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Student 
Name: 


 Student ID  Advisor:  


Email:   
 
 


* PRAXIS I, ACT, SAT, GRE: 
(Specify test; check OSSE score 
requirement) 


Reading ( test:            ) Writing  ( test:                   ) Mathematics ( test:          ) 


Score:  Score:  Score:  


Praxis II:   Key Assessment #1 Elem Content 0014 or 5014:  
*All candidates must successfully complete Praxis I or OSSE-identified alternative prior to admission 


 


COURSE # COURSE NAME Prerequisite Grade 
Req’d Plan Completed 


Notes/ 
Approved 
Change       


Key 
Assessment 
 


EDCC 601 Orientation: Tools for Graduate 
School  AU Req’d 1st sem    


EDCC 511 Introduction to Professional 
Writing 


      


EDCC 510 Human Growth and Development       


EDCC 530 Education of Exceptional 
Children/Youth       


EDCC 541  Foundations of Education: The 
Art of Teaching & Learning 


      


EDCC 600 Research in Education       


EDTE 621 Teaching for Mathematical 
Understanding 


EDCI 510 
EDCC 530 
EDCI 541 


B Fall   
Key 


Assessment: 
Unit 


EDTE 622 Teaching for Scientific Inquiry 
EDCI 510 
EDCC 530 
EDCI 541 


B Spring   
Key 


Assessment: 
Unit 


EDTE 623 Language, Literature, & Culture 
EDCI 510 
EDCC 530 
EDCI 541 


B Fall   
Key 


Assessment: 
Unit 


EDTE 624 Children’s Literature 
EDCI 510 
EDCC 530 
EDCI 541 


B Spring    


EDTE 627 Literacy Assessment & Instruction 
for Early & Emergent Readers 


EDCI 510 
EDCC 530 
EDCI 541 


B Fall   
Key 


Assessment: 
Video 


EDTE 628 Literacy Assessment & Instruction 
for Upper Elementary Years 


EDCC 530 
EDCI 627 B Spring   


Key 
Assessment: 


Tutoring 
KEY ASSESSMENT: INTERSHIP READINESS ASSESSMENT 


EDTE 673 ** Supervised Student Teaching 
in Elementary Education 


All EDCC and 
EDTE courses; 


All Gen Ed 
courses 


B    
Key 


Assessment: 
Teaching 


EDTE 689 Advanced Seminar in Teaching Taken w/ 
Internship B    


Key 
Assessments
: Portfolio & 


Impact 
     36 CREDITS   


**Completion of all core & specialization courses is required prior to student teaching. Any change in this schedule may result in 
additional time in school.   Application for Internship is due a semester prior to experience. All placements must be approved by the 
Program Director for Teacher Education.  
 


This acknowledges the candidate has had the program of study explained and understands all program requirements. 
 


Date: _____________________ Gen Ed.:  ___________________________________   
 


Advisor: _________________________________________________   Candidate: ____________________________________________ 
 


Notes: ___________________________________________ Key Assessment:  Internship Readiness Assessment (Date:       ) 
                                Approaches       Meets      Exceeds 





Elementary Education Program of Study




Assessment 3:  Unit Plans (Math, Science, Social Studies) 
 
1) Brief description of the assessment  


 
Teacher candidates in the Elementary Education, Master of Arts in Teaching (MAT) program 
create instructional units to document the Elementary Education ACEI content standards in 
Math, Science, and Social Studies. Lesson plans for the instructional units are developed during 
the major methods courses in each content area.  Each instructional unit has its own unique 
assignments developed specifically in order to allow the candidate an opportunity to demonstrate 
the appropriate pedagogical knowledge associated with the content knowledge in the particular 
discipline. The goal of the instructional unit project is for candidates to know, understand, and 
use the key concepts, tools of inquiry, and structures of content for students across the grades of 
one through six; to create meaningful learning experiences that develop students’ competencies 
in content subject matter; and to develop and demonstrate instructional skills for various 
developmental levels (Standard 2).  
 
2) A description of how this assessment specifically aligns with the standards  


 
Candidates in the Elementary Education MAT program, in each methods course, develop a series 
of lessons for both younger elementary grades (1-3) and for upper elementary grades (4-6). 
These lessons document the content of a selected standard at both the early elementary levels and 
the upper elementary levels. Below, please find information for the unit plan in each specific 
content area -- Math, Science, and Social Studies.  
 
The Math unit plan is completed during the course EDTE 621: Teaching for Mathematical 
Understanding and is aligned with all ACEI Elementary Education Standards (1, 2.3, 3, 4, 5). By 
constructing the math instructional unit in this course, candidates demonstrate that they possess 
the knowledge, understanding, and ability to use the major concepts and procedures that define 
number and operations, algebra, geometry, measurement, and data analysis and probability by 
completing a minimum of six lessons for both upper and lower elementary age students. Lessons 
completed in the Math unit are designed to demonstrate the content and professional pedagogy 
necessary to teach mathematical concepts and to engage elementary students in problem solving, 
reasoning and proof, communication, connections, and representation. 
  
The Science unit plan is completed in the course EDTE 622: Teaching for Scientific Inquiry and 
is aligned with all ACEI Elementary Education standards (1, 2.2, 3, 4, 5). Candidates create 
lessons with a minimum of two (2) science lessons for each of three (3) areas -- earth and space 
science, life science and health education, and physical science -- documenting that they possess 
the knowledge, understanding, and ability to use fundamental concepts of science as well as 
pedagogical knowledge. In addition, the concepts of science and technology, science in personal 
and social perspectives, and the history and nature of science are integrated into the lessons, 
demonstrating the inquiry process scientists use in the discovery of new knowledge, to build a 
base for scientific and technological literacy. At least one (1) lesson will be integrated with 
Health Education (Standard 2.6) to demonstrate that candidates know and understand the major 
concepts in health education in order to create opportunities for student development and 
practice of skills that contribute to good health. Candidates also integrate content related to 







Physical Education (Standard 2.7). The science classroom environment is an excellent place to 
integrate health, physical education and safety concepts.   
 
The Social Studies unit plan is completed in the course EDTE 623: Language, Literature and 
Culture and is aligned with all ACEI Elementary Education standards (1, 2.4, 3, 4, 5). 
Candidates, as citizens of a culturally-diverse, democratic society, and interdependent world, 
learn to know and use the major concepts and modes of inquiry from various domains of Social 
Studies -- the integrated study of history, geography, the social sciences, and other related areas, 
particularly the Arts (Standard 2.5) -- in order to promote elementary/middle school students’ 
abilities to make informed decisions that represent global and cultural responsibility. Candidates 
create lessons at both the upper (grades 4-6) and lower (grades 1-3), elementary levels to 
promote elementary students’ abilities to make informed decisions and to develop their own 
understanding and skills in the content, functions, and achievements of the performing arts 
(dance, music, theater) and the visual arts as primary media for communication, inquiry, and 
engagement among elementary students (Standard 2.5). Additionally, the incorporation of 
physical education concepts (Standard.2.7) appropriate to their own understanding and skills, 
human movement and physical activity as central elements to foster active, healthy life styles, 
and enhanced quality of life for elementary students can be further supported by the context of 
social studies.  
 
Through all of these lessons, candidates demonstrate high levels of competence (Standard. 2.1) 
in use of English Language Arts and that they know, understand, and use concepts from reading, 
language, and child development to teach reading, writing, speaking, viewing, listening, and 
thinking skills and to help students successfully apply their developing skills to many different 
situations, materials, and ideas. 
 
3) A brief analysis of the data findings. 


 
Findings for the instructional unit plan assessment are organized into the three content areas of 
math, science, and social studies.   
 
Math 
Based on the unit plans in Mathematics submitted in 2014, the majority of candidates in the MAT 
program exceeded the standards being assessed in all components of the Math instructional unit 
(87 percent). Overall, candidates performed well on the Math unit plan assessment, and the 
majority of candidates exceeded the standards in all domains of the assessment.  
 
Science 
Based on the unit plans in Science submitted in 2015, all candidates in the MAT program met or 
exceeded the standards being assessed (100 percent). In the categories of Lesson Plans, 
Instructional Components, and Assessment, all candidates met rather than exceeded the standards 
(100 percent). This has indicated to faculty a need for more instructional focus on lesson planning, 
instruction and assessment in the Science content course. Overall, candidates performed well on 
the Science unit plan assessment, and in the area of Overview and Resource Identification, and 
Professionalism and Advocacy, all candidates exceeded the standard (100 percent).   
 







Social Studies 
Based on the unit plans in Social Studies submitted in 2015, which include the Arts and Physical 
Education, all candidates in the MAT program met or exceeded the standards being assessed (100 
percent). The majority of candidates met rather than exceeded the standards for the categories of 
Overview and Resource Identification (75 percent), Assessment (75 percent), and Professionalism 
and Advocacy (75 percent). This is an indication to faculty that more instructional focus on 
identifying resources, assessing students, and professionalism and advocacy is needed in the Social 
Studies course in the Elementary MAT Program. Overall, candidates performed well on the Social 
Studies unit plan assessment and demonstrated competency regarding this instructional content 
area.  
 
4) An interpretation of how the data provide evidence for meeting standards. 


 
Data from this assessment of professional pedagogy, as well as content pedagogy, demonstrate that 
candidates are successfully meeting or exceeding the standards. The assessments are well aligned 
with current ACEI elementary standards, and candidates perform well on the assessments. The 
candidates met or exceeded the standard in all categories, and we are working to increase the 
number of students who are exceeding the standards by offering intense and concentrated advising 
and academic support by School of Education faculty. Faculty members consistently strive to work 
with and support all candidates, and operate from a strong commitment to the development of new 
teachers who have strong abilities in each content area. 
 
 
 







Candidate Data Derived from the Assessment  Instructional Unit, Math 
 ACEI Standard Approaches Meets Exceeds 


  # % # % # % 
Overview and Resource Identification 1 0 0 1 11 8 89 
Lesson Plans 2.3 0 0 2 22 7 78 
Instructional Components 3 0 0 1 11 8 89 
Assessment 4 0 0 1 11 8 89 
Professionalism and Advocacy 5.1 0 0 1 11 8 89 
 
 
 
 
 


Candidate Data Derived from the Assessment  Instructional Unit, Science  
 ACEI Standard Approaches Meets Exceeds 
  # % # % # % 
Overview and Resource Identification 1 0 0 0 0 5 100 
Lesson Plans 2.2 0 0 5 100 0 0 


2.6 0 0 5 100 0 0 
2.7 0 0 5 100 0 0 


Instructional Components 3 0 0 5 100 0 0 
Assessment 4 0 0 5 100 0 0 
Professionalism and Advocacy 5.1 0 0 0 0 5 100 
 
 
 
 
 
 
 







Candidate Data Derived from the Assessment  Instructional Unit, Social Studies 
 ACEI Standard Approaches Meets Exceeds 


  # % # % # % 
Overview and Resource Identification 1 0 0 3 75 1 25 


Lesson Plans 2.4 0 0 1 25 3 75 
2.5 0 0 1 25 3 75 
2.7 0 0 1 25 3 75 


Instructional Components 3 0 0 2 50 2 50 


Assessment 4 0 0 3 75 1 25 


Professionalism and Advocacy 5.1 0 0 3 75 1 25 







 Elementary Education Content Unit in Math 
 


 Trinity University Lesson Plan Rubric will 
be used for each lesson 


Approaches(1) 
 


Meets(2) Exceeds(3)  


Overview and Resource Identification 
ACEI Standard 1 
 


Unit Overview:  
Candidates select developmentally 
appropriate lesson materials for students 
based on research, principles, and theories 
regarding elementary student learning and 
development. Candidates provide 
explanations of unit to include grade level, 
topics, standards, objectives, advance 
setup information.  Candidates explain 
how they will help students use and apply 
mathematics in their daily lives. 
 
Resource Identification 
Candidates identify texts, bulletin 
boards or display tables and/or community 
agency-to show how mathematics is 
important in every day work. Candidates 
select the above stated information based 
on research, principles and research 
regarding elementary student learning and 
development.  


Elements missing or 
incomplete. 
Components not 
logically related. 
 
Insufficient number 
and variety of texts, 
or irrelevant or 
inappropriate texts.   


All elements 
included and 
complete. Nearly 
all objectives 
reflect 
developmentally 
appropriate 
expectations. 
 
Sufficient 
number, age and 
variety including 
texts students can 
read 
independently.  


All components 
relate logically 
and support one 
another. All 
objectives highly 
reflect 
developmentally 
appropriate 
expectations and 
objectives.   
 
Well-chosen 
engaging 
texts.  Large 
selection 
especially 
creative or 
thoughtful. 


 


Instructional Components 
ACEI Standard 3.1 
 


Instructional Components  
Multiple Instructional Techniques are 
evident throughout all of the units  


 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most are 
logical and benefit 
the student. Some 


All instructional 
components are 
age appropriate 
and integrated 
into lessons in 
ways that are 
logical and 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the 


 







components could 
have been better 
aligned with the 
topic. Some 
accommodations for 
diverse learners are 
evident. 


benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities.  


lesson and are 
logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear 
in all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.2 
 


Instructional Components  
All lessons have accommodations for 
diverse learners 


  


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most are 
logical and benefit 
the student. Some 
components could 
have been better 
aligned with the 
topic. Some 
accommodations for 
diverse learners are 
evident. 


All instructional 
components are 
age appropriate 
and integrated 
into lessons in 
ways that are 
logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities.  


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the 
lesson and are 
logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear 
in all lessons and 
activities. 


 


Instructional Components 
ACEI Standard 3.3 
 


Instructional Components  
Lessons make use of, writing and 
speaking to communicate about and 
through mathematics connections to 
learning  


Candidates help students understand 
time/money, two and three dimensional 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most are 
logical and benefit 
the student. Some 
components could 


All instructional 
components are 
age appropriate 
and integrated 
into lessons in 
ways that are 
logical and 
benefit student 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the 
lesson and are 


 







objects, apply basic operations, solve 
problems chart and graph using, pencil 
and paper, manipulatives, and visual 
materials by using them in lessons. 


  


have been better 
aligned with the 
topic. Some 
accommodations for 
diverse learners are 
evident. 


learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities.  


logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear 
in all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.4 
 


Instructional Components  
Lessons make use of, writing and 
speaking to communicate about and 
through mathematics connections to 
learning. 


 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most are 
logical and benefit 
the student. Some 
components could 
have been better 
aligned with the 
topic. Some 
accommodations for 
diverse learners are 
evident. 


All instructional 
components are 
age appropriate 
and integrated 
into lessons in 
ways that are 
logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities.  


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the 
lesson and are 
logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear 
in all lessons and 
activities. 


 


Instructional Components 
ACEI Standard 3.5 
 


Instructional Components  


 
At least one (1) lesson makes use of 
technology, calculators, computers, or 
electronic information resources  


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most are 
logical and benefit 
the student. Some 
components could 
have been better 


All instructional 
components are 
age appropriate 
and integrated 
into lessons in 
ways that are 
logical and 
benefit student 
learning. 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the 
lesson and are 
logical and 


 







 


 


aligned with the 
topic. Some 
accommodations for 
diverse learners are 
evident. 


Accommodations 
for diverse 
learners appear in 
all lessons and 
activities.  


benefit student 
learning. 
Accommodations 
for diverse 
learners appear 
in all lessons and 
activities. 


Lesson Plans 
ACEI Standards 2.3 


Lesson Plan 1 Number Systems and 
Number Sense Overview and anticipatory 
set provides a logical, believable 
explanation for why the objective is being 
taught.  Content is correct and appropriate  


Instruction and practice are clear, and 
independent practice is linked to 
instruction. Assessment and 
accommodations are appropriate. 
Instructional component present.  


Missing 
components or 
failure in linkage or 
lesson as written 
appears unlikely to 
work.  


All required 
components 
included and 
linked properly 
to the objective -
activity chosen 
supports the 
objective.  


Exceptionally 
engaging activity 
and/or especially 
powerful method 
of attaining the 
objective.   


 







 Lesson Plan 2 Geometry 


Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is 
correct and appropriate. 


Instruction and practice are clear, and 
independent practice is linked to 
instruction. 


Assessment and accommodations are 
appropriate.  


Instructional component present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears unlikely to 
work.  


All required 
components 
included and 
linked properly 
to the objective -
activity chosen 
supports the 
objective.  


Exceptionally 
engaging activity 
and/or especially 
powerful method 
of attaining the 
objective.  


 


Lesson Plan 3 Measurement  


Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is 
correct and appropriate. Instruction and 
practice are clear, and independent 
practice is linked to 
instruction.  Assessment and 
accommodations are 
appropriate.  Instructional component 
present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears unlikely to 
work.  


All required 
components 
included and 
linked properly 
to the objective -
activity chosen 
supports the 
objective. 


Exceptionally 
engaging activity 
and/or powerful 
method of attaining 
the objectives. 
Elegant integration 
of content areas. 


Lesson Plan 4 Statistics and Probability  


Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is 


Missing 
components or 
failure in linkage or 
lesson as written 
appears.  


All required 
components 
included and 
linked properly 
to the objective -


Exceptionally 
engaging activity 
and/or powerful 
method of attaining 
the objectives. 







correct and appropriate. Instruction and 
practice are clear, and independent 
practice is linked to 
instruction.  Assessment and 
accommodations are 
appropriate.  Instructional component 
present.  


  activity chosen 
supports the 
objective. 


Elegant integration 
of content areas. 


Lesson Plan 5 Algebra  


Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is 
correct and appropriate. Instruction and 
practice are clear, and independent 
practice is linked to 
instruction.  Assessment and 
accommodations are 
appropriate.  Instructional component 
present.  


Missing 
components or 
failure in linkage or 
lesson as written 
appears.  
  


All required 
components 
included and 
linked properly 
to the objective -
activity chosen 
supports the 
objective.  


Exceptionally 
engaging activity 
and/or powerful 
method of attaining 
the objectives. 
Elegant integration 
of content areas.  


Lesson Plan 6 Problem Solving  


Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is 
correct and appropriate. Instruction and 
practice are clear, and independent 
practice is linked to 
instruction.  Assessment and 
accommodations are 
appropriate.  Instructional component 
present.  


Missing 
components or 
failure in linkage or 
lesson as written 
appears.  In addition 
to above, at least 
one (1) objective is 
written to: one (1) 
for each content of 
the lesson.  
  


All required 
components 
included and 
linked properly 
to the objective -
activity chosen 
supports the 
objective In 
addition to 
above, at least 
two (2) 
appropriate 
objectives are 
written to: one 


Exceptionally 
engaging activity 
and/or powerful 
method of attaining 
the objectives. 
Elegant integration 
of content areas in 
at least two (2) 
appropriate 
objectives are 
written one (1) for 
each content of the 
lesson.  







The lesson will require the teacher 
candidate to develop a lesson the will 
require students to solve a problem and 
communicate their process through 
mathematics by writing and orally using 
everyday language (Integrate 2 subjects)  


(1) for each 
content of the 
lesson.  


Assessment  
ACEI Standard 4 


Assessment  


There are obvious formal and informal 
assessments during the unit.  There are pre 
and post assessment to assist in 
determining impact on student learning. 
There will be also be ongoing 
performance assessment Assessments will 
also be adapted for diverse learners.    


Copies of 
assessments  


Or rational for their 
selection or rubrics 
not included OR 
off-target. 


Assessments, 
rubrics, and 
rationale 
included; mostly 
appropriate.  


Exceptionally 
strong assessments; 
evidence of 
adaptations for 
multiple learning 
styles / special 
needs. 







Professionalism and Advocacy 
ACEI Standard 5.1 


Letter to Parents 


Candidates involve families as partners in 
supporting the school both inside and 
outside the classroom. 


Overall coherence and age 
appropriateness 


Missing or poorly 
written.  Does not 
explain unit or give 
suggestions for 
supplementary 
activities at home.  
 
Missing 
components or not 
age/grade 
appropriate or 
appears as 
independent lessons 
than a coherent 
whole. 


Letter is written 
in acceptable 
Standard English 
with no 
significant 
mechanical 
errors, explains 
unit, gives on 
target 
suggestions for 
home activities. 
 
Lessons and 
activities 
appropriate for 
age/grade 
Components 
work together 
well.  


Exceptionally well-
written, error-free 
letter.  Outstanding 
explanation of unit 
for target audience. 
Outstanding 
suggestions for 
home involvement. 
 
Expert selection of 
activities to form a 
coherent whole 
appropriate for 
age/grade.  


 
 







 
 


Elementary Education Content Unit Rubric for Science 
 


 Components of Standards Approaches(1) Meets(2) Exceeds(3) 


Overview and Resource 
Identification 
ACEI Standard 1 


Unit Overview:  


Candidates select developmentally 
appropriate lesson materials for students 
based on research, principles, and theories 
regarding elementary student learning and 
development. Candidates provide 
explanations of unit to include grade level, 
topics, standards, objectives, advance setup 
information. Candidates explain how they 
will make students aware of the history and 
nature of science. 


Resource Identification 
Candidates identify texts, bulletin boards or 
display tables and/or community agency-
science center, etc. -to use as resources with 
the unit plan. Candidates select the above 
stated information based on research, 
principles and research regarding 
elementary student learning and 
development.  


Elements missing 
or incomplete. 
Components not 
logically related. 
 
Insufficient 
number and 
variety of texts, or 
irrelevant or 
inappropriate 
texts.    


All elements 
included and 
complete. Nearly 
all objectives 
reflect 
developmentally 
appropriate 
expectations. 
 
Sufficient number, 
age and variety 
including texts 
students can read 
independently.  


All components 
relate logically and 
support one 
another. All 
objectives highly 
reflect 
developmentally 
appropriate 
expectations and 
objectives.   
 
Well-chosen 
engaging 
texts.  Large 
selection 
especially creative 
or thoughtful. 


Instructional Components 
ACEI Standard 3.1 


Instructional Components 
Multiple Instructional Techniques are 
evident  
throughout all of the units to include 
conducting science investigations and 
gathering data  


Instructional 
components are 
age appropriate 
and somewhat 
integrated. Most 
are logical and 
benefit the 
student. Some 


All instructional 
components are 
age appropriate 
and integrated into 
lessons in ways 
that are logical 
and benefit 
student learning. 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 







components could 
have been better 
aligned with the 
topic.  Some 
accommodations 
for diverse 
learners are 
evident 


Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.2 


All lessons have accommodations for 
diverse learners. 
 


Instructional 
components are 
age appropriate 
and somewhat 
integrated. Most 
are logical and 
benefit the 
student. Some 
components could 
have been better 
aligned with the 
topic.  Some 
accommodations 
for diverse 
learners are 
evident 


All instructional 
components are 
age appropriate 
and integrated into 
lessons in ways 
that are logical 
and benefit 
student learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 
 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.3 


 
Lessons make use of reading, writing, 
listening, speaking, and thinking as 
connections to learning and thinking 
critically and logically about science  
 
 
Science disciplines 1) systems, order, and 
organization, 2) evidence, models and 


Instructional 
components are 
age appropriate 
and somewhat 
integrated. Most 
are logical and 
benefit the 
student. Some 
components could 


All instructional 
components are 
age appropriate 
and integrated into 
lessons in ways 
that are logical 
and benefit 
student learning. 
Accommodations 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 







explanations, 3) change, constancy and 
measurement 4) evolution and equilibrium 
5) form and function are evident in lessons 
 


have been better 
aligned with the 
topic.  Some 
accommodations 
for diverse 
learners are 
evident 


for diverse 
learners appear in 
all lessons and 
activities. 
 


learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.4 


There are hands-on activities to engage 
students in science inquiry process using 
tools  
 


Instructional 
components are 
age appropriate 
and somewhat 
integrated. Most 
are logical and 
benefit the 
student. Some 
components could 
have been better 
aligned with the 
topic.  Some 
accommodations 
for diverse 
learners are 
evident 


All instructional 
components are 
age appropriate 
and integrated into 
lessons in ways 
that are logical 
and benefit 
student learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 
 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.5 


At least one (1) lesson makes use of 
technology  
 


Instructional 
components are 
age appropriate 
and somewhat 
integrated. Most 
are logical and 
benefit the 
student. Some 
components could 
have been better 


All instructional 
components are 
age appropriate 
and integrated into 
lessons in ways 
that are logical 
and benefit 
student learning. 
Accommodations 
for diverse 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 
learning. 







aligned with the 
topic.  Some 
accommodations 
for diverse 
learners are 
evident 


learners appear in 
all lessons and 
activities. 
 


Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Lesson Plans 
ACEI Standard 2.2 


Lesson Plan 1 Earth and Space Science 
Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is correct 
and appropriate.  Instruction and practice 
are clear, and independent practice is linked 
to instruction.  Assessment and 
accommodations are appropriate.  
Instructional component present. 
 


Missing 
components or 
failure in linkage 
or lesson as 
written appears 
unlikely to work. 
 


All required 
components 
included and 
linked properly to 
the objective -
activity chosen 
supports the 
objective.  


Exceptionally 
engaging activity 
and/or especially 
powerful method 
of attaining the 
objective.  
 


Lesson Plan 2 Earth and Space Science 
Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught. Content is correct 
and appropriate. Instruction and practice are 
clear, and independent practice is linked to 
instruction. Assessment and 
accommodations are appropriate. 
Instructional component present. 


Missing 
components or 
failure in linkage 
or lesson as 
written appears 
unlikely to work. 


All required 
components 
included and 
linked properly to 
the objective -
activity chosen 
supports the 
objective. 


Exceptionally 
engaging activity 
and/or especially 
powerful method 
of attaining the 
objective. 


Lesson Plans 
ACEI Standard 2.6  


Lesson Plan 3 Life Science  Health 
Education 
Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is correct 
and appropriate. Instruction and practice are 
clear, and independent practice is linked to 
instruction.  Assessment and 


Missing 
components or 
failure in linkage 
or lesson as 
written appears 
unlikely to work. 
 


All required 
components 
included and 
linked properly to 
the objective -
activity chosen 
supports the 
objective. 


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. Elegant 
integration of 
content areas. 







accommodations are appropriate. 
Instructional component present. 
 


 


Lesson Plan 4 Life Science  Health 
Education 
Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught.  Content is correct 
and appropriate.  Instruction and practice 
are clear, and independent practice is linked 
to instruction.  Assessment and 
accommodations are appropriate.  
Instructional component present. 
 


Missing 
components or 
failure in linkage 
or lesson as 
written appears. 
 
 


All required 
components 
included and 
linked properly to 
the objective -
activity chosen 
supports the 
objective. 
 


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. 
Elegant 
integration of 
content areas. 


Lesson Plans 
ACEI Standard 2.7 


Lesson Plan 5 Science  Physical Education 
Added to this unit will be the integration of 
the Physical Education standard Candidates 
know and understand the major concepts in 
the subject matter of health education to 
create opportunities for student 
development and practice of skills that 
contribute to good health. 
 
Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught. Content is correct 
and appropriate. Instruction and practice are 
clear, and independent practice is linked to 
instruction.  Assessment and 
accommodations are appropriate.  
Instructional component present. 


Missing 
components or 
failure in linkage 
or lesson as 
written appears. 
 


All required 
components 
included and 
linked properly to 
the objective -
activity chosen 
supports the 
objective.  In 
addition at least 
two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson.  


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. 
Elegant 
integration of 
content areas In 
addition at least 
two (2) 
appropriate 
objectives are 
written one (1) for 
each content of the 
lesson.  







Lesson Plan 6  Science  Physical Education 
Added to this unit will be the integration of 
the Physical Education Standard.  
Candidates know and understand the major 
concepts in the subject matter of health 
education to create opportunities for student 
development and practice of skills that 
contribute to good health. 
 
Overview and anticipatory set provides a 
logical, believable explanation for why the 
objective is being taught. Content is correct 
and appropriate. Instruction and practice are 
clear, and independent practice is linked to 
instruction.  Assessment and 
accommodations are appropriate. 
Instructional component present. 
 


Missing 
components or 
failure in linkage 
or lesson as 
written appears In 
addition to above, 
only one objective 
is written to added 
content of the 
lesson. 
 


All required 
components 
included and 
linked properly to 
the objective -
activity chosen 
supports the 
objective In 
addition to above, 
at least two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson.  


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. 
Elegant 
integration of 
content areas In 
addition at least 
two (2) 
appropriate 
objectives are 
written: one (1) 
for each content of 
the lesson.  


Assessment 
ACEI Standard 4 


Assessment    
There are obvious formal and informal 
assessments during the lesson.  Pre and post 
assessment to determine impact on student 
learning.  Assessments are integrated into 
the very process of doing science. There 
will be also be ongoing performance 
assessment; Assessments will also be 
adapted for diverse learners. 


Copies of 
assessments 
Or rational for 
their selection or 
rubrics not 
included OR off-
target. 


Assessments, 
rubrics, and 
rationale included; 
mostly 
appropriate. 
 
 


Exceptionally 
strong 
assessments; 
adaptations for 
multiple learning 
styles /special 
needs. 







Professionalism and 
Advocacy 
ACEI Standard 5.1 


Letter to Parents 
Candidates involve families as partners in 
supporting the school both inside and 
outside the classroom. 
 


Overall coherence and age appropriateness  
 


Missing or poorly 
written. Does not 
explain unit or 
give suggestions 
for supplementary 
activities at home. 
 
Missing 
components or not 
age/grade 
appropriate. Or 
appears as 
independent 
lessons than a 
coherent whole.  


Letter is written in 
acceptable 
Standard English 
with no significant 
mechanical errors, 
explains unit, and 
gives on target 
suggestions for 
home activities. 
 
Lessons and 
activities 
appropriate for 
age/grade 
Components work 
together well. 


Exceptionally 
well-written, 
error-free letter.  
Outstanding 
explanation of unit 
for target 
audience. 
Outstanding 
suggestions for 
home 
involvement.  
 
Expert selection of 
activities to form a 
coherent whole 
appropriate for 
age/grade. 


 
 
 







 Rubric for Elementary Education Content Units in Social Studies 
 


 Trinity University Lesson Plan Rubric will be used for each 
lesson 


Approaches(1) Meets(2) Exceeds(3) 


Overview and Resource Identification 
ACEI Standard 1 


Unit Overview:  
Candidates select developmentally appropriate lesson 
materials for students based on research, principles, 
and theories regarding elementary student learning 
and development. Candidates provide explanations of 
unit to include grade level, topics, standards, 
objectives, advance setup information.  Candidates 
explain how they will help students use and apply 
mathematics in their daily lives. Candidates select one 
(1) theme from the ten (10) major themes in social 
studies and provide an explanation for their choice.  
 
 
Resource Identification 
Candidates identify texts, bulletin boards or display 
tables and/or community resources to show how social 
studies is important in every day work. Candidates 
also identify information regarding field trips. 
Candidates select the above stated information based 
on research, principles and research regarding 
elementary student learning and development. 
Candidates provide information regarding unit 
resources in the form of an annotated bibliography. 


Elements missing 
or incomplete. 
Components not 
logically related. 
 
Insufficient number 
and variety of texts, 
or irrelevant or 
inappropriate texts.    


All elements 
included and 
complete. Nearly 
all objectives 
reflect 
developmentally 
appropriate 
expectations. 
 
Sufficient number, 
age and variety 
including texts 
students can read 
independently.  


All components 
relate logically and 
support one 
another. All 
objectives highly 
reflect 
developmentally 
appropriate 
expectations and 
objectives.   
 
Well-chosen 
engaging 
texts.  Large 
selection 
especially creative 
or thoughtful. 


Instructional Components 
ACEI Standard 3.1 
 
 
 


Instructional Components 
Multiple Instructional Techniques are evident  
throughout all of the units  
  
 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most 
are logical and 


All instructional 
components are age 
appropriate and 
integrated into 
lessons in ways that 
are logical and 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 







benefit the student. 
Some components 
could have been 
better aligned with 
the topic.  Some 
accommodations 
for diverse learners 
are evident 


benefit student 
learning. 
Accommodations 
for diverse learners 
appear in all 
lessons and 
activities. 
 


enhance the lesson 
and are logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.2 
 


All lessons have accommodations for diverse learners  
 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most 
are logical and 
benefit the student. 
Some components 
could have been 
better aligned with 
the topic.  Some 
accommodations 
for diverse learners 
are evident 


All instructional 
components are age 
appropriate and 
integrated into 
lessons in ways that 
are logical and 
benefit student 
learning. 
Accommodations 
for diverse learners 
appear in all 
lessons and 
activities. 
 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.3 
 


Lessons make use of reading, writing, listening, 
speaking, and thinking as connections to learning  
 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most 
are logical and 
benefit the student. 
Some components 
could have been 


All instructional 
components are age 
appropriate and 
integrated into 
lessons in ways that 
are logical and 
benefit student 
learning. 
Accommodations 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 







better aligned with 
the topic.  Some 
accommodations 
for diverse learners 
are evident 


for diverse learners 
appear in all 
lessons and 
activities. 
 


learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.4 
 


There are hands-on activities to engage student  
 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most 
are logical and 
benefit the student. 
Some components 
could have been 
better aligned with 
the topic.  Some 
accommodations 
for diverse learners 
are evident 


All instructional 
components are age 
appropriate and 
integrated into 
lessons in ways that 
are logical and 
benefit student 
learning. 
Accommodations 
for diverse learners 
appear in all 
lessons and 
activities. 
 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 
learning. 
Accommodations 
for diverse 
learners appear in 
all lessons and 
activities. 


Instructional Components 
ACEI Standard 3.5 
 


At least one lesson makes use of technology  
 
Using technology to develop a detailed web that 
explains how your unit is integrated across the 
curriculum. 
 


Instructional 
components are age 
appropriate and 
somewhat 
integrated. Most 
are logical and 
benefit the student. 
Some components 
could have been 
better aligned with 
the topic.  Some 
accommodations 


All instructional 
components are age 
appropriate and 
integrated into 
lessons in ways that 
are logical and 
benefit student 
learning. 
Accommodations 
for diverse learners 
appear in all 
lessons and 


All instructional 
components are 
age appropriate 
and seamlessly 
integrated into 
lessons that 
enhance the lesson 
and are logical and 
benefit student 
learning. 
Accommodations 
for diverse 







for diverse learners 
are evident 


activities. 
 


learners appear in 
all lessons and 
activities. 


Lesson Plans 
ACEI Standard 2.4  


Lesson Plan 1 Social Studies  
Candidates know, understand, and use – as 
appropriate to their own understanding and skills – 
human movement and physical activity as central 
elements to foster active, healthy life styles and 
enhance quality of life for elementary students. 
Overview and anticipatory set provides a logical, 
believable explanation for why the objective is being 
taught.  Content is correct and appropriate. Instruction 
and practice are clear, and independent practice is 
linked to instruction.  Assessment and 
accommodations are appropriate.  Instructional 
component present 
 


Missing 
components or 
failure in linkage or 
lesson as written 
appears unlikely to 
work.  In addition 
to above, at least 
one (1) objective is 
written to: one 
content area of the 
lesson. 
 


All required 
components 
included and linked 
properly to the 
objective -activity 
chosen supports the 
objective.  In 
addition at least 
two (2) appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson 
 


Exceptionally 
engaging activity 
and/or especially 
powerful method 
of attaining the 
objective.  In 
addition at least 
two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson 
 


Lesson Plan 2  Social Studies  
Candidates know, understand, and use – as 
appropriate to their own understanding and skills – 
human movement and physical activity as central 
elements to foster active, healthy life styles and 
enhance quality of life for elementary students.  
Overview and anticipatory set provides a logical, 
believable explanation for why the objective is being 
taught.  Content is correct and appropriate. Instruction 
and practice are clear, and independent practice is 
linked to instruction.  Assessment and 
accommodations are appropriate.  Instructional 
component present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears unlikely to 
work.  In addition 
to above, at least 
one (1) objectives 
is written to: one 
(1) for each content 
of the lesson. 


All required 
components 
included and linked 
properly to the 
objective -activity 
chosen supports the 
objective In 
addition at least 
two (2) appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson. 


Exceptionally 
engaging activity 
and/or especially 
powerful method 
of attaining the 
objective  In 
addition at least 
two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson 







 Lesson Plan 3 Social Studies and Connections Across 
the Curriculum  
Candidates know, understand, and use – as 
appropriate to their own understanding and skills – 
human movement and physical activity as central 
elements to foster active, healthy life styles and 
enhance quality of life for elementary students. 
Overview and anticipatory set provides a logical, 
believable explanation for why the objective is being 
taught.  Content is correct and appropriate.  
Instruction and practice are clear, and independent 
practice is linked to instruction.  Assessment and 
accommodations are appropriate. Instructional 
component present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears unlikely to 
work.  In addition 
to above, at least 
one (1) objective is 
written to: one (1) 
for each content of 
the lesson. 


All required 
components 
included and linked 
properly to the 
objective -activity 
chosen supports the 
objective In 
addition at least 
two (2) appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson. 


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. Elegant 
integration of 
content areas.  In 
addition at least 
Two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson 


Lesson Plan 4 Social Studies and Connections Across 
the Curriculum  
 Candidates know, understand, and use – as 
appropriate to their own understanding and skills – 
human movement and physical activity as central 
elements to foster active, healthy life styles and 
enhance quality of life for elementary students. 
Overview and Anticipatory set provides a logical, 
believable explanation for why the objective is being 
taught. Content is correct and appropriate. Instruction 
and Practice are clear, and independent practice is 
linked to instruction. Assessment and 
Accommodations are appropriate. Instructional 
component present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears In addition 
to above, at least 
one (1) objective is 
written to: one (1) 
for each content of 
the lesson. 


All required 
components 
included and linked 
properly to the 
objective -activity 
chosen supports the 
objective  In 
addition at least 
two ( 2) appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson 


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. Elegant 
integration of 
content areas In 
addition at least 
two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson 







Lesson Plans 
ACEI Standard 2.5 


Lesson Plan 5. 1  Social Studies and The Arts  
Candidates know, understand, and use – as 
appropriate to their own knowledge and skills – the 
content, functions, and achievements of dance, music, 
theater, and the several visual arts as primary media 
for communication, inquiry, and insight among 
elementary students. 
  
Overview and anticipatory set provides a logical, 
believable explanation for why the objective is being 
taught.  Content is correct and appropriate. Instruction 
and practice are clear, and independent practice is 
linked to instruction.  Assessment and 
accommodations are appropriate.  Instructional 
component present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears 
In addition to 
above, at least one 
(1) objective is 
written to: one (1) 
for each content of 
the lesson. 


All required 
components 
included and linked 
properly to the 
objective -activity 
chosen supports the 
objective In 
addition at least 
two (2) appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson.  


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. Elegant 
integration of 
content areas In 
addition at least 
two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson.  


Lesson Plans 
ACEI Standard 2.7 


Lesson Plan 6 Social Studies and Physical Education 
Candidates know, understand, and use – as 
appropriate to their own understanding and skills – 
human movement and physical activity as central 
elements to foster active, healthy life styles and 
enhance quality of life for elementary students. 
 
Overview and anticipatory set provides a logical, 
believable explanation for why the objective is being 
taught.  Content is correct and appropriate.  
Instruction and practice are clear, and independent 
practice is linked to instruction.  Assessment and 
accommodations are appropriate.  Instructional 
component present. 


Missing 
components or 
failure in linkage or 
lesson as written 
appears In addition 
to above, at least 
one (1) objective is 
written to: one (1) 
for each content of 
the lesson 


All required 
components 
included and linked 
properly to the 
objective -activity 
chosen supports the 
objective In 
addition to above, 
at least two (2) 
appropriate 
objectives are 
written to: one (1) 
for each content of 
the lesson.  


Exceptionally 
engaging activity 
and/or powerful 
method of 
attaining the 
objectives. Elegant 
integration of 
content areas In 
addition at least 
two (2) 
appropriate 
objectives are 
written one (1)for 
each content of the 
lesson.  







Assessment 
ACEI Standard 4 
 
 


Assessment  
There are obvious formal and informal assessments 
during the unit.  There are pre and post assessment to 
assist in determining impact on student learning. 
There will be also be ongoing performance assessment 
with the integrated activities.  Assessments will also 
be adapted for diverse learners. 
 


Copies of 
assessments 
Or rational for their 
selection or rubrics 
not included OR 
but significantly 
off-target. 


Assessments, 
rubrics, and 
rationale included; 
mostly appropriate  
 
 


Exceptionally 
strong 
assessments; 
evidence of 
adaptations for 
multiple learning 
styles / special 
needs 


Professionalism and Advocacy 
ACEI Standard 5.1 


Letter to Parents 
Candidates involve families as partners in supporting 
the school both inside and outside the classroom. 
  
Overall coherence and age-appropriateness. 


Missing or poorly 
written.  Does not 
explain unit or give 
suggestions for 
supplementary 
activities at home. 
 
Missing 
components or not 
age/grade 
appropriate or 
appears as 
independent 
lessons. 


Letter is written in 
acceptable 
Standard English 
with no significant 
mechanical errors, 
explains unit, gives 
on target 
suggestions for 
home activities. 
 
Lessons and 
activities 
appropriate for 
age/grade  
Components work 
together well 


Exceptionally 
well-written, error-
free letter.  
Outstanding 
explanation of unit 
for target 
audience. 
Outstanding 
suggestions for 
home 
involvement. 
 
Expert selection of 
activities to form a 
coherent whole 
appropriate for 
age/grade.  


 





ASSESSMENT 3 Unit Plans




   


Assessment 4: Student Teaching Evaluation in Elementary Education 
 
1. Brief description of the assessment 
 
Candidates in the Masters of Arts in Teaching (MAT), Elementary Education degree program, 
participate in a 14-week, three-credit, student teaching experience. Candidates engage in full-
time lead teaching in local schools, and are paired with experienced mentors and cooperating 
teachers to guide their student teaching experiences. During this time, candidates attend a student 
teaching seminar one night a week.  In addition, a university supervisor visits the candidates in 
their classrooms several times during the experience to provide feedback and suggestions for 
improvement. The assessment instrument is a rubric based on both the current InTASC 
Principles and ACEI standards. University supervisors complete this instrument when they 
observe candidates during the student teaching experience.  
 
2. A description of how this assessment specifically aligns with the standards cited  


 
Student teaching is evaluated using Trinity’s InTASC student teaching instrument, developed by 
Phi Delta Kappa International & Ball State University (2011) and adapted for our use. The 
InTASC Principles are used as the main organizer, along with ACEI standards subsumed within. 
 
InTASC Principle 1 is Learner Development. This principle encompasses ACEI Standard 1- 
development, learning and motivation- and ACEI Standard 2, which covers specific content 
areas.  The student teaching evaluation instrument includes items on knowledge of content and 
awareness of interdisciplinary approaches to teaching. 
 
InTASC Principle 2 deals with how children learn and clearly reflects ACEI Standard 1.  The 
evaluation instrument includes items on designing instruction to meet learners’ cognitive, social, 
emotional, and physical needs as well as an item on accessing prior knowledge and making 
connections. 
 
InTASC Principle 3 deals with candidates’ ability to create lessons for diverse learners, which is 
clearly aligned with ACEI Standard 3. The instrument includes items related to adapting 
instruction, using resources and materials to meet individual student needs, and having high 
expectations for all students. 
 
InTASC Principle 4 addresses candidates’ ability to use a variety of instructional strategies to 
encourage students’ development of critical thinking, problem solving, and performance skills. 
This is very similar to ACEI Standard 3, which addresses integrating and applying knowledge 
for instruction, adaptation to diverse students, development of critical thinking and problem 
solving, active engagement in learning, and communication to foster collaboration. The 
instrument includes items related to seeking multiple resources, providing for multiple ways of 
learning, actively engaging students in critical thinking, and varying the teacher’s role.  
 
InTASC Principle 5 evaluates whether candidates have an understanding of group motivation 
and behavior to create a learning environment that encourages positive social interaction in the 
classroom, and aligns with ACEI Standard 2. Items on the instrument address the use of intrinsic 







   


motivation, expectations for behavior, monitoring, and teacher response to student behavior. 
Items on the instrument also address transitions, the handling of materials, directions and 
procedures, pacing, and routines.   
 
InTASC Principle 6 refers to the use of effective verbal, nonverbal, and media communication 
techniques to foster active inquiry, collaboration, and supportive interaction in the classroom, 
which aligns with ACEI Standard 3.  The instrument includes items related to speech and written 
language, questioning and wait-time, facilitating discussion, and use of media and technology.  
 
InTASC Principle 7 aligns with ACEI standard 3 and includes information on how the candidate 
plans instruction based upon knowledge of the subject matter, students, the community, and 
curriculum goals.  Items on the instrument include relevance, short and long-term planning, 
monitoring and making adjustments.  
 
InTASC Principle 8 aligns with ACEI standard 4 as they are both concerned with formative and 
summative assessments as well as other types of assessment strategies. Items on the instrument 
include the use of multiple types of assessments, differentiating instruction based on assessment 
results, sharing evaluation criteria with learners in advance, and use of a system for scoring and 
recording results. 
 
InTASC Principles 9 and 10 are aligned with ACEI Standard 5 where the ability of the candidate 
to be a reflective practitioner who continually evaluates the effects of his/her choices and actions 
on others is important. Also aligned is the candidate’s ability to foster relationships with school 
colleagues, parents, and agencies in the larger community to support students’ learning and well 
being. The instrument includes items related to the candidates’ ability to reflect on their teaching, 
develop relationships with colleagues, and seek professional development opportunities. Further, 
the instrument includes items on volunteering to participate in school activities, sensitivity to 
student needs, and communication with families. 
 
3. A brief analysis of the data findings: 
 
The data clearly show that candidates in the Elementary Master of Arts in Teaching (MAT) 
program met or exceeded the standards in all areas in 2015 (100 percent). During this year, the 
small class size of three candidates enabled faculty to provide intense instruction to candidates. 
All students received scores of Meets and Exceeds for all components of the Student Teaching 
Evaluation, and the majority of candidates received Exceeds in comparison to Meets in the 
various sections of the assessment (63 percent for Exceeds; 37 percent for Meets).   
 
4. An interpretation of how that data provides evidence for meeting standards: 
 
A review of the data indicates that candidates performed very well on this instrument. The 
majority of candidates met or exceeded the standards. Because the assessment is so closely 
aligned with the ACEI standards and InTASC Principles, and candidates performed so well on 
this assessment, it clearly displays that candidates can demonstrate the pedagogical knowledge 
and skills outlined in both the ACEI and InTASC guidelines. The evidence from the Student 
Teaching Evaluation can be correlated with data from other assessments, such as the video 







   


lesson, and the other multiple observations that candidates participate in prior to this final 
observation where they are evaluated with the Student Teaching Evaluation Instrument.  
 
Overall, candidates performed well on the Student Teaching Evaluation, and are displaying 
competence in student development, curriculum, instruction, assessment and professionalism.  
 
  







   


Rubric for Student Teaching in Elementary Education 
 


Teacher Intern Evaluation for the College Supervisor1 
 
Candidate: ________________________University Supervisor:________________________ 
 


The Learner, Learning, and the Environment 
InTASC 
Principles 
1, 2, & 3 
 


Level of Performance   


Approaches Meets Exceeds 
Midterm  


Review* 


Final 


Review* 


Learner 
Development, 
Learning 
Differences, 
and Learning 
Environments 


ACEI 
Standard 1.0 


Development, 
Learning and 
Motivation 


Candidates 
know, 
understand, 
and use the 
major 
concepts, 
principles, 
theories, and 
research 
related to 
development 
of children and 
young 
adolescents to 
construct 
learning 
opportunities 
that support 
individual 
students’ 
development, 
acquisition of 
knowledge, 


Candidate 
demonstrates 
minimal 
understanding of 
how learners 
construct 
knowledge, acquire 
skills, and develop 
disciplined thinking 
processes. 
Candidate rarely 
designs and 
implements   
developmentally 
appropriate   and 
challenging 
learning 
experiences.  
 
Candidate is 
unaware of 
individual learning 
differences. All 
students receive 
same delivery of 
instruction and 
assignments 
regardless of 
individual prior 
knowledge and 
other learning 
differences. 
Candidate is aware 
of the need for 
adaptations in 
assignments, time 
allowed, response 


Candidate 
demonstrates 
understanding of 
how learners 
construct 
knowledge, acquire 
skills, and develop 
disciplined thinking 
processes. 
Candidate 
consistently designs 
and implements 
developmentally 
appropriate and 
challenging 
learning 
experiences. 
 
 
Candidate designs 
and implements 
lessons which meet 
the needs of 
individual learners. 
Appropriate 
adaptations are a 
routine part of 
planning and 
delivery. 
 
 
Candidate develops 
a positive rapport 
with most learners 
and often promotes 
mutually supportive 
classroom 


Candidate 
regularly and 
proficiently 
demonstrates 
understanding of 
how learners 
construct 
knowledge, acquire 
skills, and develop 
disciplined 
thinking processes. 
Candidate designs 
and implements 
engaging, 
developmentally 
appropriate and 
challenging 
experiences. 
 


Candidate 
incorporates 


various forms of 
assessment and 
articulates clear 


goals and 
expectations for 


individual learners. 
Candidate 


constantly reflects 
on individual 
learner prior 


knowledge and 
experiences, goals, 
and assessments, 


and adapts 
instruction 


accordingly to 


  


                                                 
1 Adapted from Phi Delta Kappa International & Ball State University (2000). Evaluation of Student Teachers 
Guidebook, Phi Delta Kappa International Center for Professional Development and Services. 
*  Indicate A = Approaches; M = Meets; E = Exceeds. Provide specific comments. 







   


and 
motivation. 


modes, etc., but 
rarely makes 
accommodations 
for different 
learners. 
 
Candidate does not 
create an 
environment that 
encourages positive 
social interaction, 
active engagement 
in learning, and self 
-motivation. 


interactions and 
processes. 
Candidate 
encourages active 
engagement in 
learning and self-
motivation from 
learners.  
 


meet learners’ 
needs.  


Individualized 
instruction allows 
for all learners to 
succeed and be 


challenged. 
 


Candidate 
regularly develops 
a positive rapport 
with each learner 
and promotes 
mutually 
supportive 
classroom 
interactions and 
processes. 
Candidate 
regularly 
encourages active 
engagement in 
learning and self-
motivation from all 
learners. 


 


Comments:







   


Content Knowledge 
InTASC 
Principles  
4 & 5 
 


Level of Performance   


Approaches Meets Exceeds Midterm 
Review* 


Final 
Review* 


Content 
Knowledge 
and 
Application 
of Content  


ACEI 2: 


Curriculum 


 


 


Candidate makes 
content errors, does 
not correct errors of 
students or self, or 
lacks initiative to 
research content. 
Candidate displays 
basic content 
knowledge but 
cannot articulate 
connections with 
other parts of 
discipline. 
 
 
Candidate 
minimally helps 
students see 
relationships across 
disciplines. 
Candidate does not 
design and 
implement 
engaging lessons, 
with connections 
between content 
areas. Candidate 
does not engage 
learners in applying 
content knowledge 
and skills in 
authentic contexts.  


Candidate 
displays solid 
content 
knowledge and 
makes 
connections 
between the 
lesson content and 
the discipline. 
Candidate may 
take initiative to 
deepen his/her 
content 
knowledge and 
ways of 
representing it for 
learners, but 
mostly relies on 
adopted curricular 
materials. 
 
 
Candidate uses 
knowledge about 
students, 
concepts, and 
differing 
perspectives to 
engage students. 
Candidate 
engages learners 
in ways to apply 
content 
knowledge and 
skills in authentic 
contexts.  


Candidate utilizes 
content knowledge, 
standards, and 
other resources to 
design, implement, 
and evaluate 
appropriate 
learning 
experiences. 
Candidate seeks to 
deepen his/her 
content knowledge 
and ways of 
representing it for 
learners beyond the 
adopted curricular 
materials. 
Candidate seeks to 
keep abreast of 
new ideas and 
understandings in 
the discipline. 
 
Candidate 
regularly connects 
concepts and uses 
differing 
perspectives to 
engage all learners. 
Candidate 
constantly seeks 
innovative ways to 
engage learners in 
ways to apply 
content knowledge 
and skills in 
authentic contexts.  


  


Comments: 
 
 







   


Assessment 
InTASC  
Principle 6 
Assessment 


Level of Performance   
Approaches Meets Exceeds Midterm  


Review* 
Final  


Review* 
Variety of 
Formal/Informal 
Assessments & 
Recording and 
Monitoring 
Assessment Data  
 
ACEI Standard  
4.0 
Assessment for 
Instruction 
 
Candidates know, 
understand, and 
use formal and 
informal 
assessment 
strategies to plan, 
evaluate and 
strengthen 
instruction that 
will promote 
continuous 
intellectual, social, 
emotional, and 
physical 
development of 
each elementary 
student. 
 
 


Methods of 
assessments are 
limited and/or 
not consistent 
with instructional 
goals. 


 
Some 
instructional 
goals are 
assessed, but not 
all. Assessment 
results are 
minimally used 
to adapt 
instruction.  


 
 


Candidate uses 
minimal number 
of assessments or 


only 
commercially 
prepared tests.  


Candidate employs 
varied assessments 
consistent with 
instructional goals. 
Results are often 
used to adjust plans 
for individuals and 
small groups. 
Candidate is 
beginning to 
develop an ongoing 
assessment plan 
and reflect on the 
results. 
 
Candidate gathers 
data on learners by 
using  
developmentally 
appropriate 
strategies.  Students 
are often involved 
in self-assessment 
and reflection. 


Candidate regularly 
employs varied and 
authentic 
assessments 
consistent with 
instructional goals. 
Candidate 
consistently reflects 
on assessments to 
determine learner 
needs and to 
improve instruction. 
Assessment is used 
for determining the 
next steps in 
instruction for 
individuals, small 
groups, and the 
whole class. 
 
Candidate uses a 
highly effective 
assessment system. 
Data on student 
progress is gathered 
in multiple ways 
(observations, 
portfolios, 
checklists, teacher-
made tests, 
performance tasks, 
student self-
assessments and 
standardized tests). 
Students are 
involved in 
collecting and 
summarizing data. 
Self-assessment 
activities foster 
students’ awareness 
of their 
strengths/needs and 
are used to set 
personal goals for 
learning. 


  


Comments 
 
 
  







   


Instructional Planning 
InTASC  
Principle 7 
Planning for 
Instruction  
 


 Level of Performance  
Approaches Meets Exceeds Midterm 


Review* 
Final  


Review* 


Selecting 
Resources for 
General 
Instruction, 
and Lesson 
Plans: 
Monitoring 
and 
Adjustments 


 


ACEI 
Standard 3.1, 
Integrating 
and applying 
knowledge for 
instruction 


Candidates 
plan and 
implement 
instruction 
based on 
knowledge of 
students, 
learning 
theory, 
connections 
across the 
curriculum, 
curricular 
goals, and 
community; 


 


 


Candidate 
displays limited 
awareness and/or 
use of resources 
available or does 
not take initiative 
to obtain 
materials. 
Candidate 
occasionally uses 
supplemental 
materials in 
planning 
instruction that 
supports every 
student in meeting 
learning goals. 
 
Thoughtful 
planning is not 
evident in lessons.  
Lesson plans are 
not prepared in a 
timely fashion. 
 
Short-term 
planning is 
evident and 
lessons are ready 
on time. There is 
minimal evidence 
of long-term 
planning or 
connections to 
past/future 
teaching. 
Candidate adheres 
rigidly to an 
instructional plan 
even when a 
change will 
clearly improve 
the lesson. 
  


Candidate 
researches and 
utilizes multiple 
resources for 
planning 
instruction that 
supports every 
student in 
meeting learning 
goals. 
 
Candidate 
generally applies 
an understanding 
of the “big” 
picture and the 
importance of 
scaffolding 
learning and 
backwards 
planning.  
Lessons mostly 
draw upon 
knowledge of 
content areas, 
curriculum, and 
knowledge of 
learners. 
Candidate makes 
adjustments 
when needed.  
  


Candidate regularly 
researches and utilizes 
multiple resources for 
planning instruction, 
selecting those most 
appropriate for helping 
students meet 
curriculum goals and 
content standards.  
Candidate prepares for 
multiple ways of 
learning and plans 
learning experiences 
that are meaningful 
and relevant to diverse 
learners.  
 
Candidate regularly 
applies a clear 
understanding of the 
“big picture” for 
planning and 
understands the 
importance of 
scaffolding learning 
and backwards 
planning.  Lessons are 
developmentally and 
culturally appropriate. 
Lessons draw upon 
knowledge of content 
areas, curriculum, and 
knowledge of learners. 
Long-term planning 
with connections to 
past/future teaching is 
clearly evident and 
prepared in advance. 
Plans are linked to 
students’ needs and 
performance. 
Candidate makes 
adjustments to plans to 
meet students’ needs. 


  


Comments: 
 


 







   


Teaching Strategies & Differentiation 
InTASC 
Principle 8 
Instructional 
Strategies –   
 


Level of Performance   


Approaches Meets Exceeds 
Midterm 


Review* 


Final  


Review* 


 
Best Practices: 
Multiple 
Teaching 
Strategies, 
Active 
Learning, 
Modeling 
 
ACEI  
Standard 3.2, 
Adaptation to 
diverse students 
 
Candidates 
understand how 
elementary 
students differ 
in their 
development 
and approaches 
to learning, and 
create 
instructional 
opportunities 
that are adapted 
to diverse 
students; 
 


Candidate relies 
mostly on direct 
instruction/lectures 
and assignments.  
Students are 
passive learners.  
Modeling is 
minimal or 
ineffective. 
Minimal student 
motivation. 
 
 


Candidate uses 
modeling, 
individual/group 
formats, pacing, 
timing, and 
smooth transitions 
from one activity 
to the next to 
support 
instruction.   
Candidate uses a 
variety of 
instructional 
strategies to 
encourage student 
learning. Student 
motivation is 
evident. 
 
 


Candidate uses 
modeling, 
individual/group 
formats, pacing, 
timing, and smooth 
transitions from one 
activity to the next to 
further instruction. 
Student motivation is 
clearly evident. 


  


 


Comments: 
 
 
 
 
 
  







   


 
Development of Critical Thinking and Analytical Skills 


InTASC  
Principle 8 
Instructional 
Strategies –   
 


Level of Performance   


Approaches Meets Exceeds 
Midterm 


Review* 


Final  


Review* 


 
Development of 
Critical 
Thinking and 
Analytical 
Skills 
 
ACEI  
Standard 3.3, 
Development of 
critical thinking 
and problem 
solving 
 
Candidates 
understand and 
use a variety of 
teaching 
strategies that 
encourage 
elementary 
students’ 
development of 
critical thinking 
and problem 
solving; 
 


Candidate uses 
no or minimal 
instructional 
strategies to 
encourage 
learners to 
develop deep 
understanding of 
the content. 
Students are not 
engaged in 
questioning 
concepts, 
developing 
learning 
strategies, and 
problem solving.  


Candidate uses a 
variety of 
instructional 
strategies to 
encourage 
learners to 
develop deep 
understanding of 
the content. Most 
students are 
engaged in 
questioning 
concepts, 
developing 
learning 
strategies, and 
problem solving.  


Candidate 
regularly/effectively 
uses a variety of 
instructional strategies 
and formats in each 
lesson, appropriate to 
subject matter, 
knowledge of learner 
development, and 
needs of students. All 
students are actively 
involved in 
questioning, 
developing learning 
strategies, problem 
solving and critical 
thinking.  


  


Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







   


 
Use of Media and Technology 


InTASC 
Principle 8 
Instructional 
Strategies –   
 


Level of Performance   


Approaches Meets Exceeds 
Midterm 


Review* 


Final  


Review* 


Use of Media 
and Technology  
(Artifacts and 
models, 
displays, 
auditory/visual 
media, 
computer 
hardware or 
software, online 
resources, etc.) 
as available.  
 
ACEI  
Standard 3.5, 
Communication 
to foster 
collaboration 
 
Candidates use 
their knowledge 
and 
understanding 
of effective 
verbal, 
nonverbal, and 
media 
communication 
techniques to 
foster active 
inquiry, 
collaboration, 
and supportive 
interaction in 
the elementary 
classroom; 
 
 


Candidate makes 
limited or 
inappropriate use 
of media and/or 
technology. 
 
 


Candidate 
occasionally uses 
media and/or 
technology to add 
instructional 
impact and 
achieve learning 
goals. 


Candidate regularly 
and appropriately 
integrates different 
technologies to 
enhance instruction 
and achieve learning 
goals. 


  


 
 
 
 
 
 
 
 







   


Professional Responsibility 
InTASC  
Principle 9 
Professional 
Learning and 
Ethical 
Practice 


Level of Performance   
Approaches Meets Exceeds Midterm 


Review*  
Final  


Review* 


Reflection on 
Teaching  
(written journal 
and 
conversations) 
 
Professional 
Growth 
(Includes 
Internship and 
Portfolio 
requirements) 
 
ACEI  
Standard 5.1, 
Professional 
growth, 
reflection, and 
evaluation 
 
Candidates are 
aware of and 
reflect on their 
practice in light 
of research on 
teaching, 
professional 
ethics, and 
resources 
available for 
professional 
learning; they 
continually 
evaluate the 
effects of their 
professional 
decisions and 
actions on 
students, 
families and 
other 
professionals in 
the learning 
community and 
actively seek out 
opportunities to 
grow 
professionally. 


Candidate’s 
perceptions 
regarding 
lesson/activity 
effectiveness are 
lacking or 
inaccurate. 
Candidate 
misjudges the 
effects of a lesson 
or activities on 
student learning. 
Candidate does 
not accept 
constructive 
criticism well. 
Candidate offers 
vague, general 
suggestions for 
improvement or 
is dependent on 
supervisor’s 
ideas.  
 
Candidate rarely 
make efforts to 
share knowledge 
with others or to 
assume 
professional 
responsibilities.  
Some Internship 
requirements are 
not completed, or 
often are late. 


Candidate is able to 
determine whether 
a lesson has met the 
stated goals and 
cites references 
and/or instructional 
resources that may 
be used to improve 
the lesson or 
activity. Candidate 
is committed to 
reflection, self-
assessment and 
learning as an 
ongoing process. 
Candidate 
welcomes 
constructive 
criticism and 
incorporates it in 
future actions.  
 
Candidate 
consistently 
demonstrates 
professionalism in 
appearance and 
behavior. Candidate 
actively seeks out 
professional 
literature, 
colleagues, 
conferences, 
mentors, etc. 
Internship 
requirements are 
completed 
accurately and on 
time. 


Candidate is able to 
critically analyze 
lesson and 
activities, and 
articulate areas of 
strength and areas 
in need of 
improvement. 
Candidate regularly 
demonstrates 
reflection, self.-
assessment, and 
adaptation. 
Candidate actively 
seeks constructive 
criticism and 
incorporates it, 
perhaps even with 
further innovation, 
in future actions. 
 
Candidate 
consistently 
demonstrates 
professionalism in 
appearance and 
behavior. Candidate 
actively seeks out 
professional 
literature, 
colleagues, 
conferences, 
mentors, etc. 
Candidate 
demonstrates 
leadership skills on 
a team or with the 
faculty. Candidate 
may share new 
knowledge or skills 
with colleagues.  


  







   


Comments: 
 
 


Collaboration & Relationship Building 
InTASC 
Principle10:  
Leadership 
and 
Collaboration 


Level of Performance   
Approaches Meets Exceeds Midterm  


Review* 


Final  


Review* 


Relationships with 
Colleagues, 
Participation in 
School/District 
Events and 
Projects, 
Sensitivity to 
Student Needs and 
Awareness of 
Community 
Resources 
  
 
ACEI  
Standard 5.2, 
Collaboration with 
families, 
colleagues, and 
community 
agencies, 
 
Candidates know 
the importance of 
establishing and 
maintaining a 
positive 
collaborative 
relationship with 
families, school 
colleagues, and 
agencies in the 
larger community 
to promote the 
intellectual, social, 
emotional, 
physical growth 
and well-being of 
children.  
 
 
 


Candidate has 
little interaction 
with colleagues, 
or relationships 
are negative, self-
serving or 
unprofessional. 
Candidate 
maintains 
professional 
relationships with 
school staff and 
attends required 
meetings. 
 
Candidate avoids 
becoming 
involved in 
school/district 
projects and 
events. 
Candidate 
participates in 
school/district 
events when 
specifically asked. 
 
Candidate does 
not really observe 
or identify clues 
to existing or 
changing student 
needs. Candidate 
does not honor 
confidential 
information about 
students.   


Candidate 
seeks 
opportunities 
to work with 
colleagues to 
learn and 
grow 
professionally.  
Candidate 
maintains 
professional 
relationships 
with all 
members of 
the school 
community.  
 
Candidate 
volunteers to 
participate in 
at least one 
activity and 
makes 
substantial 
contributions. 
Candidate 
participates in 
school/district 
events and 
projects as 
much as 
possible and 
appropriate. 
 
Candidate 
demonstrates 
concern about 
all aspects of a 
learner’s well-
being 
(cognitive, 
emotional, 
social, and 
physical) and 
is alert to 


Candidate routinely 
shares materials, 
resources, and ideas 
with colleagues. 
Candidate may 
volunteer to organize 
tasks or take the lead 
with activities within 
a department or team, 
or at the school level. 
Candidate develops 
professional 
relationships with all 
members of the 
school community. 
 
Candidate frequently 
seeks opportunities to 
volunteer for 
activities outside of 
own classroom or 
creates activities (ex. 
pre- or post-school 
enrichment/remedial 
classes for students). 
Candidate develops 
opportunities for 
making the entire 
school a productive 
learning  
environment.  
 
Candidate 
demonstrates concern 
about all aspects of a 
learner’s well-being 
(cognitive, 
emotional, social, 
and physical) and is 
alert to existing or 
changing needs. 
Candidate makes 
recommendations or 
referrals to the 
appropriate parties. 


  







   


existing or 
changing 
needs. 
Candidate is 
proactive in 
precluding 
negative 
student-to-
student 
interactions 
and in making 
recommendati
ons or 
referrals to the 
appropriate 
parties. 


Candidate teams with 
the classroom teacher 
to identify or obtain 
support services. 


Comments: 
 
 







   


 
Candidate Data Derived from the Assessment Student Teaching Evaluation  


 2015 
 ACEI 


Standard 
InTASC 
Principle 


Approaches Meets Exceeds 


   # % # % # % 
Learning Development, 
Learning Differences, Learning 
Environments 


1.0 1, 2, 3 0 0 2 67 1 33 


Content Knowledge, 
Application of Knowledge 


2 4, 5 0 0 1 33 2 67 


Variety of Formal/Informal 
Assessments, Recording and 
Monitoring Assessment Data,  


4.0 6 0 0 1 33 2 67 


Selecting Resources for 
General Instruction, Lessons 
Plans: Monitoring and 
Adjustments 


3.1 7 0 0 1 33 2 67 


Best Practices: Multiple 
Teaching Strategies, Active 
Learning, Modeling 


3.2 8 0 0 1 33 2 67 


Development of Critical 
Thinking and Analytical Skills 


3.3 8 0 0 1 33 2 67 


Use of Media and Technology 
 


3.5 8 0 0 1 33 2 67 


Reflection on Teaching, 
Professional Growth 


5.1 9 0 0 1 33 2 67 


Relationship with Colleagues, 
Participation in School/District 
Events and Projects, Sensitivity 
to Student Needs and 
Awareness of Community 
Resources 


5.2 10 0 0 1 33 2 67  







   


 





ASSESSMENT 4 Student Teaching Evaluation




Assessment 5: Tutoring Project  
 
1. A brief description of the assessment and its use in the program  
 
The Tutoring Project requires candidates to tutor a struggling student in grades 3-6, for a 
minimum of 12 hours, in weekly or twice weekly sessions. This project speaks to the impact a 
teacher can have on a student. The resulting paper (report) is composed in case study format, 
with appendices including work samples and instructional materials used during the project. 
 
2. A description of how this assessment specifically aligns is cited  


 


The Tutoring Project is divided into five (5) Phases, with each phase having specific parts: 
 
Phase I:  The candidate identifies a student who is struggling, and who could benefit from 
additional academic support and instructional opportunities that are adapted specifically to 
diverse learners.  Permission is obtained in accordance with the school the student is attending. 
Candidates collect background and demographic information regarding the student and the 
school the student attends, and also gather information on the student’s past school performances 
- grades, test scores, services provided, etc.  
 
Candidates assess the student’s instructional level in reading and writing and collect work 
samples of the student’s writing. Candidates also establish rapport with their student by asking 
questions and gathering information about the tutee, and communicating to the tutee that they 
have high academic expectations for him/her.   
 
Based on data collection, the candidate creates an initial hypothesis and problem statement; 
candidates anticipate that the hypothesis and problem statement will be addressed through the 
development of a research-based intervention plan that can be implemented to help diverse 
learners in the English language arts (Standards 1, 2.1, 3.2, 4). Clearly, any tutoring project will 
require the candidate to know, understand, and use major concepts, principles, and theories 
(Standard. 1) to work with and remediate a child who needs help in English Language Arts skills, 
to include Reading (Standard. 2.1). The candidate must adapt his/her approach to learning and 
create instructional opportunities for the student to experience success (Standard. 3.2), while still 
being able to collect assessment data (Standard. 4). 
 
Phase II: The candidate reviews research in the area of need to develop an appropriate plan.  
Based on the problem statement, assessment data collected, and knowledge of how elementary 
students differ in their approaches to learning, the candidate selects appropriate methods, 
strategies, and techniques to support learners in reading, writing, speaking, viewing, listening, or 
thinking skills (Standards 1, 2.1, 3.1 3.2). As with Phase I above (Standard 1 and 2.1), the 
candidate must motivate students and use appropriate practices to teach Language Arts and 
Reading. The application of strategies becomes important and candidates must plan and 
implement instruction based on knowledge of the student (Standard. 3.1), combined with theory, 
while having an understanding of the differing approaches to learning that might be implemented 
with a student (Standard. 3.2). Finally, candidates use a variety of strategies that encourage the 
student’s development of foundational reading comprehension, spelling, and writing skills. The 







candidate develops a plan to collect data and implement treatments with continued informal 
assessment.   
 
Phase III The candidate implements the treatment plan with reflection. Teaching and assessment 
should become a seamless loop.  Once a strategy is articulated, the candidate begins 
implementation of the plan.  Data collection is ongoing, as is assessment. Treatment, 
implementation, and changes are documented as English Language Arts skills are developed 
(Standards 1, 2.1 3.1., 3.2, 4, 4, 5.1). Following the above-mentioned use of the standards, the 
addition of Standard 4 requires candidates to have a range of knowledge about the intellectual, 
social, emotional, and physical development of their student so that they can plan effective 
assessments. 
  
Key to successful treatment implementation is the reflection the teacher candidate incorporates.  
As the treatment is implemented, new plans emerge which need to be reflected upon to assist in 
development of appropriate Language Arts skills (Standards 1, 2.1, 3.1, 3.2, 4, 5.2). As the 
tutoring process moves forward, the accumulation of skills adds yet another standard while still 
practicing the already accumulated knowledge. Candidates are expected to collaborate with 
families, colleagues, and community agencies to promote the intellectual growth of their students 
(Standard 5.2).  
 
Phase IV:  Candidates conclude treatment implementation, and final data collection takes place 
at a predetermined point. Candidates reflect, in-depth, over the tutoring experience and the 
student’s academic progress. Candidates use a set of reflective questions/prompts, supplied by 
the Trinity faculty, to guide reflection and evaluation of the tutoring experience. Data 
(assessment information) is interpreted and prepared for display in the final report. This 
information is then shared with the teacher and/or family (Standards 4, 5.1). To ensure that 
candidates learn all they can from the tutoring experience, the process of thoughtful reflection is 
emphasized; careful examination of research on teaching, professional ethics, and interactions 
with the professional community provide our candidates with a rich and robust learning 
experience. 
 


Phase V: Candidates compile a final report which contains the following information: an 
introduction that includes the relevant background information that covers health, educational 
background, family history, social, and emotional issues; lesson plans; summary of all informal 
measures used; summary of tutoring; tutoring logbook; work samples; and recommendations for 
future and continued intervention (Standard 5.2). The final product is shared with the classroom 
faculty at the school where the candidate worked with the student (Standard 5.2). This final 
portion helps to reinforce the importance of collaborative work with families and other 
professionals (Standards 4, 5.1). 


  







3. A brief analysis of the data findings 
 


The data for the Tutoring project demonstrate that a majority of candidates met or exceeded the 
standards in the five phases of the assessment. The Spring 2015 data display that students are 
overwhelmingly demonstrating competence in the areas of assessment, lesson planning, 
instruction, communicating with families, and collaborating with professionals. 
 
In regards to the Curriculum component of the assessment, two (2) candidates exceeded the 
standards (29 percent), three (3) students met the standards (43 percent), and two (2) candidates 
approached the standards (29 percent). Although the majority of students met or exceeded the 
standards in the Curriculum category, faculty members have discussed strategies to address the 
small number of candidates who approached the standard (2). Strategies faculty members will 
use to improve scores in the Curriculum category are: emphasizing that thoughtful consideration 
of curriculum should take place at the beginning of the project and throughout the span of the 
tutoring project; providing candidates with samples of quality curriculum-related documents in 
order to demonstrate in-depth, evaluative, and thoughtful curriculum planning; and finally, 
having more curricular focus, and offer more instructor guidance and feedback in the area of 
curriculum regarding the tutoring project, throughout the semester.  
 
In regards to the Instruction components of the assessment, two (2) candidates exceeded the 
standards (29 percent), four (4) candidates met the standards, and one (1) candidate approached 
the standards. The majority of candidates met or exceeded the standards in the Instruction 
components, and faculty members have discussed strategies to address the small number of 
candidates who approached the standards (1). Strategies faculty members will use to improve 
scores in the Instruction categories of the tutoring project are: emphasizing that thoughtful 
consideration of instruction and differentiation should take place at the beginning and throughout 
the span of the project; providing candidates with examples of quality documents that 
demonstrate appropriate instruction and differentiation for elementary-aged students; and 
providing more guidance and feedback in the area of instruction throughout the semester.  
 
4. An interpretation of how that data provides evidence for meeting standards: 


 
The five phases used to implement the Tutoring Project help candidates to consciously engage in 
different elements of the tutoring assignment. This approach helps candidates learn that careful 
assessment, instructional techniques selected to meet the needs of students, data collection, and 
thoughtful reflection are all important aspects of teaching. Because the project is so well-aligned 
with the ACEI standards, and because a majority of our candidates perform well on all aspects of 
the project, it follows that our candidates are demonstrating the knowledge and skills outlined in 
the ACEI standards. 
 
  







 
Rubric for Tutoring Project (Key Assessment #5 ELED) 
 Approaches 


 
Meets Exceeds 


Development, Learning 
& Motivation 
 
Standard 1.0 
 
Candidates know, 
understand, and use the 
major concepts, 
principles, theories, and 
research related to 
development of 
children and young 
adolescents to construct 
learning opportunities 
that support individual 
students’ development, 
acquisition of 
knowledge, and 
motivation. 


Candidate 
demonstrates frequent 
mismatches of 
techniques and 
materials to student’s 
developmental level. 
Many materials and 
techniques are not 
engaging for student. 


Instructional and 
material choices 
demonstrate 
understanding of 
developmental level of 
student. Candidate 
selected materials and 
techniques that were 
usually motivating and 
engaging for the 
student.  


Instructional and 
materials choices 
demonstrate 
exceptional 
understanding of 
developmental level of 
student. Candidate 
selected exceptionally 
motivating and 
engaging materials 
and techniques. 


Curriculum: 
 
Reading, Writing, and 
Oral Language 
 
Standard 2.1 
 
Candidates  
demonstrate a high 
level of competence in 
use of English language 
arts and they know, 
understand, and use 
concepts from reading, 
language and child 
development, to teach 
reading, writing, 
speaking, viewing, 
listening, and thinking 
skills to help students 
successfully apply their 
developing skills to 
many different 


Candidate does not use 
knowledge of 
curriculum to discuss 
growth made by student 
with support for 
conclusions from 
assessments, work 
products, anecdotal 
notes and observations. 
Candidate does not 
discuss how her/his 
understanding of the 
student changed over 
time. Candidate does not 
refer to logbook, work 
samples, and 
assessments to support 
conclusions. Candidate 
does not provide work 
samples. 


Candidate uses 
knowledge of curriculum 
to discuss growth made 
by student with support 
for conclusions from 
assessments, work 
products, anecdotal notes 
and observations. 
Candidate discusses how 
her/his understanding of 
the student changed over 
time. Refers to reading, 
writing and oral language 
components of 
curriculum; also refers to 
logbook, work samples, 
and assessments to 
support conclusions. 
Provides work samples.  


Candidate demonstrates 
high level of knowledge 
of curriculum to discuss 
growth made by student 
with support for 
conclusions from 
assessments, work 
products, anecdotal 
notes and observations. 
Candidate thoroughly 
discusses how her/his 
understanding of the 
student changed over 
time. Refers to reading, 
writing and oral 
language components of 
curriculum; also refers 
to logbook, work 
samples, and 
assessments to support 
conclusions. Provides 
work samples.  







situations, materials, 
and ideas. 
Instruction: 
 
Integrating and 
Applying Knowledge 
for Instruction 
 
Standard 3.1 
 
Candidates plan and 
implement instruction 
based on knowledge of 
students, learning 
theory, connections 
across the curriculum, 
curricular goals, and 
community. 
 


Candidate selects 
instructional techniques 
not well-suited to 
student needs or 
justification for 
strategies missing, weak, 
or not evidence-based. 
Candidate uses fewer 
than 3 strategies, relies 
only upon commercial 
materials, or neglects to 
describe student 
response. Or, poor 
implementation of 
instruction. 


Candidate selects 
instructional strategies 
appropriate to needs of 
student, based upon 
interpretation of 
assessment data and 
observation. Provides 
reasons for selection of 
techniques. Describes the 
student’s responses to the 
strategies and provides 
logical explanations for 
whether or not they were 
effective. Accounts for at 
least 3 different 
techniques or strategies. 
Selects materials that are 
a reasonable match for 
the student’s interests and 
abilities. Implementation 
of instruction may not be 
perfect, but reasonable 
effective. 


Candidate demonstrates 
all evidence indicated in 
the “Meets” column. In 
addition, exceptional 
match of student interest 
and needs and materials 
and strategies selected. 
Strategies exceptionally 
well implemented. 


Instruction:  
 
Adaptation to Diverse 
Students 
 
Standard 3.2  
 
Candidates understand 
how elementary 
students differ in their 
development and 
approaches to learning, 
and create instructional 
opportunities that are 
adapted to diverse 
students. 


Candidate does not 
select instructional 
strategies adapted to 
diverse learners and 
does not demonstrate 
understanding of or 
sensitivity to the needs 
of diverse learners. Does 
not provide appropriate 
reasons for selection of 
techniques. 
 
Does not describe the 
student’s responses to 
the strategies and does 
not provide logical 
explanations for whether 
or not they were 
effective and inclusive 
of diverse learning 
needs. 
 
Does not select materials 
that are a reasonable 
match for the student’s 


Candidate selects 
instructional strategies 
adapted to diverse 
learners and demonstrates 
understanding of and 
sensitivity to the needs of 
diverse learners. Provides 
appropriate reasons for 
selection of techniques. 
 
Describes the student’s 
responses to the strategies 
and provides logical 
explanations for whether 
or not they were effective 
and inclusive of diverse 
learning needs.  
 
Selects materials that are 
a reasonable match for 
the student’s interests and 
abilities, as well as 
appropriate for their 
diverse learning needs. 
Adaptations made for 


Candidate selects 
instructional strategies 
adapted to diverse 
learners, and 
demonstrates a thorough 
and in-depth 
understanding of and 
sensitivity to the needs 
of diverse learners. 
Provides detailed, 
appropriate reasons for 
selection of techniques. 
 
Describes the student’s 
responses to the 
strategies and provides 
logical explanations for 
whether or not they were 
effective and inclusive 
of diverse learning 
needs. 
 
Selects materials that are 
overwhelmingly 
appropriate matches for 







interests and abilities, as 
well as appropriate for 
their diverse learning 
needs. No or minimal 
adaptations made for 
diverse learners; 
adaptations are 
inappropriate or 
ineffective.  


diverse learners may not 
be perfect, but are 
reasonably effective. 


the student’s interests 
and abilities, as well as 
overwhelmingly 
appropriate for their 
diverse learning needs. 
Adaptations made for 
diverse learners are 
developmentally-
appropriate, logical, and 
effective.   


Assessment: 
 
Assessment for 
Instruction 
 
Standard 4.0 
 
Candidates know, 
understand, and use 
formal and informal 
assessment strategies to 
plan, evaluate and 
strengthen instruction 
that will promote 
continuous intellectual, 
social, emotional, and 
physical development 
of each elementary 
student. 


Candidate made many 
errors in administration 
or scoring. Assessment 
information ignored or 
misinterpreted when 
selecting instructional 
materials or strategies. 
Candidate selected 
inappropriate 
assessments. Candidate 
performed minimal or 
no assessment of student 
learning.  


Candidate administered 
assessments correctly 
nearly all the time. 
Candidate scored and 
interpreted assessments 
correctly nearly all the 
time. Candidate uses and 
correctly interprets 
available school 
assessment data, and uses 
assessment information to 
guide instructional 
choices. Candidate draws 
appropriate conclusions 
based on assessment data. 
Selection of assessments 
appropriate for students. 
Pre- and post-assessments 
provide effective 
measurement of growth. 
Variety of assessments 
used assists in diagnosing 
academic difficulties and 
their causes. A summary 
list provided. 


Candidate demonstrates 
all criteria included 
under the “Meets” 
column. In addition, all 
assessments correctly 
administered, scored, 
and interpreted. In 
addition, candidate 
demonstrated 2 or more 
of the following criteria:  
Unusually deep, 
insightful, and 
sophisticated analysis, 
creative and appropriate 
choice of additional 
assessments; or 
exceptional use of data 
to guide instructional 
choices. 


Professionalism: 
 
Professional Growth, 
Reflection, and 
Evaluation 
 
Standard 5.1 
 
 
Candidates are aware of 
and reflect on their 
practice in light of 
research on teaching, 
professional ethics, and 


Candidate does not 
reflect over teaching 
practices. Candidate’s 
evaluation of his/her 
own teaching fails to 
recognize true 
strengths and 
weaknesses. 
Evaluation of teaching 
practice is superficial, 
and/or fails to provide 
support for assertions.  


Reflective and 
evaluative information 


Candidate reflects after 
each session, 
documents what 
happened, and provides 
some reason for why 
parts went well or did 
not go well. Candidate 
discusses the strengths 
and weaknesses of the 
work with the student. 
Candidate accurately 
recognizes strengths 
and weaknesses of 
work, and makes 


Candidate reflects 
after each session and 
demonstrates insight 
into the student as a 
learner. Candidate 
includes consideration 
of alternative 
explanations. In 
report, candidate 
includes exceptionally 
thorough and 
insightful discussion 
of work with the child. 
Candidate supports all 







resources available for 
professional learning; 
they continually 
evaluate the effects of 
their professional 
decisions and actions 
on students, families 
and other professionals 
in the learning 
community and actively 
seek out opportunities 
to grow professionally. 


missing or incomplete. 


 
Candidate did not 
submit logbook, or 
submitted an 
incomplete logbook. 
Candidate submitted 
logbook that did not 
contain records of all 
background 
information, tutoring 
sessions, and 
assessments. Work 
samples not included. 
Did not provide 
evidence of at least 3 
different instructional 
strategies or 
approaches or 
evidence of the use of 
a wide range of 
instructional materials 
and texts matched to 
the needs of the 
student. It is not clear 
that candidate used 
logbook information 
to guide reflection and 
evaluation of project. 


appropriate suggestions 
of things to do 
differently if given a 
chance to do it over. 
Candidate recognizes 
additional information 
that would be useful in 
attaining a better 
understanding of the 
student. 
 
Candidate submitted a 
logbook that contains 
records of all 
background 
information, tutoring 
sessions, and 
assessments. Work 
samples included. 
Evidence of at least 3 
different instructional 
strategies or 
approaches. Evidence 
of use of a wide range 
of instructional 
materials and texts 
matched to the needs of 
the student. It is clear 
that candidate used 
logbook information to 
guide reflection and 
evaluation of project. 


assertions with clear, 
accurate work 
samples. 
 
Candidate 
demonstrated all 
criteria included in the 
“Meets” column. 
Candidate presented 
logbook in a manner 
that is exceptionally 
thorough and well-
organized. 


Candidate included 
completed 
documentation for 
work discussed in 
report. 


Professionalism: 
 
Collaboration with 
Families, Colleagues, 
and Community 
Agencies 
 
Standard 5.2 
 
Candidates know the 
importance of 
establishing and 
maintaining a positive 
collaborative 


Candidate does not 
match recommendations 
to the specific needs of 
the student or 
recommend activities 
beyond the capacity of 
the audience. 
 
 
Candidate shows no, or 
inadequate, evidence 
that they can identify the 
appropriate specialists 
within the school or 
community to support 
elementary students’ 


Candidate makes mostly 
appropriate 
recommendations, 
demonstrating sensitivity 
to the resources available 
to each audience. 
 
Candidate shows 
evidence that they can 
identify the appropriate 
specialists within the 
school or community to 
support elementary 
students’ learning and 
reading development.  


Candidate recommends 
the most appropriate or 
effective strategies and 
activities for the student. 
Candidate demonstrates 
awareness of community 
resources available to 
students and families. 
 
Candidate shows 
evidence that he/she 
developed collaborative 
relationships with 
specialists and 
community partners; 
candidate acknowledged 







relationship with 
families, school 
colleagues, and 
agencies in the larger 
community to promote 
the intellectual, social, 
emotional, physical 
growth and well-being 
of children. 


learning and reading 
development. 


the contribution and role 
of all members of the 
school community as 
they support students’ 
learning and reading 
development in a 
productive academic 
environment.  


  







 ACEI 
Standard 


Approaches Meets Exceeds 


  # % # % # % 
Development, Learning 
and Motivation 


1.0 0 0 5 71 2 29 


Curriculum: 
Reading, Writing, and 
Oral Language 


2.1 2 29 3 43 2 29 


Instruction: 
Integrating and 
Applying Knowledge 
for Instruction 


3.1 1 14 4 57 2 29 


Instruction: 
Adaptation to Diverse 
Students 


3.2 1 14 4 57 2 29 


Assessment: 
Assessment for 
Instruction 


4.0 0 0 5 71 2 29 


Professionalism: 
Professional Growth, 
Reflection, and 
Evaluation 


5.1 0 0 5 71 2 29 


Professionalism: 
Collaboration with 
Families, Colleagues, 
and Community 
Agencies 


5.2 0 0 5 71 2 29 


 





ASSESSMENT 5 Tutoring Project




  


Assessment 6:  Video Lesson 
 
1. A brief description of the assessment and its use in the program  
 
The purpose of the video lesson assignment is to enable candidates in Elementary Education to 
demonstrate that they have the knowledge, skills, and dispositions, outlined in the ACEI 
standards, and gained through core course work, taken prior in the teacher education program, to 
plan and deliver small group reading instruction that matches the needs of the learner. The video 
lesson assignment takes place in the Elementary Education methods course EDTE 627: Literacy 
Assessment and Instruction for Early and Emergent Readers, and is taken towards the end of the 
Elementary Education program of study. The video lesson assessment includes several 
components, the first being a needs assessment, where candidates select a group of students, 
identify the students’ reading level(s), and develop a learning focus for the reading sessions 
based upon the students’ needs. Candidates compose a lesson plan based on the needs 
assessment; and based on the plan, conduct a minimum of three (3) guided reading lessons, 
videotape a lesson, and subsequently reflect on the effectiveness, quality, and appropriateness of 
the sessions.   
 
The video lesson assessment is given towards the end of the candidate’s program of study; 
however, candidates are also required to conduct video lesson activities earlier in the Elementary 
Education program of study, specifically in EDCC 541: Foundations of Education: The Art of 
Teaching and Learning, which is one of the first classes in the Elementary Education MAT 
program. By candidates conducting a video lesson early on, instructors are able to identify 
strengths and areas of weakness, and to have early evidence of a candidate’s abilities to be a 
teacher.  
 
In EDTE 627, an effective performance in the video lesson suggests to faculty that the candidate 
understands the knowledge and basic skills learned through core course work in the Elementary 
Education program, and possesses skills, knowledge and capabilities to effectively teach reading 
skills to beginning and emergent readers.  
 
2. A description of how this assessment specifically aligns with the standards cited 
 


Before candidates design their lesson, they must conduct a “Needs Assessment” evaluating the 
students’ learning needs.  The needs assessment includes a description of the following 
information: a description of the school, the grade level, number of students, program of 
instruction, socioeconomic status, native language and level of English proficiency, prior 
schooling, and special learning needs (ACEI Standard 1). 
 
In addition to the learners’ characteristics, the candidate must describe the learners’ needs in 
terms of: language development (reading and writing levels in English); language function 
needs; learning strategies (metacognitive, cognitive, and/or socio-affective); content area 
knowledge (appropriate for their grade level and district curriculum). (ACEI Standard 2). 


 
After candidates describe the students’ learning needs, they discuss the implications for 
designing and delivering the lesson plan, explaining how the plan will meet their students’ needs 







  


(with what language activities, learning strategies, and content area instruction) (ACEI Standard 
3).  The purpose of the “Needs Assessment” is to assist candidates in their efforts to create 
effective and appropriate lessons for students. 
 
The reading lesson is videotaped in an elementary classroom setting.  Within 24 hours of the 
lesson and recording, the candidate watches the video, and reflects (ACEI Standard 5) on the 
lesson according to the format of and the standards in the lesson assignment.  In addition to 
viewing the videotape against the scoring rubric, candidates discuss the strengths and 
weaknesses of the lesson as delivered.  Some key questions for candidates to ask themselves 
include: 
 
� Which of the major concepts, principles, theories, and research related to the development of 


children did you use in constructing the learning opportunities that support individual 
students’ development, acquisition of knowledge, or motivation in this lesson? How did you 
use them? What evidence can be seen on the videotape? 


� What major concepts or modes of thinking from the content area you have chosen for this 
lesson can be seen in this video? 


� Can you be seen making connections, or helping children make connections between content 
areas or to real world situations? What? 


� Can you be seen using strategies that encourage the development of critical thinking, 
problem solving, or performance skills? What? 


� Can you see evidence that the students are actively engaged in learning? What is the 
evidence? 


� Can you see evidence of positive social interaction? What is the evidence? 
� What did you do to foster active inquiry, collaboration, and supportive interaction either 


before the events shown on the videotape or during the taped segment?  
� Can you see evidence of any assessment strategies in this videotape? What?  
 
3. A brief analysis of the data findings: 
 
All candidates met or exceeded the standards during the fall semester 2015. No candidates 
received a score of approaches for the categories assessed for the video lesson. The majority of 
candidates exceeded standards in all categories except Assessment and Accommodations. In the 
categories of Assessment and Accommodation, all students met rather than exceeded the standards 
(100 percent). While students are meeting the standards, these scores are an indication, to faculty, 
that more emphasis needs to be placed on explanation and support for the Assessment and 
Accommodations components of the video lesson assignment. Based on scores from 2015, 
candidates are giving considerable time, effort and attention to the needs assessment, lesson 
planning and delivery, and videotaping/technology components of the assignment. Through faculty 
support and emphasis on assessment and accommodating students throughout the Elementary 
program of study, we expect improvement in scores on the Reflection category of the video lesson 
assessment.  
 
4. An interpretation of how that data provides evidence for meeting standards: 
 







  


In reviewing data from 2015, it is evident that candidates are able to demonstrate competence in 
the ACEI Elementary Education standards. One factor contributing to candidates’ success may be 
the redesign of Elementary Education core coursework, which resulted in the inclusion of video 
lesson activities in several courses prior to EDTE 627. These prior Elementary Education courses, 
along with the required teacher education course, Foundations of Education: The Art of Teaching 
and Learning, are required in order to build the foundational knowledge necessary for beginning 
teachers, along with techniques, strategies and educational research to support beginning teachers 
in teaching and learning.  
 
Overall, our candidates’ performance demonstrates that they have mastered key concepts found in 
all ACEI standards (1, 2, 3, 4 and 5).  







  


Candidate Data Derived from the Assessment Video Lesson 
 
 ACEI 


Standard 
2015 


  Approaches Meets Exceeds 
  # % # % # % 
Lesson Overview 2 0 0 2 33 4 67 
Anticipatory Set 1 0 0 2 33 4 67 
Instruction 3.1 0 0 2 33 4 67 
Guided Practice 3.1 0 0 2 33 4 67 
Independent Practice 3.3 0 0 2 33 4 67 
Closure 3.1 0 0 2 33 4 67 
Assessment 4 0 0 6 100 0 0 
Accommodations 3.2 0 0 6 100 0 0 
Homework 3.1 0 0 2 33 4 67 
Overall Cohesion 1 0 0 2 33 4 67 
Planning 2 0 0 2 33 4 67 
Content Knowledge 2 0 0 2 33 4 67 
Coherence 3.1 0 0 1 17 5 83 
Adherence 3.1 0 0 1 17 5 83 
Delivery 3.1 0 0 2 33 4 67 
Student Engagement 3.4 0 0 2 33 4 67 
Reflection  5.1 0 0 2 33 4 67 


 
 







  


Rubric for Video Lesson Assignment in Elementary Education 
Standards Approaches (1) Meets (2) Exceeds (3) 


Lesson Overview: Identifying 
information such as subject area, 
grade level of students, topic of 
lesson, etc., content standard, goal(s), 
rationale, objective(s), purpose, 
outcomes, and advanced set-up 
information. 
ACEI Standard 2 


One or more components missing OR 
one or more component ineffective, 
or inappropriate for needs of students, 
or does not support goals and 
objectives of Elementary Education 
lessons. 
 
 


All components included. All 
appropriate for goals and objectives 
of Elementary Education lessons and 
meet needs of students. 
 
 
 
 


All components included. All 
appropriate for goals and objectives 
of Elementary Education lesson sand 
meet needs of students. In addition, 
evidence of expert attention to detail 
in planning such as use of technology 
or expert handling of diverse student 
needs.     


Anticipatory Set (Lesson 
Introduction): 
Scaffolding or bridging (personal 
connection), attention gained, 
objective(s) stated, and relevance and 
connections for students.  
ACEI Standard 1 


One or more components missing or 
does not meet student needs. 
 
 
 
 
 


Appropriate techniques used for 
directing student attention and 
scaffolding or bridging knowledge. 
Objective or goal of lesson and reason 
for learning given in a manner 
students will understand. 
   


All components included. Objective 
or goal of lesson and reason for 
learning given in a manner students 
will understand. Activity or 
scaffolding exceptional.  
 
 


Instruction: 
These are the instructions the teacher 
gives, the explanation or modeling 
done. 
ACEI Standard 3.1 


Parts are confusing or illogically 
sequenced. Instructions are not 
sufficiently detailed, do not support 
goals and objectives of lesson, or do 
not meet needs of students. 


Clear, logically ordered, sufficiently 
detailed, supports goals and 
objectives of lesson, and meets needs 
of students. 
 


Clear, logically ordered and support 
goals and objectives of lesson. In 
addition, exceptionally engaging for 
students. 
                


Guided Practice: 
This is where the students practice 
what was just taught with teacher 
support. 
ACEI Standard 3.1 


Instructions confusing or activity 
does not support goals and objectives 
of lesson. Or activity is not truly 
guided or does not meet student 
needs. 


Instructions clear. Activity supports 
goals and objectives of lesson and 
meets student needs. Teacher 
supports new learning. 


Instructions clear. Activity supports 
goals and objectives of lesson. 
Teacher supports new learning. 
Activity is exceptionally engaging.     
                 


Independent Practice: 
This is where the students 
independently practice what was 
taught. 
ACEI Standard 3.3 


Instructions confusing or activity 
does not support goals and objectives 
of lesson or activity is not truly 
independent. 
 


Instructions clear. Activity supports 
goals and objectives of lesson. 
Students work independently. 
 
 


Instructions clear. Activity supports 
goals and objectives of lesson. 
Students work independently. 
Activity is exceptionally engaging. 
                


Closure:  
ACEI Standard  3.1 


Closure is missing or fails to draw 
together what students have learned. 
 


Closure activity successfully draws 
together what students have learned. 
 


Closure activity is exceptionally 
strong. 
                







  


Assessment: 
ACEI Standard 4 


Assessment is missing or poorly 
matched to goals and objectives or 
student needs. 
 
 
 
 
 


Assessment matches learning 
objectives and student needs and is 
consistent with instructional strategies 
used. 
 
 
 
 


Assessment matches learning 
objectives and student needs and is 
consistent with instructional strategies 
used. Assessment is exceptionally 
well-designed, includes key or rubric 
and addresses higher level thinking 
skills. 
                


Accommodations: 
ACEI Standard 3.2 


Accommodation missing or 
inappropriate. 
 
 
 


Appropriate accommodation provided 
for students who would need them for 
this lesson. 
 
 


More than one appropriate 
accommodation described for 
students who would need them for 
this lesson. 
                


Homework (Home school 
connections)   
ACEI Standard 3.1 


Does not support goals and objectives 
of lesson or activity does not meet 
student needs. 
                 


Appropriate for goals and objectives 
and student needs. 
 
             


Appropriate for goals and objectives 
and student level. Activity is 
exceptionally engaging for students. 
                


Overall Cohesion 
(How the entire lesson works as a 
whole to support student learning) 
ACEI Standard 1 
 
 
 
 


Components missing, not fully 
supportive of lesson goals and 
objectives, or does not meet student 
needs, support student learning and 
development. 
 
 
            


All necessary components included, 
relate to one another, and support 
goals and objectives of lesson. 
Duration appropriate. Activities meet 
student needs and supports student 
learning and development.  
 
               


All necessary components included, 
relate to one another, and support 
goals and objectives of lesson. 
Duration appropriate. Activities meet 
student needs and supports student 
learning and development. In 
addition, exceptionally well-designed. 
 
 
 
 
 
 
 
 
 
                







  


Evidence of planning 
to meet needs of 
students  


ACEI Standard 2 


 


 


Instructional goals too easy, too difficult, 
or unimportant, or do not match the needs 
of the learners. Instructional techniques 
and strategies do not match the objectives 
or the needs of the learners. No or 
ineffective accommodations for students 
who needed them. 


Instructional goals appropriate difficulty 
for learners in this setting and address 
worthwhile objectives. Instructional 
techniques and strategies effective for 
lesson objectives and appropriate for 
learners in this setting makes some 
accommodations for students who needed 
them. 


Instructional goals highly appropriate 
difficulty for learners in this setting; 
address highly worthwhile objectives. 
Instructional techniques and strategies 
represent best practices; meet needs of 
students, highly engaging, foster higher 
order and/or creative thinking. Skilled 
adaptations and accommodations for all 
students who needed them. 


Content Knowledge  
ACEI Standard 2 


Teacher conveys inaccurate or incorrect 
information or shows limited knowledge 
of subject. 


Teacher displays adequate knowledge of 
the subject at hand. 


Teacher displays broad knowledge and 
deep understanding; is highly flexible with 
the material. 


Coherence, timing, and 
pacing  


ACEI Standard 3.1 


 


Activities do not support objectives 


Critical components omitted, not fully 
supportive of lesson goals and objectives, 
or does not meet student needs. Duration 
too long or too short for the material 
and/or the students. Many segments of the 
lesson drag or segments move so fast the 
students are confused. 


All components relate to one another, and 
support goals and objectives of lesson. 
Activities meet student needs. Duration 
appropriate length for the material and the 
students or only slightly too long or too 
short. Mostly appropriate, neither too fast 
nor too slow 


All components relate to one another, and 
support goals and objectives of lesson. 
Activities meet student needs. In addition, 
exceptionally well-designed. Lively pace 
throughout, but not too fast for students. 


Adherence to written 
plan/ capitalizing on 
the teachable moment 


ACEI Standard 3.1 


Loses track or goes out of sequence or 
leaves out critical component(s) or 
material OR rigid adherence when the 
situation calls for modifications. 


Mostly adheres to plan. Most deviations 
reflect reasonable responses to the actual 
situation, although some minor deviations 
might be due simply to oversight. 


Adheres to plan with only insignificant 
minor variations unless situation calls for 
deviation. Makes an on-the-spot change 
that improves the lesson. 







  


Delivery  


ACEI Standard 3.1 


Serious or frequent lapses in audibility 
(too soft, too fast, or indistinct); 
annoyingly loud, monotone delivery, 
conveys boredom with subject or lack of 
interest in students 


Significant parts of instructions, 
directions, or explanations unclear and 
confusing to students. 


Sufficient volume, clear diction, prosody 
assists in conveying meaning. Conveys 
interest in material and students. 


Instructions, directions, or explanations 
mostly clear. Students understood them 
with only a few clarifications required. 


Sufficient volume, clear diction, prosody 
assists in conveying meaning. In addition, 
highly expressive voice that consistently 
conveys enthusiasm and interest in 
material and students which captivates 
students. 


Instructions, directions, or explanations 
crystal clear. Students knew what to do 
without needing clarifications. 


Student Engagement 
and Classroom 
Management 


ACEI Standard 3.4 


Low student engagement; many students 
visibly disinterested and/or inattentive. 


Sense of disorganization; difficulty 
moving students from one portion of the 
lesson to another. 


 Behavior or interruption caused major 
interference in or breakdown of lesson. 


 


Students mostly engaged and interested 
with some exceptions. 


Transitions mostly smooth with occasional 
lapses and some time lost. 


Behavior or interruption caused some 
interference in lesson but lesson 
continued. 


Students highly engaged throughout with 
minimal exceptions. 


Well-organized; students know what to 
expect. Smooth transitions. Little lost 
time. 


Behavior or interruption handled in a 
highly effective manner with a minimum 
disruption of learning. 


Reflection  
ACEI Standard 5.1 


The candidate has an overly rosy/overly 
negative view of him/herself in nearly all 
areas 
 
The candidate’s reflections primarily 
indicate a superficial understanding of 
his/her practice and areas for 
improvement. 
 
Candidate does not reflect over 
instructional practices in an accurate 
manner, and inaccurately assesses 
professional ethics and use of resources to 
foster student learning. 


The candidate accurately assessed his/her 
instruction in all or nearly all areas. 
 
The candidates’ reflections indicate a good 
understanding of his/her practice and areas 
for improvement.  
 
Candidate reflects over instructional 
practices in an accurate manner, assesses 
professional ethics and use of resources to 
foster student learning.  


The candidate was accurate in some areas 
but over or under-estimated other areas. 
 
The candidate reflections indicate an 
exceptionally thoughtful and nuanced 
understanding of his/her practice and areas 
for improvement.  
 
Candidate reflects over instructional 
practices in a clear, accurate and detailed 
manner; candidate accurately assesses 
professional ethics and use of resources to 
foster student learning. 


 





ASSESSMENT 6 Video Lesson




Assessment 7: Portfolio 
 
1. A brief description of the assessment and its use in the program  
 
Portfolio Assessment: The knowledge, skills, and dispositions of candidates are demonstrated 
through the construction of a professional portfolio based on the candidates’ field experiences 
and course work. All portfolios are organized according to the Interstate New Teacher 
Assessment and Support Consortium (InTASC) Principles, which are the state standards for 
Washington, DC. However, Trinity has aligned the ACEI standards within the InTASC 
framework, as indicated in the rubric for the portfolio assessment.  The portfolio assessment 
requires candidates to select artifacts from their previous assignments that address ACEI 
standards and then justify why the assignments demonstrate that they meet the standards. In 
addition, the portfolio includes required exhibits such as assigned papers, a unit that 
demonstrates impact on student learning, an action research case study, and a student teaching 
videotape. This portfolio assessment gives candidates the opportunity to address the InTASC 
Principles and the aligned ACEI standards. The projects in this portfolio require the candidate to 
demonstrate content knowledge as well as the knowledge, skills, and dispositions to teach 
children in an elementary education classroom.  
 
2. A description of how this assessment specifically aligns with the standard cited:  
 
Candidates begin this assessment by composing a series of papers that outline their beliefs about 
a specific topic. Each paper must address the assigned topic as it applies to professional 
standards.   


• Paper #1, Philosophy addresses ACEI standard 1;  
• Paper #2, Accommodating Individual Needs addresses ACEI standard 3;  
• Paper  #3, Curriculum Strategies Assessment addresses ACEI standard 2; 
•  Paper #4, Learning Environment and Classroom Behavior Techniques addresses ACEI 


standard 3;  
• Paper #5, School/Community Resources addresses ACEI standard 5 and;  
• Paper #6, Professional Development addresses ACEI standard 5.   


 
Next, the portfolio assignment requires candidates to address each standard by compiling a series 
of artifacts related to the standard and writing a rationale detailing how the artifacts demonstrate 
the knowledge, skills and dispositions associated with that standard. The scoring rubric for this 
assessment evaluates the quality of the alignment of the artifact and the standard based on the 
strength of the rationale provided by the candidates. 
 
In addition, the portfolio must include a videotaped lesson, which addresses all of the ACEI 
standards. The portfolio assessment must also include the action research case study, which is 
also Trinity’s key assessment number eight. This case study is assessed using its own rubric, but 
the candidates must justify how it addresses ACEI standards as part of the portfolio assessment. 
As indicated in key assessment 8, the action research case study addresses several of the ACEI 
standards (see Assessment #8).  
 







3. A brief analysis of the data findings: 
 
Data demonstrate that an overwhelming majority of candidates in the MAT Elementary program 
are meeting and exceeding the standards (97 percent). In fall 2015, the candidates met or exceeded 
all standards in half of the components; one candidate approached the standard in five areas of the 
ten standards, which indicates a need for faculty to focus on instruction and support in those five 
areas of the portfolio. Overall, candidates are performing as expected. When viewing the data, in 
which all ACEI content standards are listed separately, the evidence clearly indicates that across 
time, candidates demonstrated mastery of the Portfolio assignment and the standards measured 
with the assignment.   
 
4. An interpretation of how that data provides evidence for meeting standards: 
 
Overall, candidate performance on this assessment is very good.  With an overwhelming 
majority of candidates scoring at the Meets and Exceeds level, the evidence demonstrates that 
our candidates have the knowledge, skills, and dispositions outlined in the ACEI standards and 
the InTASC Principles (97 percent). This project is a culminating assessment that occurs in 
candidates’ final semester; and therefore, it represents candidates’ cumulative knowledge and 
skills. According to our data, a significant percentage of our teacher candidates perform 
extremely well, especially in fall 2015 on all aspects of the assessment.  
 
In fall 2015, one candidate approached the standards in the categories of Learner Development, 
Content Knowledge, Application of Content, Planning for Instruction, and Instructional 
Strategies. These data may demonstrate a need for more instructional focus in the above stated 
areas of teaching and instruction. Faculty members in the School of Education meet on a 
consistent basis in efforts to improve and maintain rigorous, updated course offerings for 
candidates. Improving mastery of course work in all areas of assessment, and on the Teaching 
Portfolio, is a priority for the School of Education faculty. This will be accomplished by 
examining and improving the Foundations of Education course and examining content area 
courses.   
  
The data confirm that candidates are meeting the standards for the Portfolio assessment, and that 
they have the ability to explain how they are meeting these standards. The required papers give 
candidates the opportunity to integrate course work into their own belief systems. Selecting 
artifacts and writing the rationale statements gives candidates the opportunity to reflect on what 
they have learned, and then place their learning in the context of professional standards. Finally, 
the component performance-based projects are aligned with the ACEI standards and InTASC 
Principles and, therefore, demonstrate candidates’ abilities to meet both measures.  
 
The Portfolio assessment tool has evolved to its present form due to intentional efforts, over 
many years, by faculty and student teaching supervisors, who shared input and feedback towards 
improving and fine-tuning project criteria and activities. Faculty members consistently review 
candidates’ portfolios to assess strengths and weaknesses, and regularly collaborate to create 
strategies to address those weaknesses.







Candidate Data Derived from the Assessment 
Portfolio 


 InTASC 
Principle 


ACEI 
Standard 


2015 


   Approaches Meets Exceeds 
   # % # % # % 
Learner Development 
 


1 1 1 6 13 81 2 13 


Learning Differences 
 


2 1 0 0 16 100 0 0 


Learning Environments 
 


3 1 0 0 14 87 2 13 


Content Knowledge 
 


4 2 1 6 14 87 1 6 


Application of Content 
 


5 2 1 6 14 87 1 6  


Assessment  
 


6 4 0 0 14 87 2 13 


Planning for Instruction 
 


7  3.1 1 6 13 81 2 13 


Instructional Strategies 
 


8 3.2 1 6 14 87 1 6  


Professional Learning and Ethical 
Practices 
 


9  5.1 0 0 15 94 1 6 


Leadership and Collaboration 
 


10 5.2 0 0 16 100 0 0 


 







Portfolio Rubric 
Note: All student teachers document their performance to the InTASC principles. 


InTASC 
Principle 


Approaches Meets Exceeds 


Learner Development- Rationale is included 
to link this standard to your professional 
standards and document why the material 
included is reflective of your ability to 
document the standard. 
 
ACEI Standard 1.0- Development, Learning 
and Motivation, 
 
Candidates know, understand, and use the 
major concepts, principles, theories, and 
research related to development of children and 
young adolescents to construct learning 
opportunities that support individual students’ 
development, acquisition of knowledge, and 
motivation.  


1 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard. 


Learning Differences- Rationale is included to 
link this standard to your professional standards 
and document why the material included is 
reflective of your ability to document the 
standard. 
 
ACEI Standard 1.0- Development, Learning 
and Motivation, 
 
Candidates know, understand, and use the 
major concepts, principles, theories, and 
research related to development of children and 
young adolescents to construct learning 
opportunities that support individual students’ 
development, acquisition of knowledge, and 
motivation.  


2 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 


Learning Environments- Rationale is 
included to link this standard to the SPA 
standards and document why the material 
included is reflective of your ability to 
document the standard. 
 
ACEI Standard 1.0- Development, Learning 
and Motivation, 
 
Candidates know, understand, and use the 
major concepts, principles, theories, and 
research related to development of children and 
young adolescents to construct learning 
opportunities that support individual students’ 
development, acquisition of knowledge, and 
motivation.  


3 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 







Content Knowledge- Rationale is included to 
link this standard to your professional standards 
and document why the material included is 
reflective of your ability to document the 
standard. 
 
ACEI Standard 2, Curriculum 


4 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 


Application of Content- Rationale is included 
to link this standard to the Spa standards and 
document why the material included is 
reflective of your ability to document the 
standard. 
 
ACEI Standard 2, Curriculum 


5 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 


Assessment- Rationale is included to link this 
standard to your professional standards and 
document why the material included is 
reflective of your ability to document the 
standard. 
 
ACEI Standard 4.0, Assessment for Instruction, 
Candidates know, understand, and use formal 
and informal assessment strategies to plan, 
evaluate and strengthen instruction that will 
promote continuous intellectual, social, 
emotional, and physical development of each 
elementary student. 
  


6 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 


Planning for Instruction- Rationale is 
included to link this standard to your 
professional standards and document why the 
material included is reflective of your ability to 
document the standard. 
 
ACEI Standard 3.1, Integrating and applying 
knowledge for instruction 
Candidates plan and implement instruction 
based on knowledge of students, learning 
theory, connections across the curriculum, 
curricular goals, and community; 


7 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 


Instructional Strategies- Rationale is included 
to link this standard to your professional 
standards and document why the material 
included is reflective of your ability to 
document the standard. 
 
ACEI Standard  3.2, Adaptation to diverse 
learners 
Candidates understand how elementary 
students differ in their development and 
approaches to learning, and create instructional 
opportunities that are adapted to diverse 
students; 
 


8 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 







Professional Learning and Ethical Practices- 
Rationale is included to link this to your 
professional standards and document why the 
material included is reflective of your ability to 
document the standard. 
 
In the Introduction section of the portfolio, the 
teacher candidate introduces themselves as 
professionals. There is to be a table of contents 
that aligns your professional standards to the 
InTASC standards. 
 
ACEI Standard 5.1, Professional growth, 
reflection, and evaluation 
Candidates are aware of and reflect on their 
practice in light of research on teaching, 
professional ethics, and resources available for 
professional learning; they continually evaluate 
the effects of their professional decisions and 
actions on students, families and other 
professionals in the learning community and 
actively seek out opportunities to grow 
professionally. 


9 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 
 
Some organization is 
evident, introduction 
present and professional 
(few errors) standards 
are mostly aligned.  


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 
 
Organization is 
clear and 
professional 
standards are 
aligned to 
InTASC 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard; 
 
Organization is 
exceptionally clear and 
professional standards  
are aligned to InTASC; 


Leadership and Collaboration- Rationale is 
included to link this standard to your 
professional standards and document why the 
material included is reflective of your ability to 
document the standard. 
 
ACEI Standard 5.2, Collaboration with 
families, colleagues, and community agencies 
Candidates know the importance of 
establishing and maintaining a positive 
collaborative relationship with families, school 
colleagues, and agencies in the larger 
community to promote the intellectual, social, 
emotional, physical growth and well-being of 
children.  


10 Rationale for artifact is 
written with some 
weaknesses and evidence 
to support standard is 
questionable. 


Rationale for 
artifact is well-
written. The 
evidence is 
sufficient and 
clearly 
documents the 
standard. 


Rationale for artifact is very 
well-written and evidence  
overwhelmingly documents 
the standard 


 





ASSESSMENT 7 Standards Portfolio




Assessment 8:  Action Research Case Study 
 


1. A brief description of the assessment and its use in the program:  
 
The purpose of this assignment is to enable candidates to demonstrate that they have an impact 
on the performance of their students in the classroom. This assessment requires candidates to 
construct a unit, chapter, or section of instruction that provides evidence that they make a 
difference in the classroom. Candidates are required to conduct a pre-assessment, implement a 
strategy based on research (review of the literature), and conduct a post assessment. The pre and 
post results are then graphically displayed, analyzed, and shared with the Student Teaching 
Seminar class as a PowerPoint presentation. 
 
2. A description of how this assessment specifically aligns with the standards cited:  
 
The Action Research Case Study is divided into six phases, with each phase having specific 
components. This assessment is similar to the Tutoring Project, (assessment #5) except that 
instead of tutoring one child the candidate is working with a group of children or an entire class. 
 
Phase I:  The candidate, in collaboration with the cooperating teacher and the university 
supervisor, determines a content area for this project. Background information on the class is 
collected; data are collected on prior student knowledge, through observations, work samples and 
other formal and informal assessment methods.  Based on data collection, candidates create a 
problem statement. They then address this problem through the development of a research-based 
intervention plan that can be implemented in the form of a mini unit. Candidates must adapt their 
strategies and create instructional opportunities for diverse students to experience success while 
collecting assessment data. Phase I of the action research project is aligned with ACEI Standard 
1.  


 
Phase II: Statement of the Problem  
Based on the problem statement (and early assessment data collected), the candidate reviews the 
research and literature on the topic and selects appropriate methods, strategies, and techniques 
from those presented in class, textbooks, or peer-reviewed journals that could be used to assist 
the student in the area(s) of identified need.  Based on the problem statement (and assessment 
data collected) and knowledge of how elementary students differ in their approaches to learning, 
the candidate selects appropriate methods, strategies, and techniques to ensure that students are 
motivated to learn. As with Phase 1 above, the candidate must motivate students and use 
appropriate practices to teach the content area.  Candidates must plan and implement instruction 
based on knowledge of the students, combined with theory, while having an understanding of the 
differing approaches to learning that might be implemented with a student. Finally, candidates 
use a variety of strategies that encourage the students’ development of critical thinking and 
problem solving strategies. Phase II of the action research project is aligned with ACEI Standard 
2.  


 
Phase III:  Assessments: Candidates must have a clear plan to collect data and implement 
assessment strategies (pre and post assessments).  Once a strategy is articulated and supported by 
research, candidates begin implementation of the plan. Data collection is ongoing. The 







implementation of selected instructional strategies occurs, changes are documented and reflected 
upon. Assessment data are charted and studied. Teaching and assessment should become a 
seamless loop. Data collection is ongoing, as is assessment. The plan, implementation, and 
changes are documented as the content is presented. Phase III of the action research project is 
aligned with ACEI Standard 4.0.  


 
Phase IV: Implementation, Interpretation and Instruction: Candidates are expected to reflect on 
this process. As the strategies are implemented, new plans emerge which need to be 
implemented. Candidates are expected to reflect upon the new strategies as well. Within the 
context of this assignment, candidates work with their cooperating teachers or supervisors. Phase 
IV of the action research project is aligned with ACEI Standard 3.1.  


  
Phase V:  Results  
As the project ends, data are interpreted and prepared for display in the final PowerPoint report. 
This information may be shared with the cooperating teacher or mentor. Phase V of the action 
research project is aligned with ACEI Standard 4.0.   


 
Phase VI: PowerPoint Presentation and PowerPoint Quality: The final report contains an 
introduction that includes the relevant background information; a summary of all informal 
measures used, a summary of methods and strategies used for intervention and a list of all 
sources consulted. Phase VI of the action research project is aligned with ACEI Standard 5.1. 
 
3. A brief analysis of the data findings: 
 
The data demonstrate that an overwhelming majority of candidates in the MAT program in 2015, 
met or exceeded the standards (98 percent). One candidate received a score of Approaches in the 
section of Introduction of School and Class (ACEI Standard 1.0- Development, Learning and 
Motivation) and another candidate received a score of Approaches in the section of Statement of 
the Problem (ACEI Standard 2- Curriculum; however, the remaining candidates received a score 
of Exceeds or Meets for these two sections. The fact that there were two scores of Approaches, has 
indicated a need, by faculty, to focus on professional development activities addressing inter-rater 
reliability with grading, among the faculty, and the focus of instruction on curriculum and student 
learning, development and motivation. 
 
In the areas of student development, learning and motivation (19 percent); curriculum (6 percent); 
integrating and applying knowledge for instruction (6 percent); and professional growth, reflection 
and evaluation (19 percent); overall, candidates received fewer scores of Exceeds in comparison to 
the other two sections of the Action Research Project (100 percent for Assessment; and 100 
percent for Professionalism). This may indicate a need to focus on instructional strategies targeted 
towards increasing knowledge in specific content areas, and placing more instructional focus on 
student learning and development.  Overall, the data display that candidates are performing well 
with the Action Research Project.  
 
While the pre- and post data presented by candidates usually revealed that the students involved in 
the project had made improvements in the respective targeted academic areas, the true value of this 
assessment is that it focuses candidates’ attention on student work and the connections between the 







candidate’s practice and what students learn. Candidate reflection and growth are key components 
of this assessment.  
 
4. An interpretation of how that data provide evidence for meeting standards; 
 
This project encompasses all ACEI standards, measured in separate areas of the assessment. It 
requires candidates to combine their content knowledge, pedagogical content knowledge, child 
development, assessment, and reflection. Candidates perform very well on this assessment; this is 
an indication that they can demonstrate the knowledge, skills, and professional dispositions 
outlined in the ACEI standards as indicated on the rubric.  
 
The Action Research Project is a very empowering assessment for our candidates. When teachers 
can see and prove with data that, because of their efforts, students in their class have learned 
something new, a real sense of confidence in their abilities begins. This assessment clearly puts 
the responsibility for success on the candidates. Through their efforts and planning, they are able 
to demonstrate their abilities to create and deliver quality lessons that impact children in a 
positive way. When candidates make these PowerPoint presentations to their peers and 
supervisors, a true sense of accomplishment is evident. 







Candidate Date Derived from the Assessment Action Research Project 


 ACEI 
Standard(s) 


2015 


  Approaches Meets Exceeds 
 


  # % # % # % 
Introduction of 
School and 
Class 
 


1 1 6 12 75 3 19 


Statement of the 
Problem 


2 1 6 14 88 1 6 


Assessments 4 0 0 0 0 16 100 


Implementation, 
Interpretation 
and Instruction  
 


3.1 0 0 15 94 1 6 


Results and 
Analysis 
 


4 0 0 0 0 16 100 


Presentation 
and PowerPoint 
 


5.1 0 0 13 81 3 19 


 
 


 
 
 
 







Student Learning Action Research Rubric 
 Components of Standards Approaches  Meets Exceeds 


Phase I: Introduction of School 
and Class  


ACEI Standard 1.0, Knowledge of 
Content 
Candidates know, understand, 
and use the major concepts, 
principles, theories, and research 
related to development of 
children and young adolescents 
to construct learning 
opportunities that support 
individual students’ development, 
acquisition of knowledge, and 
motivation.  


Background information on the class is 
collected and results in the formation of a 
problem statement. Candidates identify 
needs of the class that they will work with 
for a semester project.  Permission obtained 
in accordance with the school the student is 
attending.  Data collection, including 
observations and work samples, takes 
place.  Based on data collection, candidates 
create a problem statement to answer 
through the development of a research-
based intervention plan that can be 
implemented.  
 


One or more components 
missing or one or more 
components ineffective, 
inappropriate.   Problem 
statement is unclear or 
not articulated clearly.  
Observational data 
incomplete. 
 
 
 
 
 
 
 


All components 
included. Problem 
statement is clear 
and based on 
complete data   
 
 
 
 
 
 
 
 
 
 


All components 
complete. Evidence of 
expert attention to detail 
in stating the problem 
and collection of data. 
 
 
 
 
  
 
 
 
 
 


 
Phase II: Statement of the Problem 
ACEI Standard 2, Curriculum 


 
Research in the areas of need determined.  
Based on the problem statement (and 
assessment data collected), the candidates 
select appropriate methods, strategies, and 
techniques from those presented in class, 
textbooks, or peer-reviewed journals that 
could be used to assist the student in the 
area(s) of identified need.  
 


Research does not show 
depth of understanding 
and strategies and 
techniques are not fully 
explained enough to 
develop listening, 
speaking, reading, and 
writing activities. 
 
 


Research shows 
candidate’s 
understanding and 
strategies and 
techniques necessary 
to develop listening, 
speaking, reading, 
and writing 
activities. 
 


Research shows 
evidence of high level of 
understanding.  
Strategies and 
techniques necessary to 
develop listening, 
speaking, reading, and 
writing activities are 
research based. 
 







Phase III: Assessments 
 
ACEI Standard 4.0, Assessment for 
Instruction 
Candidates know, understand, and 
use formal and informal assessment 
strategies to plan, evaluate and 
strengthen instruction that will 
promote continuous intellectual, 
social, emotional, and physical 
development of each elementary 
student. 
  


Plan made to collect data and implement 
treatments.  Once a strategy is articulated, 
candidates begin implementation of the 
plan. Data collection is ongoing. Treatment 
implementation and changes are 
documented. 
 


Plan documents show 
implementation has 
begun, data indicates 
methods and techniques 
to apply knowledge  
 
 
 
 


Plan documents 
show 
implementation has 
begun and indicates 
that methods and 
techniques to apply 
knowledge  
 
 


Plan documents show 
implementation has 
begun and indicates that, 
as the student 
progresses, methods and 
strategies to apply 
knowledge  
 
 


Phase IV: Implementation, 
Interpretation and Instruction  
  
ACEI Standard 3.1, Integrating and 
Applying Knowledge for Instruction 
Candidates plan and implement 
instruction based on knowledge of 
students, learning theory, connections 
across the curriculum, curricular 
goals, and community; 
 


Treatment plan implementation with 
reflection.  Key to successful treatment 
implementation is the reflection the 
candidates incorporate on instruction.  As 
the treatment is implemented, new plans 
emerge which need to be implemented and 
reflected upon.  
 


Reflections incomplete 
and lack depth of 
understanding of 
techniques to apply 
knowledge  
 
 
 


Reflections complete 
and show 
understanding of 
techniques to apply 
knowledge  
 
 
 


Reflections complete 
and show insight into 
issues that affect 
learning. Techniques to 
apply knowledge 
 
 
 







Phase V Results  
Analysis 
 
ACEI Standard 4.0, Assessment for 
Instruction 
Candidates know, understand, and 
use formal and informal assessment 
strategies to plan, evaluate and 
strengthen instruction that will 
promote continuous intellectual, 
social, emotional, and physical 
development of each elementary 
student. 
 


Termination of the implementation and 
final data collection. Data need to be 
interpreted and prepared for display in the 
final power point.  This information may be 
shared with the teacher and/or school.  
 


Data has been partially 
analyzed and charted 
using some technology.  
Data is partially 
explained and 
demonstrate an 
understanding of the 
purpose of assessment.  
 
 
 


Data has been 
analyzed, charted, 
and graphed using 
technology.  Data 
has been explained 
and demonstrates an 
understanding of the 
purposes of 
assessment.  
 
 


Data has been fully 
analyzed and charted 
using technology 
effectively. Significance 
of data has been 
explained and 
demonstrates an 
understanding of the 
purposes of assessment.  
 
 


Phase VI: The Power Point 
Presentation & Power Point Quality 
Professionalism 
 
ACEI Standard 5.1, Professional 
growth, reflection, and evaluation 
Candidates are aware of and reflect 
on their practice in light of research 
on teaching, professional ethics, and 
resources available for professional 
learning; they continually evaluate 
the effects of their professional 
decisions and actions on students, 
families and other professionals in the 
learning community and actively seek 
out opportunities to grow 
professionally.  


The final report will contain:  An 
Introduction that includes the relevant 
background of the students in your class, 
mini review of the literature that supports 
your methodology, assessments,( pre and 
post, plan, reflection and discussion, and 
results as well as appendix with samples of 
materials;  
 
The power point is easily visible and 
readable. Data is clear and is charted 
correctly.  
 
Information on power point is not over 
crowded and is inviting.  


One or more components 
of the final project 
missing. 
Recommendations do not 
show depth of 
understanding to meet 
the l needs of the student. 
 
Power Point is poorly 
designed and difficulty to 
read. Data chart is 
minimally effective. 


Final project is 
complete. 
Recommendations 
are adequate to meet 
the needs of the 
student. 
 
 
 
Power Point is well 
designed and easy to 
read, Data is 
correctly charted. 


Final project is complete 
and in a very 
professional format.  
Recommendations 
reflect an in-depth 
analysis of data to help 
meet the needs of the 
student.  
 
Power Point is 
exceptional. Easy to 
read and data id 
correctly charted in 
detail. 
 


 
 





ASSESSMENT 8 Action Research Case Study



Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

    11.  Is this program offered at more than one site?
Yes
No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
ELEMENTARY EDUCATORS

    14.  Program report status:
Initial Review
Response to One of the Following Decisions: Further Development Required or Recognition with Probation
Response to National Recognition With Conditions

    15.  Is your unit seeking
NCATE accreditation for the first time (initial accreditation)
Continuing NCATE accreditation

    16.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content 
field, if the state has a testing requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ACEI standards. (Response limited to 
4,000 characters)
Trinity Washington University has been training teachers in Washington, DC, for more than 30 years. Trinity offers elementary education at 
the graduate level through a Master's of Arts in Teaching (MAT) program. The MAT is tailored to the needs of candidates who seek first-
time teaching licensure and to be certified in Elementary Education. Candidates take 36 credit hours and qualify for teaching certification in 
grades 1-6.

Due to the high demand for elementary school teachers in the District of Columbia (DC) and its surrounding areas, many of the candidates in 
our MAT program are already employed as teachers or become employed prior to completing the program. Consequently, their student 
teaching experiences occur at the schools where they are employed. They are supported by university supervisors and mentors within their 
schools. The program is organized to be as supportive as possible to candidates who are working full-time.

Trinity is centrally located in the District of Columbia, and the program is approved by the District's Office of the State Superintendent of 
Education (OSSE). OSSE has adopted the NCATE/CAEP standards for program approval. Trinity's education programs are in compliance 
with NCATE/CAEP and OSSE requirements.

Candidates graduating from Trinity's program, who wish to obtain certification in DC or Maryland, must take Praxis II in Elementary 
Education. Praxis II is a requirement for certification; beginning Fall 2016, Trinity will require candidates to pass this exam as a pre-requisite 
to the student teaching internship.

    2.  Description of the field and clinical experiences required for the program, including the number of hours for early field 
experiences and the number of hours/weeks for student teaching or internships. (Response limited to 8,000 characters)

Candidates are required to complete a number of field experiences prior to their student teaching assignments. These field experiences are 
embedded within their course of study.

The first set of field experiences requires candidates to observe in two classrooms, one serving grades 1 through 3 and one serving grades 4-
6. The focus of the observation is classroom management. Candidates reflect on and write a summary about what was observed. They also 



are required to develop an "ideal" classroom management plan. This assignment is embedded in Foundations of Education: The Art of 
Teaching and Learning (EDCC 541) and requires 10 hours of observation.

The second set of field experiences requires that candidates observe two teachers for an entire lesson. The focus of the observation is on 
teaching methods and approaches. Candidates must also interview the teachers, addressing the teachers' philosophies, preferences for 
educational methods and approaches, the teacher's use of educational media, how the teachers address diversity, and the types of assessment 
used. This assignment is embedded in Foundations of Education: The Art of Teaching and Learning (EDCC 541) and requires 10 hours of 
observation.

The third set of field experiences requires that candidates select a classroom in which to complete a video lesson. Candidates write a lesson 
plan and carry-out the lesson with a class of elementary students. Candidates subsequently critique their video lesson, and reflect on the 
strengths and weaknesses of their instruction and classroom management skills. The video lesson provides an opportunity for faculty to 
evaluate, early in the Elementary MAT Program, candidates who need support with classroom instruction and classroom management. The 
video lesson assignment is embedded in Foundations of Education: The Art of Teaching and Learning (EDCC 541) and requires 10 hours of 
observation. 

The fourth set of field experiences requires candidates to draw on their knowledge of child development to develop a profile/plan geared 
towards helping students learn. Candidates must engage with the students' families by conducting taped interviews with family members. 
The interviews focus on developmental issues of children in grades 1 through 6. Candidates develop a theory-based profile/plan of the child, 
addressing relevant physical, cognitive, social/emotional, and developmental benchmarks. Candidates are required to give the family 
members a written copy of the profile/plan. The assignment is embedded in Human Growth and Development (EDCC 510) and requires 10 
hours of field work.

The fifth set of field experiences requires candidates to make three observational visits to educational centers or schools serving exceptional 
children. Candidates must observe in classrooms teaching individuals with mild/moderate disabilities, severe disabilities, and profound 
disabilities. Each visit is for several hours and results in a paper that explains theories being used at the site. In addition, this field experience 
requires that candidates make one site visit to an organization/association serving as an advocate for individuals with disabilities. Candidates 
write a summary of the program and a description of its services. These assignments are embedded in Education of Exceptional Children and 
Youth (EDCC 530) and require 15 hours of field work.

The sixth set of field experiences requires candidates to interview a child, or a family if the child is in the younger elementary grades, about 
experiences with literacy practices. A series of questions is provided to candidates, but they are encouraged to develop questions appropriate 
to the interview. This assignment is embedded in Children's Literature (EDTE 624) and requires 5 hours of field work.

The seventh set of field experiences accompanies a block of methods courses in Math, Science, and Social Studies. Candidates are required 
to conduct two observation visits, plan a lesson in collaboration with the teacher, teach the lesson, meet with the teacher to get feedback, and 
then write a detailed reflection paper based on the experience. This field experience is embedded in each of the following methods courses: 
Teaching for Mathematical Understanding (EDTE 621); Teaching for Scientific inquiry (EDTE 622); and Language, Literature and Culture 
(Social Studies, EDTE 623). The field experience is 15 hours in each course.

The eighth set of field experiences requires candidates to work one-on-one with a beginning reader to assess and coach the student. The 
purpose of the assignment is to give candidates the opportunity to learn the pedagogy appropriate to support the beginning reader while 
fostering reading independence. Candidates are required to complete nine coaching sessions with the same child. Candidates then submit a 
notebook which summarizes the sessions and what they learned. This assignment is embedded in Literacy Assessment and Instruction for 
Early and Emergent Readers (EDTE 627) and requires 15 hours of field work.

The ninth field experience requires candidates to teach a lesson that is videotaped in a classroom setting. The purpose of the assignment is to 
assist candidates in reflecting on and evaluating their teaching styles, practices, and skills. The candidates' teaching performance should 
reflect their knowledge of the elementary standards and of educational theory as it applies to reading. This assignment is embedded in 
Literacy Assessment and Instruction for Early and Emergent Readers (EDTE 627) and requires 10 hours of field work.

In the tenth field experience candidates are required to tutor a child. The purpose of the assignment is to give teacher candidates practice in 
assessing and instructing students who are experiencing difficulty in one or more aspects of print literacy. Candidates assess and tutor a 
struggling student in weekly or twice weekly sessions for a total of 10 to 12 hours in direct contact and observational time. Candidates are 
required to produce a case study as a result of their work with the student. This assignment is embedded in Literacy Assessment and 
Instruction for Upper Elementary Years (EDTE 628) and requires 10-15 hours of field work.

The final clinical experience is student teaching. Candidates are required to assume the responsibilities of a classroom teacher. The 
experience is sufficiently intensive so that candidates understand the true nature of teaching, including planning and delivering instruction, 
classroom management, collegial interactions, and managing family involvement. The student teaching experience is embedded in Student 
Teaching in Elementary Education (EDTE 673) and requires 420 hours in the classroom.

    3.  Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete 
the program. The program of study must include course titles. (This information may be provided as an attachment from the college 
catalog or as a student advisement sheet.) 

Elementary Education Program of Study

See Attachment panel below.

4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as 



files here. The title of the file should clearly indicate the content of the file. Word documents, pdf files, and other commonly used file 
formats are acceptable.

    5.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most 
recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate, 
post-baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for 
programs offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional tables as 
necessary.

    (2) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher 
preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the form of a degree, 
institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013 12 11

2014 13 6

2015 22 12

    6.  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework, clinical 
supervision, or administration in this program.

Faculty Member Name ANDRUSIK, KATRYNA

Highest Degree, Field, & University(3) Ph.D., Special Education: Learning Disabilities; University of Maryland College Park; College Park, MD

Assignment: Indicate the role of the 
faculty member(4) Adjunct Faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member: IRA/ILA, CEC, ASCD McMackin, M.C., Rauchwerk, S., Cambone, J., Curtis, M.C., Andrusik, K., & 
Brown, D.N. (2013, April). Preparing urban teachers: Working outside the box. Phi Delta Kappan, 94 (7), 25. 
Andrusik, K.N. & Samuelsen, K.A. (2014, December). Academic discourse as pre-writing strategy: The 
efficacy of student talk on argument writing in an urban high school English class. Literary Research 
Association, Annual Conference, Marco Island, FL. Andrusik, K.N. & Montanaro, E. (2013, November). 
Preparing special educators in alternative programs: Cohort support, coaching, and clinical experiences. 
Council for Exceptional Children: Teacher Education Division, Annual Conference, Fort Lauderdale, FL. 
Lecture: Special Education Policy. Department of Teaching and Learning, Policy, and Leadership, University 
of Maryland, November 2012, 2013.

Teaching or other professional 
experience in P-12 schools(9)

Capital City Public Charter School, Instructional Coach and Curriculum Coordinator Baltimore City Public 
Schools, Reading Specialist, Inclusion Specialist, 6-12 English Teacher 

Faculty Member Name BOLDEN, MARK

Highest Degree, Field, & University(3) Ph.D., Counseling Psychology; Howard University, Washington, DC.

Assignment: Indicate the role of the 
faculty member(4) Full-time Faculty

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

President, Washington, DC, Association of Black Psychologists, 2009, 2011-2012 Keynote Presentation: 
Trauma Prevention and Coping with Crisis: An African Caribbean-Informed Model for Parents, Administrators, 
and Children. Northern Caribbean University Psychology Department, Kingston, Jamaica 2012. Workshop 
series for School and Government Personnel related to suicides associated with Jamaican students' test-
taking: Mindful Management of Anxiety and Stress: High-Stakes Test-Taking Strategies for Jamaican Student 
Success. 2012.

Teaching or other professional 
experience in P-12 schools(9)

Faculty Member Name BROWNLEY, BLANCHE

Highest Degree, Field, & University(3) Ed.D., Educational Administration and Policy; George Washington University, Washington, DC

Assignment: Indicate the role of the 
faculty member(4) Adjunct Faculty

Faculty Rank(5)

Tenure Track



YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Delta Kappa Gamma Society International, State President Member, National Council of Teachers of 
Mathematics Member, National Council of Supervisors of Mathematics Member, Association of State 
Supervisors of Mathematics ASCD

Teaching or other professional 
experience in P-12 schools(9)

K-12 Mathematics Director, DC Public Schools Co-Project Director Math for the 21st Century, DC Public 
Schools Math Mentor Teacher, DC Public Schools Secondary Math Teacher, DC Public Schools

Faculty Member Name COSIER, MEGHAN

Highest Degree, Field, & University(3) Ph.D., Special Education; Syracuse University; Syracuse, NY

Assignment: Indicate the role of the 
faculty member(4) Full-Time Faculty

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, Board of Directors, The Children's Guild District of Columbia Public Charter School Cosier, M. 
(2014). Using "narrative and numbers" to drive inclusive school reform: A case study. In S. Danforth (Ed.). 
Teaching in the shape of Justice: Becoming an inclusive educator. New York, NY: Pater Lang. Cosier, M., 
Gomez, A., Maghzi, K., & McKee, A. (2013). Smart phones permitted: How teachers use text messaging to 
collaborate in inclusive schools. Education and Information Technologies (Online First). doi: 10.1007/s10639-
013-9288-2. Cosier,M., McKee, A., Gomez, A., & Derderian, C. (December, 2014). Making the common core 
state standards accessible to students with significant disabilities. Presentation. TASH Annual Conference, 
Washington, DC. Member, AERA, TASH (The Association for Persons with Severe Handicaps), CAL-TASH, VA-
Tash

Teaching or other professional 
experience in P-12 schools(9)

San Diego Unified School District, Rosa Parks Elementary School: Special Education teacher, grades 2-3; 
Resource Specialist, grades 1-5 Albuquerque Public Schools, Kit Carson Elementary School: General 
Education teacher, grade 1

Faculty Member Name DAWKINS, BETH KARA

Highest Degree, Field, & University(3) Ph.D., Education -- Early Childhood, Families and Literacy; University of North Carolina at Chapel Hill; Chapel 
Hill, NC

Assignment: Indicate the role of the 
faculty member(4) Full-Time Faculty

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, NAEYC, Head Start Association Publications Reading Selection Strategies of Lower Income, Minority 
Students, November 2014 Reading Selection Strategies and Reading Achievement of Economically 
Disadvantaged, October 2014

Teaching or other professional 
experience in P-12 schools(9)

Licenses Birth thru Kindergarten, State of North Carolina Early Childhood, State of North Carolina Pre-K 
Teacher, Charlotte-Mecklenburg Schools Pre-K Teacher, American School Foundation of Guadalajara

Faculty Member Name GREER, CYNTHIA

Highest Degree, Field, & University(3) Ph.D., Higher Education Administration; Florida State University; Tallahassee, FL

Assignment: Indicate the role of the 
faculty member(4) Full-Time Faculty

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, American Counseling Association; DC Counseling Association; National Association of Student 
Personnel Administrators; Southern Poverty Law Association Publications I Love Being Me -- Be the Author of 
Your own Story. Chapter in Expressive Arts Interventions for School Counselors. Fall 2014 Doris and the 
Dolls -- Little Patuxent Literary Review. June 2014 Presentations Problem Gambling Treatment and Post-
Traumatic Growth Opportunities for Culturally Diverse Persons, Families and Communities. Co-Presenter, 
Maryland Center of Excellence on Problem Gambling. March 2014 Social Injustice and Trauma -- The use of 
Post-Traumatic Growth and the Positive Power of the Human Spirit. Howard University Counseling 
Conference and Maryland Counseling and Development Conference. 2012 

Teaching or other professional 
experience in P-12 schools(9) Middle School Teacher, Math, Science and Health; Scotland County Public Schools, North Carolina

Faculty Member Name JOHNSON, LYNN

Highest Degree, Field, & University(3) MA, English Education, Hunter College CUNY; New York, NY

Assignment: Indicate the role of the 
faculty member(4) Administrator

Faculty Rank(5) Associate Dean



Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, National Council of Teachers of English Member, Council on English Education Member, National 
Business Education Association Member, Eastern Business Education Association Member, NCATE Board of 
Examiners Member, NCATE Board of Program Reviewers Member, DC Board of Examiners Reader, SAHE 
Teacher Quality Grant proposals Reader, AACTE Conference presentation proposals 

Teaching or other professional 
experience in P-12 schools(9) New York State certification, English 7-12

Faculty Member Name KANE, SHANNON

Highest Degree, Field, & University(3) Ed.D., 2013, Reading, Writing and Literacy; University of Pennsylvania

Assignment: Indicate the role of the 
faculty member(4) Adjunct faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, American Education Research Association; International Literacy Association; Association for 
Supervision and Curriculum Development Changemakers: Exploring New Teachers' Growth and Inspired 
Practice; March 2013

Teaching or other professional 
experience in P-12 schools(9)

Community Academy Public Charter Schools, Washington, DC; July 2008-June 2011. Curriculum Specialist 
and New Teacher Induction Coordinator. Community Academy Public Charter Schools, Washington, DC; 
August 2004-August 2006. 3rd and 5th grade teacher. District of Columbia Public Schools, Washington, DC; 
August 2001-June 2004. 1st grade teacher.

Faculty Member Name KAYNE, KATHRYN

Highest Degree, Field, & University(3) M.Ed., Reading; Liberty University; Lynchburg, VA

Assignment: Indicate the role of the 
faculty member(4) Adjunct Faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, Reading Recovery Council of North America Member, International Literacy Association

Teaching or other professional 
experience in P-12 schools(9)

Certificate/License Postgraduate Professional License; Elementary Education K-6, Reading Specialist, Specific 
Learning Disabilities K-12; Commonwealth of Virginia Teaching License; Reading K-12, Elementary Education 
1-6, Categorical Special Education (NC, SLD, K-12 District of Columbia Public Schools, Reading Specialist 
Prince William County Public Schools, SLD teacher, General Education teacher, Title I Reading teacher, 
Reading Recovery/Reading Specialist

Faculty Member Name LITT, DEBORAH

Highest Degree, Field, & University(3) Ph.D., Curriculum and Instruction; University of Maryland; College Park, Maryland

Assignment: Indicate the role of the 
faculty member(4) Full-Time Faculty

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Proposal reviewer, conference submissions, Literary Research Association Field council representative, 
Literacy Research Association International Literacy Association (formerly IRA) representative to the National 
Joint Council on Learning Disabilities Member, Literacy Research Association, ILA, Society for the Scientific 
Study of Reading, NCTE, Reading Recovery Association of North America Publications and Presentations 
Literacy Teacher Education: Principles and Effective Practices. With Martin, S., & Place, N. Guilford Press. 
2014 Can They Read This? Word Sorts for Teachers. Presentation at the Literacy Research Association 
Conference, Marco Island, FL December 2014 Promising Practices in Literacy Teacher Education. Session 
Discussant at the Literacy Research Association Conference. Marco Island, FL December 2014

Teaching or other professional 
experience in P-12 schools(9)

Advanced Professional Certificate, Elementary 1-6 and Middle School; Maryland State Department of 
Education Prince George's County Public Schools, Reading Specialist/Reading Recovery Teacher

Faculty Member Name LUBY, MOLLY

Highest Degree, Field, & University(3) MAT, Education, 2009. Miami University, Oxford, OH 

Assignment: Indicate the role of the 
faculty member(4) Adjunct faculty

Faculty Rank(5)

Tenure Track YESgfedc



Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Ohio Teaching License, Ohio Department of Education, 2011

Teaching or other professional 
experience in P-12 schools(9) Mad River Local Schools, classroom teacher -- H-3rd grade

Faculty Member Name MOLLER, MARY CLARE

Highest Degree, Field, & University(3) M.S., Reading Specialist; Wheelock College; Boston, MA

Assignment: Indicate the role of the 
faculty member(4) Adjunct Faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, RRCNA Member, IRA Reading Recovery Presentation at the National Conference in Columbus, OH; 
February 2012 Ongoing presentations at the Building and County Level

Teaching or other professional 
experience in P-12 schools(9)

Certificates/Licenses Reading specialist, PK-12; State of Virginia Elementary Education, K-6; State of Virginia 
Carlin Springs ES, Arlington, VA, Public Schools; Literacy Coach, Reading Recovery Teacher, Reading 
Specialist Long Branch ES, Arlington, VA, Public Schools; 2nd grade classroom teacher The River School, 
Washington, DC; 1st and 2nd grade classroom teacher Driscoll ES, Reading Specialist Aide

Faculty Member Name MOORE, SELERYA

Highest Degree, Field, & University(3) MA, Texas Southern University; Houston, Texas. Child Development/HEC, May 1974

Assignment: Indicate the role of the 
faculty member(4) Adjunct faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Certification; Teacher, Early Childhood Pre-K through Third Grade. District of Columbia Public Schools, 
Washington, DC. Member, National Association for the Education of Young Children Board member, DC 
Association for the Education of Young Children

Teaching or other professional 
experience in P-12 schools(9)

Bridges Public Charter School, External Assessor/Consultant; assessed 3 & 4 years olds. District of Columbia 
Public Schools; Early Childhood teacher; grade level chair, taught 3-4 year olds. District of Columbia Public 
Schools; education Manager, EC E/Head Start; oversight of 35 ECE classrooms.

Faculty Member Name MORANT, TAMYKA

Highest Degree, Field, & University(3) MAT, Teaching; Johns Hopkins University; Baltimore, MD

Assignment: Indicate the role of the 
faculty member(4) Adjunct Faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, NCTM, NWSA, AERA Consortium of Race, Class, Gender, Ethnicity Interdisciplinary Scholar-Fellow 
NWSA Women of Color Leadership Project-Fellow Publications/Presentations AERA: Towards a Portable 
Family Pedagogy. April 2014 NWSA Conference: Understanding the Multidimensionality of Mentorship for 
Underrepresented Scholars: A Labor of Love. November 2014 

Teaching or other professional 
experience in P-12 schools(9)

Certificate/License MD Educator Advanced Professional Certificate; Maryland State Department of Education 
DC Public Schools, Instructional Coach Manager Community Academy Public Charter Schools, Instructional 
Coach Community Academy Public Charter Schools, Elementary Teacher Baltimore City Public Schools, 
Elementary Teacher 

Faculty Member Name NERO, CANDACE

Highest Degree, Field, & University(3) M.Ed., Curriculum and Instruction, Reading; Trinity Washington University; Washington, DC

Assignment: Indicate the role of the 
faculty member(4) Adjunct Faculty

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Team Leader Test Coordinator Core team member Instructional leadership team member MCPS PLCI 
Reading PLC Leader



    (3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (4) e.g., faculty, clinical supervisor, department chair, administrator
    (5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in 
new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the 
institution and unit's mission.
    (8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade 
level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Teaching or other professional 
experience in P-12 schools(9)

Certificate/License Reading Specialist Advanced Professional Highly Qualified; Maryland State Department of 
Education Early Childhood Advanced Professional Highly Qualified; Maryland State Department of Education 
Montgomery County Public Schools, Reading Specialist Montgomery County Public Schools, 1st grade teacher 
Montgomery County Public Schools, Kindergarten teacher

Faculty Member Name O'NEIL, TODD

Highest Degree, Field, & University(3) M.Ed., Reading; Trinity Washington University; Washington, DC

Assignment: Indicate the role of the 
faculty member(4)

Faculty Rank(5) Adjunct Faculty

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Teaching or other professional 
experience in P-12 schools(9) DC Public Schools, General Education teacher

Faculty Member Name STEEN, BWEIKIA

Highest Degree, Field, & University(3) Ed.D., International Multicultural Education; University of San Francisco; San Francisco, CA

Assignment: Indicate the role of the 
faculty member(4) Full-time Faculty, Early Childhood Program Coordinator

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, NAEYC Committee member, NAEYC Council for Accreditation Member, Appeals panel, NAEYC 
Presentations Oral Language Development in Pre-K, Oh my!; November 2014 Hear Our Voices; ACEI; March 
2014 Publications Starting Young: Counting the PreK to Prison Pipeline. Journal of Black Psyychologists. 2014

Teaching or other professional 
experience in P-12 schools(9) New Haven Unified School District; grades K-2 Taught birth - 2nd grade, California

Faculty Member Name STOCKS, JANET

Highest Degree, Field, & University(3) Ph.D., Sociology; University of Pittsburgh; Pittsburgh, PA

Assignment: Indicate the role of the 
faculty member(4) Administrator

Faculty Rank(5) Dean

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, and Service
(7):List up to 3 major contributions in 
the past 3 years(8)

Member, Council on Undergraduate Research Member, American Educational Research Association Member, 
American Sociological Association Member, AAAS Science and Human Rights Coalition Chair, Board of 
Governors, National Conferences on Undergraduate Research 2006-2008 Anselm Strauss Award, for Nyman, 
Reinikainen & Stocks, 2013, awarded by the Qualitative Family Research Network, Research and Theory 
Section, National Council on Family Relations to recognize significant work in the area of family theory, 
methods, and research that comes from a qualitative tradition. November 2014 Chatlott Nyman, Lasse 
Reinikainen & Janet Stocks, 2013, Reflections on a cross-national qualitative study of within-household 
finances. Journal of Marriage and Family 75 (June): 640-650. June 2013 Janet Stocks, 2012, Characteristics 
of Excellence in Undergraduate Research at Different Institutions, in Undergraduate Research, Washington 
DC: Council on Undergraduate Research. 2012.

Teaching or other professional 
experience in P-12 schools(9)

SECTION II - LIST OF ASSESSMENTS



    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ACEI standards. All programs must provide 
a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an assessment 
that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the assessment 
and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each field)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses 
[specify course title and numbers], or completion of the program).

Type and Number of Assessment Name of Assessment (10) Type or Form of Assessment (11) When the Assessment Is Administered (12)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II

Previously 
submitted March 

2015

No conditions 
noted

Licensure 
Assessment Prior to Licensure

Assessment #2: 
Assessment of 
content knowledge 
in elementary 
education 
(required)

COMPREHENSIVE 
EXAM

INTERNSHIP 
READINESS 

ASSESSMENT

Previously 
submitted March 

2015

No conditions 
noted

Comprehensive 
Exam

Prior to Student 
Teaching

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

UNIT PLANS Instructional Units

EDTE 621
Teaching for 
Mathematical 
Understanding

EDTE 622
Teaching for 

Scientific Inquiry

EDTE 623
Language, 

Literature, and 
Culture

Assessment #4: 
Assessment of 
student teaching 
(required)

STUDENT 
TEACHING 

EVALUATION

Practicum 
Evaluation

EDTE 673
Supervised Student 

Teaching in 
Elementary 
Education

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

TUTORING 
PROJECT

Project

EDTE 628
Literacy 

Assessment and 
Instruction for 

Upper Elementary 
Years

Assessment #6: 
Additional 
assessment that 
addresses ACEI 
standards 
(required)

VIDEO LESSON
Lesson Plan
Reflection

EDTE 627
Literacy 

Assessment and 
Instruction for 

Early and Emergent 
Readers

Assessment #7: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)

STANDARDS 
PORTFOLIO

Portfolio
EDTE 689

Advanced Seminar 
in Teaching

Assessment #8: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)

ACTION RESEARCH 
CASE STUDY

Case Study
EDTE 689

Advanced Seminar 
in Teaching



    For each ACEI standard on the chart below, identify the assessment(s) in Section II that address the standard. One assessment may 
apply to multiple ACEI standards.

    1.  DEVELOPMENT, LEARNING AND MOTIVATION
  #1 #2 #3 #4 #5 #6 #7 #8

1.0 Development, Learning, and Motivation--Candidates know, understand, and use the major concepts, principles, 
theories, and research related to development of children and young adolescents to construct learning opportunities 
that support individual students’ development, acquisition of knowledge, and motivation.

    2.  CURRICULUM STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Reading, Writing, and Oral Language—Candidates demonstrate a high level of competence in use of English 
language arts and they know, understand, and use concepts from reading, language and child development, to teach 
reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their 
developing skills to many different situations, materials, and ideas;
2.2 Science—Candidates know, understand, and use fundamental concepts of physical, life, and earth/space 
sciences. Candidates can design and implement age-appropriate inquiry lessons to teach science, to build student 
understanding for personal and social applications, and to convey the nature of science;
2.3 Mathematics—Candidates know, understand, and use the major concepts and procedures that define number and 
operations, algebra, geometry, measurement, and data analysis and probability. In doing so they consistently engage 
problem solving, reasoning and proof, communication, connections, and representation; 
2.4 Social studies—Candidates know, understand, and use the major concepts and modes of inquiry from the social 
studies—the integrated study of history, geography, the social sciences, and other related areas—to promote 
elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic society and 
interdependent world;
2.5 The arts—Candidates know, understand, and use—as appropriate to their own understanding and skills—the 
content, functions, and achievements of the performing arts (dance, music, theater) and the visual arts as primary 
media for communication, inquiry, and engagement among elementary students;
2.6 Health education—Candidates know, understand, and use the major concepts in the subject matter of health 
education to create opportunities for student development and practice of skills that contribute to good health;
2.7 Physical education—Candidates know, understand, and use—as appropriate to their own understanding and 
skills—human movement and physical activity as central elements to foster active, healthy life styles and enhanced 
quality of life for elementary students.

    3.  INSTRUCTION STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Integrating and applying knowledge for instruction—Candidates plan and implement instruction based on 
knowledge of students, learning theory, connections across the curriculum, curricular goals, and community;
3.2 Adaptation to diverse students—Candidates understand how elementary students differ in their development and 
approaches to learning, and create instructional opportunities that are adapted to diverse students;
3.3 Development of critical thinking and problem solving—Candidates understand and use a variety of teaching 
strategies that encourage elementary students’ development of critical thinking and problem solving;
3.4 Active engagement in learning—Candidates use their knowledge and understanding of individual and group 
motivation and behavior among students at the K-6 level to foster active engagement in learning, self motivation, 
and positive social interaction and to create supportive learning environments;
3.5 Communication to foster collaboration—Candidates use their knowledge and understanding of effective verbal, 
nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in 
the elementary classroom.

    4.  ASSESSMENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

4.0 Assessment for instruction—Candidates know, understand, and use formal and informal assessment strategies to 
plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical 
development of each elementary student.

    5.  PROFESSIONALISM STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

5.1 Professional growth, reflection, and evaluation—Candidates are aware of and reflect on their practice in light of 
research on teaching, professional ethics, and resources available for professional learning; they continually evaluate 
the effects of their professional decisions and actions on students, families and other professionals in the learning 



community and actively seek out opportunities to grow professionally.
5.2 Collaboration with families, colleagues, and community agencies—Candidates know the importance of 
establishing and maintaining a positive collaborative relationship with families, school colleagues, and agencies in 
the larger community to promote the intellectual, social, emotional, physical growth and well-being of children.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a whole, the 
assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required of all candidates. 
Assessments and scoring guides and data charts should be aligned with the SPA standards. This means that the concepts in the SPA 
standards should be apparent in the assessments and in the scoring guides to the same depth, breadth, and specificity as in the SPA 
standards. Data tables should also be aligned with the SPA standards. The data should be presented, in general, at the same level it is 
collected. For example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart should 
report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments have 
been organized into the following three areas to be aligned with the elements in NCATE’s unit standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case, 
assessments that combine content and professional knowledge may be considered "content knowledge" assessments for the purpose of this 
report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, 
title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, 
and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases assessment 
instruments or scoring guides may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4 that 
includes the two-page narrative (items a – d above), the assessment itself (item e above), the scoring guide (item f above, and the data 
chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a limit of 20 
attachments for the entire report so it is crucial that you combine files as much as possible. 

    1.  CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. ACEI standards 
addressed in this entry could include but are not limited to 2.1-2.7. If your state does not require licensure tests or professional 
examinations in the content area, data from another assessment must be presented to document candidate attainment of content 
knowledge. 

Provide assessment information as outlined in the directions for Section IV.

    2.  CONTENT KNOWLEDGE: Assessment of content knowledge in the language to be taught. ACEI ACEI standards addressed in 
this entry could include but are not limited to Standards 2.1-2.7. Assessments that address Standards 2.1-2.4 are required. (The 
assessments of the different content areas of elementary education may entail multiple attachments; however, they will be considered 
in their entirety as Assessment #2.) Examples of assessments include comprehensive examinations; written 
interpersonal/presentational tasks; capstone projects or research reports addressing cross-disciplinary content; philosophy of 
teaching statement that addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks. 

Provide assessment information as outlined in the directions for Section IV. 



    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single assessment and 
scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. 
However, in many programs a portfolio is a collection of candidate work—and the artifacts included

    3.  PEDAGOGICAL CONTENT KNOWLEDGE: Assessment that demonstrates candidates can effectively plan classroom-based 
instruction. ACEI standards that could be addressed in this assessment include but are not limited to 1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.2. 
Assessments that address Standards 2.1-2.4 are required. (The assessments that address planning of instruction in the content areas 
of elementary education may entail multiple attachments; however, they will be considered in their entirety as Assessment #3.) 
Provide assessment information as outlined in the directions for Sections IV. 

ASSESSMENT 3 Unit Plans

See Attachment panel below.

    4.  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that demonstrates 
candidates' knowledge, skills, and dispositions are applied effectively in practice. ACEI standards that could be addressed in this 
assessment include but are not limited to 1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.2. The assessment instrument used in student teaching and the 
internship should be submitted. 

Provide assessment information as outlined in the directions for Section IV.

ASSESSMENT 4 Student Teaching Evaluation

See Attachment panel below.

    5.  EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. Standards ACEI 
standards that could be addressed in this assessment include but are not limited to 2.1-2.7, 3.1, and 4.0. Examples of assessments 
include those based on student work samples, portfolio tasks, case studies, follow-up studies, and employer surveys . 

Provide assessment information as outlined in the directions for Section IV.

ASSESSMENT 5 Tutoring Project

See Attachment panel below.

    6.  Additional assessment that addresses ACEI standards. Examples of assessments include evaluations of field experiences, case 
studies, portfolio tasks, tutoring assignments, and follow-up studies. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 6 Video Lesson

See Attachment panel below.

    7.  Additional assessment that addresses ACEI standards. Examples of assessments include evaluations of field experiences, case 
studies, portfolio tasks, tutoring assignments, and follow-up studies. 

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 7 Standards Portfolio

See Attachment panel below.

    8.  Additional assessment that addresses ACEI standards. Examples of assessments include evaluations of field experiences, case 
studies, portfolio tasks, tutoring assignments, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 8 Action Research Case Study

See Attachment panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM



    1.  Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve 
candidate performance and strengthen the program. This description should not link improvements to individual assessments but, 
rather, it should summarize principal findings from the evidence, the faculty's interpretation of those findings, and changes made in 
(or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for 
improvement of both candidate performance and the program. This information should be organized around (1) content knowledge, 
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Data from candidates were carefully analyzed in order to evaluate the effectiveness of the MAT Elementary Education Program. In previous 
years, and in the academic year of 2015, data are used to improve candidate performance and to strengthen the Elementary Education 
program. Data were collected through Praxis II scores, the Internship Readiness Exam, and six (6) key assessments that are housed within 
courses in the elementary program: Unit Projects in Math, Science and Social Studies; Video Lesson; Tutoring Project; Student Teaching 
Evaluations; Standards Portfolio; and an Action Research Case Study. 

Assessment data was collected from the academic year 2015 and assessed for the purposes of addressing feedback from accreditation results. 
Data collected from each assessment indicate that candidates are meeting and exceeding standards as indicated by InTASC and ACEI. The 
majority of candidates are meeting and exceeding ACEI and InTASC standards. 

Very few candidates are approaching the standards according to assessment results. When candidates are approaching standards, faculty 
analyze the data and determine strategies designed to improve candidate performance. Strategies include more focus on key topics such as 
lesson planning; pedagogical and content knowledge; and reflection before, during, and after instruction. 

An example of a program improvement made based on candidate data is the video lesson assignment added to EDCC 541, Foundations of 
Education: The Art of Teaching and Learning, so that faculty can detect, early on, candidates' ability regarding classroom instruction and 
classroom management. Early detection of candidates who need support with classroom instruction and behavior management allows faculty 
members to better support and intervene with candidate academic development. 

Also, based on feedback received during the accreditation process, several grading rubrics have been updated to more effectively assess 
candidate performance. Rubrics were revised to offer faculty members more specific criteria in which to assess student performance on 
InTASC and ACEI standards and principles. Faculty anticipate that the improved rubrics will heighten their ability to assess candidate 
progress and address areas where candidates need support and intervention.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  For Revised Reports: Describe what changes or additions have been made to address the standards that were not met in the 
original submission. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific 
instructions for preparing a Revised Report are available on the NCATE web site at 
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/RevisedProgramReports/tabid/453/Default.aspx

For Response to Conditions Reports: Describe what changes or additions have been made to address the conditions cited in the 
original recognition report. Provide new responses to questions and/or new documents to verify the changes described in this section. 
Specific instructions for preparing a Response to Conditions Report are available on the NCATE web site at 
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/ResponsetoConditionsReport/tabid/454/Default.aspx

(Response limited to 24,000 characters.)

To address the Response to Conditions Reports, data were collected and analyzed from the 2015 academic year. Requested revisions 
included making key assessment rubrics more specific and formatted to address each standard separately. Each rubric was carefully analyzed 
and examined in order to design the most effective layout for assessing candidate performance. 

Rubrics for the following key assessment were updated: Unit Projects in Math, Science, and Social Studies; Video Lesson; Tutoring Project; 
Student Teaching Evaluation; Standards Portfolio; and the Action Research Case Study. Rubrics were designed to separately assess each 
applicable ACEI or InTASC standard. 

As a result of the updated rubrics, faculty can better assess student performance in the various areas of instruction, content knowledge, 
pedagogical knowledge, professional skills and dispositions, professional reflection, and candidate learning. 

As a result of the updated rubrics, faculty were able to determine that the majority of candidates in the MAT Elementary Education program 
are meeting and exceeding the standards as indicated by ACEI and InTASC. Very few candidates are approaching the standards, and in the 
event of a student approaching the standard on a key assessment, faculty are able to effectively assess the area of instruction in which 
candidates need more support. As a result of careful assessment of candidate data, faculty are discussing and determining strategies to better 
support students in the areas of reflection and lesson planning.

Please click "Next"



    This is the end of the report. Please click "Next" to proceed.


