how it is implemented, what the objective(s) would be in using the strategy, and
how the effectiveness of the strategy would be assessed.

7. The instructional planning required by a special educator in order to meet the
IEP goals of the student is extensive. Provide one example of an IEP goal
appropriate for a student with an academic goal in reading comprehension and
one example of a transition goal for a student who hopes to attend a local
community college after graduating from high school. Explain in detail how you
would implement each IEP goal.

8. In the field of special education there are many instructional strategies that
support good instruction. Discuss in-depth how teachers should select evidence-
based practices for students, including how teachers ensure the practice is
evidence-based. Provide an example of an evidence-based practice.

Professional L earning and Collaboration (CEC Standards 6 and 7)

9. Professional and ethical practice is an important part of being a special
education teacher. Provide a detailed example of a way in which special
educators demonstrate professional and ethical practice in the following areas:
behavior management planning and implementation; professional development
and continuing education; legal aspects of identification and placement of
students with disabilities; and collaboration with families.





10. Special educators work in collaboration with school colleagues, families, service
providers and community agencies. What are the rights and responsibilities of
each? What should be the role of each of these in supporting a student with
special needs? How should these groups interact to serve a student receiving
special education services? Give specific examples of how you can apply best
practices in collaboration. Include specific examples of how language and culture
may be considered in regard to collaboration.

Rubric (including alignment with Special Set: Initial Special Education
Individualized General and Independence Curriculum Combined).

Special Education Comprehensive Exam Rubric
Revised Fall 2015

CEC Approaches M eets Exceeds
Standards
Question 1 Response includes | Response illustrates Response illustrates

CEC Standard 1:
Learner
Development and
Individual
Learning
Differences

1.2 Candidate
shows
understanding of
development and
individual
differences to
respond to the need
of individuals with
exceptionalities.

ISCI 1 K2
ISCI 1 K3
ISCI 1 K8

little or no
information
regarding
development and
individual
differences.

S

understanding of
use of development|
and individual
differences to
response to the
needs of individuals
with
exceptionalities.

a clear and in-depth
understanding of
use of development|
and individual
differences to
response to the
needs of individuals
with
exceptionalities.

Question 2
CEC Standard 1.

Learner

Response includes
little or no
information on how

Response illustrateg
adequate

5 Response illustrates
and clear and in-

understanding of

depth understandin






Development and
Individual
Learning
Differences

1.1 Candidate
shows
understanding how
language, culture,
and

family background
influence the
learning of
individuals with
exceptionalities.

1.2 Candidate
shows
understanding of
development and
individual
differences to
respond to the need
of individuals with
exceptionalities.

language, culture,
and family
background
influence learning.

Response includes
little or no
information
regarding
development and
individual
differences.

S

how language,
culture and
background
influence learning
of individuals with
exceptionalities.

Response illustrateg
understanding of
use of development|
and individual
differences to
response to the
needs of individuals
with
exceptionalities.

of how language,
culture and
background
influence learning
of individuals with
exceptionalities.

5 Response illustrates
a clear and in-depth
understanding of
use of development
and individual
differences to
response to the
needs of individuals
with
exceptionalities.

ISCI 1 K3

ISCI 1 K5

Question 3 Shows little to no | Shows Shows exceptional
CEC Standard 2: understanding of understanding of understanding of

L earner how through how through how through

Environments

2.1 Beginning
special education
professionals
through
collaboration with
general educators
and other colleague
create safe,
inclusive, culturally
responsive learning
environments to

sengage individuals

engage individuals

collaboration with
general educators
and other colleague
he/she can create
safe, inclusive,
culturally responsive
learning
environments to

with exceptionalitieg
in meaningful
learning activities
and social

collaboration with
general educators

sand other colleague
he/she can create
safe, inclusive,

 culturally
responsive learning
environments to
engage individuals
with exceptionalitieg
in meaningful
learning activities
and social

interactions.

collaboration with
general educators

sand other colleague
he/she can create
safe, inclusive,
culturally
responsive learning
environments to
engage individuals
with exceptionalitieg
in meaningful
learning activities
and social

interactions.

)

interactions.






with
exceptionalities in
meaningful learning
activities and social
interactions.

ISCI 2K3

ISCI 2K5

Question 4 Shows little Shows adequate | Shows little in-

CEC Standard 3: understanding of understanding of | depth understandin

Curricular modification of modification of of modification of

Content general and general and general and

Knowledge specialized curricula specialized curricula specialized curricule
to make them to make them to make them
accessible to accessible to accessible to

3.3 Beginning individuals with individuals with individuals with

special education
professionals
modify general and
specialized curricula
to make them
accessible to
individuals with
exceptionalities.

disabilities.

disabilities.

disabilities.

A

ISCI 3 K2

ISCI 3 K3

ISCI 3 S1

Question 5 Displays little to no | Displays some Displays in-depth

CEC Standard 4: understanding of useunderstanding of | understanding of

Assessment of multiple methods| use of multiple use of multiple
of assessment and | methods of methods of

4.0 Beginning engaging individuals assessment and assessment and

special education | with disabilities in | engaging engaging

professionals use | meaningful individuals with individuals with

multiple methods of| assessment. disabilities in disabilities in

assessment and meaningful meaningful

data-sources in assessment. assessment.

making educational
decisions.

4.3
Beginning special
education

professionals in






collaboration with
colleagues and
families use
multiple types of
assessment
information in
making decisions
about individuals
with
exceptionalities.

4.4

Beginning special
education
professionals
engage individuals
with
exceptionalities to
work toward quality
learning and
performance and
provide feedback to
guide them.

ISCI 4 S4
ISCI 4 S8

11C4 S6






Question 6

CEC Standard 5:
I nstructional
Planning and
Strategies

5.3 Use of
augmentative and
alternative
communication

5.4 Enhancing
language
development and
communication
skills.

Displays little to no
understanding of
typical and atypical
language
development.
Displays little to no
understanding of
strategies for
working with
students with
atypical language
development.

Displays sufficient
understanding of
typical and atypical
language
development.
Displays little to no
understanding of
strategies for
working with
students with
atypical language
development.

Displays in-depth
understanding of
typical and atypical
language
development.
Displays little to no
understanding of
strategies for
working with
students with
atypical language
development.

ISCI 5 K3

ISCI 5 S19

Question 7 Displays little to no | Shows a general Displays

CEC Standard 5 understanding of understanding of | exceptional

Instructional development and | development and | understanding of

Planning implementation of | implementation of | development and
education and education and implementation of

5.5 Beginning transition plans. transition plans education and

special education
professionals
develop and
implement a variety
of

education and
transition plans for
individuals with
exceptionalities
across a wide range
of settings and
different learning
experiences in
collaboration with
individuals,
families,

and teams.

ISCI 5 S1

IGC5 S27

transition plans.






Question 8

CEC Standard 5:
Instructional
Planning

5.0 Beginning
special education
professionals select
adapt, and use a
repertoire of
evidence-based
instructional
strategies to
advance learning of
individuals with
exceptionalities.

5.1

Beginning special
education
professionals
consider an
individual's
abilities, interests,
learning
environments, and
cultural and
linguistic factors in
the selection,
development, and
adaptation of
learning experience
for individual with
exceptionalities.

ISCI 5 K2
IGC5 S1

Shows little to no
understanding of
how to select
evidenced-based
instructional
strategies for
learners with
exceptionalities.

Shows little to no
understanding of
how to consider an
individual's
abilities, interests,
learning
environments, and
cultural and
linguistic factors in
the selection,
development, and
adaptation of
learning experience
for individual with
exceptionalities.

Shows adequate
understanding of
how to select
evidenced-based
instructional
strategies for
learners with
exceptionalities.

Shows adequate
understanding of
how to consider an
individual's
abilities, interests,
learning
environments, and
cultural and
linguistic factors in
the selection,
development, and
adaptation of
slearning experience
for individual with
exceptionalities.

Shows exceptional
understanding of
how to select
evidenced-based
instructional
strategies for
learners with
exceptionalities.

Shows exceptional
understanding of
how to consider an
individual's
abilities, interests,
learning
environments, and
cultural and
linguistic factors in
the selection,
development, and
adaptation of
slearning experience
for individual with
exceptionalities.

Question 9

CEC Standard 6:
Professional and
Ethical Practice

6.1
Beginning special

education

Shows little to no
understanding of us
of ethical principles
and professional
practice standards.
Shows little to no
understanding that
diversity is a part of

Shows adequate
eunderstanding of
use of ethical
principles and
professional practic
standards. Shows
adequate

understanding that

Shows exceptional
understanding of
use of ethical
principles and
eprofessional practic
standards. Shows
exceptional

understanding that

D






professionals use
professional Ethical
Principles and
Professional
Practice Standards
to guide their
practice.

6.3 Beginning
special education
professionals
understand that
diversity is a part of
families, cultures,
and schools, and
that complex humar
issues can interact
with the delivery of
special education
services.

ISCI 6 K2
ISCI 6 K13
ISCI 6 K14
IGC6 K3
ISCI 6 K7

families, cultures,
and schools, and th
complex human
issues can interact
with the delivery of
special education
services.

diversity is a part of
afamilies, cultures,
and schools, and
that complex humar
issues can interact
with the delivery of
special education
services.

diversity is a part of
families, cultures,
and schools, and

1 that complex humar
issues can interact
with the delivery of
special education
services.

Il

Question 10
CEC Standard 6:
Professional and
Ethical Practice

6.1

Beginning special
education
professionals use
professional Ethical
Principles and
Professional
Practice Standards
to guide their
practice.

6.3 Beginning
special education
professionals
understand that

Uses little or no the
theory and elements
of effective

collaboration

Does not serve as a
collaborative
resource to
colleagues.

Shows little to no
understanding of
how to use
collaboration to
promote the well-
being of individuals
with exceptionalitieg
across a wide range
of settings and

Uses the theory andg
5 elements of

effective

collaboration

Serves as a
collaborative
resource to
colleagues.

Shows
understanding of
how to use
collaboration to
promote the well-
being of individuals
with exceptionalities
across a wide range
of settings and

Uses the theory and
elements of
effective
collaboration

Serves as a
collaborative
resource to
colleagues.

Shows exceptional
understanding of
how to use
collaboration to
promote the well-
being

of individuals with
exceptionalities
across a wide range

collaborators.

collaborators.

of settings and

1

0





diversity is a part of
families, cultures,
and schools, and

that complex human

issues can interact
with the delivery of
special education
services.

ISCI 6 K4
ISCI 6 K7
ISCI 6 K10

CEC Standard 7:
Collaboration

7.1 Uses the theory
and elements of
effective
collaboration

7.2 Serves as a
collaborative
resource to
colleagues.

7.3 Shows
understanding of
how to use
collaboration to
promote the well-
being

of individuals with
exceptionalities
across a wide range
of settings and
collaborators.

ISCI 7 K2
ISCI 7 K4
IGC7 K3

collaborators.

11






Results:

Overall candidates met or exceeded expectations in all areas of the
comprehensive exam. Five of the six students who took the revised exam in Fall
2015 passed the exam, scoring “meets” or “exceeds” on at least 8 out of 10
exam questions. For all areas where the candidate scored “approaches,” the
program director debriefed with the candidate to clear up any misunderstandings
and to provide the candidate with resources for information in a particular area.
For example, one candidate scored approaches on question 1 because she
described inaccurate qualifying criteria for a disability category. Thus, the
program director reviewed qualifying criteria to be sure the candidate was clear.

One candidate did not pass the exam, scoring 3 approaches overall. This
candidate was given opportunity to participate in review sessions with the
program coordinator and provided additional review material. The candidate was
provided an opportunity to retake the exam in January 2016, and successfully
passed the exam.

Question 1 (CEC Standard 1: Learner Development and Differences): For this
guestion, one (16 percent) candidate approached expectations, while one (16
percent met expectations), and four (sixty-six percent) exceeded expectations.
The remediation for the candidate who scored “approaches” is described in the
previous paragraph. Overall, the candidates understood qualifying criteria. Some
were able to articulate the criteria in more detail than others.

Question 2 (CEC Standard 1: Learner Development and Differences):
Candidates scored very strongly on this question, indicating an area of strength
in the program. One candidate (sixteen percent) met expectations in this area,
while five candidates (eighty-three percent) exceeded expectations. Candidates
showed a thorough understanding of cultural and language considerations. This
may be to the diversity of the candidates themselves and the program focus on
social justice.

Question 3 (CEC Standard 2: Learner Environments): Two candidates (33
percent) met expectations in this area, while four candidates (sixty-six percent)
exceeded expectations. Overall, candidates were able to describe strategies for
developing a positive learning environment and supporting social skills and social
interaction.

Question 4 (CEC Standard 3: Curricular Content Knowledge): One candidate
(sixteen percent) approached expectations in this area, while two candidates (33
percent) met expectations, and three candidates (fifty percent) exceeded
expectations. The one candidate who approached expectations did not answer
the question at all, indicating that she ran out of time. She was afforded the
opportunity of a study session with the program coordinator and provided with
additional study materials to retake the exam. Generally, candidates were able to

12





explain how a standards-based lesson could be adapted for students with
diverse learning needs. Some provided more detail and additional examples that
allowed for a score of “exceeds.”

Question 5 (CEC Standard 4: Assessment): Two candidates (33 percent) met
expectations in this area, while four candidates (sixty-six percent) exceeded
expectations. Candidates were able to explain a variety of ways to support
access to assessment for students with diverse learning needs.

Question 6 (CEC Standard 5: Instructional Planning and Strategies): Candidates
showed relative strength in understanding typical and atypical language
development, and supporting communication of students with disabilities. This
may be due to the inclusion of the Communication Case Study (Key Assessment
6) included in EDTE 634: Teaching Students with Significant Disabilities. One (16
percent) student met expectations in this area, while five students (eighty-three
percent) exceeded expectations.

Question 7 (CEC Standard 5: Instructional Planning and Strategies): Two
candidates (33 percent) met expectations in this area, while four candidates
(sixty-six percent) exceeded expectations. Overall, candidates were able to
articulate meaningful measurable goals and describe how they would support
students in meeting these goals.

Question 8 (CEC Standard 5: Instructional planning and strategies): Three
candidates (50 percent) met expectations in this area, while three candidates (50
percent) exceeded expectations. While all candidates showed some
understanding of evidence-based practice (EBP) and where to get information
related to EBP, some described EBP in more detail and provided more examples
how where to find EBP.

Question 9 (CEC Standard 6: Professional and Ethical Practice):

Two candidates (33 percent) met expectations in this area, while four candidates
(sixty-six percent) exceeded expectations. Candidates seemed to understand
expectations of professional and ethical practice in the field.

Question 10 (CEC Standards 6 and 7: Professional and Ethical Practice and
Collaboration): This was a strength of the candidates. One candidate met
expectations, while five candidates (eighty-three percent) exceeded
expectations. Candidates were able to articulate the roles and responsibilities of
various stakeholders in the field, and describe how special educators should
collaborate with them.
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Data Table

Criteria

Fall 2015

Approac
hes

Meets

Exceeds

# %

# %

# 1 %

Question 1
CEC
Standard 1:
Learner
Development
and
Individual
Learning
Differences
ISCl 1 K2
ISCI 1 K3
ISCl 1 K8

1 16

1

16

4 66

Question 2
CEC
Standard 1:
Learner
Development
and
Individual
Learning
Differences
ISCIl 1 K3
ISCI 1 K5

16

5 83

Question 3
CEC
Standard 2:
Learner

33

4 66

14





Environments

ISCI 2K3
ISCI 2K5

Question 4
CEC
Standard 3:
Curricular
Content
Knowledge
ISCI 3 K2
ISCI 3 K3
ISCI 3 S1

16

33

50

Question 5
CEC
Standard 4:
Assessment
ISCl 4 S4
ISCI 4 S8
[IC4 S6

33

66

Question 6
CEC
Standard 1
Learner
Development
and
Differences
ISCI 5 K3
ISCI 5 S19

16

83

Question 7
CEC
Standard 5

I nstructional
Planning

16

33

50

15





ISCI 5 S1
IGC5 S27

Question 8
CEC
Standard 5:
Instructional
Planning
ISCI 5 K2
IGC5 S1

50

50

Question 9
CEC
Standard 6:
Professional
and Ethical
Practice
ISCI 6 K2
ISCI 6 K13
ISCI 6 K14
IGC6 K3
ISCI 6 K7

33

66

Question 10
CEC
Standard 6:
Professional
and Ethical
Practice

CEC
Standard 7:
Collaboration
ISCI 7 K2
ISCI 7 K4
IGC7 K3

16

83

16
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ASSESSMENT 7 COMPREHENSIVE EXAM


| #8 (Optional): Additional assessment that addresses CEC standards.

Assessment 8: Portfolio Position Papers

Description of the Assignment and its Use in the Pr ogram

The Portfolio Position Papers assessment reflects a revision of a previous
Portfolio assessment, which included assessments completed throughout the
candidate’s program of study. This assessment was first implemented during the
2011-2012 academic year. The revised assessment requires candidates to
demonstrate their overall knowledge in a series of position papers, each of which
is specifically related to a CEC standard. Candidates complete this assessment
during their student teaching semester, as part of their Advanced Seminar in
Teaching (EDTE 689).

A description of how this assessment specifically a ligns with the standards
it is cited for in Section Il

Candidates prepare six (6) position papers, as follows:

#1 Philosophy (CEC Standard 6)

#2 Accommodating Individual Learning Needs (CEC Standards 1 & 3)
#3 Instructional Strategies (CEC Standard 5)

#4 Learning Environment (CEC Standard 2)

#5 Advocacy and Collaboration (CEC Standard 7)

#6 Professional Development (CEC Standard 6)

Note: Alignment with the Specialty Set (Initial Spe  cial Education
Individualized General and Independence Curriculum Combined) is
included in the scoring rubric and data table.

A description of how this assessment specifically a ligns with the standards
it is cited for is included in Section IIl.

This assignment is intended to provide a broad snap shot of the candidate’s
understanding and application of core standards as they are engaged in
their teaching internship.

Description of the Assignment

Candidates prepare six position papers, which must be submitted as part of their
final portfolio; each paper addresses how candidates view the topic of the paper
in light of their program coursework, field, and internship experiences/teaching.
For some of the papers, (e.g., position paper #3 and position paper #4)
candidates are asked to write about how they have actively applied the
standards. In addition, they are asked to include “artifacts” that support their





answers. Requirements for each position paper focus on elements of specific
CEC standards.

Papers are written on the following topics:

#1 Philosophy (CEC Standard 6)

#2 Accommodating Individual Learning Needs (CEC Standards 1 & 3)
#3 Instructional Strategies (CEC Standard 5)

#4 Learning Environment (CEC Standard 2)

#5 Advocacy and Collaboration (CEC Standard 7)

#6 Professional Development (CEC Standard 6)

All papers should include at least two documented references, but — since these
are not research papers — should avoid lengthy quotations from source materials.
Candidates write each paper to address the following:

Position Paper #1: Personal Philosophy of Special E ~ ducation (CEC
Standard 6)

This paper should define the candidate’s philosophy of special education, as
informed by principles and theories studied. The paper should include reference
to current models, theories, and philosophies that form the basis for special
education practice. The paper should include a focus on current controversies or
differences of opinion in the field of special education, as well as capture the
candidate’s opinions and beliefs on those topics. Be sure to cite relevant
research to support your statement.

Position Paper #2: Accommodating Individual Learnin g Needs (CEC
Standards 1 & 3)

This paper should focus on the relationship between a child’'s exceptional
learning needs and other aspects of the child’s life, including cultural or language
background, family support systems, quality of life issues, and career options. As
a way of examining this topic, candidates write about a child they have worked
with enough to have a basic understanding of his/her diagnosed exceptional
condition, personality and interests, and at least a glimpse into his/ her family
background.

Questions answered include:

* If you were the child’s special education teacher, what strategies would
you use to help the child achieve to his/her full potential?

 What strategies might you use to build a relationship with the child’s
family?

* What family or other support systems are in place, or may be needed, to
help the child achieve learning goals?

 What interests does the child have that you might tap into in order to
motivate him/her, or in order to moderate or improve behavior?





* What short-term learning goals (i.e. goals for a current school year) make
sense in order to prepare the child for the next stage in his/her education
or postsecondary options?

* Be sure to be as specific as possible about the child’s age and exceptional
needs, but be sure to disguise identities.

Position Paper #3: Instructional Strategies (CEC St  andard 5)

In this paper, candidates write briefly about the instructional strategies they have
employed toward actively engaging students in a standards-based lesson, using
a College and Career Ready standard (or standards when applicable) of their
choice. They also must discuss instructional strategies they will use to prepare
students to take a test on the subject matter.

Strategies should be designed for two different (hypothetical, if necessary)
students who are performing at different grade level, and have different
exceptional characteristics or diagnoses. In the paper, be sure to specify (a) the
standard, learning objective, and grade level chosen; (b) the specific exceptional
condition(s) for each child, and (c) the strategy or strategies chosen for each
child, and why that strategy was chosen. Be sure to describe the theory and
research-base that support each strategy, and the process you used in choosing
the strategy.

Candidates may base this position paper on actual students in the classroom in
that case, be sure to disguise identities of your students.

Position Paper #4: Learning Environment (CEC Standa  rd 2)

In this paper, candidates are asked to describe ways that they have structured
the learning environments that respect and celebrate language and cultural
differences. In addition, they are asked to explain how they adapt the physical
environment for students with various exceptionalities. Candidates are asked to
provide sketches or artifacts for support.

Candidates write a brief response to each statement and include at least one
supporting sketch or “artifact” for each statement.

#1. Describe the process you have used to create a learning environment that
respects the language and culture of all students. Please provide one piece of
evidence (e.g. a photograph of your classroom; handout; and sketch of the
classroom) to support your response.

#2. Describe how you have adapted the physical environment to provide optimal
learning experiences for specific students with exceptionalities. Please provide
one piece of evidence (e.g. a photograph of your classroom; handout; and sketch
of the classroom) to support your response.





Position Paper #5: Advocacy and Collaboration (CEC Standard 7)

CEC Standard 7 (Collaboration) includes the following language: “Moreover,
special educators embrace their special role as advocates for individuals with
Exceptional Learning Needs. Special educators promote and advocate for the
learning and well being of individuals with ELN across a wide range of settings
and a range of different learning experiences.”

Describe (based on your classroom observations or experience) an example of a
teacher acting as an advocate for a student.

* What was the situation that caused the teacher to reach out to other
teachers or staff, school professionals, or outside agencies to help the
child or obtain additional resources for the child?

* What steps did the teacher take?

* How did the teacher use collaboration or make collaborative efforts on
behalf of the student?

* What steps did the teacher take, if known, to ensure actions taken
followed school protocol or protected the student or family’s
confidentiality?

* Do you believe the teacher acted appropriately?

* Would you have done something different, or in addition, if you were in
that teacher’s place?

* Be as specific as possible in your description, while taking care to disguise
the identity of the teacher(s) and student. (Note: if you do not know what
steps the teacher took on behalf of the child, describe the steps you would
take on behalf of the child if you were in the teacher’s place, including the
collaborative efforts you might initiate or look into.)

Position Paper #6: Professional Development (CEC St andard 6)
For this paper, candidates choose one of two options:

(1) Attend a professional event for special educators. This might be a state or
national conference or conference session, an in-service training workshop
offered in your host school, or a lecture or presentation at another local college or
university. Write a review of the event you attended, being sure to include the
name of the sponsoring organization and speakers, date and location, and a
thorough description of the focus of the presentation. Be sure to include your own
opinion on the value of the event you attended.

* Was it well organized?

» Was the presentation effective?

» Did you agree with the presenter(s)’ perspective?

* Most importantly, did you learn something of value?





(2) Write about your own plans for keeping abreast of current research and best
practice and special education, as well as your plans for professional growth as a
special educator during the first five years of your teaching practice.
* Do you plan to join or are you already a member of a professional
organization?
* Do you see yourself going back to school to get another degree and/or an
added license?
* Do you see yourself pursuing a different career in professional education?
* Be specific about why you are interested in the options or plans that you
mention.





Rubric

Criteria

Approaches
Standard

Meets Standard

Exceeds
Standard

Position Paper 1 —
Philosophy

CEC Standard 6
ISCI 6 K1

The candidate’s
philosophy of
special education is
not clearly enough
articulated or too
generalized. Does
not include models,
theories or
philosophies that
form the basis for
special education
practice. The paper
may not be well
supported, or only
vaguely supported,
by research and
theory. The paper
may not clearly or
effectively convey
the candidate’s
position on a current
controversy, or may
not adequately or
accurately convey
the topic and
context of the issue
under discussion.

The candidate’s
philosophy of
special education is
adequately
articulated and
supported by at
least two
appropriate
references to
research or
theorists. Includes
information on the
models, theories
and philosophies
that form the basis
for special
education practice.
The candidate
applies his or her
own beliefs about
the role and function
of special education
to support a position
on a major current
controversy within
the field. Sources
and references are

The paper reflects a
breadth and depth
of knowledge of a
range of learning
theories, as well as
current research
and best practices
in the field.
Exceptional
description related
to the models,
theories and
philosophies that
form the basis for
special education
practice. The
candidate’s opinion
on a current
controversy or
emerging issue in
the field is balanced
and well supported
by research and by
the candidate’s own
stated beliefs.

appropriately cited.
Position Paper 2 — | The paper does not | The paper The paper provides
Accommodating clearly describe the | adequately a thoughtful and

Individual
Learning Needs

CEC Standards 1
&3

ISCI 7 K7

ISCI 3 S1

child in enough
detail to understand
the relationship
between his or her
ELN and other
aspects of family or
cultural background.
The paper may
reflect bias or
unsupported
conclusions about
the child’s learning
potential or
background. Short-
term goals and
strategies for

describes the child
and contextualizes
the relationship
between the child’s
diagnosed ELN and
his or her family
background,
relevant cultural
factors, support
systems, and
perceived learning
potential. Short-
term goals
suggested for the
child are supported
by factors that relate

nuanced description
of the child within
the context of his or
her family
background, ELN,
personality,
interests and other
factors that
contribute to the
child’s wellbeing
and enjoyment. The
paper recommends
several short-term
learning goals, and
strategies for
reaching those






Criteria

Approaches
Standard

Meets Standard

Exceeds
Standard

achieving them may
not appear relevant
or supported by the
description of the
child. No mention of
specific
accommodations
put in place to
access general

to and integrate the
child’s ELN,
interests or
motivators, and
family support
system. Identifies
specific
accommodations to
access the general

goals, that are
sound, practical,
and supported by
best practices,
which are
referenced and
documented by the
paper. Excellent
description of

education curriculum. accommodations
curriculum. put in place to
access general
curriculum.
Position Paper 3 — | The paper may not | The paper The candidate’s
Instructional follow or may adequately choice and
Strategies misinterpret delineates description of two
instructions for instructional hypothetical

CEC Standard 5

ISCI 5 K2

choosing a learning
goal and describing
two students. The
ELNs may not be
clearly or
professionally
described; or there
may not be enough
contrast to
understand why
instructional
strategies would be
differentiated for
each hypothetical
student.
Instructional
strategies may not
be presented with
sufficient clarity or
detail, or it may not
be clear why the
strategies are
appropriate to the
specific ELN
described.
Strategies may not
adequately or
accurately by
supported by
research.

strategies, related to
the chosen goal that
would be
appropriate for two
hypothetical
students. Strategies
are described in
enough detail, and
reflect that the
candidate
understands how to
design instructional
strategies
appropriate to the
learning goal and
ELN characteristics.
Strategies are
supported by
research.

students are clearly
described and may
present unusual
challenges or
contrast in terms of
learning strategies
appropriate for each
one. Strategies
chosen are well
grounded in
research and
current best practice
as documented by
the paper. The
candidate may
present a range of
strategies or
alternate strategies
for each goal.






Criteria

Approaches
Standard

Meets Standard

Exceeds
Standard

Position Paper 4 —
Learning
Environment

CEC Standard 2

IGC2 K8
I1C2 K2

The paper and
accompanying
sketch may be
unclear, impractical,
or lacking in
sufficient detail. Or
the classroom
design may not be
sufficiently
specialized to reflect
appropriate choices
for the number of
students,
developmental level
of students, or
range of special
needs to be
accommodated by
the classroom.

The paper and
accompanying
sketch adequately
describe and
illustrate the
classroom that the
candidate would
create, and includes
attention to student
groupings,
technology, and
creating a safe and
nurturing
environment
appropriate to the
grade and
development level
of students. The
candidate’s choices
and decisions are
supported by
research as well as
by most of the
contextual factors
presented in the
scenario.

The candidate’s
design and creation
of a second grade
special education
classroom is
thoughtful and
creative, yet
realistic, in terms of
the likely resources
available in a typical
urban public school.
The layout,
furnishings, décor
and other
considerations are
designed to create
an inviting, safe and
stimulating
environment. The
environment is
clearly designed to
celebrate and
support the diversity
of the school
population and
individual students.
Choices made in
terms of technology
hardware are both
practical yet reflect
current best practice
in using technology
to support education
of young children
and/or adaptive
technology.

Position Paper5 -
Advocacy and
Collaboration

CEC Standard 7
ISCI 7 K1

IGC7 K2
HC7 K2

The paper may not
clearly describe an
example that
illustrates a teacher
acting as an
advocate for a child,
or not provide
enough detail to
understand why
action was taken,
what action was
taken, or why the

The paper
adequately
describes an
example of a
teacher’s role as an
advocate for
additional support or
services for a
specific child. The
description is
sufficient to
demonstrate that

The paper provides
a detailed
description of
practices that
represent a
teacher’s
responsibilities and
obligations to
advocate for a
student in need of
additional support or
services. The paper






Criteria

Approaches
Standard

Meets Standard

Exceeds
Standard

action taken was
appropriate. The
paper may not pay
adequate or clear
attention to the
collaborative efforts
initiated by the
teacher, or what
efforts the candidate
believes would be
appropriate. The
candidate’s
approval (or
reservations) about
the actions taken by
the teacher may not
reflect a realistic
understanding of
the role of advocacy
as a unique yet
routine function of a
special education
teacher’s
responsibilities. The
essay may not give
adequate attention
to the role of
collaboration with
both family and
other educators, or
may not convey an
accurate
understanding of
the role and function
or other
professionals and
agencies and
protocols for
initiating actions on
behalf of the child.

the candidate
understands the
role of advocacy as
a routine
responsibility of a
special educator.
The paper also
describes how the
candidate did or
would take steps to
collaborate with the
family, as well as
services provided
within and outside
of the school
system (if
appropriate). The
description indicates
that the candidate
generally
understands the
collaborative
relationships, roles
and protocols to be
followed as that
relates to initiating
actions on behalf of
the child.

conveys a realistic
appreciation of the
obligation a special
educator has in
terms of advocating
for students within
the context or his or
her own workload
and other
limitations. The
paper reflects a
detailed awareness
of the protocols to
be followed in terms
of advocating for a
child, and may
suggest some
creative alternate
strategies or
resources that may
be available from
outside agencies,
as well as strategies
for exploring those
options.

Position Paper 6 —
Professional
Development

CEC Standard 6

ISCI 6 K13
ISCI 6 S11

The paper may not
clearly describe the
context and content
of the professional
development event
attended, or if the
second option was
chosen, may not

The paper
adequately conveys
that the candidate
understands the
role and value of
continuous
professional
development and

The paper provides
a very detailed and
knowledgeable
discussion of the
role and value of
professional
development and
lifelong learning.






Criteria Approaches Meets Standard Exceeds
Standard Standard
ISClI 6 S12 clearly or accurately | lifelong learning in The paper strongly

describe the
candidate’s career
plans. Overall, the
paper does not
convey that the
candidate
understands the
role, value, and
responsibility of the
special educator to
expand his/her
professional
knowledge and
skills, or to keep
abreast of research
or developments in
the field.

order to broaden
his/her
understanding and
keep abreast of
current research
and best practice.
The paper indicates
the candidate has a
basic understanding
of the profession of
special education as
one that is
represented by
professional
associations,
advanced degree
options, and the
candidate’s
appreciation and
use of these
structures for further
professional growth.

conveys the
candidate’s
commitment to
his/her chosen field.

Analysis of the Data Findings

The Portfolio Position Papers assessment was added in the 2011- 2012 academic
year. Data for this program review are included for the last three semesters: fall
2014; spring 2015; fall 2015. During this period, 100 percent of candidates met or
exceeded the standards noted, with most exceeding each standard. Candidates
demonstrated their ability to:

» express their philosophy of education;

* show an understanding of how to accommodate instruction for students in
order for them to access the curriculum;

e establish effective learning environments for learners with diverse
academic and social needs;

» assess students’ needs academically and socially; and

« communicate and collaborate with peers and parents/community members.

There was some variability among candidates meeting or exceeding the
standards in each area. For example, 66 percent of candidates exceeded
expectations in relation to an established philosophy of special education and
teaching students with disabilities that were rooted in current models, theories,
philosophies, and research; whereas, 34 percent met expectations in this area.





Similarly, 66 percent of candidates exceeded expectations on position paper 2,
with 34 percent meeting expectations. This suggests that overall, candidates can
clearly describe how students with disabilities can be supported in accessing the
curriculum via appropriate accommodations.

Position paper 3 dealt with instructional strategies, and 50 percent of candidates
scored exceeds in this area, with 50 percent meeting expectations. Although
candidates were able to describe best practices in this area, some did not
describe the research base behind the practice(s) in detail; thus, scoring a
“meets” instead of “exceeds.”

In relation to learning environment (position paper 4), 58 percent of candidates
exceeded expectations, while 42 percent met expectations. Candidates were
able to describe how they have structured learning environments in ways that
celebrate culture and language differences. Furthermore, they provided clear
descriptions of how they adapt the physical environment for students with
disabilities.

In relation to advocacy and collaboration (position paper 5), 80 percent of
candidates exceeded expectations, while 20 percent met expectations,
suggesting a relative strength in this area. Lastly, 66 percent of candidates
scored exceeds in relation to professional development (position paper 6), with
34 percent meeting expectations.

Overall, candidates showed relative strengths in the areas of philosophy,
accommodations, advocacy and collaboration, and professional development.
They showed relative weaknesses in instructional strategies and learning
environments. It seems we need to provide more background and review related
to the evidence-base of the methods introduced throughout the program. We
have developed a new course, EDCC 606: Assessment and Development of
Individualized Learning Prescriptions, which focuses on the criteria for Evidence-
Based Practices, and how to locate and identify Evidence-Based practices for
instruction. In relation to learning environment, the newly developed course,
EDCC 542: Classroom Management and Positive Behavior Supports, provides
candidates with information on developing culturally responsive classroom
environments, and highlights strategies for adapting environments for students
with exceptionalities (such as Autism) in ways that promote student learning.





Data Table

Criteria Fall 2014 Spring 2015 Fall 2015
Approaches Meets | Exceeds App Meets Exceeds App Meets Exceeds
# % # % # % # % # % # % # % # | % # %
Position Paper 1, 0 0 1 33 2 66 0 0 0 0 1 100 | O 0 3 38 |5 62
Philosophy
CEC Standard 6
ISCI 6 K1
Position Paper 2, 0 0 1 33 2 66 0 0 0 0 1 100 | O 0 3 38 |5 72

Accommodating
Individual Learning
Needs

CEC Standards 1
&3

ISCI 7 K7

ISCI3S1

Position Paper 3, 0 0 2 66 1 33 0 0 0 0 1 100 | O 0 4 50 |4 50
Instructional
Strategies

CEC Standard 5

ISCI 5 K2

Position Paper 4, 0 0 2 66 1 33 0 0 1 100 | O 0 0 0 2 24 6 75
Learning
Environment
CEC Standard 2

IGC2 K1
1C2 K2

Position Paper 5, 0 0 1 33 2 66 0 0 0 0 1 100 | O 0 1 12 |7 78
Advocacy and
Collaboration






CEC Standard 7
ISCI 7 K1

IGC7 K2
HC7 K2

Position Paper 6,
Professional
Development

CEC Standard 6

ISCI 6 K13
ISCI 6 S11
ISCI 6 S12

33

66

100

38

62






ASSESSMENT 8 PORTFOLIO POSITION PAPERS


Irinity

MASTER OF ARTS IN TEACHING - SPECIAL EDUCATION

Fall 2015
Studern ID: Advisor: Cosier
Name:
Email: Admission Date:
"PRAXIS |, ACT, SAT, GRE: Reading ( test: ) | Writing ( test: ) Mathematics ( test: )
(Specify test; check OSSE scorg| i i i
requirement) Score: Score: Score:
Praxis 1l/Core Knowl & App:
Key Assessment #1

"All candidates must successfully complete Praxis | or OSSE-identified alternative prior to admission
Candidates who do not successfully complete the Wing Assessment are required to take and pass EDC&11—Introduction to Professional Writing or an

equivalent course within their first year of study.

Notes/
;:OURSE COURSE NAME Prerequisite CR;‘raa(,j; Plan Completed Approved Key Assessment
q q Change
. - Req I sem
EDCC 601 | Orientations: Tools for Success AU Fall 2015
EDCC 511 | Introduction to Professional Writing
EDCC 510 | Human Growth and Development Winter
Term1
Education of Exceptional
EDCC 530 | Children/Youth Fall 1
Foundations of Education: The Art
EDCC 541 of Teaching & Learning Fall 1
EDCC 510, 530, 541,
EDCC Classroom Management and 605
542 Positive Approaches to Teaching B Spring 2
Students with Challenging Behavior | Pre- or co-requisite pring
EDTE 629, 630
EDCC 600 Researc_h in Education and Summer 1
Counseling
Assessment and Preparation of Kev #3
EDCC 606 | Individualized Learning EDCC 510, 530, 541 B Spring 1 IgP
Prescriptions
EDTE 627 Literacy Assessment and Instruction EDCC 510, 530, 541 B Fall 2
for Emergent and Early Readers
EDTE 629 | Teaching Students with High .
Incidence Disabilities EDCC 510, 530, 541 B Spring 2
Career Education for Exceptional Preﬁiﬁiﬁtion
Children/Youth Human Relations in | EDCC 510, 530, 541 B Summer 1 )
EDTE 630 Special Education Project
. . N Key #6
EDTE 634 | eaching Students with Significant | epec 510, 530, 541 B | Fal2 Communication
Disabilities
Case Study
KEY ASSESSMENT: COMPREHENSIVE EXAMINATION IN SPECIA L EDUCATION
Co-requisite EDTE
. . . 689 ’
*%
EDTE 675 | G e T " | miEpcceore | a | PR
P courses; All General 9
Education
6C%reqmsne EDTE Key #5 & #8
EDTE 689 | Advanced Seminar in Teaching All EDCC, EDTE B Fall/Spring Action
X 2 Research &
courses; All General Portfolio

Education

36-39 CREDITS (pending Writing course)

Any change in this schedule may result in additioriaime in school. Application for the Internship is due a semester prior to experience. All

placements must be approved by the Program Directdior Teacher Education
This acknowledges the candidate has had the prograof study explained and understands all program regirements.

Date: Gen Ed:
Advisor: Candidate:
Notes: Key #7 Assessment: Comprehensive Examinatio(date) ( )






SPECIAL EDUCATION PROGRAM OF STUDY


O  Baccalaureate

@  Post Baccalaureate
O Master's

O Post Master's

O Specialist or C.A.S.
O  Doctorate

) Endorsement only

11. Is this program offered at more than one site?
O Yes
@ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared
INON-CATEGORIAL SPECIAL EDUCATION, K-12

14. Program report status:
O Initial Review
O Response to One of the Following Decisions: Further Development Required or Recognition with Probation
© Response to National Recognition With Conditions

15. Is your unit seeking
© NCATE accreditation for the first time (initial accreditation)
© Continuing NCATE accreditation

16. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content
field, if the state has a testing requirement. Test information and data must be reported in Section IV. Does your state require such a
test?
©  Yes
O No

SECTION | - CONTEXT

1. Description of any state or institutional policies that may influence the application of CEC Preparation Standards. (Response
limited to 4,000 characters)
Trinity Washington University (Trinity) offers a Master of Arts in Teaching program in Special Education (MAT/SPECED): The MAT is
tailored to the needs of teachers who seek first-time teaching licensure and to be certified in Special Education. Candidates in the MAT
Special Education program take 36 credit hours and qualify for an initial teaching certificate in non-categorical Special Education (K-12).

Trinity's program is offered in an urban setting with a high demand for teachers. As a result, the program often accepts individuals who are
currently teaching at a charter school or private without a license or at a public school under a provisional license. The MAT/SPECED
program accepts candidates teaching in several different school districts, including: Montgomery County, Maryland; Prince Georges County,
Maryland; and the District of Columbia. Additionally, candidates who are not currently employed as teachers but are seeking SPECED
certification are accepted into the program to become full-time Special Education teachers. The program is organized to be as supportive as
possible to candidates who are working full-time.

Trinity is centrally located in the District of Columbia, and the program is approved by the District of Columbia's Office of the State
Superintendent of Education (OSSE). OSSE has adopted the NCATE standards for program approval. Trinity's education programs are in
compliance with NCATE and OSSE requirements.

/As noted earlier, the program population includes teacher candidates from the entire Washington, DC, metropolitan area, including Maryland
and Virginia. Each state has its own SPECED certification requirements in regard to Praxis exam qualifying scores.

Candidates graduating from Trinity's program, who wish to obtain certification in DC or Maryland, must take Praxis Il in Special Education
(#5354). Although Praxis Il is a requirement for certification in DC and Maryland, Trinity does not require candidates to pass this exam as a
graduation requirement. All SPECED candidates are required to participate in a supervised, semester-long student teaching experience.

Regarding data analyses, it is important for the reviewers to note that the MAT/SPECED program is small - averaging 9 graduates per year.
/As such, the number of candidates does not lend itself to Trinity presenting results in a statistically significant manner.




experiences and the number of hours/weeks for student teaching or internships. (Response limited to 8,000 characters)
Field (Clinical) Experiences prior to Student Teaching:

SPECED teacher candidates are required to complete a number of field experiences prior to their student teaching assignments. These field
experiences are embedded within their course of study.

Candidates have early and ongoing contact with children and youth with special needs and educators who use well-regarded practices.
Candidates spend a minimum of 100 hours in field experiences outside the classroom prior to student teaching, as described below. For
example, courses such as EDCC 530: Educating Exceptional Children and Youth, EDCC 606:Assessment and Preparation of Individualized
Learning Prescriptions, and EDTE 634: Teaching Students with Significant Disabilities have field experiences related to the content in the
class, that is also aligned with CEC standards. The specific experiences and hours (and grade levels and focus on students accessing general
curriculum and/or students accessing independence curriculum when applicable) for each course are:

EDCC 510: Human Growth and Development; 10 hours; Family Interview

EDCC 541: Foundations of Education; 10 Hours; Teach and Videotape a Lesson

EDCC 530: Educating Exceptional Children and Youth; 15 Hours; Observations of Supports and Services along the Continuum; K-focus;
General and independence curriculum focus

EDCC 542: Classroom Management and Positive Behavior Support; 20 hours; Conducting Behavior Assessments and Development of
Behavior Support Plan; Students with Emotional and Behavioral Disabilities; K-8 Focus; General and Independence curriculum focus
EDCC 606: Assessment and Preparation of Individualized Education Programs; 20 hours; Self-regulated Strategy Development Tutoring
Project; Students Accessing General Curriculum; K-12 focus; General and independence curriculum focus

EDTE 627: Literacy Assessment and Instruction for Early and Emergent Readers; 30 hours; K-8 or emergent youth and adult readers focus;
General curriculum focus

EDTE 629: Teaching Students with High Incidence Disabilities; 20 hours; Lesson Plan and Video for Students with Disabilities Accessing
General Curriculum; K-8 Focus; Mathematics emphasis; General curriculum focus

EDTE 630: Career Education for Exceptional Children/Youth Human Relations in Special Education; 10 hours; Observation and
Development of Transition Plan; Grades 9-12 Focus; writing focus; General and independence curriculum focus

EDTE 634: Teaching Students with Significant Disabilities; 15 hours; Observations of Supports and Services for Youth and Adults with
Significant Disabilities; Grades 9-12 Focus; Literacy Focus; Independence curriculum focus

Student Teaching:

During their last semester prior to graduation and after the completion of all other required coursework and their comprehensive exam,
SPECED candidates are required to complete Student Teaching in Special Education (EDTE 675), working with a certified Special
Education teacher and a university supervisor during a 14-week period. Candidates also complete the Advanced Seminar in Teaching (EDTE
689) during this semester. During the internship, candidates complete their professional portfolios, impact on student learning projects,
additional teaching videos, and a case study project, all of which are presented at the end of the seminar.

The classroom cooperating teacher (teacher mentor) and the university supervisor share the responsibility for supervising the candidate.
University supervisors contact candidates prior to the first school visit to discuss requirements and evaluation procedures. When the
supervisor is scheduled to visit, candidates are responsible for having materials prepared and available for review, including journals and
college and career ready standards-based lessons and associated curricula.

Student teaching is evaluated using a document based on the Interstate New Teacher Assessment and Support Consortium (InTASC)
standards that is aligned with the CEC Initial Teacher Preparation Standards. Candidates are required to demonstrate competency in the
standards of both professional organizations.

3. Description of the criteria for admission, retention, and exit from the program, including required GPAs and minimum grade
requirements for the content courses accepted by the program. (Response limited to 4,000 characters)

Degree-seeking candidates are admitted to Trinity without regard to race, sex, religion, age, sexual orientation, national or ethnic origin, or
disability. Applications from qualified candidates of diverse cultural, economic, and ethnic backgrounds are encouraged. In an effort to
admit candidates with a record of academic achievement and promise, the following criteria guide the admissions process:

Criteria for Admission

Undergraduate Degree and Coursework: Candidates for admission must have completed a bachelor's degree from a regionally accredited
college or university with a minimum cumulative GPA of 2.8 on a 4.0 scale. The Praxis | examination is a prerequisite for admission to the
Master of Arts in Teaching (MAT) program; passing scores are based on the District of Columbia requirements.

Retention

Intervention Policy

Candidates are evaluated throughout their course of study by measuring growth in three areas: (1) academic performance, (2) interpersonal
skills, and (3) ethical behavior.

1. Academic Performance: Candidates are expected to maintain a 3.0 (B) GPA throughout the academic program. When candidates fall
below the expected GPA, they are counseled by their advisor and placed on probation for a semester, then revaluated. Continued poor




performance can lead to dismissal. The intervention policy for the School of Education can be found in the academic policy handbook.
hhtp://www.trinitydc.edu/academics/acadaff/academic_policies.html).

At midterm in each semester, faculty send alerts to candidates who are at risk of not successfully completing the class. These alerts are also
forwarded to faculty advisors and the Dean, so that early interventions and support can be provided.

2. Interpersonal Skills: Candidates are expected to demonstrate effective interpersonal skills, including the ability to:
Function effectively with fellow candidates and faculty;
Be open and adaptable in relationships with fellow candidates, faculty, students, supervisors and school personnel;
Demonstrate self-awareness by being open to self-examination, reflection, and commitment to personal growth; and
Demonstrate a positive attitude toward the learning process.

3. Ethical Behavior: Candidates are expected to demonstrate awareness of and adherence to the ethical standards of the relevant professional
associations both in field experiences and in the classroom.

Exit from Program:

Policies for graduation, leave of absence, and withdrawal can be found in the academic policy handbook.
www.trinitydc.edu/policiessEDU_Academic_Handbook.html)

4. CEC initial or advanced Preparation Standards and Specialty Sets used

Initial Preparation Standards, 2012
Initial Special Education Individualized General and Independence Curriculum Combined

5. Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete
the program. The program of study must include course titles. (This information may be provided as an attachment from the college
catalog or as a student advisement sheet.)

SPECIAL EDUCATION PROGRAM OF STUDY

See Attachment panel below.

6. This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as
files here. The title of the file should clearly indicate the content of the file. Word documents, pdf files, and other commonly used file
formats are acceptable.

7. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most
recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate,
post-baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for
programs offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional tables as
necessary.

Program:
) # of Cand_idates # of Program
Academic Year Enrolled in the | 1)
Program Completers
2015 11 9
2014 5 4
2013 6 13

(2) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher
preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the form of a degree,
institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

8. Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework, clinical
supervision, or administration in this program.

Faculty Member Name ANDRUSIK, KATRYNA

Highest Degree, Field, & University(s) Ph.D., Special Education: Learning Disabilities; University of Maryland College Park; College Park, MD

Assignment: Indicate the role of the

faculty member Adjunct Facuilty

Faculty Rank(®

Tenure Track e YES

Member: IRA/ILA, CEC, ASCD McMackin, M.C., Rauchwerk, S., Cambone, J., Curtis, M.C., Andrusik, K., &




Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Brown, D.N. (2013, April). Preparing urban teachers: Working outside the box. Phi Delta Kappan, 94 (7), 25.
Andrusik, K.N. & Samuelsen, K.A. (2014, December). Academic discourse as pre-writing strategy: The
efficacy of student talk on argument writing in an urban high school English class. Literary Research
Association, Annual Conference, Marco Island, FL. Andrusik, K.N. & Montanaro, E. (2013, November).
Preparing special educators in alternative programs: Cohort support, coaching, and clinical experiences.
Council for Exceptional Children: Teacher Education Division, Annual Conference, Fort Lauderdale, FL.
Lecture: Special Education Policy. Department of Teaching and Learning, Policy, and Leadership, University
of Maryland, November 2012, 2013.

Teaching or other professional
experience in P-12 schools(®

Capital City Public Charter School, Instructional Coach and Curriculum Coordinator Baltimore City Public
Schools, Reading Specialist, Inclusion Specialist, 6-12 English Teacher

Faculty Member Name

BOLDEN, MARK

Highest Degree, Field, & University(3)

Ph.D., Counseling Psychology; Howard University, Washington, DC.

Assignment: Indicate the role of the
faculty member®

Full-time Faculty

Faculty Rank®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(s)

President, Washington, DC, Association of Black Psychologists, 2009, 2011-2012 Keynote Presentation:
Trauma Prevention and Coping with Crisis: An African Caribbean-Informed Model for Parents, Administrators,
and Children. Northern Caribbean University Psychology Department, Kingston, Jamaica 2012. Workshop
series for School and Government Personnel related to suicides associated with Jamaican students' test-
taking: Mindful Management of Anxiety and Stress: High-Stakes Test-Taking Strategies for Jamaican Student
Success. 2012.

Teaching or other professional
experience in P-12 schools(®

Faculty Member Name

COSIER, MEGHAN

Highest Degree, Field, & University(s)

Ph.D., Special Education; Syracuse University; Syracuse, NY

Assignment: Indicate the role of the
faculty member®

Full-Time Faculty

Faculty Rank®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Member, Board of Directors, The Children's Guild District of Columbia Public Charter School Cosier, M.
(2014). Using "narrative and numbers" to drive inclusive school reform: A case study. In S. Danforth (Ed.).
Teaching in the shape of Justice: Becoming an inclusive educator. New York, NY: Pater Lang. Cosier, M.,
Gomez, A., Maghzi, K., & McKee, A. (2013). Smart phones permitted: How teachers use text messaging to
collaborate in inclusive schools. Education and Information Technologies (Online First). doi: 10.1007/s10639-
013-9288-2. Cosier,M., McKee, A., Gomez, A., & Derderian, C. (December, 2014). Making the common core
state standards accessible to students with significant disabilities. Presentation. TASH Annual Conference,
Washington, DC. Member, AERA, TASH (The Association for Persons with Severe Handicaps), CAL-TASH, VA-
Tash

Teaching or other professional
experience in P-12 schools(®

San Diego Unified School District, Rosa Parks Elementary School: Special Education teacher, grades 2-3;
Resource Specialist, grades 1-5 Albuquerque Public Schools, Kit Carson Elementary School: General
Education teacher, grade 1

Faculty Member Name

CROWLEY, ABBY

Highest Degree, Field, & University(3)

Ed.D., Educational Administration; The Catholic University of America, Washington, DC

Assignment: Indicate the role of the
faculty member()

Adjunct Faculty

Faculty Rank(®)

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Member CEC, ASTD, ASCD Trainer Training: Facts Conference, 2013, 2014

Teaching or other professional
experience in P-12 schools(®

Certificates Administration/Supervision, MD State Department of Education Elementary, Special Education K-
12, MD State Department of Education

Faculty Member Name

DAWKINS, BETH KARA

Highest Degree, Field, & University(3)

Ph.D., Education -- Early Childhood, Families and Literacy; University of North Carolina at Chapel Hill; Chapel
Hill, NC

Assignment: Indicate the role of the
faculty member®

Full-Time Faculty

Faculty Rank(®)

Assistant Professor




Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Member, NAEYC, Head Start Association Publications Reading Selection Strategies of Lower Income, Minority
Students, November 2014 Reading Selection Strategies and Reading Achievement of Economically
Disadvantaged, October 2014

Teaching or other professional
experience in P-12 schools(®

Licenses Birth thru Kindergarten, State of North Carolina Early Childhood, State of North Carolina Pre-K
Teacher, Charlotte-Mecklenburg Schools Pre-K Teacher, American School Foundation of Guadalajara

Faculty Member Name

GREER, CYNTHIA

Highest Degree, Field, & University(s)

Ph.D., Higher Education Administration; Florida State University; Tallahassee, FL

Assignment: Indicate the role of the
faculty member®

Full-Time Faculty

Faculty Rank®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(®)

Member, American Counseling Association; DC Counseling Association; National Association of Student
Personnel Administrators; Southern Poverty Law Association Publications I Love Being Me -- Be the Author of
Your own Story. Chapter in Expressive Arts Interventions for School Counselors. Fall 2014 Doris and the
Dolls -- Little Patuxent Literary Review. June 2014 Presentations Problem Gambling Treatment and Post-
Traumatic Growth Opportunities for Culturally Diverse Persons, Families and Communities. Co-Presenter,
Maryland Center of Excellence on Problem Gambling. March 2014 Social Injustice and Trauma -- The use of
Post-Traumatic Growth and the Positive Power of the Human Spirit. Howard University Counseling
Conference and Maryland Counseling and Development Conference. 2012

Teaching or other professional
experience in P-12 schools(®

Middle School Teacher, Math, Science and Health; Scotland County Public Schools, North Carolina

Faculty Member Name

JOHNSON, LYNN

Highest Degree, Field, & University(s)

MA, English Education, Hunter College CUNY; New York, NY

Assignment: Indicate the role of the
faculty member®

Administrator

Faculty Rank(®)

Associate Dean

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Member, National Council of Teachers of English Member, Council on English Education Member, National
Business Education Association Member, Eastern Business Education Association Member, NCATE Board of
Examiners Member, NCATE Board of Program Reviewers Member, DC Board of Examiners Reader, SAHE
Teacher Quality Grant proposals Reader, AACTE Conference presentation proposals

Teaching or other professional
experience in P-12 schools(®

New York State certification, English 7-12

Faculty Member Name

LITT, DEBORAH

Highest Degree, Field, & University(3)

Ph.D., Curriculum and Instruction; University of Maryland; College Park, Maryland

Assignment: Indicate the role of the
faculty member®

Full-Time Faculty

Faculty Rank®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Proposal reviewer, conference submissions, Literary Research Association Field council representative,
Literacy Research Association International Literacy Association (formerly IRA) representative to the National
Joint Council on Learning Disabilities Member, Literacy Research Association, ILA, Society for the Scientific
Study of Reading, NCTE, Reading Recovery Association of North America Publications and Presentations
Literacy Teacher Education: Principles and Effective Practices. With Martin, S., & Place, N. Guilford Press.
2014 Can They Read This? Word Sorts for Teachers. Presentation at the Literacy Research Association
Conference, Marco Island, FL December 2014 Promising Practices in Literacy Teacher Education. Session
Discussant at the Literacy Research Association Conference. Marco Island, FL December 2014

Teaching or other professional
experience in P-12 schools(®

Advanced Professional Certificate, Elementary 1-6 and Middle School; Maryland State Department of
Education Prince George's County Public Schools, Reading Specialist/Reading Recovery Teacher

Faculty Member Name

MORANT, TAMYKA

Highest Degree, Field, & University(3)

MAT, Teaching; Johns Hopkins University; Baltimore, MD

Assignment: Indicate the role of the
faculty member®

Adjunct Faculty

Faculty Rank(®)

Tenure Track

e YES

Scholarship(e), Leadership in

Member, NCTM, NWSA, AERA Consortium of Race, Class, Gender, Ethnicity Interdisciplinary Scholar-Fellow




Professional Associations, and Service
:List up to 3 major contributions in
the past 3 years(®)

NWSA Women of Color Leadership Project-Fellow Publications/Presentations AERA: Towards a Portable
Family Pedagogy. April 2014 NWSA Conference: Understanding the Multidimensionality of Mentorship for
Underrepresented Scholars: A Labor of Love. November 2014

Teaching or other professional
experience in P-12 schools(®

Certificate/License MD Educator Advanced Professional Certificate; Maryland State Department of Education
DC Public Schools, Instructional Coach Manager Community Academy Public Charter Schools, Instructional
Coach Community Academy Public Charter Schools, Elementary Teacher Baltimore City Public Schools,
Elementary Teacher

Faculty Member Name

STOCKS, JANET

Highest Degree, Field, & University(s)

Ph.D., Sociology; University of Pittsburgh; Pittsburgh, PA

Assignment: Indicate the role of the
faculty member

Administrator

Faculty Rank®)

Dean

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(s)

Member, Council on Undergraduate Research Member, American Educational Research Association Member,
American Sociological Association Member, AAAS Science and Human Rights Coalition Chair, Board of
Governors, National Conferences on Undergraduate Research 2006-2008 Anselm Strauss Award, for Nyman,
Reinikainen & Stocks, 2013, awarded by the Qualitative Family Research Network, Research and Theory
Section, National Council on Family Relations to recognize significant work in the area of family theory,
methods, and research that comes from a qualitative tradition. November 2014 Chatlott Nyman, Lasse
Reinikainen & Janet Stocks, 2013, Reflections on a cross-national qualitative study of within-household
finances. Journal of Marriage and Family 75 (June): 640-650. June 2013 Janet Stocks, 2012, Characteristics
of Excellence in Undergraduate Research at Different Institutions, in Undergraduate Research, Washington
DC: Council on Undergraduate Research. 2012.

Teaching or other professional
experience in P-12 schools(®

Faculty Member Name

TAUB SULLIVAN, DEBORAH

Highest Degree, Field, & University(3)

Ph.D., Anthropology; American University, Washington, DC. 2003

Assignment: Indicate the role of the

faculty member® Adjunct faculty
Faculty Rank(®)
Tenure Track € YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Birth-21 special education teacher, New York State Elementary education teacher, New York State TASH --
Inclusive Education Communication Work Group; TASH Connections Editorial Committee; IDEA Work Group.
AAIDD -- Secretary of Education Committee National Universal Design for Learning Task Force -- Co-chair
Collaboration to Promote Self-Determination -- Senior Advisor

Teaching or other professional
experience in P-12 schools(®

St. Mary's Public School System; Special Education teacher Center for Inspired Teaching, Coordinator for
School Reform Project

Faculty Member Name

VAN DYKE, BARBARA

Highest Degree, Field, & University(s)

Ed.D., Innovation and Educational Leadership; Wilmington University, Dover Delaware.

Assignment: Indicate the role of the

faculty member® Adjunct faculty
Faculty Rank®)
Tenure Track e YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(®)

Member, Alpha Delta Kappa

Teaching or other professional
experience in P-12 schools(®

Prince George's County Public Schools, Maryland; Compliance Specialist. Ensure compliance to IDEA for
students with disabilities.

Faculty Member Name

WINTHER, CHRISTOPHER

Highest Degree, Field, & University(s)

M.Ed., Education; DePaul University; Chicago, IL

Assignment: Indicate the role of the
faculty member®

Adjunct Faculty

Faculty Rank®)

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in

Volunteer Moderator, DC Area High School ethics Bowl, Fall 2013 Volunteer Judge, Baltimore Network for
Teaching entrepreneurship Business Plan Competition, Spring 2011




the past 3 years(®)

Teaching or other professional
experience in P-12 schools(®

Certificate/License Network for Teaching Entrepreneurship Certified Teacher Village Learning Place, Lead and
Assistant Teacher Boys' Latin Charter High School, Lead Teacher Truman College High School, Lead Teacher

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(4) e.g., faculty, clinical supervisor, department chair, administrator

(5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in
new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
(7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the

institution and unit's mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(9) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade
level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC standards. All programs must provide
a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an assessment
that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the assessment
and when it is administered in the program.

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of
the assessment and when it is administered in the program. (Response limited to 250 characters each field)

Type and Number of Assessment Name of Assessment (12) Type or Form of Assessment (@) When the Assessment Is Administered (14
Assessment #1:
Licensure
assessment, or Licensure Prior to
other content- PRAXIS I Assessment Certification
based assessment
(required)
EDTE 630
Assessment #2:
Ry PRESENTATION Project, Content Career Education
content knowledge PROJECT Knowledae for Exceptional
in special education 9 Children/Youth
(required) Human Relations in
Special Education
EDCC 606
Assessment #3:
Assessment of Assessment and
candidate ability to IEP Case Study Preparation of
plan instruction Individualized
(required) Learning
Prescriptions
Assessment #4: STUDENT EDTE 675
:f;c?:;;nti ':cgifn TEACHING E\Zﬁﬁg Supervised Student
! 9 EVALUATION Teaching in Special
BT Education
Assessment #5: EDTE 689
ésrs;ZTSLntznetfgct on ACTION RESEARCH Case Stud
€ CASE STUDY Y Advanced Seminar
student learning in Teachin
(required) 9
Assessment #6:
Additional EDTE 634
assessment that COMMUNICATION .
addresses CEC CASE STUDY Case Study Tﬁfﬁ'g%g&‘f:n”tts
PETIEETES Disabilities
(required)
Assessment #7:
(Rl Comprehensive .
assessment that COMPREHENSIVE Exam. Content Prior to Student
addresses CEC EXAM Kno’wIe doe Teaching
standards 9
(optional)




ssessment #8:

dditional EDTE 689
assessment that PORTFOLIO Portfolio
addresses CEC POSITION PAPERS Advanced Seminar
standards in Teaching
(optional)

(12) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses
[specify course title and numbers], or completion of the program).

SECTION |11 - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each CEC standard on the chart below, identify the assessment(s) in Section Il that address the standard. One assessment
may apply to multiple CEC standards.

1. FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD
Special education candidates progress through a series of developmentally sequenced field experiences for the full range of ages, types and
levels of abilities, and collaborative
opportunities that are appropriate to the license or roles for which they are preparing. These field and clinical experiences are supervised by
qualified professionals.
Information should be provided in Section | (Context) to address this standard.

2. Standard 1: Learner Development and Individual Learning Differences

HL#H2 #3 HA #5 #O6 #7 #8

II

HL#H2 #3 HA #5 #6 #7 #8

H1 #2 #3 #A #5 #6 #7 #8

(15) As used, “general curricula”, means the academic content of the general curriculum including math, reading, English/language arts, science, social studies,
and the arts.
(16) As used, “specialized curricula” means the content of specialized interventions or sets of interventions including, but not limited to academic, strategic,
communicative, social, emotional, and independence curricula.

3. Standard 2: Learning Environments

4. Standard 3: Curricular Content Knowledge

5. Standard 4: Assessment



H1 #2 #3 #A #5 #6 #7 #8

6. Standard 5: Instructional Planning and Strategies
#1 #2 #3 #A #5 #6 #7 #8

(17) Instructional strategies, as used throughout this form, include intervention used in academic and specialized curricula.

7. Standard 6: Professional Learning and Ethical Practice

H1 #2 #3 #A #5 #6 #7 #8

8. Standard 7: Collaboration
#1 #2 #3 #4 #5 #6 #7 #8

SECTION IV - EVIDENCE FOR MEETING STANDARDS




DIRECTIONS: For each program assessment listed in Section 11, use one file to provide a description of the assessment of not more
than two pages along with the program assessment, scoring rubric, and data tables.

Taken as a whole, the program assessments must demonstrate candidate mastery of the CEC Preparation Standards. The program
assessments used must be required of all candidates. Assessments, scoring guides, and data should be aligned with the CEC Preparation
Standards. This means that the concepts in the CEC Preparation Standards should be apparent in the program assessments and in the
scoring guides to the same depth, breadth, and specificity as in the CEC Preparation Standards. Data should also be aligned with the CEC
Preparation Standards. The data should be presented at the same level it is collected. For example, if a rubric is used to collects data on
several elements each relating to specific CEC Preparation Standard, then the data should report the data on each of the elements rather
than reporting a single cumulative score.

In the description of each program assessment below, CEC has identified potential program assessments that would be appropriate.
Program assessments have been organized into the following three areas to be aligned with the elements in CAEP’s unit standard 1:
« Content knowledge (Program assessments 1 and 2)

« Pedagogical and professional knowledge, skills and dispositions (Program assessments 3 and 4)

« Focus on student learning (Program assessment 5)

While faculty may align state credentialing assessment (Program Assessment 1) to numerous CEC Preparation Standards, it may not be
cited as the sole assessment for any CEC Preparation Standards.

Note that in special education, the primary content knowledge for the professional discipline includes and is inextricable from professional
knowledge. Therefore, program assessments that combine content and professional knowledge will be considered “content knowledge"
assessments for the purpose of this report.

For each program assessment, the report developer should prepare one document that includes the following items :

(1) Two-page narrative including:

« A brief description of the program assessment and its use in the program;

« A description of how this program assessment specifically aligns with the standards for which it is cited in Section Il1. Cite CEC
Preparation Standards by number, title, and/or standard wording.

* A brief analysis of the data findings;

« An interpretation of how that data provides evidence for meeting standards, indicating the specific CEC Preparation Standards by
number, title, and/or standard wording;

(2) Program assessment documentation including:

 The program assessment tool itself or a rich description of the program assessment (often the directions given to candidates);

* The scoring guide or rubric for the program assessment; and

« Candidate performance data derived from the program assessment in tables that display the scores in alignment with the CEC
Preparation Standards.

« The responses for e, f, and g (above) routinely should be limited to the equivalent of five text pages each. Exceptionally, some program
assessment instruments or scoring guides may go beyond five pages.

1. CONTENT KNOWLEDGE
Data from required state licensure tests or professional examinations of content knowledge CEC Preparation Standards addressed in this
program assessment could include Standards 1 through 7. If the state does not require a credentialing test(s) or professional examinations in
the content area, another program assessment must be presented to document candidate attainment of content knowledge.

Provide assessment information as outlined in the directions for Section IV.

ASSESSMENT 1 PRAXIS 11

See Attachment panel below.

2. CONTENT KNOWLEDGE

CEC Preparation Standards addressed in this program assessment could include Standards 1 through 7. Examples of assessments include
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or research reports addressing cross-disciplinary

content; philosophy of teaching statement that addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(18),

Provide assessment information as outlined in the directions for Section IV

| ASSESSMENT 2 PRESENTATION PROJECT

See Attachment panel below.



(18) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as revealed in
the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as one assessment using a
scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product within the portfolio rather than the
complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be presented.

3. PLANNING: PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS

Assessment that demonstrates candidates can effectively plan instruction as individualized for a single individual. CEC Preparation Standards
that typically could be addressed in this assessment include but are not limited to Standards 1, 2, 3, 4, 5. Examples of program assessments
include the evaluation of candidates’ abilities to develop individualized lesson or unit plans, individualized educational plans, needs
assessments, or intervention plans.

Provide assessment information as outlined in the directions for Section V.
ASSESSMENT 3 IEP

See Attachment panel below.

4. TEACHING: PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS
Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. CEC Preparation Standards
that typically could be addressed in this program assessment include but are not limited to Standards 1, 2, 3, 4, 5 and 7. The program
assessment instrument used in student teaching or the internship should be submitted.

Provide program assessment information as outlined in the directions for Section IV.

ASSESSMENT 4 STUDENT TEACHING EVALUATION

See Attachment panel below.

5. EFFECTS ON STUDENT LEARNING
CEC Preparation Standards that typically could be addressed in this program assessment include but are not limited to Standards 4-7
Examples of program assessments include those based on student work samples, portfolio tasks, case studies, follow-up studies, and employer
surveys.

Provide program assessment information as outlined in the directions for Section IV.

ASSESSMENT 5 ACTION RESEARCH CASE STUDY

See Attachment panel below.

6. ADDITIONAL PROGRAM ASSESSMENT
Examples of program assessments include evaluations of field experiences, case studies, portfolio tasks, and licensure tests not reported in 1.

Provide program assessment information as outlined in the directions for Section IV.

ASSESSMENT 6 COMMUNICATION CASE STUDY

See Attachment panel below.

7. ADDITIONAL PROGRAM ASSESSMENT
Examples of program assessments include evaluations of field experiences, case studies, portfolio tasks, and licensure tests not reported in 1.

Provide program assessment information as outlined in the directions for Section IV.

ASSESSMENT 7 COMPREHENSIVE EXAM

See Attachment panel below.

8. ADDITIONAL PROGRAM ASSESSMENT



Examples of program assessments include evaluations of field experiences, case studies, portfolio tasks, and licensure tests not reported in 1.

Provide program assessment information as outlined in the directions for Section IV.

ASSESSMENT 8 PORTFOLIO POSITION PAPERS

See Attachment panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve
candidate performance and strengthen the program. This description should not link improvements to individual assessments but,
rather, it should summarize principal findings from the evidence, the faculty's interpretation of those findings, and changes made in
(or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for
improvement of both candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Content Knowledge

The results of the most recent program review suggest that the candidates would be better prepared with more "content area” curriculum
covered throughout the courses. As special educators, they will need to be familiar with grade level content in English Language Arts,
Mathematics, and other content areas in order to make the content in all areas of study accessible for students with disabilities. Thus, one
significant change to the course content in three courses is a focus on improving knowledge of the College and Career Ready Standards and
associated curriculum in Language Arts, Mathematics, and other content areas.

Beginning in fall 2015, EDTE 629: Teaching Students with High Incidence Disabilities (formerly known as Teaching Students with
Learning Disabilities and Emotional Disturbances), will include content on teaching mathematics to students with disabilities. Not only will
this involve pedagogical approaches (describe below), it will also introduce students to some content area knowledge, so that they are
familiar with the scope and sequence of the District of Columbia Common Core State Standards. Similarly, EDTE 634: Teaching Students

ith Significant Disabilities (formerly known as "Teaching Students with Intellectual Disabilities") will cover the Common Core State
Standards and Language Arts curriculum. The focus will be on how to adapt and extend these standards and curricula for students with more
significant disabilities. Lastly, EDTE 630: Career Educational for Exceptional Children/Youth Human Relations in Special Education will
include content related to writing curricula as a way to introduce candidates to curricula and methods used in schools. In addition, the
program of study was revised to include EDTE 627: Literacy and Assessment for Early and Emergent Readers in order to address the area of
content knowledge more thoroughly.

Professional and Pedagogical Knowledge, Skills, and Dispositions

Pedagogical Skills in Teaching Reading, Writing, and Mathematics

IAs mentioned above, our program would be strengthened by providing candidates with more on content area knowledge. In addition, our
program would be strengthened by providing more specific instruction in pedagogical approaches to teaching reading, writing, and
mathematics. Although we cover pedagogy in these areas, including more detailed approaches throughout the program will allow the
candidates to provide intensive intervention for students with disabilities. Thus, beginning fall 2015, the Program of Study includes a course
on emergent literacy and beginning reading (EDTE 627: Literacy and Assessment for Early and Emergent Readers). In addition, we added
supplemental materials to EDTE 634 and 630 (listed above) that focus on specific intervention approaches for mathematics and writing
respectively.

Positive Behavioral Supports

The results of the program review suggest that our candidates require more intensive instruction in using positive behavioral supports and
effective classroom management strategies. Therefore, beginning in fall 2015, the Special Education Program of Study includes a course on
positive behavioral supports and classroom management (EDCC 542: Classroom Management and Positive Behavior Supports). This course
reviews the history, theory, and implementation of providing positive behavioral supports to children with and without disabilities in a
context of ethical interaction and reflective practice. Candidates will learn a variety of observational and planning tools for construction of
authentic and responsive intervention strategies that lead to productive and inclusive learning communities.

/Assessment

Results of the program evaluation indicate that candidates could use more support in monitoring and record keeping, and use of assessment
for decision-making. Thus, a new assessment course was developed and included in the program of study (EDCC 606: Assessment and
Preparation of Individualized Education Programs). This course includes an emphasis on selection of assessments for students with a wide
range of exceptionalities, as well as progress monitoring and interpretation of assessments.

Student Learning

Results of the program evaluation indicate that candidates possess the skills and knowledge to have a positive impact on student learning;
using pre- and post-test scores as evidence. The program of study was revised in fall 2015 to include two new courses, EDCC 606:
IAssessment and EDTE 627: Literacy and Assessment for Early and Emergent Readers, that contain assignments that require the use of an




bvidence-based intervention and pre- and post-test scores.
SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that were not met in the
original submission. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific
instructions for preparing a Revised Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/RevisedProgramReports/tabid/453/Default.aspx

For Response to Conditions Reports: Describe what changes or additions have been made to address the conditions cited in the
original recognition report. Provide new responses to questions and/or new documents to verify the changes described in this section.
Specific instructions for preparing a Response to Conditions Report are available on the NCATE web site at
http://lwww.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/ResponsetoConditionsReport/tabid/454/Default.aspx

(Response limited to 24,000 characters.)

Each condition in the original report was addressed in this current submission. This includes: a) clarity related to field experiences, grade
levels, and disabilities addressed in each course; b) alignment with the specialty set (Initial Special Education Individualized General and
Independence Curriculum Combined Specialty Set); ¢) modification of assessment eight to include more “process-based™ questions; d)
assessment six alignment with current CEC standards; and e) modification of assessments to provide sufficient evidence for standards 2 and
3.

IA. Clarity Related to Field Experiences

Clarity related to the field experience hours, grade level focus, and disability focus was added to the context statement and is provided
below. The description below also shows the focus on specific curricular areas.

Candidates have early and ongoing contact with children and youth with special needs and educators who use well-regarded practices.
Candidates spend a minimum of 100 hours in field experiences outside the classroom prior to student teaching, as described below. For
example, courses such as EDCC 530: Educating Exceptional Children and Youth, EDCC 606:Assessment and Preparation of Individualized
Learning Prescriptions, and EDTE 634: Teaching Students with Significant Disabilities have field experiences related to the content in the
class, that is also aligned with CEC standards. The specific experiences and hours (and grade levels and focus on students accessing general
curriculum and/or students accessing independence curriculum when applicable) for each course are:

EDCC 510: Human Growth and Development; 10 hours; Family Interview

EDCC 541: Foundations of Education; 10 hours; Teach and Videotape a Lesson

EDCC 530: Educating Exceptional Children and Youth; 15 hours; Observations of Supports and Services along the Continuum; K-focus;
General and independence curriculum focus

EDCC 542: Classroom Management and Positive Behavior Support; 20 hours; Conducting Behavior Assessments and Development of
Behavior Support Plan; Students with Emotional and Behavioral Disabilities; K-8 Focus; General and Independence curriculum focus
EDCC 606: Assessment and Preparation of Individualized Education Programs; 20 hours; Self-regulated Strategy Development Tutoring
Project; Students Accessing General Curriculum; K-12 focus; General and independence curriculum focus

EDTE 627: Literacy Assessment and Instruction for Early and Emergent Readers; 30 hours; K-8 or emergent youth and adult readers focus;
General curriculum focus

EDTE 629: Teaching Students with High Incidence Disabilities; 20 hours; Lesson Plan and Video for Students with Disabilities Accessing
General Curriculum; K-8 Focus; Mathematics emphasis; General curriculum focus

EDTE 630: Career Education for Exceptional Children/Youth Human Relations in Special Education; 10 hours; Observation and
Development of Transition Plan; Grades 9-12 Focus; writing focus; General and independence curriculum focus

EDTE 634: Teaching Students with Significant Disabilities; 15 hours; Observations of Supports and Services for Youth and Adults with
Significant Disabilities; Grades 9-12 Focus; Literacy Focus; Independence curriculum focus

B. Alignment with the Initial Special Education General and Independence Curriculum Combined Specialty Set

IAlignment with the specialty set is noted in each Key Assessment document in the rubric and data table. It is also noted in the narrative
description of data.

C. Modification of Key Assessment 8 to include more "process-based™ questions.

The conditions indicated that Key Assessment 8 was more "product" than "process" based. Thus, we modified the position paper
requirements for position papers number two and three to reflect more process-based methods in choosing instructional strategies for lessons
based on College and Career Ready Standards, and establishing effective learning environments.

D. Alignment of Key Assessment 6 with Current CEC Standards and Specialty Sets

IAssessment 6 was aligned with current CEC standards and Specialty Sets. Alignment is shown in the rubric and data table for the assignment
and is reflected in the narrative description and analysis of data.




. Modification of Key Assessments to Provide Specific Evidence of Standards 2 and 3

tandard 2: Key Assessments 4, 5, 7 & 8 align with Standard 2: Learning environments. Each Key Assessment document includes specific
lignment to Standard 2 specialty sets. Each Key Assessment document includes specific alignment with the specialty sets in the rubric, data
able, and narrative description and analysis of data. Key Assessments 4, 5, 6, 7, & 8 provide evidence of Standard 3: Curricular Content
Knowledge. Each Key Assessment document includes specific alignment with the specialty sets in the rubric, data table, and narrative
escription and analysis of data.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



