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EARLY CHILDHOOD PROGRAM OF STUDY


Table 1- Observe and Practice 7a. and 7b.

7a. Opportunities to observe and practice in atle@o of the three early childhood age groups.

Observe: 3-5, 5-8 years old

Candidates are reqtorednduct field
experiences in EDTE 610 (Early Childhood
Development in Family and Culture), EDTE
612 (Constructing and Integrating the Early

Childhood Curriculum), EDCC 530 (Education

of Exceptional Children/Youth), and EDCC
541 (Foundations of Education: The Art of
Teaching and Learning).

Practice: 3-5, 5-8 years old

Candidates have tdwdrunit plans for
EDTE 612 (Constructing and Integrating the
Early Childhood Curriculum), EDTE 613
(Developing Concepts in Early Childhood
Mathematics and Science for Diverse Learn
and EDTE 627 (Literacy Assessment and

Instruction for Early and Emergent Readers).

These unit plans require candidates to plan

unit and to conduct one of the three required
lessons with both age groups: students, 3-5
years old and students 5-8 years old.

[

7b. Opportunities to observe and practice in atle@o of the three main types of early

education settings.

Observe;

Candidates are required to observe in EDTE
612 (Constructing and Integrating the Early
Childhood Curriculum) in a Montessori or
Reggio program.

Candidates observe in a special education
setting during EDCC 530 (Education of
Exceptional Children and Youth).

Practice:

Candidates are required to practice in variou
settings during EDTE 611 (Literacy
Development Across the Curriculum), EDTE
612 (Constructing and Integrating the Early
Childhood Curriculum), EDTE 613
(Developing Concepts in Early Childhood
Mathematics and Science for Diverse
Learners), and EDTE 614 (Assessment in

S

Early Childhood for Diverse Learners).






The following chart disaggregates and discussem#tbods courses and how they address
Standards 7a and 7b, as well as providing detdisdriptions discussing core courses and the
ways they address Standards 7a and 7b.

Table 2: Course descriptions that meet 7a. and 7b.

Standard 7

Course requirement

Next Steps/ Newly
implemented

Standard 7a and 7b

Observe-

EDTE 610 (Early Childhood
Development in Family and
Culture)

Social Justice Project

Candidates are required to
choose a social justice topic,
research that topic, and then
observe in a 3-5, or 5-8 year
old setting that appropriately
meets the needs of young
children related to the choser
topic.

2 hours observation and/or
interview

Beginning Fall 2015,
candidates are required to
complete at least 2 hours of
observation and/or to
interview the director of an
organization approved by the
course instructor and that
appropriately meets the socid
justice needs of young
children of color, poverty,
gender identity issues, or
homelessness. For example
1 during Fall 2015 candidates
conducted observations in
local homeless centers
dedicated to meeting the neg
of young children, birth
through & grade, by
incorporating appropriate pla
into their day.

Another candidate observed
an EDUCARE facility in
Southeast DC and interviewe
the directors about the
strategies used to meet the
needs of the young children
they serve, birth through 5
years old in Southeast DC.

Candidates who are not
familiar with Head Start
completed their observations
in a Head Start classroom.

|
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Morning Meeting unit plan —
7/a

EDTE 611 (Literacy






Practice-

Parent Literacy Interview-
Standard 7a
Observe -

Development Across the
Curriculum)

Morning Meeting Unit Plan-

Candidates are required to
choose an age group/grade
level, PreK3-third grade, and
to create an original morning
meeting unit plan integrating
language and literacy
activities with instruction in
other content areas: science,
math, social studies, art, or
physical education.

Candidates are then required
to conduct one of the lessong
and to videotape the chosen
lesson. Candidates who are
teachers of record in an

accredited school setting can
choose to conduct the lesson
in their current school setting

or may choose to conduct the

lesson in a peer’s classroom.

EDTE 611 (Literacy
Development Across the
Curriculum)

Parent Literacy Interview

Candidates choose an age
group and interview the

parents of two (2) different
children, aged preschool?3
grade, to find out about the
parents’ literacy attitudes ang
practices.

Candidates create a pamphlg
that explains the importance
the literacy topic that derived
from speaking with the two

Beginning Summer, 2016,
candidates will be required tq
observe in a 3-5, or 5-8 year
old setting with a “highly
qualified” teacher. The
candidate will be required to
observe the teacher
conducting a morning
meeting.

>t

families. At least 4 hours






Unit plan — Standard 7a

Practice-

7b.

Observe - Site Visit —
Standard 7b

EDTE 612 (Constructing and
Integrating the Early
Childhood Curriculum)

Unit plan

This is an in-depth projeq
developed by the teach
candidate in Early Childhoo
Education.

Candidates choose a contg
area as a focal point and u
“theme.” One project must b
designed for children age 3
and another for children age
8.

Candidates are required
videotape one lesson fro
their unit from each chose
age group and to reflect on t
lesson.

EDTE 612 (Constructing and
Integrating the Early
Childhood Curriculum)

Site Visit

Each candidate is required tg
research and visit two
different types of schools:
Montessori, Reggio, Project
based, Tools of the Mind,
Progressive, and/or Waldorf.

Candidates are required to s¢
up the visit, obtain
principal/director signature,
take a tour, and observe in
each classroom for at least 2
hours.
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After visiting each site,






candidates write a 4-5 page
reflection discussing the visit
reflecting on the classroom
environment, classroom
instruction, and take-aways.

Integrated Unit- Standard 7a
and 7b

7a- Practice

Observe - Field Trip- Standal

7b.

EDTE 613 (Developing

Concepts in Early Childhood
Mathematics and Science for
Diverse Learners

Integrated unit of study —

This science and math unit
requires candidates to choos
an age group: PreK3- 8 years
old and to complete 3 scienct
specific lesson plans and to
also choose a different age
group, PreK-third grade, and
complete 3 math-specific
lesson plans.

Candidates videotape one of
the completed lessons.
Candidates are required to
videotape the lesson which
uses the APP- Aurasma, and
write a reflection about the
lesson, making sure to cite
related research for the writte
reflection.

Candidates will teach the
lesson in an approved early
childhood setting with one of
the chosen age groups with g
least five students integrating
the APP- Aurasma.

drield Trip

During the summer, 2015, th
integrated unit of study
incorporated technology as a
requirement. Candidates
utilize the APP- Aurasma- as
one tool to integrate
technology into the
curriculum. Candidates are
erequired to learn about the

5 APP and utilize it in one of
otheir lessons.

n
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Candidates will choose an ag
group and a theme and will
take a field trip to one of the
Smithsonian museums.

Candidates are required to
spend three hours visiting the
museum/s of their choice

where the chosen age group
children’s knowledge of math
and science concepts can be
extended.

éCandidates will observe in on
of the Smithsonian child care
centers to identify ways in
which these child care center
utilize and incorporate the
museums into their

> curriculum.

of

[72)

Practice - Child Study-
Standard 7a and 7b

EDTE 614 (Assessment in
Early Childhood for Diverse
Learners

Child Study
The purpose of this

assignment is to document th
candidates’ ability to work

with a student in a one-on-one

or small group situation using
what they have learned in
methods course work. This
semester-long
intervention/tutoring project
should have minimum of10
hours of documented contact
time.

Once an age group/grade,
particular student, area of
concern, and strategy is
articulated, the candidate
begins implementation of the
plan.

Data collection is on-going
and treatment implementatio
and changes are documente
over time This is a three-part
assignment.

Starting in 2016, candidates
will be required to observe a
“high qualified” educator,
working with 3-5, or 5-8 year
olds, conduct a formal
assessment.

e
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Standard 7a and 7b

Practice

EDTE 627 (Literacy
Assessment and Instruction

for Early and Emergent

e





Readers
Tutoring Project

Candidates are required to
choose an age, group PreK3+t
third grade, and a location/
type of child care center, and
to choose one student who
may be struggling in reading.

Candidates are required to
conduct a DRA/running
record with the student and t(
complete guided reading
strategies.

Standard 7a and 7b

Practice

EDTE 689
Action Research Case Study

Candidates are required to
choose a grade level/age
group, and a child care
location, and an area of need
and to conduct ongoing
assessments and interventio
related to the chosen area of
need.






Student Teaching
Standard 7a and 7b

Practice

EDTE 671 (Student Teaching
in Early Childhood Education

Student Teaching

Candidates who are teacherg
of record in accredited schoo
complete the student teachin
requirement in their current
teaching setting, PreK3-third
grade.

Candidates who are not
teachers of record are placed
in an accredited early
childhood school setting with
an intentional PreK3-third
grade teacher. The school, t
teacher, and the grade level
are chosen by the candidate’
advisor based on the
candidate’s classroom
experiences. For example, if
candidate conducted most of
their field experience
requirements in a PreK3
placement, the advisor will
choose to place the candidat
in a first-third grade student

teaching placement to ensure

that the candidate gains

opportunities to teach in uppe

early childhood classrooms.

Is

a

D
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Core Courses

7a and 7b- Observe

EDCC 541 (Foundations of
Education: The Art of
Teaching and Learning)

15 hours
Observation of Two Teachers

Candidates observe and
interview two teachers in

Early Childhood education,






PreKs3- third grade, noting the
physical environment and how
it affects instruction.

Candidates note ways in
which each teacher conveys
the objectives of the lesson,
the activities that engage
students in authentic learning,
the instructional strategies
used, and how the teacher
creates and maintains an
environment that supports
student learning.

EDCC 530 (Education of
Exceptional Children/Youth)-

15 hours

Observation of Classes with
CLD and Exceptional
Students

Candidates make three visits
to educational centers and one
visit to an organization serving
as advocate for individuals
identified as having special
needs.

They observe classes at an
education setting, facility,
camp, or other educational
program that involves specia
needs and/or gifted and
talented students.

Candidates learn about
placement options and the
curriculum and programs
being used, noting adaptations
and/or modifications of
activities and lessons as they
apply to young children who
may or may not be identified
as having special educational






needs.






FIELD/CLINICAL EXPERIENCES STANDARD 7 TABLE


Key Assessment 1- Praxis||
1. A brief description of the assessment and itsusein the program.

Teacher candidates seeking licensure in Early @bdd Education in Washington, DC, are
required to pass two sections of Praxis II: Earftyi@dhood: Content Knowledge (0022/5022)
with a qualifying score of at least 165 and Pritespof Learning and Teaching: Early Childhood
(0621/5621) with a qualifying score of at least 19he content knowledge exam assesses
candidates’ knowledge in the content areas of ednilghood, as noted below.

2. A description of how this assessment specifically alignswith the standardsit iscited for
in Section I11.

The Educational Testing Service (ETS) created amgde@ments the Praxis Il. The Early
Childhood: Content Knowledge test is a two- hooetil test comprised of 120 questions
pertaining to six (6) content areas: Language #erhty, mathematics, social studies, science,
health and physical education, and creative anfqmeing arts. The questions assess whether
the candidate can:

1. Demonstrate understanding of central conceptdsshihd tools of inquiry in the content
area (NAEYC standard 5a);

2. Apply that knowledge in the context of childreremining (NAEYC standard 5b);

3. Demonstrate understanding of the structure of tmeemt areas (NAEYC standard 5a);
and

4. Demonstrate understanding of the ways in whiclctirgent areas are interrelated
(NAEYC standard 5a and 5b).

3. A brief analysis of the data findings:

During Fall 2015, four candidates took the Praxiane. One-hundred percent (100%) of the
Early Childhood candidates took and passed botiossc The data presented demonstrates that
the candidates understand the importance of knoammagacquiring developmentally appropriate
content knowledge and are able to meet the neeglsuoig children by integrating content
knowledge with developmentally appropriate pedagamy by incorporating appropriate
resources.

4. An interpretation of how these data provide evidence for meeting standards

Data was collected during Fall 2015. The data destnates that Early Childhood candidates
have the required content knowledge in order totrieediverse needs of the young children
they encounter. The data demonstrates that fowdidates took the Praxis and provided the
results to Trinity. Thus, the data shows that p@ftent of candidates passed and that these four
candidates have demonstrated basic content knowjleaglerstand the structure of content





areas, and can identify developmentally appropriedeurces that will deepen their
understanding and knowledge.

Assessment #1- Praxid-all 2015
[I: Content
Knowledge

NAEYC Standards 53
and 5b

# of students who 4
took Praxis Il

% of Candidates who| 100%
Passed Praxis Il






ASSESSMENT 1 PRAXIS II


Key Assessment #3- Unit Plans

A brief description of the assessment and itsusein the program.

In-depth units of study are used to assess camdidaintent knowledge, pedagogical and professional
knowledge, skills, and dispositions. Candidatesrsuthree (3) comprehensive units of study as airement
for the Early Childhood program of study from thokerent courses: EDTE 611(Literacy Development
Across the Curriculum), EDTE 612 (Constructing dmegrating the Early Childhood Curriculum), and BHD
613 (Developing Concepts in Early Childhood Mathgeseand Science for Diverse Learners). Althougthe
unit integrates all the content areas using UnaldBackwards Design (UBD), each also takes an ptide
examination of a particular content area or sulifcbincide with the specific content of the eathidhood
course.

EDTE 611 (Literacy Development Acrossthe Curriculum)- Candidates are required to choose an age group,
PreK-third grade, a theme, and a “highly qualifiedfucational setting, in order to develop an irdesyl

Morning Meeting unit plan that includes four (43$en plans using Universal Backwards Design. Mayni
meeting was chosen because research continuesvie fiat social-emotional development is equally as
important as academic/cognitive development. Byirng candidates to complete a morning meetirig un

plan, they experience, first hand, the importarfdeudding classroom community, integrating contargas,

and utilizing varied, yet developmentally approfwistrategies to meet the needs of each child.i$lasighree-

part assignment:

Part 1. Candidates create an original morning meetingplait integrating language and literacy activitiegw
instruction in other content areas: science, nsbial studies, art, and physical education. Themust
contain the following components:

Mini Backwards Design- (NAEYC Std.4: 4a, 4b, 4c,atdl Std. 5: 5a, 5b, 5c)
o0 Stage 1: Standards for each content area- emphratasguage arts (NAEYC Std.5c¢)

Objectives for the overall morning meeting (NAEY @ Sc)
Stage 2: Assessments (NAEYC Std. 4d)

Stage 3: A thematic web showing how the differerject areas will be related to the selected
topic/theme (NAEYC Std. 5a)

Materials: 4 Books, 1 music selection, etc...(NAEYY) 5
Stage 4-4 Morning meeting lesson plan:

Good morning —(CPS) chant, poem, or song (4a)
Morning message (4b)

Calendar (4b)

Big book- read aloud (teacher made) (4b)

Transitional activity- get the students moving (4b)
Sharing (4b)

o OO

O O0OO0OO0OO0OO0OO0Oo

Part 2. Videotape (NAEYC Std. 4d) Morning Meeting —Candetaare required to videotape one of the four
lessons in a classroom setting. Then, candidaéerequired to review their videotape and to writefeection
paper. This 4-5 page paper includes an introduetioich discusses the rationale for choosing thenthand
age group. Candidates then discuss the strength&@aknesses of the lesson and changes they wiakiel to
the lesson.

Part 3. (NAEYC Std. 4c, 5¢) Candidates are required tagmetheir Integrated Morning meeting unit to the
class. One of the purposes of the morning meetssggnment is for candidates to demonstrate an
understanding of the importance of building positiglationships with their students, and that lnpsting a
positive classroom community, relationships areted. In addition, by presenting the morning megtm





their peers, candidates are able to demonstra&mniowledge, as well as their knowledge about dadgning
standards, unit planning and design, and meetirdpaiains and needs of each child.





EDTE 611 Rubricfor Integrated Morning Meeting Plan Part |

Theme
Age/grade
Approaches M eets Exceeds Commen
Component ts
Candidate missed | Candidate chose It is clear that the
one or more steps | appropriate standardscandidate
and/or didn’t fully | for most of the thoroughly
complete this content areas, thought about
section of the developed overall | the chosen
Stages 1 assignment long term and short | theme, found
Overview— term goals based on| appropriate
(NAEYC Std. relevant standards. | standards for all
5¢) of the content
areas- thinking
specifically
about literacy,
and designed
appropriate
overall unit
objectives
related to the
theme and
thinking about
the different
components of a
morning
meeting.
Candidate didn't | The candidate chosg The candidate
include pre, DAP assessments. | chose DAP
ongoing, and post | Candidate included | assessments that
assessments. pre, post, and would allow for
Unclear how the ongoing assessmentsreflection and
assessments relate that relate to the long intervention.
Stage 2- to the overall term and short term | Candidate
Assessments | objectives of the | goals of the theme. | included pre,
(NAEYC Std. unit. Candidate missed | ongoing, and
4d) one part of the post
assignment. assessments. Al
assessments
relate to the
chosen theme,
long term and
short term goals.
Missing or doesn’t | Included all content | Detailed.
Stage 3: show logical areas. Demonstrateg Includes all
Thematic Web | relationships or logical links between| content areas and
(NAEYC Std. only includes 2 or 3 topic and nearly all | learning
S5a content areas. content areas. domains. It is
clear that the






Component

Approaches

M eets

Exceeds
ts

candidate
thought about
the theme, and
goals/objectives
and designed a
wen to ensure
that the
objectives would
be met.

Materials-
NAEYC Std. 5b

None or few
materials are listed

Most materials
including text and
assistive technology
are listed.

All materials
including texts
and technology
are listed, are
developmentally
appropriate, and
relate to the
learning
goals/objectives

Lesson Plans

Missing two or
more components

Missing one
component

All components
included.

The good morning
activity did not
include all students
Wasn't engaging

Candidate used a
developmentally
appropriate
song/poem/

Candidate
utilized a
developmentally
appropriate and

and relevant. finger play to engage relevant,
all students. It is engaging
Good morning somewhat clear how| morning
(NAEYC Std. the activity relates to| song/poem/
4a) the theme. finger play to
welcome all
students. It is
clear how the
activity relates to
the theme and
the goals.
Unclear how the The morning The morning
morning message | message integrated | message was
related to the content areas. It wag thoughtful and
Morning theme. The activity| somewhat clear how| related to the
Message was not the morning messaggetheme. The
(NAEYC Std. appropriate. related to the theme | morning
4b) and the goals. message
integrated
content areas and
prior knowledge.
Calendar The calendar The calendar activity] The calendar
(NAEYC Std. activity did not integrated content | activity
4b) integrate content | areas and was integrated

areas. Students

content areas.

engaging. The

Commen






Approaches M eets Exceeds Commen
Component ts
were unengaged. routine was The activity was
organized and exceptionally
students participated. engaging and
relevant to the
theme and the
learning goals.
All students
participated.
The big book was | The candidate The candidate
not created an original | created an
developmentally | big book that was original big book
appropriate and did creative and related to the
Big Book not relate to the appropriate. It was | theme and the
(NAEYC Std. | theme. somewhat clear how| goals. The
4b the book related to | words and
the theme and the | illustrations were
goals. developmentally
appropriate and
engaging.
Did not conduct a | The candidate The candidate
transitional activity.| incorporated a effortlessly
transitional activity | incorporated a
that allowed students transitional
Transitional the opportunity to activity that
Activity move and wiggle. allowed the
(NAEYC Std. students to move
4b) and wiggle,
while still
meeting the
overall goals of
the theme.
Candidate did not | Candidate allotted | Candidate
allot enough time | enough time for allotted time for
for students to students to share. | students to share.
share. Students were
Sharing clearly aware of
(NAEYC Std. expectations
4b) during sharing
and about the
assignment and
were excited to
share.
Reflection (Std. | Reflections Reflection indicates a Candidate
4d) Reflect on | primarily indicate a| good understanding | clearly reflects
your video superficial of practice and areag on all

practice and on
the approaches,
Methods,
strategies, and

understanding of
practice. Missing
more than one

requirement.

for improvement.
Most all components
discussed: Strengthg

components of
the lesson:
strengths

(glows) and

(glows),






Approaches M eets Exceeds Commen
Component ts
instructional weaknesses (grows)| weaknesses
practices. and next steps. APA (grows), and
Citations mostly next steps.
correct. Reference | Reflections
page included indicate an
exceptionally
thoughtful and
nuanced
understanding of
practice. Cited
articles and
readings from
class to support
reflection. APA
correct.
Reference page
included.
Inappropriate Mostly age- Thoroughly age-
activities and/or appropriate and appropriate and
materials. mostly coherent, coherent. No
Overall .
Unrelated or mostly logical unrelated
coherence and | . - ;
a0e illogically related | connections between components.
9 . components. components. PossiblyOverall
appropriateness . .
Important some missed outstanding.
(NAEYC Std. 5a) . » )
connections/opport| opportunities. Written content

unities missed.

Written content clear
and organized.

clear and
organized.






Rubric for Videotape and Reflection on Morning Meeting Part 2(NAEY C Std. 4d)

Area

Approaches

M eets

Exceeds

Written Content

Many errors.
Missing
components. Didn’
cite/ or cite
correctly. Didn’t
discuss literacy
elements. Less thar
3 pages

Few errors. All
components
included

Cited readings,
NAEYC, and
articles. Discussed
| literacy elements
covered in the
lessons. 3-5 pages|

No errors. APA
correct- citations,
reference page are
correct and
included. Cited
readings, NAEYC,
and articles to
support reflection.
Discussed literacy
elements that were
covered in the
lessons. All
components
included and
thoroughly
discussed strengths,
weaknesses, and
suggestions. 5
pages

Strengths and

Candidate failed to

Candidate identifiec

Candidate

Weaknesses recognize strengthg nearly all strengths | accurately identifieg
or misidentified and weaknesses. | all strengths and
strengths and weaknesses.
weaknesses.

Literacy Candidate failed to | Candidate identified Candidate

elements identify the literacy | nearly all the accurately outlined
elements addressedlliteracy elements | the literacy

Did not cite.

addressed in the
lesson plans. Cited
research to support

elements addressed
in the lesson plans.
Cited research to

support.
Suggestions for | Candidate made ng Candidate made Candidate made
improvement and suggestions for appropriate excellent
reflection on improvement when| suggestions for suggestions for
learning improvement improvement and | improvement.

needed or made
inappropriate
suggestions.
Discussion of what
was learned was
missing or

what was learned.

superficial.

Discussion of what
was learned was
highly perceptive
and thoughtful.






Approaches M eets Exceeds
Area
Organization Paper is Most components | Candidate included

unorganized. Did | were included. Theg an introduction-

not complete the paper was discussing the

assigned organized. rationale for

assignment. choosing the theme,
literacy elements
addressed, and set$
the stage for the rest
of the paper. Pape
is clearly organized
according to topics:
Strengths,
weaknesses, literagy
elements. Includes p
conclusion
paragraph.

Total
Morning Meeting Part 3 (Std. 4a, 5c¢)

Category Approaches M eets Exceeds
Videotape | Candidate wasn't preparefd Candidate was Candidate was
(NAEYC | and did not engage prepared and followed enthusiastic and
STD. 4a) | students. Either too much| the written lesson engaged all students. It

or too little interaction.
Candidate did not
anticipate children’s
confusion or provided
inaccurate information.

plan.

Candidate provided
necessary (and

was clear that the
candidate followed the
lesson plan and was
prepared. Outstanding

accurate) explanationsanticipation of

anticipated children’s
confusions, allowed
children to react, ask
guestions, etc.
Instructional
techniques and
strategies effective fol
lessons and DAP for
learners. Makes somg
accommodations and
thinks about
timing/duration
appropriate.

children’s confusions;
expertly handled
interaction. Instructiona
techniques and

strategies represent bes

practices and are DAP:
meet the needs of
students, highly
engaging, foster higher
order thinking. Skilled
adaptations and
accommodations for all
students, thinking abou
appropriate
timing/duration

appropriate.






Category Approaches Meets Exceeds

Accuracy | Multiple mispronounced | Words pronounced | All words pronounced
words or a common word | accurately for properly.
mispronounced. Standard English with

minimal exceptions.

Audibility | Low volume, indistinct Volume loud enough | Volume loud enough
enunciation, or rate of (including at end of | (including at end of
speech interferes with sentences), and wordssentences), and words
audience ability to pronounced distinctly | pronounced distinctly
understand. enough so that enough so that children

children can hear can hear without strain
without strain nearly | all of the time.
all of the time.

Presentati | Presentation was Presentation was Presentation was

on unorganized. Candidate | engaging, candidate | engaging and creatively

(NAEYC | was unprepared was prepared and executed. Candidate

Std. 5¢) organized. Candidate| incorporated technology

reflected on videotape.to enhance presentation.
Candidate was
organized and prepared-
ensuring to discuss all
related components for
this section of the
project.

Morning Meeting L esson plan rubric
School of Education

Approaches M eets Exceeds
Lesson Overviev More than one One componer All components
Identifying component missing| missing included

information such as:
unit theme topic, age
group/grade, name,
date, subject/class
(NAEYC Std. 5¢)

Standard: Objectives are nc | Content standards a | All content standard
Common core or Statewritten in specifically are specifically
Standards/Early measurable | addressed. Some | addressed. Only
learning (NAEYC language (including| standards that are ngtstandards that clearly
Std. 5¢) conditions, clearly related to the | relate to the lesson
performance, lesson are chosen. | are chosen.
criteria). Do not Standards are mostly Standards are alignegd
align with the aligned with the with the objectives of
standard and the | lessons. The chosen| the unit.
overall unit. standards align with

the overall unit.

Objectives are writte
in measurable
language and alig

Lesson objective
(NAEYC Std. 5¢)

Objectives are nc
written in
measurabl

Objectives are mostl
written in measurable
language. Mostl






Approaches M eets Exceeds

language. Do nc align with the with the standard

align with the standards and lessonsand lesson. It is clear

standards and The lessons relate to| how the lessons relat

lesson. the overall theme. to the overall theme.
Materials None or few Most materials All materials

(NAEYC Std. 4b)

materials are listed.
Accommodations
and differentiation
are not explained.

including text and
assistive technology
are listed.
Accommodations ang
differentiation are
explained.

including texts and
assisted technology
are listed.

I Accommodations ang
differentiation are
explained.

)

Morning meeting
components:

Good morning (CPS)
(NAEYC Std. 4a

Missing more thai
one component.
Unclear how
standards and
objectives align
with the activity.

Missing one
component. Standarg
and objectives align
with the good
morning activity.

All components
Isncluded. It is clear
how the standards
and objectives align
with the good
morning activity.

Morning messag
(NAEYC Std. 4b)

Missing more thai
one component.
Unclear how
standards and

Missing one
component. Standarg
and objectives align
with the morning

. All components
Isncluded. It is clear
how the standards
and objectives align

objectives align message. with the morning

with the activity. message
Calendar (NAEYC Missing more thar | Missing one All component:
Std. 4b) one component. component. Standardsncluded. It is clear

Unclear how
standards and

and objectives align
with the good

how the standards
and objectives align

objectives align calendar. with the calendar
with the activity.
Big book/read aloL | Missing more thar | Missing one All components

(NAEYC Std. 4b)

one component.
Unclear how
standards and
objectives align
with the activity.

component. Standard
and objectives align
with the big book.

Isncluded. It is clear
how the standards
and objectives align
with the big book.

Transitional activit
(NAEYC Std. 4b)

Missing more thai
one component.
Unclear how
standards and
objectives align
with the activity.

Missing one
component. Standarg
and objectives align
with the transitional
activity.

All components
Isncluded. It is clear
how the standards
and objectives align
with the activity

Sharing
(NAEYC Std. 4b)

Missing more thai
one component.
Unclear how
standards and
objectives align
with the activity.

Missing one
component. Standarg
and objectives align
with the sharing
activity.

All components
Isncluded. It is clear
how the standards
and objectives align
with the activity.






Approaches M eets Exceeds
Core Parts are confusin | Mostly clear, Clear, logically
Instruction/Activities | or illogically logically ordered. ordered and support
(NAEYC Std. 5¢) sequenced. Supports goals and | goals and objectives

Instructions are not
sufficiently detailed,
do not support goals
and objectives of
lesson, or do not
meet needs of
students.

objectives of lesson,
and meets needs of
5 students. Instruction
are clear and detaileq
Core activities
include
demonstration and
assessment/evaluati

of lesson. Instruction
are sufficiently
sdetailed. In addition,
l.exceptionally
engaging for students
Core activities
include
ymlemonstration or
modeling, and
assessment/evaluatiq

U

N

Closure/wra-up:
(NAEYC Std. 4c)

Closure is missin
or fails to transition
to the next activity

Closure activit
successfully draws
together the theme
students are learning
and transitions to the
next activity.

Closure is strong
Teacher helps
students recall the

to the next activity.

theme and transitions

D

Assessment: (NAEY(
Std. 4d)

Assessment i
missing or poorly
matched to the
overall unit goals
and objectives or
student needs.

Assessment match
the overall unit goals
and objectives and
student needs and is
consistent with
instructional
strategies used.

Assessments clear
match overall unit
learning objectives
and students’ needs
and are consistent
with instructional
strategies used. It is
clear how the
candidate will
assessment students
throughout the
morning meeting.

Accommodation:
(NAEYC Std. 4d)

Accommodation:
missing or
inappropriate.

Appropriate
accommodation

provided for students|

More than on
appropriate
accommodation
described to
challenge the studen
who are performing
at a higher level,
students who are at
grade level, and
students who need

[S

more assistance.






EDTE 612 (Constructing and I ntegrating the Early Childhood Curriculum)
Candidates are required to design two (2) unitglane for three to five (3-5) year olds and ondif@ to
eight (5-8) year olds using Universal Backwardsi@esentered around a chosen theme. This assignment
includes five parts:
1. Rationale- Candidates must demonstrate their utadehisg of child development and meeting the
needs of each child by explaining why they chosetlieme for that particular age group.(NAEYC
Std.5c)

2. Literature Review- Candidates choose an academiebarea and conduct a research study based on
the chosen academic content area.(NAEYC Std.5a )
3. Universal Backwards Design (UBD)- Candidates comepdd stages of UBD to help plan their unit of
study (NAEYC Std. 5a, 5b, 5¢) Stage 1- 5¢, Stageb2Materials — 5¢
4. Video and Reflection — Candidates are requireddeotape one of the morning meeting lessons, watch
the tape, and reflect on the videotaped lessonE¥X& Std. 4d)
5. Presentation -Candidates present components 142a8d 5 to their peers. (NAEYC Std. 4a, Overall
coherence - 4d)
Early Childhood Project Ages 3 | Approaches | Meets (2) Exceeds(3)
5/5-8 (@)

Trinity Lesson Plan Rubric will be
lesson.

used for each

Rationale Provides an explanatip@ne or more

of the reasons you are teaching

project including the importana
for children of this age to learn th
material. Developmentall
appropriate practices discusse
Describes the instruction
approaches and methods you V
follow in presenting the materig
It is well written and clearly
articulates what will be done in th
project. (NAEYC Std. 5c)

hé®mponents
emissing OR
i©ne or more
ycomponent
>theffective,
ainappropriate.
vill

e

All components
included. All are
discussed and are
appropriate.

All components
included. All are fully
discussed and
elaborated upon.
Research cited to
support rationale.

Introduction/Literature Review

(NAEYC Std. 5a) information | average level of above average ability
from other comprehension, to synthesize and
sources. No | application and evaluate information.
true analysis of Integrates and
distinctions | research/information combines ideas from
between Identifies patterns | multiple sources into

Just repeats

research and
non-research

what others

Demonstrates an

and themes in the
sources reviewed.

Demonstrates an

a new whole. Is able
to develop

articles. Focuses on the overarching themes
Main ideas | details and even when data is in
are not component parts, conflict Paper is well
distinguished | rather than the biggerorganized, themes are
form less picture of how these| clear and supported
important findings are by research: articles,
ideas. interrelated. textbooks, NAEYC
Simply gives standards, etc...

a listing of





Early Childhood Project Ages 3
5/5-8

Approaches
1)

Meets (2)

Exceeds(3)

have found,
with no
summative
comments, nd
integration.
There is an
overuse of
guotations
from others,
unable to
capture main
ideas in the
student’s own
words

Stage 1. Standards, objectives, K
terms, key understanding

essential questions. In this sectiorequired

think about why you are askin
your students to participate in th
unit. Think about the “so what?
By the end of this unit, whe
should students know, understa
and be able to do?

(NAEYC Std. 5c¢)

tissed more
sthan 1

gsection.
IS

1
nd,

Included standards
for each content
area. Provided
objectives, key
understandings, and
essential questions.
Missed no more thar
1 area.

Included standards
for each content area:
science, social
studies, math,
language arts, art for
the targeted age
1group and exceeded
expectations by
including standards
for the grade below
and/or the grade
above. Provided
detailed objectives,
key understandings,
and essential
questions: all
necessary parts

Stage 2:Pre Assessment/

Post Assessment- ongoing T
pre-assessment is
developmentally appropriat

assessment or a set of assessm
designed to assess stud
knowledge and individual neec
prior to the implementation of th
instructional project. The pos
assessment is also a an
appropriate assessment or a se
assessments which takes place
the end of the project in order
determine the extent to which
student has learned, has met

q

adessessments

Pre, post, and
hengoing
assessments
eare age
egppropriate
eahd varied
Idut
@ncomplete.

it-

t dd not relate
tatthe overall
tetheme and
abjectives.
the

objectives of the project, an
demonstrates the targeted learn
outcomes.

ASSESSMENTS

d
ng

Pre, post, and
ongoing assessment
are age appropriate
and varied.
Assessments relate
to the theme and
objectives. Missing
one component.

Candidate
gncorporated pre,
ongoing, and post
assessments that are
age appropriate and
varied and reflect a
deep understanding
of developmentally
and individually
appropriate
assessments

Both Formative and
Summative
assessments utilized
Assessments clearly
relate to the theme
and the overall






)]

5t

Early Childhood Project Ages 3 | Approaches | Mests (2) Exceeds(3)

5/5-8 (@)

SHOULD MATCH OVERALL objectives.

OBJECTIVES and KEY

UNDERSTANDINGS!

(NAEYC Std. 5b)

Stage 3- Materials Did not Children’s related | Four children’s books

(NAEYC Std. 5¢) discuss the | books and cd and 1 cd discussed:
children’s discussed and relevance to the
books or cd. | explained. Missing | theme, content area,
Did not some explanation | how they knew they
include and/or only were “quality.”
additional discussed 3 books. | Additional materials
materials Additional materials | were included and

also discussed. explained: art
materials, supplies,
etc... All materials
are DAP for each of
the chosen age
groups.

Thematic web (Std. 5c) Did not A thematic web is | A complete and
include a included. The through thematic wek
thematic web | thematic web Is included. The
or some parts includes the theme, | thematic web
are missing. | and discusses 3 includes the theme
Not thought | activities for each of| and discusses at leas
through or the content areas. | 4 activities for each
clear to of the content areas
understand and developmental

domains

Stage 4: Lesson plans/ Hands-owctivities Activities provide Activities provide for

activities This section gives |grovide for | for cooperative and | cooperative and

complete description of thecooperative | individual practice. | individual practice.
learning activities that provideand Respect learning Respect learning
opportunities  for  cooperativeindividual styles and meet styles and meet

learning and individual practicepractice.
are developmentally appropriateRespect
are planned with respect to th&earning
various learning styles, andtyles and
individual needs of students,
appropriate for culturally andindividual
linguistically diverse students amcheeds some

provide accommodations  forof the time.
children  with  exceptionalities| Did not seem
(Hands-on and  Technologyto incorporate

NAEYC Std 4b) stage 1, 2, or

stage 3.

individual needs.

Incorporated stage 1
and 2. Children’s
books and c.d/stage
3 were also
incorporated

individual needs
extensively

Clearly used stage 1
and 2 and 3to help
plan lessons.
Incorporated
children’s books and
cd/stage 3.






Early Childhood Project Ages 3
5/5-8

Approaches
1)

Meets (2)

Exceeds(3)

Reflection Reflect on

your Reflection is

practice, the video and on th@rimarily

approaches, methods,

strategiesdicates a

and techniques you used. Suggesiperficial
other strategies and instructionalnderstanding

Reflections indicate
a good
understanding of
his/her practice and
) areas for

Reflections indicated
and exceptionally
thoughtful and
nuanced
understanding of

practices you might hawveof his/her improvement. his/her practice. APA
incorporated and might considepractice. format/cited/reference
incorporating in the future tp page.
uphold  high  standards  of
competence.
(Std. 4d)
Reference  page/APA  formaHas several | A couple of APA Has clarity, is well
(NAEYC Std. 5a) APA errors. | errors, but is well organized — meets the
Too many written and mechanics of writing.
guotes. organized. Above | No APA mistakes.
average level of
paraphrasing.
Presentation Missing more| Discussed the proje¢tDiscussed project and
(NAEYC Std.4a) than one of | and shared the reflections.
the required | reflection. Reflections indicated
component. | Reflections indicate | and exceptionally
Did not a good thoughtful and
discuss understanding of nuanced
reflection or | his/her practice and | understanding of
reflection is | areas for his/her practice.
primarily improvement. Most | Presentation was
indicates a | components exceptionally
superficial included. creative, included all
understanding Presentation was components, and
of his/her engaging and engaging.
practice. creative.
Overall Coherence Missing Mostly age- Thoroughly age-
(NAEYC Std. 4d) components. | appropriate and appropriate and
Unclear how | coherent. All coherent. No
the components work | unrelated
components | together and are components. Overall
work clear. Written outstanding. Written
together. content clear and content clear and
organized. organized.

EDTE 613 (Developing Conceptsin Early Childhood Mathematics and Sciencefor Diverse Learners) -
Candidates are required to complete an in-depthofistudy centered around a theme and age graoei;- P
third grade, that focuses on math and scienceantagrates all academic content areas using Uralers
Backwards Design. The unit plan is comprised ©{6) lesson plans. Three of the lesson planscasked on
math concepts and the other three lesson plarfe@rsed on science concepts.

Candidates complete three parts:





Part 1. Candidates are required to write a 3-page liteeateview discussing the importance of mathematics
and science in Early Childhood education. (NAEY@G. S&)

Part 1 also includes the following:

Candidates are required to complete a unit plamgudniversal Backwards Design. (NAEYC Std.5c)
Blueprint for Science Center and Math Center (NAES13.4c)

Dramatic play (NAEYC Std. 4c)

Materials/C.D. — music related to theme that inooages science and/or math concepts (NAEYC Std.4b)
Technology- websites, games, etc. (NAEYC Std.4b)

Two science pack kits and two math pack kits (NAES1G. 4b)

Two Field Trip summaries (NAEYC Std. 5a)

Part 2. Candidates are required to videotape a scienseriesith their age group in a classroom setting and
then reflect on the lesson. (NAEYC Std. 4d)

Part 3. Candidates are required to present the first tartspf the assignment to their peers. (NAEYC &4).





Teacher Candidate:

Trinity University
School of Education
Key Assessment #3 Integrated Content Unit

Theme

Age group

Early Childhood Unit Ages 3 -
5and 5-8

Approaches (1)

Meets (2)

Exceeds (3)

Trinity Unit Plan Rubric will be used for each unit

study.

Rationale/Literature review-
Provides an explanation of the
reasons for teaching this unit,
including the importance for
children of this age to learn thig
material. Discusses two themse
which emerged from the
readings.

(NAEYC Standard 5a)

One or more
components
missing OR one or
more component
ineffective,

gnappropriate. Many

APA mistakes

All components
included. All are
discussed and are
appropriate.
Discusses rationale
and two themes
which emerged
from the readings.
Minor mistakes
related to APA.

All components
included. All are
fully discussed anc
elaborated upon.
Included an
introductory
paragraph that
clearly discusses
the rationale for
the theme and
outlined two
themes which
emerged from the
readings. The
literature review
clearly discusses
the two themes an
ends with a
conclusion
paragraph. Correc
APA used- in-text
citations and
reference page.

[

Backwards Design- Stage 1-
Standards, Objectives, Key
terms,

(NAEYC Std. 5¢)

One or more
components
missing OR one or
more component
ineffective,
inappropriate.
Unclear how
standards and shor
term goals relate to
the themes.

Missing one of the
required
components.
Candidate
incorporated DAP
standards and shor
term goals for each

L unit. Appropriate

and related key
terms were
incorporated.
Candidate
integrated the unit.

All components
included. All are
fully discussed anc
elaborated upon.
Candidate

L thoroughly
included and
integrated all
content areas,
appropriate
standards for all
content areas, and
short term goals
and key terms

included.






Stage 2- Pre Assessment/Post
Assessment and Ongoing- The
pre-assessment is
developmentally appropriate to|
assess student knowledge and
individual needs prior to the
implementation of the
instructional unit.

The post-assessment is age
appropriate and takes place at
the end of the unit in order to
determine the extent to which &
student has learned, has met tf
objectives of the unit, and
demonstrates the targeted
learning outcomes. (NAEYC
Standard 4d)

|

Both assessments
are age appropriate
and varied but
incomplete.

Assessments are
age appropriate,
individually
appropriate and
varied. Assessment
relate to Stage 1.
Missing one of the
required
components.

Assessments are
age appropriate
and varied and
reflect a deep
sunderstanding of
developmentally
appropriate
assessments that
will aide the
candidate to
meeting the needs
of all his/her
students. All
assessments relatg
back to Stage 1. It
is clear the
candidate used the
results from the
assessments to
reflect and impact
future instruction.

D

Stage 3- Materials- Children’s
books (6 total), blueprint for
science and math centers,
summary ideas for dramatic pla
area, two science pack kits ang
math pack kits, two field trip
summaries, a description of the
music used during the unit,
description/explanation of any
technology used during the uni
(NAEYC Std. 4b)

\Did not include

Did not choose
developmentally
appropriate books.

correct number of
books or summary.

6 books chosen to
compliment the
overall theme and
objectives of the
unit: including
nonfiction and
fiction “quality”
text. Books were
developmentally
appropriate for the
chosen age group.
Included a
summary.

It is clear how the
chosen books
relate to the overall
theme of the unit
and objectives of
the unit. High
“quality”

children’s books
that are engaging
are chosen. An
equal selection of
both fiction and
nonfiction are
chosen. 3 quality
children’s books
were chosen for
math and 3 quality,
children’s books
were chosen to
help extend
science learning
and are used in the
unit. All books
were
developmentally
appropriate for
chosen age group.
Included a brief
summary about th¢
books and how the
books would be

A\1%4

1%






used.

Science and Math Blueprints

(NAEYC Std. 4c)

The learning
objectives are
difficult to
understand. The
connection betweer
the center and
children’s learning
is weak. It is
difficult to
determine what
children’s
participation might
involve in such a
center. There are
multiple
grammatical/writing
errors.

The learning
objectives are
clearly stated. The
description leaves

1 the reader with
ideas of what
children’s
participation in the
center will involve
and how such
participation
supports children’s
development and
learning. There are
few
grammatical/writing
errors.

Two center
descriptions
included. The
learning objectives
are well
articulated. The
description leaves
readers with a
strong sense of
what children’s
participation in the
center will involve
while also being

succinct. The ways

in which
participation in the
center supports
children’s
development and
learning are
expertly
communicated.
The description is
free of all writing
errors.

D

Dramatic play
(NAEYC Std. 4c)

Omitted or limited
opportunities for
socio-dramatic play|
or not open-ended
or inappropriate or
insufficient props.

Props sufficient ang
will encourage
open-ended play
related to unit topic
Literacy fostering
component
included.

Included a clear
explanation
describing the

dramatic play areal

Especially clear
conception, highly
engaging props,
strong
encouragement of
literacy-fostering
activities. The
theme is well
executed.

Field Trip
(NAEYC Std. 5a)

Insufficient number
poorly described or
poorly chosen, not
developmentally
appropriate, weak
connection to
theme.

Sufficient number,
well described,
well-chosen and
developmentally
appropriate. The
selected sites are
related to the theme

Sites are very well
chosen. The
description is
exemplary. Sites
are ideal places fo
young children to

» explore the choser
theme and are

I

especially likely to






captivate
children’s interest
and extend their
learning. Includes
a brief intro,
discusses the field
trips, and a
conclusion.

Two Science Pack kits/ Two
math pack kits
(NAEYC Std. 4b)

The pack kits are
missing more than
two items.

The pack kits are
missing one or two
items.

Pack kits include:
key terms, related
poem, instructions
for completing the
activity, a journal,
all related
materials.

Stage 4- Thematic web and
lesson plans

Thematic web- This can be a
graphic organizer (web)
identifying the different section
of the instructional unit
(following the Trinity Lesson
Plan Format) as well as the wal
in which they connect.
(NAEYC Std.5a)

A thematic web is
included, but is

unclear and doesn't

include at least
5 three activities for
each content area.

YS

A clear thematic
web is included tha
integrates content
areas. At least two
activities included
for each content
area.

A clear thematic

[ web is included
that clearly
integrates the
theme addressed,
standards, content
areas, and at least
three related
activities for each
content area.

Lesson plans- (3 math lesson
and 3 science lessons)
(NAEYC Std. 5c)

Unclear- Missing
components or
failure in linkage or

lesson as describeg

appears unlikely to
work. Did not
include the correct
number of lesson
plans

All required
components
included. All

l,components link

properly, i.e., the
objective falls
within the Content
Standard and the
activity chosen
supports the
objective. 6 total
lessons included
with appropriate
emphasis for each

Exceptionally
engaging activity
and/or especially
powerful method
of attaining the
objective. It is
exceptionally clear
how stage 1 and
stage 2 of
backwards design
both contributed to
stage 3- the lessor
plans (all
components are
related to one
another) 6 total
integrated lessons
included- with
appropriate

I

emphasis for each






Reflection Reflect on your vide
practice and on the approache
methods, strategies, and
techniques used. Suggest othg
strategies and instructional
practices to uphold high
standards of competence and
integrity.

(NAEYC Standard 4d)

pReflections

5 primarily indicate a
superficial

slunderstanding of
practice.

Reflections indicate
a good
understanding of
practice and areas
for improvement.
Citations mostly
correct. Reference
page included

Reflections
indicate an
exceptionally
thoughtful and
nuanced
understanding of
practice. Cited
articles and
readings from clas
to support
reflection. APA
correct
Reference page
included.

[72)

Presentation
(NAEYC Std. 4a)

The presentation
lacks organization,
structure, and
clarity. The
audience has
difficulty following
the flow of the
presentation and
identifying the main
objective.

The presentation is
somewhat
organized but lack
an understandable
structure and
clarity. The
audience has some
difficulty following
the flow of the
presentation and
identifying the main
objective.

The presentation i$
well organized and
follows an
understandable and
clear structure.
The audience
understands the
main objective of
the presentation
and the materials
used (handouts,
overheads,
PowerPoint,
posters) strongly
support the conten
of the presentation.

Overall Coherence
(NAEYC Std. 4d)

Experiences are no
meaningful or
related to student’s
understanding of

Unit is not
developmentally or
culturally
appropriate for

principles and
practices of

emergent literacy.

concepts presented.

t Applies knowledge
of human growth,
development and
learning theory.
Develops an
effective integrated
unit of study within
the context of
developmentally

students appropriate
participating in the | curriculum and
learning assessment
community. strategies.
Lessons do not

reflect the

Effectively uses a
curricular
framework to
develop students’
inquiry and critical
thinking skills.
Creates
meaningful
learning
experiences that
promote
understanding of
subject matter
based on
individual student
knowledge, skills,
understanding, and
disposition.






2. A description of how this assessment specifically alignswith the standardsit iscited for in Section 111.

The unit plan assessments align with NAEYC'’s statsld (4a, 4b, 4c, 4d) and Standard 5 (5a, 5b, Alt).
three of the assessments require candidates téogetreir own unit for students grades PreK-thirddg,

based on educational theories and philosophiesarels, developmentally appropriate standards aactipes,
and knowledge about learning domains, as well e v8Hknown about each child, the family and the
community, and including knowledge about the im@oce of conducting pre/post and ongoing assessments

Candidates learn about the importance of planngngguUniversal Backwards Design (UBD) and thematic
webs in the three courses and utilize these teaksitp help with their planning curriculum to eresaH
students have equal opportunities to develop iteathing domains and to gain content knowledganditiates
learn that in order to meet the needs of theiresttg] they must make learning relevant, developatignt
culturally, and individually appropriate, and enuag

The assessments align with:
Standard 4- Using Developmentally Effective Appioes: 4a, 4b, 4c, 4d
Standard 5- Using Content Knowledge to Build meghuhCurriculum: 5a, 5b, 5¢

3. A brief analysis of the data findings
During Summer of 2015, for EDTE 611 (Literacy Dedxmhent Across the Curriculum), sixty-three percent

(63%) of the candidates exceeded the standardse whity-eight percent (38%) of the candidates et
standards. For EDTE 612 (Constructing and Integgahe Early Childhood Curriculum), during Sumnoér
2015, thirty percent (30%) of the candidates metdtandards, while seventy percent (70%) of thelidates
exceeded the standards.

In EDTE 613 (Developing Concepts in Early Childhdddthematics and Science for Diverse Learners)ndur
Summer 2015, sixty-seven percent (67%) of the ckatds met the standards, while thirty-three per(23fo)
of the candidates exceeded the standards.

4. An interpretation of how these data provide evidence for meeting standards

By the end of each of the three courses, candidageexpected to understand the importance of ngeetich
individual child where he/she is physically, cograty, and social-emotionally. In each of the thadurses,
candidates learn about theories and philosoph&stve shaped the Early Childhood profession amd h
those theories influence pedagogy, curriculum,teadher beliefs. The data show that, overallntgrity of
the students meet or exceed the standards.

The Early Childhood faculty recently adopted cutitertbooks that included information about thedmain
research, and intentional teaching. In additionyeatized that many of our candidates plannedsotebased
on their interest or a theme without having a cgal in mind. In each of the courses, faculty Imeigaensure
candidates grasped a clear understanding abouetsaiMBackwards Design (UBD) by providing additiona
resources and by providing additional support éodandidates.

During Summer 2015, after making changes to thedstals addressed, and ensuring that the rubriadycle
identified expectations, the data reveals thatlwnmedred percent (100%) of the candidates met arexdex the
standards for all three courses. This provesthigthanges made ensured that all candidatesyclear
understood assignment expectations, in order imatély ensure that all candidates understoodnipeitance
of designing and implementing effective curricliattis built on positive relationships, developnadiit
appropriate teaching strategies, and reflection.

Key Assessment# of % Approaches % Meets | % Exceeds %
#3- Units of candidates






Study- Summer| 8

2015

EDTE 611- 0 3 38% | 5 63%
0 3 38% | 5 63%

Stage 1- 5¢

Stage 2- 4d 0 3 38%| 5 63%

Stage 3- 5a 0 3 38%| 5 63%

4 lesson plans- 0 3 38% 5 639

Good morning 0 3 38% | 5 63%

Std. 4a

Morning 0 3 38% 5 63%

Meeting Std. 4b

Calendar Std. 0 3 38% | 5 63%

4b

Big Book Std. 0 3 38% | 5 63%

4b

Transitional 0 3 38% | 5 63%

Activity Std. 4b

Sharing Std. 4b 0 3 38%| 5 63%

Reflection- Std. 0 3 38% | 5 63%

4

Overall 0 3 38% | 5 63%

coherence- Std.

5a

Part 2- Std. 4d 0 3 38%| 5 63%

Part 3- Std. 4a- 0 3 38% | 5 63%

Videotape

Presentation — 0 3 38% | 5 63%

5c

Key Assessment# of % Approaches % Meets | % Exceeds %

#3- Units of candidateg

Study- Summer| N= 23

2015 candidateg

EDTE 612- 0

Rationale- 5c 0 7 30%| 16 70%

Introduction- 5a 0 7 30%| 16 70%

Stage 1- 5¢c 0 7 30%| 16 70%

Stage 2- Std. 5b 0 7 30% 16 709

Materials- 5¢ 0 7 30% | 16 70%

Thematic web- 0 7 30% | 16 70%

5c

Lesson plans- 0 7 30%| 16 709






4b

Reflection -4d 0 7 30% 16 70%
Reference page- 0 7 30% | 16 70%
5a

Presentation- 4a 0 7 30% 16 70%
Overall 0 7 30% | 16 70%
Coherence- 4d

Key Assessment # of candidates | Approaches % Meets % Exceeds %
#3- Summer, =6

2015- EDTE

613

Rationale- 5a 6 0 4 67% 2 33%
Stage 1- 5¢ 6 0 4 67% 2 33%
Stage 2- 4d 6 0 4 67% 2 33%
Materials- 4b 6 0 4 67%| 2 33%
Science and 6 0 4 67% | 2 33%
math blueprints-

4c

Dramatic play- |6 0 4 67% | 2 33%
4c

Field trip- 5a 6 0 4 67%| 2 33%
Science and 6 0 4 67% | 2 33%
math pack kits-

4b

Thematic webs-| 6 0 4 67% | 2 33%
5a

Lesson plans-5¢ 6 0 4 67% 2 33%
Reflection- 4d 6 0 4 67%| 2 33%
Presentation- 4a 6 0 4 67% 2 33%
Overall 6 0 4 67 33%
Coherence- 4d %






ASSESSMENT 3 UNIT PLANS


Key Assessment #4-Student Teaching- EDTE 671

Each Early Childhood candidate is required to catgph semester of student teaching/internship. iGares
are required to complete 420 hours of in-classrtona to fulfill the course. Candidates who arerent
teachers of record complete an internship in thwirent teaching assignment (Grades PreK3-thirdegrand
the candidates who are not teachers of record @mplsemester of student teaching and are plycin b
faculty advisor and/or the Early Childhood progremordinator in a public, private, or charter schoahe DC
metro area, grades PreK3-third grade, that has deemed, “high quality.”

The student teaching/internship semester is amesabkaspect of the Early Childhood program as#esses
candidates’ abilities to transform the content gegld during methods courses into a cohesive, higlity,
developmentally appropriate teaching practice. myithe student teaching semester, candidates signed a
University Supervisor who is required to condueirf¢4) scheduled observations for each candidateing
the observations, the University Supervisor rageheandidate based on the Interstate New Teacher
Assessment and Support Consortium (INTASC) stugaching instrument. University Supervisors ase al
required to conduct a midterm assessment and laassassment for each Early Childhood candidatechas
the 2011 INTASC Principles and NAEYC standardse Ulmiversity Supervisors visit the student teacher’
classroom setting regularly to assess the cancsdai@ching and to support the candidate in theifgssional
growth.

2. A description of how this assessment specifically alignswith the standardsit iscited for in Section |11
During the student teaching/internship semestedidates are evaluated four (4) times throughaait th

semester, as well as during the midterm and fiagtl @f the semester using the INTASC Principleke &n
INTASC Principles have been aligned with the NAEM@ndards 1a, 1b, 1c, 3a, 3b, 3c, 3d, 6a, 7a, 7b).

INTASC Principle 1: Learner Development NAEYC Stard 1a
INTASC Principle 2: Learning Differences NAEYC Bdard 1b
INTASC Principle 3: Learning Environments NAEYC sdard 1c
INTASC Principle 4: Content Knowledge NAEYC Stardiac
INTASC Principle 5: Application of Content NAEYQGdahdard 7a, 7b
INTASC Principle 6: Assessment NAEYC Standard 3b
INTASC Principle 7: Planning Instruction NAEYC 8tard 3a
INTASC Principle 8: Instructional Strategies NAEBtandard 3c
INTASC Principle 9: Professional Learning NAEYGSdard 6a

INTASC Principle 10: Leadership NAEYC Standard 7a





EDTE 671 Rubric
Observation #

Date

Approaches

Meets

Exceeds

INTASC Principle 1-
Learner Development

(NAEYC Std. 1a)

The candidate does
not demonstrate an
understanding of chilg
development and the
learning domains.
Candidate does not
implement
developmentally
appropriate and
challenging learning
experiences for all
children.

The candidate
demonstrates basic
| understanding of how
young children grow

and develop.
Candidate
demonstrates the
ability to recognize
patterns of learning
and child
development across
learning domains.
Candidate utilizes
developmentally
appropriate learning
experiences.

Candidate clearly
demonstrates an
understanding of how
young children grow
and develop,
recognizing patterns
of learning and
development may
vary individually and
across the cognitive,
linguistic, social,
emotional, and
physical areas, and
effortlessly designs
and implements
developmentally
appropriate and
challenging learning
experiences for all
young children.

INTASC Principle 2-
Learning Differences

(NAEYC Std. 1b)

The candidate does
not understand about
individual and cultura
differences. Does no
utilize this knowledge
to differentiate and
enable all children to
succeed.

The candidate uses
understanding of
individual, cultural

[ differences, as well as
developmentally
appropriate practices
to ensure all children
have equal
opportunities to early
learning experiences.
It is obvious that the
candidate knows eacl
child and
differentiates for each
child, enabling each
child to meet high
standards.

The candidate clearly]

uses understanding of

individual, cultural

s differences, as well as
developmentally
appropriate practices
to ensure all children
have equal
opportunities to early
learning experiences.
Candidate clearly

nknows each child and
differentiates for each
child, enabling each
child to meet high
standards.

5

INTASC Principle 3-
Learning
Environments

(NAEYC Std. 1c)

It is not obvious that
the teacher candidate
has created a
classroom community
and a collaborative
learning environment

The teacher candidat
creates and organizes
the environment to
support individual ang
collaborative learning
experiences for all
young children based
on the knowledge
about each child and

2 The teacher candidat

5 clearly creates and
organizes the

] environment to
support individual ang
collaborative learning
experiences for all
young children based
on the knowledge

D






Approaches

Meets

Exceeds

his/her needs. The
candidate has built
some classroom
community and
encourages positive
social interaction,
active engagement in
learning, and self-
motivation.

about each child and
his/her needs. Itis
evident that the
candidate has built
classroom community,
and encourages
positive social
interaction, active
engagement in
learning, and self-
motivation.

INTASC Principle 4-
Content Knowledge

(NAEYC Std. 1c)

Teacher candidate
does not demonstrate
an understanding of
the various ways to
create appropriate
learning experiences
for all young learners

Teacher candidate
demonstrates an
understanding of
central concepts, tool
of inquiry, and
structures of
discipline to create
learning experiences
that are engaging,
developmentally and
individually
appropriate, hands-or
and meaningful for all
early learners.

It is clear that the
teacher candidate
understands the

scentral concepts, tool
of inquiry, and
structures of
discipline to create
learning experiences
that are engaging,
developmentally and
individually

1 appropriate, hands-on
and meaningful for all
early learners.

I

INTASC Principle 5-
Application of
Content

(NAEYC Std. 7a, 7h)

The teacher candidat
is unable to connect
concepts to the real
world.

2 The teacher candidat
is able to engage
learners in
appropriately
connecting early
childhood concepts,
curriculum, and
expectations to the
real world.

Candidate plans
appropriate lessons ir
a Prek3-third grade
placement.

2 The teacher candidat
clearly understands
how to connect
concepts and use
differing perspectives
to engage learners in
critical thinking,
creativity, and
collaborative problem
solving related to

1 appropriate early
childhood curriculum
and expectations to
the real world.
Candidate effortlessly
makes learning
relevant by planning
relevant lessons base
on child knowledge
and content in Prek3-
third grade setting.

D

d

INTASC Principle 6-
Assessment

(NAEYC Std. 3b)

The teacher candidat
does not use various
forms of assessment
to inform instruction.

pThe teacher candidat
understands the
importance of
ongoing assessmentsg

e The teacher candidat
clearly understands
the importance of
ongoing assessments

D






Approaches

Meets

Exceeds

and uses various
appropriate methods
of assessment to
engage all young
learners in their own
growth, to monitor
progress, and to guid
teacher and learner’s
decision making
regarding instruction.

and uses multiple
appropriate methods
of assessment
throughout the schoo
year, to engage all
young learners in thei
eown growth, to
monitor progress, and
to guide teacher and
learner’s decision
making regarding
instruction.

INTASC Principle 7-
Planning Instruction

(NAEYC Std.3a)

It is not evident that
the teacher candidate
plans instruction that
is developmentally,
individually, and
culturally appropriate
in order to meet each
child’'s needs.

The candidate plans
developmentally
appropriate
instruction that
supports every young
learner in
developmental and
individual learning
goals by drawing
upon knowledge of
content areas,
integrating content,
and utilizing various
appropriate
pedagogical
strategies.

It is evident that the
teacher candidate
plans developmentall
appropriate
instruction that
supports every young
learner in
developmental and
individual learning
goals by drawing
upon knowledge of
content areas,
integrating content,
and utilizing various
appropriate
pedagogical
strategies.

INTASC Principle 8-
Instructional
Strategies

(NAEYC Std. 3c)

The candidate does
not use a variety of
teaching strategies.
Strategies are not

appropriate and do notculturally appropriate

promote early
learning.

The candidate
understands and uses
a variety of

developmentally and

instructional strategie
to encourage early
learners to grow in all
learning domains and
to develop deep
understanding of
content areas and the
connections, and
builds skills to apply
knowledge in
meaningful and
appropriate ways.

The candidate clearly]
5 understands and uses
a variety of
developmentally and
culturally appropriate
sinstructional strategie
to encourage early
learners to grow in all
learning domains and
to develop deep
understanding of

connections, and
builds skills to apply
knowledge in
meaningful and
appropriate ways.

icontent areas and thei

[

INTASC Principle 9-
Professional Learning
and Ethical Practice

It is obvious that the

teacher candidate do¢
not engage in ongoin
professional learning

The teacher candidat
2gngages in ongoing

jprofessional learning
opportunities and use

eIt is evident that the
teacher candidate
continually engages i

songoing professional

—






Approaches Meets Exceeds
(NAEYC Std. 6a) opportunities. the information to | learning and uses
meet the needs of evidence to

young learners.

continually evaluate
his/her practice, and
adapts curriculum ang
practice to meet the
needs of each young
learner.

)

INTASC Principle 10-
Leadership and
Collaboration

(NAEYC Std. 7a, 7b)

The teacher candidat
does not seek
leadership
opportunities.
Candidate does not
collaborate with
others.

e The teacher candidat
seeks appropriate
leadership roles to
promote student
learning. Teacher
collaborates with
families, learners,
colleagues, and
community members
to ensure learner
growth in a Prek3-
third grade placement

elt is evident that the
teacher candidate
seeks appropriate
leadership roles and
opportunities to take
responsibility for
student learning, to
collaborate with
learners, families,
colleagues, other
school professionals,
.and community
members to ensure
learner growth, and tc
advance the
profession while
student teaching in a
Prek3-third grade

placement.






3. A brief analysis of the data findings

During Fall 2015, one-hundred percent (100%) ofddedidates met or exceeded the standards. Sefianty
percent (75%) of the candidates met the standafuie twenty-five percent (25%) exceeded the stesgla
This indicates that during their last semester Bady Childhood candidates have demonstrated stateding,
knowledge, and application in NAEYC standards ®&8and 7, and their related elements. The data
demonstrates that each candidate has gained thget@emee needed to support learning and development
young, diverse children in a PreK3-third grade ptaent.

4. An interpretation of how these data provide evidence for meeting standards

One-hundred percent (100%) of the candidates hatenexceeded NAEYC Standards 1, 3, 6a, and 5 Th
assignment is completed during the candidate’sskstester; thus, this is a culminating assignm&he data
shows that the Early Childhood candidates undeddtamv to align acquired knowledge about child
development and early learning/brain research sagsents, content and curriculum in order to promote
positive early learning for each of the young ctaldthey encounter. In addition, the data showasdhe-
hundred percent (100%) of the candidates understenable collaborating with each child’s familycatie
school community play, and the role they play, mearly childhood educator, in meeting the diverseds of
the children they serve. While one-hundred per(E00%) of the candidates met or exceeded the atdad
during Fall 2015, our goal is to ensure that oneelned percent (100%) of the candidates exceedtduslard.





Key Assessment Fall 2015 Approaches | % Meets % Exceeds | %
#4N=4

candidates

INTASC 1 4 0 3 75% 1 25%
NAEYC Std. 1a

INTASC 2 4 0 3 75% 1 25%
NAEYC Std. 1b

INTASC 3 4 0 3 75% 1 25%
NAEYC Std. 1c

INTASC 4 4 0 3 75% 1 25%
NAEYC Std. 1c

INTASC 5 4 0 3 75% 1 25%
NAEYC Std. 7a, 7b

INTASC 6 4 0 3 75% 1 25%
NAEYC Std. 3b

INTASC 7 4 0 3 75% 1 25%
NAEYC Std. 3a

INTASC 8 4 0 3 75% 1 25%
NAEYC Std. 3c

INTASC 9 0 3 75% 1 25%
NAEYC Std. 6a

InTASC 10 0 3 75% 1 25%

NAEYC Std. 7a, 7b






ASSESSMENT 4 STUDENT TEACHING EVALUATION


Assessment #5- Tutoring Project

1. A brief description of the assessment and itsusein the program.

The purpose of the assessment, conducted in EDFEAEessment in Early Childhood for Diverse Leeshe
is to document the candidate’s ability to conduet@ssessments, ongoing assessments, and poShasSEs
in order to effectively and efficiently meet thevdbopmental, individual, and cultural needs of thédren they
serve. This particular assessment requires caegida conduct an action research study wheredrey
required to notice one specific child’s needs, gatiackground information about that child, conduct
assessments, and implement various interventidrs c@indidate continually assesses, reflects, amiton®
progress throughout the entire semester. Datactiolfeis on-going and treatment implementation eimahges
are documented over timeEach Early Childhood candidate is required to catga minimum of 8 to 10
hours of documented contact time with their chaggld in a Prek3-third grade placement, at a “hyghl
qualified” early education location. Candidatesovane teachers of record may choose a studenttfireim
current teaching assignment. Candidates who dreeachers of record will be strategically place@iPrek3-
third grade school and classroom with an intentiteecher by the course instructor and/or by tlogam
coordinator. The course instructor will meet whle candidate to discuss previously placed fielgeeence
locations, to ensure the candidate is placed lia@ement with a different age group than previously
experienced. This is a three-part assignments(absignment meets NAEYC Standards 2: 2a, 2bp#c, a
NAEYC Standard 3: 3a, 3b, 3c, 3d).

Part 1. The Child Study and Assessments: asks candidates to select a student in their cdasswho may
not be thriving and who may be in danger of notseding. Candidates are required to gather backdrou
information about the Child, create developmentafipropriate assessment tools that can be usedthy b
the candidate and the student(s), develop an&itievay to organize all data collected so that true
reflection can occur, and effectively communicatéhall parties involved in the child’s life.

Step 1. Candidates arerequired to interview and design communication letters:

la. Teacher/Specialist/Principal: Interview 1loé thild’s previous teachers, specialist, and/or
principals/directors to gather background knowledigeut the child and the child’s school experiences
1b. Parent Interviews: Dialogue with the chiltisnily member to gather background knowledge abiwait
child and the child’s home experiences. (NAEYC Z2fta).

2. Parent /Specialist communications (2 lettddgsign one letter for the parent/family memberhaf ¢hild
discussing the child’s strengths, goals, and niessand design one letter to the specialist iramin the
child’s life discussing strengths, goals, and regeps that will ensure collaboration among allriegéed parties.
(NAEYC Std. 2¢)

Step 2. Candidates arethen required to create a logbook and assessment instruments:
2a.Create a logbook- The logbook will include:
The date the assessment took place

The time the assessment started and ended

The activity/activities in which the child was irived

Notes- Objective notes describing the child’s imeohent in the activity

The logbook will include a site verification forrhat needs to be signed by the site director/suparefore
each observation (provided by instructor)

Each logbook entry must include: Date, time, stiidecation, intervention/assessment, results, seyis)
(NAEYC Std.3b)





Step 3. Assessment instruments- In addition to the interview and the logbook, d@ates are required to create
three different assessment instruments used byshessor and three different assessment instruodms
used by the child. (NAEYC Std. 3b) Instructions asefollows:

1. Create three (3) different instrumeiiis documenting, recording, and reporting inforraatto support
curriculum planning and assessment of project wdorke in mini action research (teacher use).

v NOTE: Submit 3 blank forms (original forms) and 3 cdeted forms to support case study/mini action
research.

2. Create three (3) assessment instruminbe used by children. (NAEYC Std. 3b)

Part 2. The Child Study:

Step 1. After collecting information from interested pasi the candidate is required to create a goal
statement that he/she hopes to answer throughetledaphment of a research based intervention plain th
can be implemented. (NAEYC Standard 3a)

Step 2. Based on the goal statement, the candidate canduetview of current literature (minimum 5 related
research articles/books) to research the topidhodkst developmentally appropriate strategies actthiques,
and approaches to involving the child’s family sumding the designated concern, that could be tasasisist
the student in meeting the set goal. (NAEYC Std. 2a

Step 3. Assessments Throughout the semester, the candidate will conpres ongoing, and post assessments,
as well as observations. Throughout the prochss;dndidate will continually reflect on what h&/stas
learned about the student, thinking about whateiains to be a moral professional striving for auilen
accountability, meeting the needs of individualdtgn, and ensuring that he/she is culturally-respe and
providing equitable teaching. (NAEYC Std. 3a)

Step 4. Action Plan The pre and ongoing assessments will help theidatedto prepare an action plan. The
action plan will require the candidate to think abthe related research, and developmentally apiatep
assessments that will aid in the interventions wikthelp the student. (NAEYC Std. 3a)

1. Devise an action plan and begin implementatiothaf plan. Data collection is on-going. The
candidate uses reflective practices that assedegites implemented and makes improvements as
needed. (NAEYC Std. 3b)

Step 5. Final Report Data need to be analyzed and presented in therépart.
The final report will include: An introduction, aview of literature, summaries, and a conclusi(WAEYC
Std. 3d)

Part 3.Mini Action Research (Child Study) Presentation
At the end of the semester, the candidate willtasbnology to present his/her findings and reftacthis/her
work. (NAEYC Std.3d)

2. A description of how this assessment specifically alignswith the standardsit iscited for in Section 111.
This assessment aligns with NAEYC Standards 22Ba2c, and Standard 3: 3a, 3b, 3c, 3d

NAEY C Standard 2: Building Family and Community Relationships. By completing this assignment,
candidates demonstrate an understanding and kngevedabut the importance of collaborating with fgmil
members and interested parties to support develapamel learning. Candidates learn the importamfce o
building two-way dialogue with families in order $bare the responsibility, allow families to haweoge in
their child’s learning, to keep families abreaspaodgress, and to, ultimately, continuously involamilies in
their child’s learning.





NAEY C Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families.
The tutoring project meets standard 3 because datasi are required to explore the role assessplaytin
their classrooms and schools, reflect on the beneficonducting ongoing assessments and use gariou
methods to collect data, set goals and action &tégwentions for an individual child, and collabte with
families and interested parties in order to prontedening and development for each child.

3. A brief analysis of the data findings-
During Fall 2015, one-hundred (100%) of the canidislanet or exceed the standards. Sixteen perb@¥t)(of
the candidates met the standards, while eightyfieacent (84%) of the candidates exceeded the atasd

4. An interpretation of how these data provide evidence for meeting standards

During Fall 2015, the data demonstrate that eidgitly-percent (84%) of the candidates exceededtémelards,
and one-hundred percent (100%) of the candidaté®nexceeded the standards. The data demonttedte
the changes that have been made have helped teehatiall candidates fully understand the assagrtithat
requirements are clear and concrete.

Changes were recently made to the course to etigatrall students met or exceeded the standards. Fo
example, a greater emphasis was put on the neetdming assessment, true reflection, and colldiooran
addition, this demonstrates that candidates uralaighe important role ongoing assessment anctieiteplay
in meeting the developmental and individual neddsach child by continuously informing instruction.
Candidates have demonstrated that they have lehovedo administer and develop various assessments,
interpret results, and apply that information iteahg instructional practices and learning envinemts.
Further, candidates have demonstrated an undensgaoidthe importance of including children’s farag and
the community in dialoguing and collaborating teem early learning success. They learn that pasduld
be involved in the learning process and should laaveice in their child’s learning in order to prota
consistency from one learning environment to thd.ne





Part 1- Approaches the Meets the standard | Exceeds the standard
standards

The Child Study

and Assessments

Interview/dialogue | Candidate is Candidate Interview one

NAEYC Std. 2b

missing more than
one part of this

interviewed the
teacher/specialist,

section. Itis unclear principal and

whether the
candidate
interviewed the
required person(s).

dialogued with a
family member.
(NAEYC Std. 2b)

Teacher/Specialist/
Principal and a
member of the child’s
family -Interviews
(NAEYC Std. 2b).
Candidate conducted
an interview with the
child’s former/current
teacher/ and dialogue
with the child’s
family, keeping the
purpose and the goals
for the child in mind.
The interview
questions/guiding
questions were ethical
and professional.

Logbook
NAEYC Std. 3b

The logbook is
unorganized.
Missing more than
one of the
requirements.
Unclear how the
logbook helped the
candidate.

The candidate
created a logbook
that included the
requirements: date,
time, assessment,
next steps (NAEYC
Std. 3b)

Created a clear and
organized logbook that
included date, time,
activity, assessment,
next steps (NAEYC
Std. 3b). It was clear
that the logbook is
designed to clearly
reflect on the purpose
and the goals for the
child and what is and
what isn’t working.

Assessments-
NAEYC Std. 3b

Missing more than
one of the
requirements.
Unclear how the
assessments align
with the purpose
and the goals.

Created 3 different
assessment
instruments to be
used by the teacher
and 3 different
assessment
instruments to be
used by the child.
(NAEYC 3b)

Created 3 different
assessment
instruments and 3
assessments that
children can use
(NAEYC Std. 3b).
Each assessment
clearly aligns with the
purpose and goals for
the child.






Letters — NAEYC
Std. 2c

The two letters were Created two letters
that encouraged
dialogue and
collaboration (2c).

unclear and
unorganized. The
letters do not
explain the goals
and the purpose.

Created two
informative and
collaborative Parent
/community
communications/
Specialist
communication letters
(NAEYC Std. 2c).
Each letter clearly
explains the goals anc
the purpose and the
desire to collaborate i
order to effectively
reach and teach the
child.

!

Part 2- The Child Approaches M eets Exceeds

Study

Goal statement Unclear how Candidate Candidate clearly

(NAEYC Std. 3a) the goal identified an area | identified an area of
statement, of concern and concern and based the g¢
purpose, created the goal | statement on the area of
assessments, statement based opconcern. The goal
and the area of statement, purpose, and
interventions concern. The goal | assessments, and
align. Lack of statement, purpose,interventions all align.
clarity assessments, and

interventions
mostly align.
Some lack of
clarity.

al

Review of Literature
(NAEYC Std. 2a)

Candidate used
less than five
references to
conduct the
research. Unclear
how the research
study and the
goals and purpos
of the study align.

The candidate
conducted a
research study
using relevant and
current research
from at least five
resources. lItis
bclear how the
research study and
the purpose align.
The candidate
researched the are
of concern,
strategies for
meeting the needs
of the child and
involving his/her

It is clear that the
candidate identified an
area of concern and
conducted a research stu
using related and current
research about the area d
concern, and strategies th
could be implemented to
appropriately and
effectively involve the
child’s family, meeting the
aneeds of the child and
involving his/her family.
The candidate used more
than five related literature
to determine methods,
DAP strategies, and

family, and

dy

at

techniques that would aid






intervention
strategies.

in the intervention and
meeting the goals and the
purpose of successful anc
positive early learning.

]

Assessments - Data
collection to include
observation,
documentation, as
well as work samples
takes place at this
time. (NAEYC Std.
3a)

One or more
components
missing. One or
more components
are ineffective,
inappropriate.
Problems and
goal statement is
unclear or not
articulated
clearly.
Observational
data incomplete.
Did not choose
developmentally
and individually
appropriate
assessments.
Unclear how
assessments wer
used to inform
instruction and

eappropriate

All components
included. Problem
statement is clear
and based on
complete
observational data
Goal statement is
developmentally
and individually
appropriate. The
candidate used pre
post, and ongoing
assessments relatg
to the purpose of
the child study.
Choose
developmentally,
culturally, and
individually

assessments. Som
lack of clarity

All components complete
Evidence of expert
attention to detail in
stating the problem and
collection of data. Goal
statement is clear,
developmentally and
individually appropriate,
and attainable. It is clear
that the candidate used
,pre, ongoing, and post
assessments that were al
rdelated to the goals and t
purpose of the study.

Choose developmentally,
culturally, and individually
appropriate assessments
It is clear how the
assessments were used t
anform instruction and
practice. Clear how each

practice. about how assessment was used:
assessments were| ongoing, pre, post.
used to inform
instruction and
practice.
Action Plan/Next steps-| Unclear how Action plans Clearly understandable
(NAEYC standard 3b) | action plan are clear and how action plan/next

and next steps
were devised
and how they
relate to the
goals for the

understandable.
Relate to the
goals for the
child.

steps relate to the
goals. ltis clear that
ongoing reflection
helped drive the action
plan and next steps.

child. Goals, assessments,
and action plan are all
connected.
The Report One or more Final project is Final project is complete

The final report will
contain:

An Introduction that
includes a description of
the student’s/students’
relevant background

information to cover

components of
the final project
missing. The final
report does not
show depth of
understanding
about the chosen
topic and the
goals and purpos

epurpose for the

complete.
Candidate is
missing one
component. ltis
clear that all
components of the
final report relate
to the goals and th

and is organized and
presented in a very
professional format. Al
components are included
in the final report. Itis
clear that all components
relate to the purpose and
ethe goals for the child. Al

parts are well-written and

e





health, developmental
milestones, educational
background, family
history, social and
emotional issues.

Review of literature- at
least five related articles
NAEYC standards, and
class text.

A Summary of all formal
and informal measures
and assessment tools
used.

A Summary of the
Instructional Practices
and Educational
Interventions, Tutoring
and Tutoring Log (if
applicable), and Work
Samples.

Conclusions drawn from
the Action Research.

Recommendations for
future and continuing
intervention, and

Suggestions for further
Action Research.

(NAEYC Std. 3d)

do not align with

the chosen topic.

child study.

Literature review,
summary, and

an in depth analysis
data.

thorough. Introduction,

Recommendations reflect

of

Part 3- Mini Action Research Presentation (Child Study) RufNAEYC Std. 3d)

Criteria

Approaches the
Standard

Meets the Standard

Exceeds the Stand

ard

Clarity of ideas

The presentation
lacks organization,
structure, and
clarity. The
audience has
difficulty following
the flow of the
presentation and

identifying the main
objective. Materials
used do not support
the content of the

The presentation is
somewhat organize
but lacks an
understandable
structure and clarity
The audience has
some difficulty
following the flow
of the presentation
and identifying the
main objective.
Materials were

The presentation is
dwell organized and
follows an
understandable and
clear structure. The
audience understand
the main objective of
the presentation and
the materials used
(handouts, overhead
PowerPoint, posters)
strongly support the

)






presentation.

moderately used g
supportive of the
content.

rmbntent of the
presentation. The
topic of discussion is
clear and consistent
throughout the entire
presentation.

Materials Presented

The presenter did
not discuss most of
the required
components. Did
not conduct an
assessment with the
class.

The presenter
discussed most of
the required
components and
conducted one of
2 the assessments
with the class.

The presenter
discussed the child,
his/her
strengths/weaknesseg
the problem/concern
topic of interest, the
goal, the review of
literature, the
assessments used,
showed samples,
conducted one
assessment with the

class, and shared the

results and his/her
reflections.

Class involvement
and engagement

The presenter has
difficulty keeping
the audience
involved and
engaged in the
presentation.
Activities and
exercises are not
used and interactive
discussion with the
audience is not
encouraged.

The presenter does
an adequate job of
keeping the
audience involved
and engaged in the
presentation.
Activities and
exercises do not
always reflect the
main objective of
the presentation.
More lecture and
less interactive
discussion is used.

The presenter does ¢
excellent job of

keeping the audience

involved and engage
in the presentation.
Activities exercises
and/or interactive
discussions are used
to appropriately
reflect the main
objective of the
presentation.

AN

o

Enthusiasm and
presentation style

Presenter lacks
enthusiasm and
energy in his/her
topic. Presenter
shows a substantial
lack of comfort in
his/her presentation
style. Eye contact
and appropriate

Presenter is
somewhat
enthusiastic about
his/her topic, but
show lower energy
in his/her
presentation.
Presenter displays
some lack of

movement and

comfort in his/her

Presenter is
enthusiastic about
his/her topic and is
energetic in his/her
presentation.
Presenter displays
both comfort and
confidence in his/her
presentation style.

He/she uses good ey

e






voice tone are not | presentation style. | contact, a strong
displayed. Eye contact and voice tone and
appropriate appropriate
movement and movement.
voice tone are not
consistently
displayed.
Key Assessments NAEYC Standards Appro % Meets % Exceed<o
Fall, 2015
N= 19 candidates
Part 1- 1.NAEYC Std.2b | O 3 16% | 16 84%
1. Interview |2.NAEYCStd.3b| 0 3 16
; 84%
;’Vlthl teachers NAEYC Std. 3b | g 3 16 84%
amily
2 LOgbOOk 4, NAEYC Std. 2c 0 3 16 84%
3. Assessments
4. Letters
Part 2- The 1LNAEYC Std. 3a | 0 3 16% | 16 84%
Child Study 2. NAEYC Std. 1c | O 3 16 0
16% 84%
: 0
2. Lit 4. NAEYC Std. 3b | 0 3 12 (;’ 16
Review 0 84%
3. Assessments VAEYC Std-3d 10 3 16% | 16 84%
4. Action plan
5. Analysis/fin;
report
Part 3- PresentatigrNAEYC Std. 3d 0 3 169% | 16 84%






ASSESSMENT 5 TUTORING PROJECT


Key Assessment 6- Video Lesson: EDTE 611, EDTE 612, EDTE 613

The video lesson project is an assessment thaonducted during three different Early Childhood JEC
courses: EDTE 611 (Literacy Development AcrossGlericulum), EDTE 612 (Constructing and Integrating
the Early Childhood Curriculum), and EDTE 613 (Dieypéng Concepts in Early Childhood Mathematics and
Science for Diverse Learners). During each of iigor project assignments, candidates are requoed
conduct and videotape a developmentally appropiezdson based on integrating the course conterfit wit
children, PreKindergarten-third grade, 3-5 and $e&r old settings, in an approved “high quality'tlga
education setting. After candidates videotape dasbon, they are required to reflect on the vidad to
present the lesson and the video to their peemndi@ates who are teachers of record conduct ttheoed
lesson in their approved school and assigned dassr Candidates who are not teachers of record beill
placed in a PreK3-third grade placement by the smunstructor and/or by the Early Childhood program
coordinator, making sure that the candidate hasorpity to conduct lessons in various types ofosth
settings and with various age levels.

This assignment allows candidates to show undetstgrand skills in designing unit plans, lessomplag,
content knowledge, data collection, attention twimmmental contexts, student engagement, classroom
management, incorporating technology and reflection

2. A description of how this assessment specifically alignswith the standardsit iscited for in Section I11.

By completing the video lesson assignment, cand&dgain experience with NAEYC standards 5a, 5babd,
7aand 7b

NAEYC Standard 5- It is imperative that the eattyldhood candidates have acquired content knowl@ugé
academic content areas and knowledge in developiaminains in order to effectively and efficientgach
and teach all children. Furthermore, candidatestmuderstand the importance of integrating coraesds in
order to meet the needs of young learners.

NAEYC Standard 7: 7a and 7b - By completing thEgsment in three (3) different Early Childhood sms,
candidates gain valuable experience practicingteaching a lesson to PreKindergarten-third graddrem, 3-
5 years old, and 5-8 years old, in various edanatisettings: public, private, charter school|lctbare, Head
Start, and reflecting and learning from those eepees.

3. Analysis of the Data Findings

During Summer, 2015, one-hundred percent (100%gaoflidates either met or exceeded the standaral$ in
three of the courses: EDTE 611, EDT 612, and EDTE& 6ln EDTE 611, thirty-eight percent (38%) met th
standards, while sixty-two percent (62%) exceetiedstandards. In EDTE 613, sixty-seven percent |G7ie4
the standards, while thirty-three percent (33%)eexed the standards. In EDTE 612, thirty perc@dq) of
the candidates met the standards, while seventgpe(70%) of the candidates exceeded the standards

4. An inter pretation of how the data provide evidence for meeting standards

The data from Summer 2015 show that the changesaiie® made to the assignments to ensure claaty, t
provide explicit instructions and directions théigaed with the newly revised rubrics, and incluglivarious
checkpoints, aided in ensuring that candidatesesstally met all standards. The data for Summéb2foves
that by completing this assignment in three (3)edéint courses, candidates gain valuable experiencking
with young children of different ages, in differesthool settings, assessing and planning instiucaod





reflecting on their practices. While the data réwhat one- hundred percent (100%) of the candglatet or
exceeded the standard, it is our goal to have oneded percent (100%) of the candidates exceed the
standards.





Rubric for Written Lesson Plans and Videotaped lessons

Approache Meet: Exceed Comment
RationaleLesson| Morethan one Missing one All components
Overview: component missingl.component. included. The
Identifying Candidate has not | Candidate uses lesson overview is
information such| documented knowledge of clear, well-

as name; date;
grade/subject/cla
S; unit theme

knowledge about
developmentally
appropriate

developmentally
appropriate
expectations to

organized, and eag
to understand. All
components are

topic expectations. Did |choose an appropriately
not choose an appropriate setting,| chosen. Candidate
(Std. 5¢) appropriate age group/grade |uses extensive
age/grade level, level, and theme. |knowledge of
setting, theme. The overview developmentally
provides an appropriate
explanation about |expectations to help
how the theme is |choose school, age
relevant to the group/grade, and
students. theme. Candidates
have purposefully
chosen an
appropriate school
setting and grade
level. Candidate
has chosen an
appropriate
theme/topic that is
developmentally
appropriate for the
chosen age
group/grade and
content area.
Standards Missing more thar | Missing one It is clear that thi
Common Core | one component. component. candidate used

[Early learning
standards/ or
State Standards

(Std. 5¢)

Candidate has not
documented efforts
to choose
appropriate
standards related tc
the theme in all
content areas. It is
unclear how the
standards relate to
the theme.

Candidate uses
knowledge about
developmentally
appropriate
expectations and
early learning
standards to choos¢
appropriate
standards that are
related to the theme
Appropriate
standards are chos¢
for each content arg
that will aid in
integrating the unit.

knowledge about
developmentally
appropriate
expectations and
early learning
standards to choog
pappropriate
standards that are
related to the
theme. Content
standards and
clearning domains
are chosen for eac
of the content area|
that will help to
effortlessly
integrate the unit

e

(2=

plan






Lesson
Objectives:

(Std. 5c¢)

Objectives are nc
written in
measureable
language (including
conditions,
performance,
criteria). Do not
align with the
standards and
lesson.

Objectives art
mostly written in
measureable
language (including
conditions,
performance,
criteria). Objectives
mostly align with
the standards and
the unit plan.
Candidate uses
knowledge of
developmentally
appropriate
expectations to
design objectives
that appropriately
integrate content
areas and learning
domains.

Objectives art
written in
measureable
language (including
conditions,
performance,
criteria). Itis clear
that the candidate
understands what
developmentally
appropriate for all
students tsucceed
All objectives are
developmentally
appropriate and
align with the
standards and the
unit plan. All

objectives integrate

content areas and

A\ 4

learning domain






Materials tc
ensure that
Planning for
Learning
Differences using
appropriate
Assessments

(Std.5¢)

Does not provide a
explanation for
reasons for teachin
the lesson
j (including
developmentally
appropriate
practices,
instructional
approaches, and
methods). None or
few materials
including texts and
assistive technolog
are listed.
Accommodations
and differentiation
are not explained.
Assessment is not
explained and does
not include how the
candidate will
determine whether
the students have
met the objectives
during and at the
end of the lesson.

Provides som
explanation for
preasons for teachin
the lesson (includin
developmentally
appropriate
practices,
instructional
approaches, and
methods). Most
materials including
texts and assistive
technology are
ylisted.
Accommodations
and differentiation
are somewhat
explained.
Assessment is
somewhat explaine
and includes how
the candidate will
determine whether
the students have
met the objectives
during and at the
end of the lesson.

Provides ¢
thorough
pexplanation for
greasons for
teaching the lessot
(including
developmentally
appropriate
practices, early
learning standards
and learning
domains,
instructional
approaches, and
methods). All
materials including
texts and assistive
technology are
listed and are
ddevelopmentally
appropriate.
Accommodations
and differentiation
are thoroughly
explained and it is
clear how they
relate to the
standards and the
learning objectives
Assessment is
thoroughly
explained and
includes how the
candidate will
determine whether|
the students have
met the objectives
during and at the
end of the lessol






Introduction/Ant
cipatory Set:
Purpose and
Objective; Value
Engagement

(Std. 5¢)

Missing more thai
one component.

Objective or goal of
lesson and reason
for learning are not
provided at all or ng
given in a manner
students will
understand.
Candidate does not
indicate why the
lesson is worthwhile
for the students. N¢
or little description
of how the candidat
will scaffold or
bridge from past

lesson, grab studentlesson, grab studentstudents.

attention, and/or
create interest in thg
lesson.

Missing one
component for the
videotaped lesson.
Objective or goal of
lesson and reason
for learning are
texplained in studen
friendly language.
Candidate indicates
why the lesson is
worthwhile for the
students- the so
what?

pCandidate provides
some description of
ghow the candidate
will scaffold or
bridge from past

attention, and/or
bcreate interest in the
lesson.

It is evidently clea
how each lesson
plan within the unit
relates to one
another. For the
chosen videotaped
tlesson, the
objective or goal of
the lesson and
reason for learning
are given by the
candidate in a
manner students
will understand-
age appropriate.
Candidate indicate
why the lesson is
worthwhile for the

[72)

Thoroughly
pdescribes how the
candidate will
scaffold or bridge
from past lesson,
grab student
attention, and/or
create interest in
the lesson. All
components are

includec.






Core
Instruction/Activi
ties

Guided practice
Independent
practice

(Std. 5c¢)

Parts are confusin
or illogically
sequenced.
Instructions are not
sufficiently detailed,
do not support goal
and objectives of
lesson, or do not
meet needs of
students.

Most or all core
activities do not
include
demonstration or
modeling, guided
practice,
independent practic
and
assessment/evalua
n.

Does not include
description of how
core
instruction/activities
are differentiated fo
students with
learning differences|.

[

a.

ibesson includes

Mostly clear,

logically ordered,
sufficiently detailed,
supports goals and

objectives of lesson
sand meets needs of

students.

Core activities
include the
following:
demonstration or
modeling, guided
practice,

independent practic

and
assessment/evalua

description of how
core
instruction/activities
are differentiated fo
students with

learning differences|.

It is clear how the
chosen lesson
relates to the biggs
picture/unit. The
lesson was clear,
logically ordered
and supports goals
and objectives of
lesson. In addition,
the lesson was age
appropriate and
individually
appropriate and
was exceptionally
engaging for
students.

[o]

Candidate uses
extensive
knowledge about
early childhood
education and
engagement. Core
ractivities include
demonstration or
modeling, guided
practice,
independent
practice and
assessment/evaluati
on.

=

Includes
description of how
core
instruction/activitie
s are differentiated
for students with
learning
differences

Closure/wra-up:

(Std. 5b)

Closure is missin
or fails to draw
together what
students have
learned.

Candidate does not]
help students recall
what they have
learned and does n
reinforce lesson
objective(s).

pand somewhat

Closure activity
successfully draws
together what
students have
learned.

Candidate helps
students recall wha
they have learned

reinforces lesson
objective(s).

Closure ctivity is
exceptionally
strong. Candidate
clearly helps
students recall what
they have learned
and clearly
reinforces lesson
objective(s). The
closure activity is
developmentally
and individually
appropriate and
ensures early
learning takes
place- that the
objectives have
been me






Assessmer

(Std. 5c¢)

Assessment i
missing or poorly
matched to goals
and objectives or
student needs.

Assessment match
learning objectives,
early learning
standards and
domains, and
student needs and
consistent with
instructional
strategies used.
Candidate uses
knowledge of
developmentally
appropriate
assessments when
designing and
creating the
assessments.

Assessmer
matches learning
objectives and earl
learning standards
and learning
glomains, student
needs and is
consistent with
instructional
strategies used.
Assessment is
exceptionally well-
designed, includes
key or rubric and
addresses higher
level thinking
skills. Candidate
clearly used
knowledge about
developmentally
appropriate and
individually
appropriate
assessments wher
planning the
assessmen

Accommodation

(Std. 5b)

Accommodation:
are inappropriate. It
is unclear how the
accommodations
relate to student
learning and
individually
appropriate student
objectives.

Appropriate
accommodation
provided for
students who would
need them for this
lesson. Candidate
used knowledge
about early learning
outcome and
developmentally an
individually
appropriate practice
to create appropriat
accommodations.

It is clear that thi
candidate reflected
on individually
appropriate
practices and
expectations,
ensuring that all
students had
opportunities to
succeed. Candida]
provided
®pportunities for
estudents who
needed additional
practice, and
students who
needed to be
challenged.
Candidate clearly
connected
accommodations
with student
learning outcomes
and knowledge
about students.
More than one
appropriate
accommodation
described for

e

students






Homework ot Does not suppo The chosel The chosel
Home Family goals and objectiveshomework homework
Connection of lesson or activity | assignment is assignment is
does not meet appropriate for the |appropriate for the
(Std. 5c¢) student needs. set goals and chosen lesson. The
objectives. The homework extends
activity is learning goals and
appropriately chosefobjectives. The
to extend learning inchosen activity is
the home. exceptionally
engaging for
students and
families.
Reflective Minimal or no The candidat: The candidat:
Practice description of how |reflected on most |thoroughly reflects
students did or did | components of the | on all components
(Std. 5¢) not meet the lesson assignment. Missingof the assignment:

objectives. Does notone of the

include evidence
from assessment
data to support
explanation.

Little or no
description of what
the candidate
learned. Does not
include what went
well and what the
candidate would do
differently.

components.
Candidate provided
a descriptive
reflection about the
pros and the cons 0
the videotaped
lesson. The
candidate
thoroughly reflects
on student learning
outcome, whether
the students did or
did not meet the
lesson objectives.
Includes evidence
from assessment
data to support
explanation.

Some description o
what the candidate
learned. Includes
what went well and
what the candidate
would do
differently.

chosen age group,
setting, theme,
early learning
standards, overall
unit objectives, ang
fvideotaped lesson.
The candidate
provided a detailed
reflection about the
pros and the cons
of the videotaped
lesson. The
candidate
thoroughly reflects
on student learning
outcomes, whethel
the students did or
did not meet the
lesson objectives.
Includes evidence
from assessment
data to support
explanation.

The candidate
provided a detailed
description of what
the candidate
learned. Includes
what went well and
what the candidate
would do
differently,
thinking about
early learning and
ensuring that all
students have equ
opportunities to

1=

succee(






Mechanics
(Spelling, usage,
punctuation.)

(Std. 5a)

More than one ¢
two errors or an
egregious error.

Candidate made r
more than two
mechanical errors.
Candidate wrote
well and included
detail where
necessary.

Candidate did nc
make any
mechanical errors
in the lesson plan
or the reflection.
Candidate wrote
exceptionally well
and included
appropriate detail
where necessal

Overall Cohesio
(How the entire
lesson works as
whole.)

(Std. 7a and 7b)

Component:
missing, not fully

psupportive of lessor]

goals and objective
or does not meet
student needs.

All necessar)
components
included, relate to

sone another, and

support goals and

objectives of lesson|.

Duration
appropriate.
Activities meet
student needs.

All necessar)
components
included, relate to
one another, and
support goals and
objectives of
lesson. Duration
appropriate.
Activities meet
student needs. In
addition,
exceptionally well-
designec






Trinity Rubric for Observed Lesson Videotaped
Teacher Candidate:

Advisor:

Teaching Portfolio.

Elements Approaches (1) M esets (2) Exceeds (3)

Evidence of | Instructional goals | Instructional goals | Instructional goals highly appropriate
planning to too easy, too appropriate difficulty for learners in this setting; address
meet needs of| difficult, or difficulty for highly worthwhile objectives. Instructional
students unimportant, or do | learners in this techniques and strategies represent best

not match the needg setting and address practices; meet needs of students, highly
(Std. 5¢) of the Ie_arners. Wo_rthv_vhile enga_ging, f(_)ster higher prder and/or creative

Instructional objectives. thinking. Skilled adaptations and

techniques and Instructional accommodations for all students who needged

strategies do not techniques and them.

match the objectives strategies effective

or the needs of the | for lesson

learners. No or objectives and

ineffective appropriate for

accommodations fol learners in this

students who neededsetting Makes some

them. accommodations

for students who
needed them.

Content Candidate conveys | Candidate displays| Candidate displays broad knowledge and deep
Knowledge inaccurate or adequate understanding about the chosen content arga
(Std. 5a) incorrect knowledge of the | but also integrates all content areas

information or subject at hand. throughout the unit; is

shows limited highly flexible with the material. It is clear

knowledge of that the candidate has mastered content

subject. knowledge expertise. Candidate is clear,

comfortable, and confident.

Coherence, | Activities do not All components All components relate to one another, and
timing, and support objectives | relate to one support goals and objectives of lesson.
pacing Critical components| another, and Activities meet student needs. In addition,

omitted, not fully support goals and | exceptionally well-designed. Lively pace
(Std. 5¢) supportive of lesson| objectives (_)f. . thro_ughout, but.not too fast for §tudents.

goals and objectiveg,lesson. Activities | Timing and pacing are appropriate for the

or does not meet | meet student needs.targeted age group and student demograpljics.

student needs.
Duration too long or
too short for the
material and/or the
students. Many
segments of the
lesson drag or
segments move so
fast the students arg
confused.

Duration
appropriate length
for the material and
the students or only
slightly too long or
too short. Mostly
appropriate, neithef
too fast nor too
slow.






Adherence to
written plan/
capitalizing on
the teachable

Loses track or goes
out of sequence or
leaves out critical
component(s) or

Mostly adheres to
plan. Most
deviations reflect
reasonable

Adheres to plan with only insignificant mind
variations unless situation calls for deviatio
Makes an on-the-spot developmentally and
individually appropriate change that improv|

=

1

f

y
AS

Ses

moment material OR rigid responses to the | the lesson.
(Std.5c¢) adherence when the actual situation,
situation calls for although some
modifications. minor deviations
might be due
simply to oversight.
Delivery Serious or frequent | Sufficient volume, | Sufficient volume, clear diction, prosody
lapses in audibility | clear diction, assists in conveying meaning. In addition,
(Std. 5¢) (too soft, too fast, or| prosody assists in | highly expressive voice that consistently
indistinct); conveying conveys enthusiasm and interest in materig
annoyingly loud, meaning. Conveys | and students which captivates students.
monotone delivery, | interest in material | |nstructions, directions, or explanations
conveys boredom | and students. crystal clear. Students knew what to do
with subject or lack | |nstructions, without needing clarifications. All aspects o
of interest in directions, or delivery are age appropriate and individuall
students explanations mostly appropriate. It is clear that the candidate h
Significant parts of | clear. Students acquired knowledge about each child and u
instructions, understood them | that knowledge to ensure all students learn|
directions, or with only a few
explanations uncleay clarifications
and confusing to required.
students.
Student Low student Students mostly Students highly engaged throughout with
Engagement | engagement; many | engaged and minimal exceptions.
and students visibly interested with Well-organized; students know what to
Classroom disinterested and/or| some exceptions. | expect. Smooth transitions. Little lost time.
Management | inattentive. Transitions mostly | Behavior or interruption handled in a highly
(Std. 5¢) Sense of smooth with effective manner with a minimum disruptior

disorganization;
difficulty moving
students from one
portion of the lesson
to another.

Behavior or
interruption caused
major interference ir
or breakdown of
lesson.

occasional lapses
and some time lost

Behavior or
interruption caused
some interference
in lesson but lessor
continued.

of learning. Young students are engaged

and relate to one another: standards, goals
materials, lesson and are all developmental
and individually appropriate.

!

because all aspects of the lessons are clear

ly






Summer 2015 NAEYC Standard | Approaches | % Meets | % Exceeds | %
EDTE 613

Video L esson

N=6

L esson overview 5c 0 4 67% 2 33%
Standards 5c 0 4 67% 2 33%
L esson Objectives | 5¢ 0 4 67% 2 33%
Materials 5c 0 4 67% 2 33%
Anticipatory set 5c 0 4 67% 2 33%
Coreinstruction 5c 0 4 67% 2 33%
Closure 5b 0 4 67% 2 33%
Assessment 5c 0 4 67% 2 33%
Accommodation 5b 0 4 67% 2 33%
Homework 5c 0 4 67% 2 33%
Reflective Practice | 5¢ 0 4 67% 2 33%
M echanics 5a 0 4 67% 2 33%
Overall Cohesion 7aand 7b 0 4 67% 2 33%
Evidence of 5c 0 4 67% 2 33%
Planning

Delivery 5c 0 4 67% 2 33%
Student 5c 0 4 67% 2 33%
Engagement

Summer 2015 NAEYC Standard | Approaches | % Meets | % Exceeds | %
EDTE 611

Video L esson

N=8

L esson overview 5c 0 3 38% 5 62%
Standards 5¢c 0 3 38% 5 62%
L esson Objectives | 5¢ 0 3 38% 5 62%
Materials 5c 0 3 38% 5 62%
Anticipatory set 5c 0 3 38% 5 62%
Coreinstruction 5c 3 38% 5 62%
Closure 5b 3 38% 5 62%
Assessment 5c 3 38% 5 62%
Accommodation 5b 3 38% 5 62%
Homework 5c 3 38% 5 62%
Reflective Practice | 5¢ 3 38% 5 62%
Mechanics 5a 3 38% 5 62%
Overall Cohesion 7aand 7b 3 38% 5 62%
Evidence of 5c 3 38% 5 62%

Planning






Delivery 5c 3 38% 5 62%
Student 5¢c 3 38% 5 62%
Engagement

Summer, 2015 NAEYC Standard | Approaches | % M eets % Exceeds | %
EDTE 612

Video L esson

N=23

L esson overview 5¢c 0 7 30% 16 70%
Standards 5c 0 7 30% 16 70%
L esson Objectives | 5c 0 7 30% |16 70%
Materials 5¢c 0 7 30% 16 70%
Anticipatory set 5c 0 7 30% |16 70%
Coreinstruction 5c 0 7 30% 16 70%
Closure 5b 0 7 30% 16 70%
Assessment 5c 0 7 30% 16 70%
Accommodation 5b 0 7 30% 16 70%
Homework 5c 0 7 30% 16 70%
Reflective Practice | 5¢ 0 7 30% 16 70%
M echanics 5a 0 7 30% 16 70%
Overall Cohesion 7aand 7b 0 7 30% 16 70%
Evidence of 5¢c 0 7 30% 16 70%
Planning

Delivery 55¢ 0 7 30% 16 70%
Student 5c 0 7 30% |16 70%
Engagement






ASSESSMENT 6 VIDEO LESSON


Key Assessment 7- Portfolio
1. A brief description of the assessment and itsusein the program.

Teacher candidates are required to complete agwmiofeal portfolio that demonstrates content knogseand
knowledge about NAEYC'’s standards aligned withItfiBASC Principles, as well as their knowledge, Iskil
and disposition towards teaching.

The organization and construction of the profesaiportfolio is a major component of the Advancean@ar
in Student Teaching (EDTE 689). Candidates completgoortfolio during their last semester in thelfea
Childhood program, concurrently with EDTE 671 (tntdTeaching in Early Childhood Education).

2. A description of how this assessment specifically alignswith the standardsit iscited for in Section I11.

Candidates prepare a professional portfolio thatvslases their teaching history and teaching slaisyell as
their ability to conduct related research and ftece on the knowledge in order to meet the neddeir
student population. Candidates are graded on meienaterial included in eleven (11) sections ofpbéfolio,
as well as being graded on organization.

In addition to the eleven (11) sections, the ptidfmcludes six (6) position papers (NAEYC Staraiéd).
These papers focus on: Philosophy, Accommodatidiyibiual Needs, Learning Environments, Curriculum
Strategies, School/Community Resources, and PiofeddDevelopment.

NAEYC Standard 1: 1a, 1b, 1c: Promoting Child Development and L earning

This assignment aligns with NAEYC standard 1 beeaasdidates are required to demonstrate undensgand
about child development and early learning. Initgaly candidates are required to demonstratekimisviedge
by researching related information on child develept and early learning and by providing documenat
that supports and demonstrates their knowledg€ A@T Principles 1, 2, 3, 5, 8)

NAEY C Standard 6: 6a, 6b, 6¢, 6d, 6e: Becoming a Professional

Ultimately, the goal of this assignment is for caades to reflect on all aspects of the teachimggssion, the
Early Childhood field, and their beliefs about lgeor becoming an Early Childhood educator. Thg&gmsnent
asks candidates to demonstrate the vast ways thgyraviding high quality Early Childhood learning
experiences for all young children and the varivags they are collaborating with families and the
community.

(Philosophy paper, position papers, INTASC Prirespt, 6, 7, 9, and 10).





Name:

Portfolio Rubric

Advisor:

Note: All student teachers document their performance to the InTASC standards.

Approaches

Meets

Exceeds

Introduction
10%

In this section of the portfolio, candidatg
introduce themselves as professionals.

Some organization
is evident,

"And professional

introduction presen

Organization is
clear and

[ professional
standards are

Organization is
exceptionally
clear and
professional

There is to be a table of contents that | (€W €rrors) aligned to standards are
aligns your professional standards to theStandards are INTASC aligned to
INTASC standards. mostly aligned. INTASC
Principles, clearly
(NAEYC Std. 6a) identifying
oneself with the
Early Childhood
field.
Position Papers (6 papers total) Papers are mostly | Papers well Papers are very
10% well written and | written and well written and
express views. express views express views angd
Paper #1 Philosophy Candidate misses | clearly. reflection
more than one of | Candidate reflects exceptionally
Paper #2 Accommodating Individual | he required on NAEYC well ensuring to

Needs

Paper #3 Learning Environment

Paper #4 Curriculum Strategies

Paper #5 School/Community Resourcé
Paper #6 Professional Development

(NAEYC Std. 6e)

components.

standards and
related research.

incorporate and
demonstrate way
the NAEYC
standards are me
throughout each
paper. Candidate
also integrates
relevant research
into each paper
demonstrating the
ability to
understand the
important role
they play in each

U

—

child’s life.






Approaches

Meets

Exceeds

Principle 1: Learner Development
7%

Rationale is included to link this standa|
to your professional standards and

document why the material included is
reflective of your ability to document thg
standard.

aY
C

(NAEYC Std. 1a)

Rationale for
artifact is written

with some
rQ’\/eaknesses and

evidence to suppor
standard is
guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written,
integrates related
research, and

5 evidence
overwhelmingly
documents the
standard

Principle 2: Learner Differences
7%

to your professional standards and

document why the material included is
reflective of your ability to document thg
standard.

Y
C

(NAEYC Std. 1a)

Rationale for
artifact is written

) o ) _ with some
Rationale is included to link this standanrgv

eaknesses and
evidence to suppor
standard is
guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written,
integrates related
research, and

5 evidence
overwhelmingly
documents the
standard

Principle 3: Learning Environments
7%

to the SPA standards and document w
the material included is reflective of you
ability to document the standard.

(NAEYC Std. 1c)

=
<<

HEVI

Rationale for
artifact is written

) o ) _ with some
Rationale is included to link this standanrgv

eaknesses and
idence to suppor
standard is
guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard

Principle 4: Content Knowledge
7%

Rationale is included to link this standa|
to your professional standards and

document why the material included is
reflective of your ability to document thg
standard.

)
=

(NAEYC 6d )

Rationale for
artifact is writer

with some
rq\/eaknesses and

evidence to suppor
standard is
guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard

Principle 5 Application of Content
7%

Rationale is included to link this standar
and document why the material include
is reflective of your ability to document
the standard.

(NAEYC 1b)

Rationale for
artifact is written
with some
eaknesses and
evidence to suppor
standard is
guestionable.

Rationale for
artifact is well
written. The
evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard






Approaches

Meets

Exceeds

Principle 6 Assessment
7%

Rationale is included to link this standa|
to your professional standards and

document why the material included is
reflective of your ability to document the
standard.

(NAEYC Std. 6¢ )

Rationale for
artifact is written
with some

rQ’\/eaknesses and
evidence to suppor

standard is
guestionable.

Rationale for
artifact is well
written. The
evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard

Principle 7 Planning for Instruction
7%

Rationale is included to link this standa|
to your professional standards and
document why the material included is

Rationale for
artifact is written
with some

rQ’\/eaknesses and
evidence to suppor

reflective of your ability to document theStandard is

standard.

(NAEYC Std. 6d)

guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard

Principle 8 Instructional Strategies
7%

Rationale is included to link this standanrgv

to your professional standards and
document why the material included is

Rationale for
artifact is written
with some
eaknesses and

evidence to suppor

reflective of your ability to document theStandard is

standard.

(NAEYC Std.1c)

guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard

Principle 9 Professional Learning and
Ethical Practice
7%

Rationale is included to link this to your
professional standards and document

Rationale for
artifact is written
with some
weaknesses and

Vﬁyidence to suppor

the material included is reflective of yoystandard is

ability to document the standard.

(NAEYC 6b)

guestionable.

Rationale for
artifact is well
written. The

evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard






Approaches

Meets

Exceeds

Principle 10 Leadership and
Collaboration
7%

Rationale is included to link this standa|
to your professional standards and
document why the material included is
reflective of your ability to document thg
standard.

=

Rationale for
artifact is written
with some

gveaknesses and

evidence to suppor
standard is

bguestionable.

Rationale for
artifact is well
written. The
evidence is

[ sufficient and
clearly documents
the standard.

Rationale for
artifact is very
well written and
evidence
overwhelmingly
5 documents the
standard

(NAEYC 6¢)
Portfolio Organization Materials are Materials are Materials are very
10% somewhat organized, well | well organized

Portfolio is clearly organized, neat, wel

written and reflects profession work of a

beginning teacher.

organized and is
beginning to look
like work of a

written and
reflects
professional work|

and well written
and reflects
professional work

beginning teacher | of a beginning of a highly
(NAEYC 6¢) teacher qualified
beginning teacher
Final Grade ‘ Approaches Meets Exceeds

3. A brief analysis of the data findings

During Fall 2015, one- hundred percent (100%) efdandidates met or exceeded the standards. afae d
indicate that seventy-five percent (75%) of thedtdates met the standards, while twenty-five per(2506) of
the candidates exceeded the standards.

4. An interpretation of how these data provide evidence for meeting standards

The data for Fall 2015 reveal that one-hundredeyer(100%) of candidates met or exceeded the st@dsda
This demonstrates that the candidates have acgaufédient knowledge about child development aadye
learning, have demonstrated the ability to condeletvant and related research about child developared
providing positive early learning experiences fibistudents, and understand the role they playnsugng that
all students have equal access to the academisaama content. This is a culminating assignmtrdrefore,
by completing this assignment, candidates demdadedtnat they have strong knowledge about NAEYC
standards, are able to align NAEYC standards wTiASC Principles, and are able to effectively destate
the ways they meet those standards in their teg@nd professional lives to promote excellencearality
early learning experiences during the early ye@rsr goal is to ensure that at least fifty per¢&08o) of the
candidates exceed this standard.





Assessment #6 | Fall 2015 Approaches % Meets | % Exceeds %
N= 4 candidates

INTASC NAEYC Std.

Introduction Std. 6a 0 3 75% 1 25%
Position Papers| Std. 6e 0 3 759 1 25%
Principle 1 Std. l1a 0 3 75% 1 25%
Principle 2 Std. 1a 0 3 75% 1 25%
Principle 3 Std.1c 0 3 75% 1 25%
Principle 4 Std.6d 0 3 75% 1 25%
Principle 5 Std.1b 0 3 75% 1 25%
Principle 6 Std. 6¢ 0 3 75% 1 25%
Principle 7 Std. 6d 0 3 75% 1 25%
Principle 8 Std. 1c 0 3 75% 1 25%
Principle 9 Std.6b 0 3 75% 1 25%
Principle 10 Std. 6¢ 0 3 75% 1 25%
Portfolio Std. 6¢ 0 3 75% 1 25%
Organization






ASSESSMENT 7 STANDARDS PORTFOLIO


Key Assessment #8- Action Resear ch Case Study
1. A brief description of the assessment and itsusein the program.

The Action Research Project is an assessmentshtainiducted during each candidate’s last semetstematy
Washington University and is completed during thdv@nced Seminar in Teaching (EDTE 689). Teachers of
record will complete this assignment in their catrreK3-third grade teaching placement. Candsdatieo

are not teachers of record will be placed in a Brrd grade placement by the university facultiviaor
and/or by the early childhood program coordinator.

This five-phase assignment requires candidatedetatify an area of need for students in their ctam®s. This
may include behavior, reading skills, homeworkotirer academic and social/behavioral skills. Theyasked

to collect baseline data on the identified skillbb@havior. Next, candidates are asked to establiesir learning
goals and objectives. They are then asked to imghéra research- based strategy aimed at improviag t
behavior or academic skill. The candidates implen@eset of lessons (this is determined based dhaki
behavior need) and assess students throughoutntpementation of the lessons. They adjust lessons
throughout the implementation based on that assegstinally, they plan a presentation using tetbuto
present their project and findings from the prqjéctiuding assessment data. In addition, theyaaieed to
submit a 1-2 page reflective essay to reflect e fplanning and student learning.

This assignment allows the candidates to show staleding and skills in data collection, attentian t
environmental contexts, planning an interventi®sing research based strategies, assessment, atioef In
addition, candidates work collaboratively with theooperating teacher/mentor teacher, universipesusor,
professor, and interested parties from their sckmoinderstand the area of need. The Action Resgapject
is divided into five (5) phases, and each phasdigaed with NAEYC standards 1 and NAEYC standd@das
follows:

* Phase I: Introduction (NAEYC Std.1b);
Statement of the Problem (NAEYC Std. 3a)
* Phase II: Literature Review
Establishment of Learning goals and learning (NAESG. 1¢)
Development of Research-based strategies (NAEYC3aid
* Phase lll: Assessment Plan and design (NAEYC Stdritt)
Assessment Design (NAEYC Standard 3b)
* Phase IV: Reflection- Interpretation, and Analy#fiStudent Learning (NAEYC Standard 3b)
* Phase V: Presentation (NAEYC Std.3d)

2. A description of how this assessment specifically alignswith the standardsit iscited for in Section I11.

Phase |: Introduction (NAEYC Standard 1b) During this part of the assigmt, candidates must understand
child development, theories, and developmentaljyr@griate instruction to identify a specific ardaconcern.

In two or three paragraphs, candidates describentbst relevant factors of the school and classrgom
classrooms) in which they will conduct their prdjec

Candidates are required to provide background nmédion about school factors, school staffing, sthoo
facilities, and classroom factors.
» School factors: Type of school (public/private/charter/magnetadgs taught; enroliment size; average
class size; number of students with accommodatasjsions and services for students with ELNSs;





» School staffing:  Number of classroom teachers and special teadi$rscial Education, Physical
Education, etc.); number and type of specialistsam-classroom based professionals; number and
assignments of paraprofessionals;

» School facilities: Presence or absence of gym, cafeteria, playgrauditorium, computer lab; school-
wide technology resources; and

» Classroom factors: Describe the classroom(s) in which your projeit take place (size, floor plan,
furniture, technology, ambiance, and other issine$ tmay impact the success of your project). Be
specific as to whether or when your instructioneallace in a mainstream classroom or a different
setting.

Statement of the Problem (NAEY C Std. 3a)
Deter mination of Project Scope and Content

The candidate, in collaboration with the coopeteacher/mentor teacher, and the university sugmtwvill
determine a focus (problem statement) for the culuim content areas(s) for this project, as welhasgroup
of students who will be included. (NAEYC Std. 3a)

Phasell: Literature Review (NAEY C Standards 3a)

A. Establishment of Learning Goals and Learningeotiyes (NAEYC Standard 1c)

In phase Il, candidates are required to establi8Hearning goalshat are supported by a brief (1-2 sentences)
rationale Candidates are then required to develop at least learning objective for each goal. It is
recommended that candidates utilize a table fotmalisplay their learning goals, rationales, angectives.
Before candidates can write goals and objectivasdidates must have background knowledge in child
development, and they must have academic contentlkdge.

B. Development of Research-Based Strategies faruictton (Standard 3a- Understanding goals, beedind
uses of assessments)

Candidates are required to conduct a research $tudieir chosen topic and for each of the leagngyoals
thinking about the “problem/s” (barriers to leamiirand the “solution/s” (strategies) to help studdearn.

Phase Il requires candidates to use their knowletdget child development and knowledge about thipqaes

of implementing and reflecting on assessments (fatah3a) in order to design and implement developatly
and individually appropriate instruction to the sho child(ren). The goal is that the Early Chiloitho
candidates can demonstrate why, what, where, how, far whom they are planning goals, objectives,
assessments, and instruction.

Phaselll: Assessment Plansand L essons (3b)

The next phase of the project requires candidateesign a set of lessons and an assessment pltdre fanit
of instruction. Candidates are asked to use & tfabimat to create an assessment plan organizedditbeir
learning goals. For each learning goal establishedhase I, candidates develop (1) a pre-assessii2g¢ra
plan for informal ongoing assessments or continuoasitoring of learning; and (3) a “summative” assaent
by which he/she will determine learning gains.

Candidates are expected to demonstrate knowledge #ie importance of conducting ongoing assessnent
order to inform instruction and develop appropriagsessments that will aid in meeting the developahe
needs/goals for the action research study. Caredicae also expected to clearly demonstrate wasys il
partner with families and other colleagues to em&arly learning success.





Phase | V: Reflection (NAEY C Standard 3c)

In a 1-2 page essay, candidates are expected lextrein the results of student learning, reflect tba
instructional strategies utilized, reflect on theerformance as a teacher, and are expected totHiak
performance to student learning results.

Phase V- Presentation (NAEYC Std. 3d) Candidates are required to present their findiodghkeir peers, using
technology.





APPROACHES

MEETS

EXCEEDS

Phase | -Introduction

Background information on the school,
staffing, facilities, and classroom is
collected and results in the formation of
problem statement. (NAEYC Std. 1b)

One or more
components missing
or one or more
components
ineffective,
dnappropriate.

Missing one of
the required
components.
Candidate
incorporated
knowledge about
child developmen
and early learning
to help describe
and provide
relevant
background
information.

All components
complete. Evidence
of expert attention to
detail in providing
valid and relevant
background

[ information about the
school, staffing,
facilities, the
classroom, and the
chosen students. It is
clear that the
candidate is able to
use knowledge about
child development
and early learning to
introduce the setting.
It is clear that the
candidate has already
begun to reflect on all
aspects of student
learning.

Statement of the Problem

Candidates identify needs of the class &
age group that they will work with for a
unit project. Permission obtained in
accordance with the school the student
attending. Data collection, including
observations and work samples, takes
place. Based on data collection,
candidates create a problem statement
answer through the development of a
research-based intervention plan that c:
be implemented. (NAEYC Std. 3a)

Problem statement is

unclear or not
INGticulated clearly.

Observational data

“incomplete.
is

Problem
statement is clear
and based on
complete data.
Missing one
component.
Problem
statement is
aligned to the
goals, curriculum,
and intervention
plans.

The statement of the
problem is clearly
stated.

Problem statement ig
clear and based on
complete and relevant
collected data. The
problem statement is
clearly aligned to the
goals, curriculum,
and interventions
plan.






Phase Il Review of the
Literature/Research in the area of need

A. Establishment of Learning Goals a|
Learning Objectives (NAEYC Standa
1c)

Some lack of clarity

about how goals and
objectives align with
ncelated research.

rd

Candidate uses
research about
child developmen
and effective
learning
environments to
align and establis
appropriate goals
and objectives.

Candidate
demonstrates a clear
[ understanding about
the importance of
aligning learning
goals and learning
nobjectives to researc
related to child
development,
learning
environments and
effective strategies.

B. Development of Research-Bas
Strategies for Instruction (Standard
Understanding goals, benefits, and use
assessments)

3&Inclear whether the

Unclear how
ecbmponents align.

saamdidate used relate
research to design

appropriate strategies,

Candidate utilizes|
research
conducted to

that will impact
learning. Unclear
how one of the
component align

ddevelop strategies

The candidates seleq
developmentally
appropriate methods
strategies, and
techniques from thos
presented in class,
textbooks, or peer-
reviewed journals
that could be used to
assist the student in
the area(s) of
identified need
Research shows
evidence of high
level of
understanding.
Strategies and
techniques necessar
to develop listening,
speaking, reading,
and writing activities
are research based.

D

—+

Phase Il Assessment Plans and lessons
Plan made to collect data and implemer
treatments. Once a strategy is articulat
candidates begin implementation of the
plan. Data collection is ongoing.

Treatment implementation and changes
are documentedNAEYC Std. 3b)

Plan documents show
nimplementation has
edegun, data indicate

methods and

techniques to apply
knowledge

Plan documents
show
implementation
has begun and
indicates the
various methods
and techniques to
apply knowledge
based on
assessments have
been

Plan documents sho
implementation has
begun and indicates
that, as the student
progresses, methods
and strategies to
apply knowledge
based on ongoing
assessments have
2been implemented.

implemented.






Phase |V Discussions, Analysis, and
Reflection

Thorough and detailed treatment plan
provided. Critical reflection is included
(NAEYC Std. 3c)

Plan was incomplete
or insufficient detail
was provided to
understand the plan.

Reflections are
incomplete and lack
depth of
understanding of
techniques to apply
knowledge.

Complete detail o
the plan was
provided. Plan
was adequate an
reasonable to
assume with
implementation
goal could be met

Reflections are
complete and
show
understanding of
techniques to
apply knowledge.

f Complete detail of

] well developed and
grounded in research.

the plan was
provided. Plan was

Implementation of
the plan would lead
. to meaningful and
significant impact on
early student
learning.

Reflections are
complete and show
insight into issues
that affect learning.

Termination of the implementation and
final data collection. Data need to be
interpreted and prepared for display in t
final power point. Actual student work i
presented as evidence. This informatior
may be shared with the teacher and/or
school.

Data has been partial

analyzed and charted
hesing some
stechnology. Data are

1 partially explained ang

demonstrates an
understanding of the
purpose of assessme

yData has been
analyzed, charted
and graphed usin
technology. Data
1 has been
explained and
demonstrates an
nunderstanding of
the purposes of

jusing technology

Data has been fully
, analyzed and chartec

effectively.
Significance of data
has been explained
and demonstrates an
understanding of the
purposes of

assessment. assessment.
Phase V Presentation One or more Final project is Final project is
The final report will contain: An components of the complete. complete and in a

Introduction that includes the relevant

background of the students in your clas
mini review of the literature that support
your methodology, assessments (pre af
post), plan, reflection and discussion, a
results as well as appendix with sample
of materials.

Power Point Quality
The power point is easily visible and
readable. Data are clear and is charted

correctly.

Information on power point is not over
crowded and is inviting. (NAEYC Std.

final project missing.

sRecommendations da

snot show depth of

ndinderstanding to mee
nthe needs of the

sstudent.
Power Point is poorly
designed and difficult
to read. Data chart is
minimally effective.

3d)

Recommendation
are adequate to
meet the needs of
tthe student.
Power Point is
well designed and
easy to read, Data
are correctly
charted.

svery professional

3 of the student.

format.
Recommendations
reflect an in-depth
analysis of data to
help meet the needs

Power Point is
exceptional. Easy to
read and data are
correctly charted in
detail.

)

Comments:

TOTAL






3. Analysis of the Data Findings

During the Fall 2015, one-hundred (100%) percenhefcandidates met or exceeded the standardsdafaeevealed
that seventy-five percent (75%) of the candidates thne standards, while twenty-five percent (25%he candidates
exceeded the standards.

4. An inter pretation of how these data provide evidence for meeting standards

During the Fall 2015, one-hundred (100%) of thedidaites met or exceeded the standard. This idmair@ting
project that is completed during the candidatermlfisemester in the Early Childhood program. Bgcsasfully
meeting or exceeding the standards on this pragacifidates demonstrate that they have demonskatededge in
child development, assessment, content knowledmges hcquired the ability to conduct and interpedated theories
and research. In addition, one-hundred (100%)gmeérof candidates demonstrate an understandingt atibe
importance of differentiating instruction and prdivig developmental, individual, and culturally appriate strategies
and practices for all young children. Our goal mgvforward would be that at least fifty percent caéndidates
exceed this standard.

Assessment #8, Fall, 201% Approaches | % Meets % Exceeds %
N= 4 students

Phase 1 0 3 75% 1 25%
Introduction: NAEYC Std

1b

Statement of the Problem: 3 75% 1 25%
NAEYC Std. 3a

Phase 2- Literature review:0 3 75% 1 25%
A.NAEYC Std. 1c

B. NAEYC Std. 3a 3 75% 1 25%
Phase 3- Assessment and 3 75% 1 25%
Plans:

NAEYC Std. 3b

Phase 4- Reflection:0 3 75% 1 25%
NAEYC Std. 3c

Phase 5 - Presentatigrd 3 75% 1 25%
NAEYC Std. 3d






ASSESSMENT 8 ACTION RESEARCH CASE STUDY


Assessment #2- Internship Readiness Assessment (IRAComprehensive Exam
Standard 5- Content Knowledge to Build Meaningfuh@ulum 5a and 5b).

The exam was designed to ensure that candidatebkeréo demonstrate competency in all
content areas: Mathematics, Science, Social Studesth and Physical Education, the Arts,
and Language Arts. The exam is composed of onerbdr{d00) multiple choice questions
divided in the following way: fifteen (15) perceoitthe questions cover Language Arts, fifteen
(15) percent cover Science, fifteen (15) percemecMathematics, and fifteen (15) percent
cover Social Studies. Within each content areaspieeific elements of the standard have been
identified and a portion of the questions go tohealement of the standard. The Arts, Health
Education, Physical Education, and connectionssadite curriculum each received ten (10)
percent of the remaining questions.

This alignment was made by the Early Childhood atlan faculty. Faculty consulted a variety
of resources from course textbooks to test preemadd. Five of the six content area sections
require candidates to answer content related aqunssti

1. Science - Candidates are asked an array of questions émabstrate their knowledge of the
fundamental concepts of physical, life, and eapte sciencENAEYC standard 5a)

2. Mathematics - (NAEYC standard 5a), candidates answer questioostdbe major concepts
and procedures that define number and operatitgeyra, geometry, measurement, and data
analysis.

3. Social Sudies - The major concepts and modes of inquiry areaepl in the test questions for
social studie$NAEYC standard 5a) where history, geography, eooos, and social
relations/civics are examined.

4. The Arts - Candidate knowledge and understanding of theecntunctions, and achievement
of the artmusic, creative movement, dance, drama, visug) &MAEYC standard 5b) are also
assessed.

5. Health/Physical Education - In the section addressing health education, cantels are
evaluated on their knowledge of health issues asgbwo create healthy opportunities for
students. Finally, candidates demonstrate theinkarge of human movement and physical
activity by answering questions relating to physegucation(NAEYC standard 5a). The
importance of being physically fit as it contribsit® good health and well-being is reinforced.

6. Language artsand literacy - (NAEYC Std. 5b) questions were designed to allondidates

to demonstrate that they know about language #er@ddly and to demonstrate the ability to show
that they understand developmentally appropriaewuees and tools that will aid in teaching
reading, writing, speaking, viewing, listening, ahthking skills in developmentally appropriate
ways.





3. A brief analysis of the data findings

During Fall 2015, four candidates either met oremxded standards. Seventy-five percent (75%)
of the candidates met the standards, while twargygercent (25%) of the candidates exceeded
the standards.

4. An interpretation of how these data provide evidnce for meeting standards

The data demonstrate that one-hundred percent (L6D&te candidates either met or exceeded
the standards related to NAEYC Standard 5: Usingt€d Knowledge to Build Meaningful
Curriculum (5a and 5b). The data show that Earljdbbod candidates have acquired basic
knowledge of academic disciplines, content, anchgedy and understand how to use that
knowledge to integrate content, utilize effectitategies and tools, and implement the content
appropriately. In addition, the data prove thatdidates understand the “what” young children
need to know and the “why” young children needetarh specific academic content. Our goal is
to ensure that one-hundred percent (100%) of thdidates exceed the standard.

Assessment #2- IRA | Fall, 2015 | % Meets % Exceeds %
NAEYC Standards 54
and 5b Approaches
N= 4 students
Language Arts 50| 0 3 75% 1 25%
and Reading

5a| 0 3 75% 1 25%
Social Studies
Math 5a| 0 3 75% 1 25%
Science a0 3 75% 1 25%
Arts 5b| 0 3 75% 1 25%
Physical 5a| 0 3 75% 1 25%
Education
Health 5a| 0 3 75% 1 25%






ASSESSMENT 2 IRA COMPREHENSIVE EXAM PART 1


ECE Comps/IRA — Physical Education

Question 1

Physical Education on the playground or in thestla@m presents opportunities for integration
with other subjects, for example:
Select one:

> a. appreciation of other cultures through learrdagces and games from other cultures

> b. vocabulary development as new games introdueeterens
e

e

c. math skills advancement through score keeping

d. all of these

Question 2

Of the following, which test does NOT measure migcstrength and endurance?
Select one:

> a. pull-ups

b. flexed arm hang

C. grip strength test

000

d. sit-and-reach test

Question 3

Physical Education is an important part of a chitlucation because
Select one:

> a. Lack of physical activity can lead to weak mascl

> b. Lack of exercise can lead to a weak heart angisiu
e

e

c. Type 2 diabetes is more common in people whoad@xercise regularly.

d. all of these

Question 4

When you increase your physical activity you magoaaeplish which of the following?
Select one:

> a. improve heart function and circulation

b. improve appearance and increase range of motion

c. improve respiratory function and overall strénghd endurance

Oo0n0o

d. all of these





Question 5

For Elementary students who are at least severs yddrsome team sports have a place in a
successful physical education curriculum. The aarey value is important. However, not all
sports are appropriate. Which set of team spoft6d$ appropriate for this age group?

Select one:
e

£
£
£

a. volleyball and basketball
b. football and lacrosse
c. kickball and soccer

d. flag football and floor hockey

Question 6

Which of the following most accurately describem@iples that elementary classroom teachers
and physical education teachers should use in aiggractivities for children of various age
groups?

Select one:

> a. Games or dances can be used to convey subjéerma
> b. Recess is not physical education.

> c. Students need to have physical activity daily.

E 4. All of these

Question 7

Third through sixth graders burst into sprintstesytrace across the playground, jump quickly
over rotating ropes, engage in intricate hopscpatterns, kick and dribble soccer balls, bat at
balls pitched at them, and walk heel-to-toe acnassow ledges. These skills reflect gains in
four basic motor capacities, including

Select one:

> a. speed, power, grace, and posture
b. flexibility, balance, agility, and force

c. aim, speed, strength and fine motor

000

d. gross motor, fine motor, grace and aim

Question 8

Training in competitive sports is unlikely to reatie least physically fit youngsters. These
youngsters avoid these activities because onesdbtlowing overwhelmingly affects their
participation. Select the predominant factor:





Select one:
i

e
£
£

a. demand for team spirit
b. demand for team sharing
c. demand for a high level of skill

d. demand for a high level of sportsmanship

Question 9

Brain development is important and aids in the tgpraent of balance and control of body
movement. Select the area of the brain that hagadhi
Select one:

e
e
£
£

a. cerebral cortex
b. cerebellum
c. hippocampus

d. reticular formation

Question 10

Select the response that correctly identifies aonmajlestone of gross-and fine-motor
development as young children move to elementdrgac
Select one:

> a. Sex differences favor girls in skills requiristgength and boys in skills requiring speed.

> b. Sex differences favor boys in skills requiriogde and power and girls in skills requiring
balance and fine movements.

> c. Sex differences favor boys in sports that ateide and girls in sports that are inside.

> d. Sex differences favor girls in sports that reggross motor types of activities and boys in
sports that require fine motor skills.

Question 11

Which of the following is most strongly supportegiiesearch on recess?
Select one:

> a. Early Elementary school age children need rezielesist 2 times a day.
b. Elementary school children do not need recessgischool.

c. Half of the third grade students in the Uniteat& do not have recess.

O0n0

d. Elementary school children are more attentivlénclassroom after recess than before it.

Question 12





When working with young children (below age 9) thajor emphasis is
Select one:

> a. emphasizing skills such as kicking, throwingj atting and simplified games that allow
all to participate.

> b. developing skills that require refined aim afpacific target

> c. learning all of the rules and how to apply therwhatever sport they are playing

> d. experiencing all-star games and championshigneenies that recognize individuals

ECE Comps/IRA - The Arts

Question 1

Which of the following would fall under the categaf performing arts?
Select one:

L a puppetry

e b. dance
i

e

c. theatre

d. all of these

Question 2

If your elementary students are going to use tempaints, they will be able to create all the
colors and shades they want as long as you supply:

Select one:

> a. red, blue, green, white, black
> b. red, blue, yellow, white, black
> c. red, yellow, white, brown, black

> d. red, blue, orange, white, black, green

Question 3

Choreography refers to compositions of:
Select one:

L a. music

L b. dance

L C. writing

> d. painting





Question 4

A full length theatrical production that typicallycludes dancing, singing and speaking is a:
Select one:

> a. symphony
b. musical

c. ballet

o000

d. None of these

Question 5

Which of the following are considered the basicredats of art?
Select one:

e
e
£
£

a. dimension, visualization, sonorousness, activity
b. line, shape, form, space, texture, value, color
C. music, singing, performance, painting, sculptarel graphics

d. balance, dynamic, composition, structure, effeedia

Question 6

Which of the following isnot a visual arts medium?
Select one:

> a. stand-up comedy
> b. sculpture

L c. watercolor

> d. collage

Question 7

Role-playing is a form of drama that is usefulémember because
Select one:

> a. it doesn’t require elaborate costumes or mucbaesal time
> b. it can deepen student understanding of peopteliwéd long ago
> c. it can help students practice resolving corslict

E2 4. All of the above

Question 8





A distinctive feature of the waltz is that
Select one:

£
£
e
e

a. the time signature is 3/4.

b. it is a very fast dance.

c. it has a syncopated beat.

d. it originated in Latin America.

Question 9

Monumental pyramids were built by which two growbpeople?
Select one:

e
e
£
£

a. the Ancient Egyptians and the Ancient peoplestait is now Mexico
b. the Ancient Greeks and the Ancient peoples aftwdhinow Mexico
c. the Ancient Egyptians and Medieval Europeans

d. the Ancient Greeks and Medieval Europeans

Question 10

Second grade childrerhave just completed an author/illustrator studiz@d Lionni. Themost
suitable follow-up activity that included the vis@aats would be for the children to

Select one:

> a. copy a Leo Lionni illustration selected by themcher using pen and watercolor
> b. write an original story and create a collagéwigsue paper to illustrate it

> c. write an original story and make illustrationshacrayon or marker

> d. cut out shapes drawn by the teacher and paste dhto a piece of manila paper to
recreate one of the children’s favorite Lionni glitations

Question 11

Identify which pair doesot represent elements of music
Select one:

£
e
e
£

a. rhythm and harmony
b. melody and form
c. spectacle and tint

d. dynamics and tempo

Question 12





Which of the following is LEAST likely to exemplifgirts integration?
Select one:

> a. Use of the artsedge website to locate multimidise within a social studies lesson.
> b. Use of the hexsigns website to download Hexepadgtfor students to color.

> c. Use of the Annenberg website to locate and doadhartistic representations of concepts
being learned in the classroom.

> d. Use of a museum website to take students oriuaWfield trip.

ECE Comps/IRA - Health

Question 1

BMI represents
Select one:

e
e

> c. Body Maturational Index
> d. Body Max Index

a. Body Movement Index
b. Body Mass Index

Question 2

Which of the following is high in fiber?
Select one:

£ a. white bread
b. tuna fish

C. Swiss cheese

000

d. a pear

Question 3

Children in the third or fourth grade should beeatiol demonstrate that they are able to make
health related decisions. Teachers should encotinagellowing:
Select one:

L a. avoid alcohol, tobacco, stimulants and narcotics
b. get plenty of sleep and exercise and eat alveddinced diet
C. receive proper immunizations and avoid shargrggnal grooming products

d. All of these

O0n0





Question 4

On average, children between the ages of 3-10 dlgailhow many hours of sleep each night?
Select one:

L a. 8 hours

L b. 13-14 hours

> c. 10-12 hours

> d. Children will fall asleep if they are tired atiegby will wake up when they have slept
enough so there is no ideal average.

Question 5

This form of exercise emphasizes breathing tectesgstretching and relaxation.
Select one:

£
£
e
e

a. yoga
b. aerobic conditioning
C. spinning

d. swimming

Question 6

The most frequent cause of children’s absencesalpskequent hospitalizations is
Select one:

e
e
e
£

a. influenza
b. broken bones
c. bacterial Infection

d. asthma

Question 7

Which of the following is supported by researchcbildhood obesity?
Select one:

> a. most children outgrow it

b. all children are equally at risk for obesity

c. a child’s genes are the primary determinantoafsity

O0n0

d. most overweight children have overweight parents

Question 8





Which of the following is true about the consequenaf smoking during pregnancy?
Select one:

> a. Fetal development will be normal.

> b. Smoking will increase the likelihood of miscage, infant death, and childhood cancer.

> c. Smoking is an inconsequential factor in preggan@ept for its potential effects on birth
weight, which can lead to other problems.

> d. Smoking by individuals other than the mothanas factor in pregnancy.

Question 9

Research shows that young children need at least of free play each day
Select one:

> a. 30 minutes
b. 60 minutes

c. 45 minutes

o000

d. 20 minutes

Question 10

Research indicates that teenagers need about hours of sleep each night
Select one:

» a. 6

Eps
e c.9

E 411

Question 11

Vitamin C is important to a child’s diet because it
Select one:

> a. Prevents anemia

b. Facilitates iron absorption and wound healing

c. Supports healthy bones and teeth

O0n0

d. Helps maintain general good health

Question 12





Children experience more illnesses during the fiwst years of elementary school than later
because
Select one:

e
e
£
£

a. of exposure to sick children and an immature umensystem
b. of exposure to germs and surfaces that aresndean as home
c. of poor hand washing habits and general lacbdity to care for themselves

d. none of the above
ECE Comps/IRA - Language Arts

Question 1

Which is the most accurate representation of ttegio@aship between reading comprehension
and background knowledge?

l. Typically individuals will comprehend a text marasily and more thoroughly if they already
have some background knowledge on the subject.

II. If an individual has background information orogit that is incorrect, the background
knowledge can interfere with accurate comprehension

lll. It makes no difference to the quality of compredien whether students have any
background knowledge on the topic they are readibayt.

Select one:
> a. lonly
> b. Il only
> c. lll only
L g 1andn
Question 2

Which of the following activities would be bestftister reading fluency in Second or Third
Grade?
Select one:

> a. completing phonics puzzles

> b. reading a series of easy books
> c. following along as the teacher reads aloud

> d. reading a challenging book to another student





Question 3

Oscar has just moved to a new neighborhood. Hegolvis. Young’'s second grade class. In
order to get to know Oscar as a reader Ms. Youkgd®scar to select from several books and
read one of them to her. She provided books atgeraf difficulty from mid-first grade through
third grade level. He selected a Curious Georgébide read at a moderate pace, partly
monotonic, but with some phrasing. Whenever he danaeword he didn’t know he stopped and
did not continue until Ms. Young told him the woiltb help Oscar read with more phrasing and
expression, the LEAST effective choice for Ms. Yguwould be to

I. model how to read with phrasing and then have O=sdao her.
Il. read along with a taped version of a book.

lll. have Oscar work on phonics worksheets with a radv@nced ELL peer, to improve Oscar's
decoding.

IV . have Oscar join a group of children practicingpéoform a Reader's Theater piece.

Select one:
L a. |
b. Il
c. i

d. v

o000

Question 4

The teacher works with a group of children to watshort message on chart paper. Both the
teacher and the children write on the paper. Taehter assists when a child needs help spelling
a word or forming a letter. This instructional fdiee is known as

Select one:
> a. language experience
> b. guided writing

> c. writing workshop

> d. interactive writing
Question 5
Which literary device did the author use in thédwing poem?

Two Sunflowers Move in the Yellow Room by William Bake





Ah, William, we’re weary of weather,”

said the sunflowers, shining with dew.
“Our traveling habits have tired us.

Can you give us a room with a view?”
They arranged themselves at the window

and counted the steps of the sun,
and they both took root in the carpet

where the topaz tortoises run.

Select one:
e

e
£
£

a. simile
b. personification
C. onomatopoeia

d. metaphor

Question 6

The father of one of your three year old studesks ou how he can support his son's literacy
development outside of school. Which of the follogvresponses would be appropriate advice?
Select one:

> a. Expose him to various types of print such asan@ags, picture books, newspapers and
handwritten notes.

> b. Point out signs, labels, and logos that youyand son encounter in public.

> c. Talk to your son and let him practice his o@tabulary by talking with you.

e d. all of the above

Question 7

Which of the stories below is an example of ated#?
Select one:

£
e
e
e

a. Cinderella

b. The Princess and The Pea
c. Johnny Appleseed

d. Pandora's Box

Question 8

A first grader who cannot tell when words beginhatiie same sound has difficulty with





Select one:
i

e
£
£

a. alphabetics
b. phonics
c. phonological awareness

d. all of the above

Question 9

Which of the following statements is correct wiéspect to young children and spelling?
Select one:

> a. It is important to correct children's spellingstakes as soon as you notice them.

> b. Research shows that children who use inventellirepbecome better spellers later on
than children who are pressured to be “correctiftbe start.

> c. When children consistently misspell a word testhvay to help them learn how to spell it
is to have them write it over and over again sdvarees.

> d. Spelling strategies are best learned througwiorksheets and colorful workbooks.

Question 10

In The Carrot Seed by Ruth Krauss, a little boy continues to wateat areed around the seed he
planted even though all the people around himhietil that the plant won't come up. "Why did
the little boy continue to care for his seed?” vablik an example of

Select one:

> a. An inferential question
> b. A literal question.
> c. A text independent question.

£ d. None of the above.

Question 11

Which of the following prompts encourages a childeélf-monitor?
Select one:

> a. Get your mouth ready.

b. Do you see a part that you know?

c. Go back and read it again.

O0n0

d. Does this make sense?

Question 12





Dramatic play supports literacy development in wahof the following ways?
Select one:

> a. Young children use the same process when ugmgdas in play as they do in reading.
> b. Children practice and extend their vocabulamyrdudramatic play.

> c. The skills used in high levels of dramatic péag similar to the skills needed for reading
and writing.

£ d. all of the above

Question 13

Determine if the following sentences correctly dallthe accepted rules for Standard English
punctuation and usage.

The studentsin Mr. Greens class was waiting for the cafeteria to open.

The sentence should be corrected to:

Select one:

> a. The student’s in Mr. Greens class was waitimgtfe cafeteria to open.
e

£
£

b. The students in Mr. Green'’s class was waitingle cafeteria to open.
c. The students in Mr. Green’s class were waitorgltie cafeteria to open.

d. The student’s in Mr. Green’s class were waifmrgthe cafeteria to open.

Question 14

For first graders, which type of vocabulary woutiliyexpect to be the largest?
Select one:

> a. reading

b. sight word

C. receptive

O0n0

d. expressive

Question 15

How many lines are in a Haiku?
Select one:

£ a. 3
Eps
E 7





E 4.4

Question 16

A third grade teacher selects a story with intémgstialogue. He then creates a script directly
from the text. The students practice using theiceyéo depict characters from texts. Through
this activity, students have the opportunity toelep fluency and further enhance
comprehension of what they are reading. What instroal practice is the teacher using?
Select one:

e
e
e
£

a. choral reading
b. guided reading
c. readers theatre

d. oral recitation

Question 17
What are three guidelines for an “exemplary phomsguction"? Instruction should...
Select one:

> a. build on a foundation of sound awareness, ircthd study of beginning sounds and
ending sounds, and develop word recognition stregday focusing on the internal structure of
words

> b. build on strong literature, convey teacher krealgle of phonics, follow the curriculum

> c. build on an explicit skills program, incorporatandardized testing, stop in the second
grade

> d. incorporate workbooks exclusively, include omgpassessments that inform teaching, be
clear and direct

Question 18

When a student does not comprehend a passagddtlmmbecause
Select one:

> a. the student’s mind wandered while she was rgadin

> b. the student could not decode many of the words

> c. it was on a topic unfamiliar to the student

> d. all of the above

Question 19

The text structure best suited to using a Vennrdiagas a graphic organizer is





Select one:
> a. time sequence
> b. cause/effect

L. compare/contrast

> d. description/enumeration

Question 20

Hector drew a picture of a boy on a bicycle andtewrioRD Mi BK . He is most likely operating
at the spelling stage described as
Select one:

e
e
£
£

a. preliterate
b. letter-name alphabetic
c. within word

d. conventional

Question 21

Read alouds provide an opportunity to
Select one:

> a. expand students' background knowledge
b. expand students’ word knowledge

c. practice accountable talk

O0n0

d. all of the above

Question 22
Which of the following statements MOT TRUE regarding oral language in the classroom?
Select one:

> a. Direct instruction in listening comprehensiofpseanany students improve their listening
and reading comprehension

> b. Providing a specific purpose for listening fostistening skills

> c. In the intermediate grades it is no longer nemgsto foster oral language development

> d. If a beginning ELL makes a grammatical erras ibest not to correct it, but respond to the
intended meaning

Question 23





Guillaume and his French-speaking family recenttved to the U.S. from the Ivory Coast.
Even though Mr. Hughes has tried to be as welcoramfysupportive as possible Guillaume has
hardly said a word in two months. Thmst likely explanation for Guillaume’s behavior is
Select one:

> a. he is naturally shy

> b. he is probably in the silent phase which isdgpwhen children learn a new language

> c. he is suffering post-traumatic stress disorddhare has been dangerous fighting in the
Ivory Coast

> d. he comes from a culture in which children arpested to be quiet in front of adults

Question 24

After reading aloud to a first grade class whiclhhaf following follow-up activities is the best
choice for fostering language development for aithe children and English language
acquisition among ELLs?

Select one:

> a. Have the children draw a picture of their fateopart
> b. Have the children act out the story in smallug®
> c. Have the children write a new ending to theystor

> d. Have the children complete the vocabulary woeksiprovided with the basal series

Question 25

The wordimpossible contains syllables.
Select one:

e
e
e
£

a. one
b. two
c. three

d. four

Question 26

In the wordcrash the letters that comprise the rime are:
Select one:

> a.cr
b. ash

c. sh

O0n0

d. the whole word





Question 27

The wordhouse contains _ phonemes.
Select one:

L 2 one

L b. two

> c. three

> d. four

Question 28

What element is taught first in most phonics pragga

Select one:
> a. short vowels
> b. long vowels
> C. consonants

> d. consonant digraphs

Question 29
Most new words are learned

Select one:
i

e
£
£

a. independently through oral or written context
b. in a planned, systematic program
c. with the help of a teacher or parent

d. through content area subjects

Question 30

Dr. Black wrote a letter to the editor in suppdrtmaintaining the existing class size in the local
schools. This type of writing is best described as

Select one:

> a. writing to inform

b. writing to entertain

C. writing to persuade

Oo0on

d. writing for personal expression





ASSESSMENT 2 IRA COMPREHENSIVE EXAM PART 2


ECE Comps/IRA - Math

Question 1

What is the greatest common divisor of 120 and 2527
Select one:

£ a.?2

E b3
e c.6

E 412

Question 2
The daily high temperatures in Bangor, Maine foe areek in January were as follows:

« Sunday: -2°F

+ Monday: 3°F

« Tuesday: 0°F

+ Wednesday: -4°F
- Thursday: -5°F

« Friday: -1°F

- Saturday: 2°F

What was the mean daily high temperature for thedk?

Select one:
£ a7

£ p 7
£ c.-1
E g1

Question 3

In the number 72104.58, what is the place valubeR?
Select one:

£ a. Thousands
b. Millions
c. Ten thousands

d. Tenths
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Question 4

Round the following number to the nearest hundiegdtace: 287.416.
Select one:

L2 4 300

L b 200

L ¢ 287.42

L 4. 287.4139

Question 5

The area of the shaded region is:

16

4

Vv

e
< 10

Select one:
L oa30
Eop s
L ¢ 64
L 4 116

Question 6

In the given figure, assume that AD is a line. Wlkdhe measure of angle AB?

T

Select one:





a. 48 degrees
b. 90 degrees
c. 42 degrees

Ooonon

d. There is not enough information given to anstirerquestion

Question 7

Which of the following scenarios could be represdriy the graph shown below?

Distance //,,//

Time

Select one:

> a. A car traveled at one speed for a while, stogpedstore, and then continued to travel at a
faster speed.

> b. A car traveled at one speed then increasegeisdsby 75%.

> c. A car traveled at one speed for a while, stogiestore, and then continued to travel but
at a slower speed.

> d. A car traveled at one speed for a while, stogieadstore, and resumed travel at its
previous speed.

Question 8

Solve for X in the following equation.

X
—_ -9 =15
3

Select one:

£ a.x=18

£ b.x=8





£ c.Xx=36
E g.x=72

Question 9
Find the median of this set of data:
52, 45, 34, 67, 21, 54, 67, 34, 89, 43, 50, 31.

Select one:
E 4376
E p 475
E ¢ 4809
E 4 60

Question 10

A bag contains 8 red marbles, 12 blue marbles,1&@green marbles. If one marble is randomly
selected from the bag, what is the probability thatmarble is red or green?
Select one:

L o187

b. 25/12
c. 25/37
d. 20/37
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Question 11

The scores for a statistics test are shown below.

84 93 67 84 53 73 73 67 95 82 85 78 71 87 90 64
Find the range and the mode for the test scores.

Select one:

L a. Range = 42; Mode = 84
b. Range = 40; Mode = 73
c. Range = 67; Mode = 84
d. Range = 84; Mode =73
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Question 12
Which of the following numbers completes this paitte
4,6, 10, 16, 24,

Select one:
L a6
L pos
L ¢34
L 4. 38

Question 13

A blueprint of a room indicates 1 inch: 3 feettHé width of the room on the blueprint is 4.5
inches, then how wide is the room?
Select one:

> a. 13.5 feet
b. 7.5 feet
c. 18 feet
d. 4.5 feet
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Question 14
For real numbers a, b, and ¢, which of the follaywinust be true?

. a+b+c=b+a=+c
II. a(b+c)=ab+ac

lll. (@a+b)+c=a+(b=+c)
Select one:

> a. lonly

> b. Il only

> c. lll only

e d. None of the statements are valid.

Question 15

If a, b, and c are integers, which is an approprigneralization?
Select one:





a. a, b, and c are all positive
b. (a + b) / c is an integer value

c.at+tb>a+c

Ooonon

d. a + b + cis an integer value

Question 16

Attending the school's Music Club are 40 studem@"igrade, 20 in 1D grade, 18 in 1L grade,
and 14 in 12 grade. Approximately what percent of the studéemtae Music Club are in™®
grade?

Select one:

L 2 23%
L b 43%
L ¢ 46%
L 4. 76%

Question 17

Properly labeled, a bar graph such as the followmgd be used by a teacher in the classroom
to represent or calculate which of these?

NN MILF

Select one:
> a. The amount of water used daily by the classrpetguinea pig.
> b. The total amount of money raised by the clasggdield trip over a period of days.
> c. The survey results of students' preference arddfegent books.

£ d. All of the above

Question 18





Which two formulas would be most applicable to imdpstudents approximate how many round
paper plates would fit on a school bulletin board?

1 px 1 2 %
zbhand 375!' h

% b *h and 52

1 px 1 px
abhandzbh

2
I*w and QTL'I"

A.
B.
C.
D.

Select one:
i

£ b. Formulas B
i

a. Formulas A

c. Formulas C
e d. Formulas D

ECE Comps/IRA — Science

Question 1

is defined as the ability to do work

Select one:

> a. Force

> b. Energy





e

£ d. Distance

c. Speed

Question 2

An acidic solution can have a pH of
Select one:

L a 20

E p 10
e c. 8

E 45

Question 3

Human body temperature regulation via the skin ve®
Select one:

> a. respiration

> b. transpiration
£

e

C. perspiration

d. sensation

Question 4

Which cellular component is responsible for theutagion of exchanges of substances between a
cell and its environment?
Select one:

e
e
e
£

a. the endoplasmic reticulum
b. the cell nucleus
c. the cytoplast

d. the cell membrane

Question 5

In descending order of abundance, three major coemgs of the Earth's atmosphere are:
Select one:

> a. oxygen, nitrogen, carbon dioxide

> b. nitrogen, oxygen, carbon dioxide





> c. carbon dioxide, nitrogen, oxygen

> d. carbon dioxide, oxygen, nitrogen

Question 6

The intensity of an earthquake is measured by
Select one:

£
£
e
e

a. a thermograph
b. a seismograph
c. a telegraph

d. an odometer

Question 7

In relation to plants, what does germinate mean?
Select one:

e
e
£
£

a. to start to grow
b. to plant
c. to die

d. to produce fruit

Question 8

What is the largest organ of the human body?
Select one:

> a. the heart
b. the skin

c. the small intestine

O0n0

d. the lungs

Question 9

Metamorphic rocks are
Select one:

> a. derived from other types of rocks

> b. produced when magma cools

> c. a type of sedimentary rock





> d. found only on the ocean floor

Question 10

Which of the following is a phenomenon involvingethhysical properties of a substance?
Select one:

> a. corrosion of iron
b. burning of wood

c. ignition of a rocket engine

O0n0

d. melting of ice

Question 11
Oxygenated blood travets cells in the body via

Select one:
> a. veins and capillaries
b. arteries and capillaries

c. arteries and veins

000

d. arteries and ventricles

Question 12

Which of the following statements about spidel@T true?
Select one:

e
e
e
£

a. spiders have eight legs

b. spiders are insects

c. spiders are arthropods

d. spiders kill their prey by injecting them witbipon

Question 13

Materials can exist in different states. Whichta# following is not a state of matter?
Select one:

> a. liquid

L b, solid

> c. gel





L d. gas
Question 14
Household goods such as toys and flashlights tifpiaae this type of battery:

Select one:
e

e
£
£

a. dry cell
b. wet cell
c. high cell

d. low cell

Question 15

Which of the following is the oldest form of lifendearth?
Select one:

> a. fungi
b. dinosaurs
c. bacteria

d. jellyfish

000

Question 16

Which of the following is true?
Select one:

e
e
e

> d. Viruses cannot perform their life functions ipdadently; they insert themselves into a
host cell.

a. Because they break down wastes and dead organisases are called decomposers.
b. Viruses are the only organisms that lack a nuscle

c. Some viruses create their own food.

Question 17

When we see a full moon here in Washington DC, jgeiopAustralia will see
Select one:

£ a. a half moon

e b. a new moon

e c. a full moon





£ d. a crescent moon

Question 18

The Earth's magnetic field is:
Select one:

> a. concentrated at the poles
b. concentrated at the equator

c. concentrated along the Prime Meridian

O0n0

d. evenly distributed

Question 19

Sound is produced by
Select one:

£
e

a. the movement of energy from one place to andkineugh a medium such as air
b. the movement of energy in a vacuum
> c. molecules that travel through the air

> d. the absorption of wavelengths by solid objects

Question 20

Andrea weighs 80 pounds. Her little sister Hazebhe 40 pounds. At the playground Hazel
wanted to balance on the see-saw with Andreaeltdtal length of the see-saw is 30 feet, which
picture shows approximately where they shouldosiiglance?





B

=

Andrea 1a Andrea Haz2

D

Andrea fazel Andrea

Select one:
> a. Diagram A
b. Diagram B

c. Diagram C

Oo0n0o

d. Diagram D

ECE Comps/IRA — Social Studies

Question 1

Which of the following is NOT true of the LouisiaRairchase of 18037
Select one:

> a. While President, Jefferson arranged for thelmage from France.

> b. Subsequent to the Louisiana Purchase, Lewiéar#t were sent to explore the lands
acquired and the territory northwest.

> c. The significant waterway associated with thecRase was the Missouri River.





£ d. The area of the Louisiana Purchase doubledrdsed the United States.

Question 2

Which of the following mountain ranges is the otdesNorth America?
Select one:

> a. The Sierra Nevada
b. The Alps

c. The Appalachians

O0n0

d. The Cascades

Question 3

The United States economy is a form of:
Select one:

£
e
e
£

a. Capitalism
b. Socialism
c. Nationalism

d. Communism

Question 4

The United States and its allies fought in a wat #ncompassed parts of Africa, Asia and
Europe. This war became known as World War IIh# phrase "U.S. and World War II" was at
the center of a "word web" which of the followingkds would NOT be included?

Select one:
i

e
e
£

a. Segregation of African-American troops withie t.S. armed services
b. American nuclear bombing of Hiroshima and Nakasa
c. Senator Joseph McCarthy's Anti-Communist Subtteminvestigations

d. U.S. internment of Japanese-Americans

Question 5

In what year did women win the right to vote in theited States?
Select one:

L 4 1020

L2 p. 10950





E2 ¢ 10900
E 4 1890

Question 6

The United States Constitution divides power amibinge branches of government. This is a
form of checks and balances within the democrafeiblic. Which one is NOT the
responsibility of the Executive Branch?

Select one:

£
£

a. decides whether or not a law is constitutional
b. makes treaties
e c. heads the armed forces

> d. manages the government

Question 7

The Ancient Egyptian civilization is known for aif the following EXCEPT:
Select one:

e
e
£
£

a. pyramids
b. papyrus
c. firecrackers

d. embalming

Question 8
Which one of the following statements concernin§.Uistory is NOT accurate?
Select one:

> a. While President during the Civil War, Lincolsugd the Emancipation Proclamation, to
free slaves in the Confederate States.

> b. The Abolitionist Movement in the United Stateprimarily associated with the 1800's.
> c. Freed slaves in the Union States did not neagskave rights as citizens.

> d. The "non-violent" and "non-political” form of Ahtionism is associated with William
Lloyd Garrison and John Brown.

Question 9

Afghanistan can be found on which continent?
Select one:





a. Europe
b. Asia
c. Africa

Ooonon

d. South America

Question 10

Which of the following religions is NOT monotheis?i
Select one:

e
e
£

> d. Christianity

a. Hinduism
b. Islam

c. Judaism

Question 11

Before the Age of Discovery, Europeans would hatereonly one of the following
foods. Which one was it?

Select one:
i

e

> c. barley
> d. corn

a. chocolate

b. potatoes

Question 12

Even though they are growing different crops, whaomething that farmers in mountainous
regions of India, Bali, and Peru have in common?

Select one:

> a. They build terraces for their crops.
b. They use drip irrigation.

c. They use cow manure for fertilizer.

O0n0

d. They use oxen to plow the fields.

Question 13

Which institution was founded after World War | vthe aim of preventing future wars?





Select one:

e a. The United Nations

> b. The Council on Foreign Relations

> c. The North American Treaty Organization (NATO)

> d. The League of Nations

Question 14

In Islam, the Haj refers to
Select one:

> a. a pilgrimage

> b. a head-covering for women
> c. a call to prayer

> d. a period of fasting

Question 15

The Constitution of the United States sets fontheans for amending it. An amendment to the
Constitution requires

Select one:

> a. a new Constitutional Convention which will apggdhe amendment

> b. a vote of approval by at least two-thirds of tlembers of the House of Representatives
and a vote of approval by at least two-thirds ef 8enators

> c. a vote of approval by at least two-thirds of thembers of the House of Representatives
and a vote of approval by at least two-thirds ef 8enators and approval by three-quarters of
state legislatures

> d. A vote of approval by three-quarters of statgslatures

Question 16

When ethanol began being added to gasoline, carasarose. Use economic principles to select
the best explanation for this event.
Select one:

> a. Corn and gasoline are unrelated commodities;etent demonstrates coincidence within
an economic system.

> b. Ethanol is produced from corn. With a substaatiaount of corn going to produce
ethanol, there is less corn available for food, @mrth prices rise.





> c. Ethanol improves the quality of gasoline, so panies can charge more for a better
product.

£ d. Corn is used to feed cattle. As the demand featmses, the cost of corn also rises.

Question 17

The colonists who desired independence from Endfaadgrown increasingly resentful of
British attempts to raise revenue from them. Wlhtthe following was NOT an item the
British tried to tax?

Select one:

e
e
£
£

a. sugar
b. legal documents
c. tea

d. lumber

Question 18
Which of the following occurred while Franklin Dela Roosevelt was President?

Select one:

> a. Social Security was established
> b. The Constitution was amended to allow the Pesditb serve for only two terms
> c. The atomic bomb was dropped on Hiroshima ancdhbkig

£ d. The stock market crashed

Question 19

What best describes a body of water that connecisarger bodies of water?
Select one:

L a. bay

b. isthmus

c. channel

000

d. lagoon

Question 20

The earliest European settlements in North Amewieee in what is now
Select one:
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a. Virginia

b. Massachusetts
c. Mexico

d. California
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© Master's
11. Is this program offered at more than one site?
O Yes

@ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

[EARLY CHILDHOOD EDUCATION

14. Program report status:
O Initial Review
O Response to One of the Following Decisions: Further Development Required or Recognition with Probation

P
(O]

) Response to National Recognition With Conditions

15. Is your unit seeking
O  NCATE accreditation for the first time (initial accreditation)
©  Continuing NCATE accreditation

16. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content
field, if the state has a testing requirement. Test information and data must be reported in Section IV. Does your state require such a
test?
@  Yes
O No

SECTION | - CONTEXT

1. Description of any state or institutional policies that may influence the application of NAEYC standards. (Response limited to
4,000 characters)

Trinity Washington University has been training teachers in Washington, DC, for more than 30 years. Trinity offers Early Childhood
Education at the graduate level through a Master's of Arts in Teaching (MAT) program. The MAT is tailored to the needs of candidates who
seek first-time teaching licensure and to be certified in Early Childhood Education. Candidates take 36 credit hours and qualify for teaching
certification in grades Pre-K-3.

Due to the high demand for Early Childhood teachers in the District of Columbia (DC) and its surrounding areas, many of the candidates in
our MAT program are already employed as teachers or hecome employed prior to completing the program. Consequently, their student
teaching experiences occur at the schools where they are employed. They are supported by university supervisors and mentors within their
schools. The program is organized to be as supportive as possible to candidates who are working full-time.

Trinity is centrally located in the District of Columbia, and the program is approved by the District's Office of the State Superintendent of
Education (OSSE). OSSE has adopted the NCATE/CAEP standards for program approval. Trinity's education programs are in compliance
ith NCATE/CAEP and OSSE requirements.

Candidates graduating from Trinity's program, who wish to obtain certification in DC or Maryland, must take Praxis Il in Early Childhood
Education. Although Praxis Il is a requirement for certification, Trinity has not required candidates to pass this exam as a graduation
requirement. Beginning Fall 2016, however, passing Praxis Il will be required in order for candidates to be student teach and, therefore, to
graduate. With this new requirement, we hope to receive more ETS score reports which will further demonstrate our candidates' content
knowledge.

2. Description of the field and clinical experiences required for the program, including the number of hours for early field
experiences and the number of hours/weeks for student teaching or internships. NOTE: Description of the field and clinical
experiences required for the program should explain how the program ensures high quality field experiences. Quality field
experiences support candidates to understand and apply the competencies reflected in the NAEYC standards as they observe,
implement and receive constructive feedback in real world early learning settings. Programs are encouraged to consider the
“indicators of strength” listed in the Supporting Explanation of Standard 7 when writing this narrative.

(Response limited to 8,000 characters)

The Early Childhood ("EC") Master of Arts in Teaching ("MAT") program requires candidates to meet Standard 7 in various ways.
Candidates are required to conduct observation and practice hours in two of the core courses EDCC 530 (Education of Exceptional



hildren/Youth) and EDCC 541 (Foundations of Education, The Art of Teaching and Learning) as well as in all of their EC methods classes:
DTE 610 (Early Childhood Development in Family and Culture), EDTE 611 (Literacy Development Across the Curriculum), EDTE 612
Constructing and Integrating the Early Childhood Curriculum), EDTE 613 (Developing Concepts in Early Childhood Mathematics and
cience for Diverse Learners), EDTE 614 (Assessment in Early Childhood for Diverse Learners), and EDTE 627 (Literacy Assessment and
Instruction for Early and Emergent Readers).

ield experience sites are chosen by the course instructor and approved by the Early Childhood program coordinator. Trinity's Early
hildhood program is small, with two full-time faculty members, one full-time special education faculty member who teaches EDCC 530
Education of Exceptional Children/Youth), and a team of adjunct faculty members. Therefore, the faculty work collaboratively to ensure
hat all candidates have varied opportunities to observe and practice in different settings and with different age groups throughout the
rogram. Faculty have defined "highly qualified" locations as those having positive school environments, a clearly identified philosophy and
urriculum, and settings that appropriately meet the needs of the students and the families they serve.

arious approved educational sites include: Head Start, Educare, homeless shelters, Bright Horizons, Appletree, DC public schools
including universal preschool: PreK3-PreK4), DC charter schools (including universal preschool: PreK3-PreK4), Virginia private schools
that include PreK3-4 or PreK4, Catholic schools (including PreK3-4), Montessori (birth-primary), Reggio Emilia, Waldorf, and public
chools in Virginia (Head Start) and Maryland(universal preschool).

pecific teachers within these sites have been deemed "intentional” and are "highly qualified." Highly qualified teachers have at least three
ears' teaching experience, have obtained a master's degree, and have also been approved by their director/principal. These teachers
nderstand the relationship between positive classroom environments, classroom management, classroom instruction, and parental
involvement.

here have been isolated cases in the past couple of years where candidates have requested to conduct a field experience in a setting that was
ot deemed appropriate by the Early Childhood program coordinator. The program coordinator, in collaboration with the Early Childhood
aculty, then found an appropriate site for the candidate. The program coordinator continuously tracks and develops a list of approved school
ettings within the DC metro area. Candidates are provided the list of school settings with names of teachers who have been selected and
isited by the faculty and have been approved as "highly qualified." In addition, candidates are required to keep a list of settings and age
roups they have observed and settings where they have practiced. This ensures that each candidate acquires varied experiences throughout
he program.

a. Opportunities to observe and practice in at least two of the three Early Childhood age groups (birth-age 3, 3-5, 5-8).

ur Early Childhood program is approved for PreK3-third grade; thus, candidates are required to observe and practice in various settings
erving those grades: PreK-3, 3-5 and 5-8 years old. Candidates complete field experiences in each of their Early Childhood courses by
onducting observations in various settings: Head Start, Montessori, Reggio, special education/Inclusive settings, public schools, and child
are centers. Candidates also create lesson plans and implement those lesson plans in various settings, with children, 3-5 and 5-8 years old.
andidates are required to observe in various settings with two different age groups: 3-5 and 5-8 years old in the following courses: EDTE
10 (Early Childhood Development in Family and Culture), EDTE 612 (Constructing and Integrating the Early Childhood Curriculum),
DCC 530 (Education of Exceptional Children/Youth), and EDCC 541 (Foundations of Education: The Art of Teaching and Learning. Each
f the assignments in the listed courses require candidates to, in conjunction with the professor teaching the course and/or the Early
hildhood program coordinator, identify a setting that will allow the candidate to observe and practice in 3-5 year old settings and 5-8 year
Id settings. In EDCC 530, candidates are required to choose an age group and an Early Childhood "highly qualified" setting to observe in a
pecial education setting. In EDCC 541, candidates are required to choose an age group and a "highly qualified" teacher to observe. In EDTE
12, candidates are required to develop a thematic unit plan and choose an age 3-5 and an age 5-8 classroom and develop appropriate lesson
lans for each age group. Then, candidates are required to conduct a videotaped lesson for each of their chosen age groups.

b. Opportunities to observe and practice in at least two of the three main types of Early Childhood settings (early school grades, child care
enters and homes, Head Start programs).

In addition to observing and practicing with various age groups, candidates are required to observe and practice in different types of early
ducation settings. As previously mentioned, the Early Childhood faculty, along with the Early Childhood program coordinator, has
eveloped a list of approved education settings that will allow candidates to have varied opportunities, yet experience "intentional" and
ppropriate practices. For example, in EDTE 612 (Constructing and Integrating the Early Childhood Curriculum),candidates are required to
hoose an age group and at least two educational settings that are different than their current school setting, and observe in each setting for
wo hours. In EDCC 530 (Education of Exceptional Children/Youth), candidates are required to choose an age group and an inclusive or self-
ontained setting and conduct an observation. In the following courses: EDTE 611 (Literacy Development Across the Curriculum), EDTE
12 (Constructing and Integrating the Early Childhood Curriculum), and EDTE 613 (Developing Concepts in Early Childhood Mathematics
nd Science for Diverse Learners), candidates are required to practice in two different educational settings, with two different age groups.
andidates will often choose their current school setting for one of the ages and are instructed to choose from the approved, "highly
ualified" school settings list to conduct their lesson for the second age group.

andidates are required to reflect on their experiences by comparing and contrasting each experience to related research about child
evelopment, Early Childhood theories and philosophies, individual and developmentally appropriate practices, the appropriate related
rganization's statements, and the NAEY C position statements. This additional reflection assignment provides them with the opportunity to
ompare their observations, and/or lessons with research to ensure candidates appropriately support their own teaching beliefs, philosophies,
nd strategies.

3. Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete
the program. The program of study must include course titles. (This information may be provided as an attachment from the college



catalog or as a student advisement sheet.)

EARLY CHILDHOOD PROGRAM OF STUDY

See Attachment panel below.

4. This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as
files here. The title of the file should clearly indicate the content of the file. Word documents, pdf files, and other commonly used file

formats are acceptable.

FIELD/CLINICAL EXPERIENCES STANDARD 7 TABLE

See Attachment panel below.

5. Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most
recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate,
post-baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for
programs offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional tables as

necessary.
Program:
# of Candidates # of Program
Academic Year Enrolled in the | 1)
Program Completers
2015 23 12
2014 16 17
2013 14 21

(2) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher
preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the form of a degree,
institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

6. Faculty Information

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical
supervision, or administration in this program.

Faculty Member Name

BOLDEN, MARK

Highest Degree, Field, & University(s)

Ph.D., Counseling Psychology; Howard University, Washington, DC.

Assignment: Indicate the role of the
faculty member®

Full-time Faculty

Faculty Rank(®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

President, Washington, DC, Assaciation of Black Psychologists, 2009, 2011-2012 Keynote Presentation:
Trauma Prevention and Coping with Crisis: An African Caribbean-Informed Model for Parents, Administrators,
and Children. Northern Caribbean University Psychology Department, Kingston, Jamaica 2012. Workshop
series for School and Government Personnel related to suicides associated with Jamaican students' test-
taking: Mindful Management of Anxiety and Stress: High-Stakes Test-Taking Strategies for Jamaican Student
Success. 2012.

Teaching or other professional
experience in P-12 schools(®

Faculty Member Name

COSIER, MEGHAN

Highest Degree, Field, & University(3)

Ph.D., Special Education; Syracuse University; Syracuse, NY

Assignment: Indicate the role of the
faculty member®)

Full-Time Faculty

Faculty Rank(®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(®)

Member, Board of Directors, The Children's Guild District of Columbia Public Charter School Cosier, M.
(2014). Using "narrative and numbers" to drive inclusive school reform: A case study. In S. Danforth (Ed.).
Teaching in the shape of Justice: Becoming an inclusive educator. New York, NY: Pater Lang. Cosier, M.,
Gomez, A., Maghzi, K., & McKee, A. (2013). Smart phones permitted: How teachers use text messaging to
collaborate in inclusive schools. Education and Information Technologies (Online First). doi: 10.1007/s10639-
013-9288-2. Cosier,M., McKee, A., Gomez, A., & Derderian, C. (December, 2014). Making the common core
state standards accessible to students with significant disabilities. Presentation. TASH Annual Conference,
Washington, DC. Member, AERA, TASH (The Association for Persons with Severe Handicaps), CAL-TASH, VA-
Tash




Teaching or other professional
experience in P-12 schools(®

San Diego Unified School District, Rosa Parks Elementary School: Special Education teacher, grades 2-3;
Resource Specialist, grades 1-5 Albuquerque Public Schools, Kit Carson Elementary School: General
Education teacher, grade 1

Faculty Member Name

DAWKINS, BETH KARA

Highest Degree, Field, & University(3)

Ph.D., Education -- Early Childhood, Families and Literacy; University of North Carolina at Chapel Hill; Chapel
Hill, NC

Assignment: Indicate the role of the
faculty member()

Full-Time Faculty

Faculty Rank®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(®)

Member, NAEYC, Head Start Association Publications Reading Selection Strategies of Lower Income, Minority
Students, November 2014 Reading Selection Strategies and Reading Achievement of Economically
Disadvantaged, October 2014

Teaching or other professional
experience in P-12 schools(®

Licenses Birth thru Kindergarten, State of North Carolina Early Childhood, State of North Carolina Pre-K
Teacher, Charlotte-Mecklenburg Schools Pre-K Teacher, American School Foundation of Guadalajara

Faculty Member Name

GREER, CYNTHIA

Highest Degree, Field, & University(s)

Ph.D., Higher Education Administration; Florida State University; Tallahassee, FL

Assignment: Indicate the role of the
faculty member®

Full-Time Faculty

Faculty Rank®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Member, American Counseling Association; DC Counseling Association; National Association of Student
Personnel Administrators; Southern Poverty Law Association Publications | Love Being Me -- Be the Author of
Your own Story. Chapter in Expressive Arts Interventions for School Counselors. Fall 2014 Doris and the
Dolls -- Little Patuxent Literary Review. June 2014 Presentations Problem Gambling Treatment and Post-
Traumatic Growth Opportunities for Culturally Diverse Persons, Families and Communities. Co-Presenter,
Maryland Center of Excellence on Problem Gambling. March 2014 Social Injustice and Trauma -- The use of
Post-Traumatic Growth and the Positive Power of the Human Spirit. Howard University Counseling
Conference and Maryland Counseling and Development Conference. 2012

Teaching or other professional
experience in P-12 schools(®

Middle School Teacher, Math, Science and Health; Scotland County Public Schools, North Carolina

Faculty Member Name

JOHNSON, LYNN

Highest Degree, Field, & University(s)

MA, English Education, Hunter College CUNY; New York, NY

Assignment: Indicate the role of the
faculty member®

Administrator

Faculty Rank®)

Associate Dean

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(s)

Member, National Council of Teachers of English Member, Council on English Education Member, National
Business Education Association Member, Eastern Business Education Association Member, NCATE Board of
Examiners Member, NCATE Board of Program Reviewers Member, DC Board of Examiners Reader, SAHE
Teacher Quality Grant proposals Reader, AACTE Conference presentation proposals

Teaching or other professional
experience in P-12 schools(®

New York State certification, English 7-12

Faculty Member Name

LITT, DEBORAH

Highest Degree, Field, & University(3)

Ph.D., Curriculum and Instruction; University of Maryland; College Park, Maryland

Assignment: Indicate the role of the
faculty member()

Full-Time Faculty

Faculty Rank®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Proposal reviewer, conference submissions, Literary Research Association Field council representative,
Literacy Research Association International Literacy Association (formerly IRA) representative to the National
Joint Council on Learning Disabilities Member, Literacy Research Association, ILA, Society for the Scientific
Study of Reading, NCTE, Reading Recovery Association of North America Publications and Presentations
Literacy Teacher Education: Principles and Effective Practices. With Martin, S., & Place, N. Guilford Press.
2014 Can They Read This? Word Sorts for Teachers. Presentation at the Literacy Research Association
Conference, Marco Island, FL December 2014 Promising Practices in Literacy Teacher Education. Session
Discussant at the Literacy Research Association Conference. Marco Island, FL December 2014

Teaching or other professional

Advanced Professional Certificate, Elementary 1-6 and Middle School; Maryland State Department of




experience in P-12 schools(®

Education Prince George's County Public Schools, Reading Specialist/Reading Recovery Teacher

Faculty Member Name

LUBY, MOLLY

Highest Degree, Field, & University(3)

MAT, Education, 2009. Miami University, Oxford, OH

Assignment: Indicate the role of the

faculty member® Adjunct faculty
Faculty Rank(®)
Tenure Track € YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Ohio Teaching License, Ohio Department of Education, 2011

Teaching or other professional
experience in P-12 schools(®

Mad River Local Schools, classroom teacher -- H-3rd grade

Faculty Member Name

MOLLER, MARY CLARE

Highest Degree, Field, & University(s)

M.S., Reading Specialist; Wheelock College; Boston, MA

Assignment: Indicate the role of the
faculty member®

Adjunct Faculty

Faculty Rank(®)

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Member, RRCNA Member, IRA Reading Recovery Presentation at the National Conference in Columbus, OH;
February 2012 Ongoing presentations at the Building and County Level

Teaching or other professional
experience in P-12 schools(®

Certificates/Licenses Reading specialist, PK-12; State of Virginia Elementary Education, K-6; State of Virginia
Carlin Springs ES, Arlington, VA, Public Schools; Literacy Coach, Reading Recovery Teacher, Reading
Specialist Long Branch ES, Arlington, VA, Public Schools; 2nd grade classroom teacher The River School,
Washington, DC; 1st and 2nd grade classroom teacher Driscoll ES, Reading Specialist Aide

Faculty Member Name

MOORE, SELERYA

Highest Degree, Field, & University(s)

MA, Texas Southern University; Houston, Texas. Child Development/HEC, May 1974

Assignment: Indicate the role of the

faculty member® Adjunct faculty
Faculty Rank(®)
Tenure Track e YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Certification; Teacher, Early Childhood Pre-K through Third Grade. District of Columbia Public Schools,
Washington, DC. Member, National Association for the Education of Young Children Board member, DC
Association for the Education of Young Children

Teaching or other professional
experience in P-12 schools(®

Bridges Public Charter School, External Assessor/Consultant; assessed 3 & 4 years olds. District of Columbia
Public Schools; Early Childhood teacher; grade level chair, taught 3-4 year olds. District of Columbia Public
Schools; education Manager, EC E/Head Start; oversight of 35 ECE classrooms.

Faculty Member Name

MORANT, TAMYKA

Highest Degree, Field, & University(3)

MAT, Teaching; Johns Hopkins University; Baltimore, MD

Assignment: Indicate the role of the
faculty member®

Adjunct Faculty

Faculty Rank(®)

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Member, NCTM, NWSA, AERA Consortium of Race, Class, Gender, Ethnicity Interdisciplinary Scholar-Fellow
NWSA Women of Color Leadership Project-Fellow Publications/Presentations AERA: Towards a Portable
Family Pedagogy. April 2014 NWSA Conference: Understanding the Multidimensionality of Mentorship for
Underrepresented Scholars: A Labor of Love. November 2014

Teaching or other professional
experience in P-12 schools(®

Certificate/License MD Educator Advanced Professional Certificate; Maryland State Department of Education
DC Public Schoals, Instructional Coach Manager Community Academy Public Charter Schools, Instructional
Coach Community Academy Public Charter Schools, Elementary Teacher Baltimore City Public Schools,
Elementary Teacher

Faculty Member Name

NERO, CANDACE

Highest Degree, Field, & University(3)

M.Ed., Curriculum and Instruction, Reading; Trinity Washington University; Washington, DC




Assignment: Indicate the role of the
faculty member®

Adjunct Faculty

Faculty Rank(®)

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Team Leader Test Coordinator Core team member Instructional leadership team member MCPS PLCI
Reading PLC Leader

Teaching or other professional
experience in P-12 schools(®

Certificate/License Reading Specialist Advanced Professional Highly Qualified; Maryland State Department of
Education Early Childhood Advanced Professional Highly Qualified; Maryland State Department of Education
Montgomery County Public Schools, Reading Specialist Montgomery County Public Schools, 1st grade teacher
Montgomery County Public Schools, Kindergarten teacher

Faculty Member Name

O'NEIL, TODD

Highest Degree, Field, & University(s)

M.Ed., Reading; Trinity Washington University; Washington, DC

Assignment: Indicate the role of the
faculty member®

Faculty Rank®)

Adjunct Faculty

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Teaching or other professional
experience in P-12 schools(®

DC Public Schools, General Education teacher

Faculty Member Name

SMITH, DAWN NOELLE

Highest Degree, Field, & University(3)

M.A., Curriculum and Instruction; The George Washington University, Washington, DC. 2010

Assignment: Indicate the role of the

faculty member() Adjunct faculty
Faculty Rank(®)
Tenure Track € YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Guest lecturer, University of Maryland: Exploring Early Childhood, Spring 2015 Guest panelist, To Fight
Inequality, Support Women and Families, September 2015

Teaching or other professional
experience in P-12 schools(®

District of Columbia Public Schools, Washington, DC. Early childhood teacher, Prek-3.

Faculty Member Name

STEEN, BWEIKIA

Highest Degree, Field, & University(s)

Ed.D., International Multicultural Education; University of San Francisco; San Francisco, CA

Assignment: Indicate the role of the
faculty member®

Full-time Faculty, Early Childhood Program Coordinator

Faculty Rank(®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Member, NAEYC Committee member, NAEYC Council for Accreditation Member, Appeals panel, NAEYC
Presentations Oral Language Development in Pre-K, Oh my!; November 2014 Hear Our Voices; ACEI; March
2014 Publications Starting Young: Counting the PreK to Prison Pipeline. Journal of Black Psyychologists. 2014

Teaching or other professional
experience in P-12 schools(®

New Haven Unified School District; grades K-2 Taught birth - 2nd grade, California

Faculty Member Name

STOCKS, JANET

Highest Degree, Field, & University(3)

Ph.D., Sociology; University of Pittsburgh; Pittsburgh, PA

Assignment: Indicate the role of the
faculty member®)

Administrator

Faculty Rank(®)

Dean

Tenure Track

e YES

Member, Council on Undergraduate Research Member, American Educational Research Association Member,

American Sociological Association Member, AAAS Science and Human Rights Coalition Chair, Board of




Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(s)

Governors, National Conferences on Undergraduate Research 2006-2008 Anselm Strauss Award, for Nyman,
Reinikainen & Stocks, 2013, awarded by the Qualitative Family Research Network, Research and Theory
Section, National Council on Family Relations to recognize significant work in the area of family theory,
methods, and research that comes from a qualitative tradition. November 2014 Chatlott Nyman, Lasse
Reinikainen & Janet Stocks, 2013, Reflections on a cross-national qualitative study of within-household
finances. Journal of Marriage and Family 75 (June): 640-650. June 2013 Janet Stocks, 2012, Characteristics
of Excellence in Undergraduate Research at Different Institutions, in Undergraduate Research, Washington
DC: Council on Undergraduate Research. 2012.

Teaching or other professional
experience in P-12 schools(®

Faculty Member Name

WINTHER, CHRISTOPHER

Highest Degree, Field, & University(3)

M.Ed., Education; DePaul University; Chicago, IL

Assignment: Indicate the role of the
faculty member()

Adjunct Faculty

Faculty Rank(®)

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(s)

Volunteer Moderator, DC Area High School ethics Bowl, Fall 2013 Volunteer Judge, Baltimore Network for
Teaching entrepreneurship Business Plan Competition, Spring 2011

Teaching or other professional
experience in P-12 schools(®

Certificate/License Network for Teaching Entrepreneurship Certified Teacher Village Learning Place, Lead and
Assistant Teacher Boys' Latin Charter High School, Lead Teacher Truman College High School, Lead Teacher

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(4) e.g., faculty, clinical supervisor, department chair, administrator
(5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in
new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
(7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the

institution and unit's mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade
level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NAEYC standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of Assessment

Name of Assessment (:0)

Type or Form of Assessment (1) When the Assessment Is Administered (12

Assessment #1:
Licensure
lassessment, or PRAXIS 11 LICENSURE PRIOR TO
other content- ASSESSMENT LICENSURE
based assessment
(required)
Assessment #2: IFI;E :DR I’\II\ISEZISP
PRI AL ASSESSMENT COMPREHENSIVE PRIOR TO
in early childhood STUDENT
education EXAM TEACHING
(required) COMPREHENSIVE

q EXAM

UNIT PLANS INSTRUCTIONAL

UNITS




Assessment #3:
Candidate ability to
plan implement
appropriate
teaching and
learning
lexperiences
(required)

EDTE 611
LITERACY
DEVELOPMENT
ACROSS THE
CURRICULUM

EDTE 612
CONSTRUCTING
AND INTEGRATING
THE EARLY
CHILDHOOD
CURRICULUM

EDTE 613
DEVELOPING
CONCEPTS IN

EARLY
CHILDHOOD
MATHEMATICS
AND SCIENCE FOR
DIVERSE
LEARNERS

IAssessment #4:
Student teaching or
internship
(required)

STUDENT
TEACHING
EVALUATION

PRACTICUM
EVALUATION

EDTE 671
STUDENT
TEACHING IN
EARLY
CHILDHOOD
EDUCATION

Assessment #5:
Candidate effect on
student leaning
(required)

TUTORING
PROJECT

PROJECT

EDTE 614
ASSESSMENT IN
EARLY
CHILDHOOD FOR
DIVERSE
LEARNERS

Assessment #6:

EDTE 611
LITERACY
DEVELOPMENT
ACROSS THE
CURRICULUM

EDTE 612
CONSTRUCTING
AND INTEGRATING

Additional THE EARLY
assessment that LESSON PLAN CHILDHOOD
addresses NAEYC VIDEO LESSON REFLECTION CURRICULUM
standards
(required) EDTE 613
DEVELOPING
CONCEPTS IN
EARLY
CHILDHOOD
MATHEMATICS
AND SCIENCE FOR
DIVERSE
LEARNERS
Assessment #7:
Additional EDTE 689
assessment that STANDARDS ADVANCED
addresses NAEYC PORTFOLIO PORTFOLIO SEMINAR IN
standards TEACHING
(optional)
Assessment #8:
Additional EDTE 689
assessment that ACTION RESEARCH ADVANCED
addresses NAEYC CASE STUDY CASE STUDY SEMINAR IN
standards TEACHING
(optional)

(10) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).

(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses

[specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS




For each NAEYC standard on the chart below, identify the assessment(s) in Section 11 that address the standard. One assessment may
apply to multiple NAEY C standards.

1. Standard 1: Candidates prepared in early childhood degree programs are grounded in a child development knowledge base. They use
their understanding of young children's characteristics and needs, and of multiple interacting influences on children's development and
learning, to create environments that are healthy, respectful, supportive, and challenging for each child.

HL#H2 #3 HA #5 #O #7 #8

2. Standard 2: Candidates prepared in early childhood degree programs understand that successful early childhood education depends
upon partnerships with children’s families and communities. They know about, understand, and value the importance and complex
characteristics of children’s families and communities. They use this understanding to create respectful, reciprocal relationships that support
and empower families, and to involve all families in their children’s development and learning.

#1 #2 #3 #4 #5 #6 #7 #8

3. Standard 3: Candidates prepared in early childhood degree programs understand that child observation, documentation, and other forms
of assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and uses of
assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way,
in partnership with families and other professionals, to positively influence the development of every child.

H1#H2 #3 HA #5 #6 #7 #8

4. Standard 4: Candidates prepared in early childhood degree programs understand that teaching and learning with young children is a
complex enterprise, and its details vary depending on children’s ages, characteristics, and the settings within which teaching and learning
occur. They understand and use positive relationships and supportive interactions as the foundation for their work with young children and
families. Candidates know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and tools to
connect with children and families and positively influence each child’s development and learning.

H#1 #2 #3 H#A #5 #6 #7 #8

5. Standard 5: Candidates prepared in early childhood degree programs use their knowledge of academic disciplines to design,
implement, and evaluate experiences that promote positive development and learning for each and every young child. Candidates understand
the importance of developmental domains and academic (or content) disciplines in early childhood curriculum. They know the essential
concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.
Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that
promotes comprehensive developmental and learning outcomes for every young child.

H1#H2 #3 HA #5 #6 #7 #8

6. Standard 6: Candidates prepared in early childhood degree programs identify and conduct themselves as members of the early



childhood profession. They know and use ethical guidelines and other professional standards related to early childhood practice. They are
continuous, collaborative learners who demonstrate knowledgeable, reflective and critical perspectives on their work, making informed
decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies.

H1#H2 #3 HA #5 #6 #7 #8

7. Standard 7: FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Field experiences and clinical practice are planned and sequenced so that candidates develop the knowledge, skills and professional
dispositions necessary to promote the development and learning of young children across the entire developmental period of early childhood —
in at least two of the three early childhood age groups (birth — age 3, 3 through 5, 5 through 8 years) and in the variety of settings that offer
early education (early school grades, child care centers and homes, Head Start programs).

7a. Opportunities to observe and practice in at least two of the three early childhood age groups (birth — age 3, 3-5, 5-8)
7b. Opportunities to observe and practice in at least two of the three main types of early education settings (early school grades, child care
centers and homes, Head Start programs)

Information should be provided in Section | (Context), question 2, to address this standard.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in Section IV. Taken as a whole,
the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required of all
candidates. Assessments and scoring guides and data charts should be aligned with the SPA standards. This means that the
concepts in the SPA standards should be apparent in the assessments and in the scoring guides to the same depth, breadth, and
specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. The data should be presented, in
general, at the same level it is collected. For example, if a rubric collects data on 10 elements [each relating to specific SPA
standard(s)], then the data chart should report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments
have been organized into the following three areas to be aligned with the elements in NCATE’s unit standard 1:

« Content knowledge (Assessments 1 and 2)

« Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

« Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case,
assessments that combine content and professional knowledge may be considered "'content knowledge' assessments for the
purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in Section I11. Cite SPA standards by
number, title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number,
title, and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases assessment
instruments or scoring guides may go beyond five pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4
that includes the two-page narrative (items a — d above), the assessment itself (item e above), the scoring guide (item f above, and
the data chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is



a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible.

1. State licensure tests or professional examinations of content knowledge. NAEY C standards addressed in this entry could include
Standards 1-6. If your state does not require licensure tests or professional examinations in the content area, data from another
assessment must be presented to document candidate attainment of content knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 1 PRAXIS 11

See Attachment panel below.

2. Assessment of content knowledge(13) in early childhood education. NAEYC standards addressed in this entry could include but
are not limited to Standards 1, 2, and 5. Examples of assessments include comprehensive examinations, GPAs or grades(14), and
portfolio tasks(®. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 2 IRA COMPREHENSIVE EXAM PART 1 ASSESSMENT 2 IRA COMPREHENSIVE EXAM PART 2
ASSESSMENT 2 IRA COMPREHENSIVE EXAM PART 3

See Attachment panel below.

(13) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and influences);
family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, and movement/physical
education; as well as knowledge about children's learning and development in these areas.

(14) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they align with the
specialty standards.

(15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single assessment and scoring
criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However,
in many programs a portfolio is a collection of candidate work—and the artifacts included

3. Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences.
NAEYC standards that could be addressed in this assessment include but are not limited to Standard 4. Assessments might emphasize
features such as (a) adaptations to individual, developmental, cultural and linguistic differences; (b) knowledgeable and
developmentally appropriate application of subject matter knowledge; (c) use of effective and appropriate teaching strategies for
young children; and (d) attention to effects on children’s learning. These assessments are often included in a candidate’s portfolios or
in student teaching evaluations. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 3 UNIT PLANS

See Attachment panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. NAEYC
standards that could be addressed in this assessment include Standards 1-6. An assessment instrument used in student teaching or an
internship should be submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 4 STUDENT TEACHING EVALUATION

See Attachment panel below.

5. Assessment that demonstrates candidate effects on student learning. NAEY C standards that could be addressed in this
assessment include but are not limited to Standards 1, 3, and 4. Examples of assessments include those based on samples of children’s
work, portfolio tasks, case studies, follow-up studies, and employer surveys. They might include follow-up studies of graduates of the
ECE program, as they relate to the NAEY C standards and as they document graduates' effectiveness in professional positions where
they have an impact on young children’s development and learning. (Answer Required)

Provide assessment information as outlined in the directions for Section IV




ASSESSMENT 5 TUTORING PROJECT

See Attachment panel below.

6. Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 - 6 could be addressed
by this assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio projects, and follow-up
studies. Assessments might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young children
through case studies or similar projects; (b) understanding of the role of families in young children's development and learning, and
how they support this role as teachers of young children; and (c) understanding of the early childhood profession and candidates’
future role as advocates and reflective, continuous learners. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 6 VIDEO LESSON

See Attachment panel below.

7. Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 - 6 could be addressed
by this assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio projects, and follow-up
studies. Assessments might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young children
through case studies or similar projects; (b) understanding of the role of families in young children's development and learning, and
how they support this role as teachers of young children; and (c) understanding of the early childhood profession and candidates’
future role as advocates and reflective, continuous learners. (Optional)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 7 STANDARDS PORTFOLIO

See Attachment panel below.

8. Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 - 6 could be addressed
by this assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio projects, and follow-up
studies. Assessments might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young children
through case studies or similar projects; (b) understanding of the role of families in young children’s development and learning, and
how they support this role as teachers of young children; and (c) understanding of the early childhood profession and candidates'
future role as advocates and reflective, continuous learners. (Optional)

Provide assessment information as outlined in the directions for Section IV

ASSESSMENT 8 ACTION RESEARCH CASE STUDY

See Attachment panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve
candidate performance and strengthen the program. This description should not link improvements to individual assessments but,
rather, it should summarize principal findings from the evidence, the faculty's interpretation of those findings, and changes made in
(or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for
improvement of both candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Based on data collected from 2013-2015, overall, candidates in the Early Childhood (EC) MAT program at Trinity Washington University
meet or exceed the NAEYC standards for all key assessments. Early Childhood (EC) faculty began conducting Early Childhood meetings,
which included full-time faculty and adjuncts, to reflect on the data and collaborate about all areas of the program: curriculum, course
objectives, course textbooks, key assessments, and next steps to ensure program quality improvement and to ensure that Trinity's Early
Childhood educators are intentional Early Childhood educators. Overall, four main topics emerged from the meetings as areas to continue to
improve upon in all standards: incorporating technology; integrating social studies, the arts, health, and physical education into the field
experiences; providing more opportunities to observe and to practice in infant and toddler settings; and embedding course and assignment
check-in points throughout the semester in order to ensure that at least fifty percent (50%) of the candidates exceed all standards for all key
assessments. While many of the changes have been made during the 2015-2016 academic year, the process is ongoing and the faculty




ontinues to meet to discuss and reflect on the changes made.

ontent Knowledge:

he analysis revealed that though Early Childhood candidates have opportunities to conduct literacy, math, and science lessons, and that the
andidates learn to integrate content areas throughout the curriculum, the faculty noticed that candidates needed more experience and
pportunities to practice teaching and observing social studies lessons, the arts, health, and physical education. and in meeting NAEYC
tandard 2: Building family and community relationships. Therefore, beginning in Fall 2015 in EDTE 610 (Early Childhood Development in
amily and Culture) candidates are required to complete at least 2 hours of observation and/or interview the director of an organization
proved by the course instructor that appropriately meets the social justice needs of young children of color, poverty, gender identity issues,
nd homelessness. For example, candidates conducted observations in local homeless centers dedicated to meeting the needs of young
hildren, birth through 3rd grade, by incorporating appropriate play into their day. Another candidate observed an EDUCARE facility in
outheast DC, a birth through five-year- old childcare center dedicated to meeting the needs of low-income children and interviewed the
irectors about the strategies used to meet the needs of the young children they serve, birth through 5 years old in Southeast DC. Students
hen designed a social studies lesson plan that incorporated the arts, and that would help young children understand social justice.

=]

fter analyzing the data, the early childhood faculty decided to implement a content portfolio as an assignment for EDTE 671 (Student

eaching in Early Childhood Education). This assignment requires candidates to create lesson plans that purposefully integrate health, and
hysical education, social studies, and the arts. As part of this assignment, candidates are also required to conduct a literature review about
ealth, physical education, the arts, and social studies, and the role that content areas play in Early Childhood education and early learning.

Ithough the faculty have made appropriate changes to the syllabi and to the course design over the past couple of years, we understand the
importance of integrating technology throughout the early childhood program, course syllabi, and course assignments, in order to model and
0 provide opportunities for candidates to observe and practice using technology. Incorporating appropriate technology into the early
hildhood curriculum remains a necessary objective and goal. In EDTE 610 (Early Childhood Development in Family and Culture)
andidates are now required to design a webpage for families. The webpage is embedded into the main Family Handbook assignment. In
DTE 613 (Developing Concepts in Early Childhood Mathematics and Science for Diverse Learners), candidates are now required to
incorporate an APP called Aurasma into one of their required lesson plans.

rofessional and Pedagogical Knowledge

he analysis also revealed that though the candidates are licensed for PreK3-third grade, candidates could use more opportunities to conduct
bservations and to practice teaching with birth to three-year old children. Starting in Fall 2015, candidates were required to keep a field
lacement logbook that will document the field placement sites to ensure candidates purposefully observed and practiced in infant and
oddler settings. While the candidates learn about child development, birth and beyond, the faculty want to ensure that all students have
ctual observation and practice hours with infants and toddlers in order to truly understand child development and early learning. The field
lacement logbook is checked by the course instructor, advisor, and the early childhood program coordinator. In addition to the field
lacement logbook, candidates in EDTE 613 (Developing Concepts in Early Childhood Mathematics and Science for Diverse Learners),
ecause of the vast opportunities Washington, DC offers young children: museums, parks, the National Zoo, etc..., candidates are required to
onduct two field trips that will help extend learning about science and math concepts. In addition to this assignment, candidates will be
equired to observe in one of the National Smithsonian (museum) child care centers to identify ways in which these child care centers utilize
nd incorporate the museums into their curriculum. The National Smithsonian childcare centers serve children, birth to five-years old. This
dditional assignment will provide candidates the opportunity to observe in an infant and toddler setting, in a different type of setting, and to
bserve the strategies used to incorporate and integrate social studies, the arts, and other content areas into the curriculum.

tudent Learning

hile one-hundred percent (100%) of the candidates met or exceeded all standards during 2015, one strategy implemented during the Fall
015 was embedding check-in points throughout each semester and throughout each course. Previously, all syllabi had a midterm check-in
oint and a final check-in point. However, the faculty found that often, students who were exceeding the standards and doing well during the
idterm check-in point, dropped to only meeting the standards by the end of the semester. For all syllabi, four different check-in points have
een embedded throughout the semester for each course for main assignments. Candidates are required to bring specific sections of the main
ssignments to the class sessions on specific dates. The check-in points require candidates to conduct peer evaluations, and provide the
ourse instructor the opportunity to provide assistance and to answer clarifying questions as needed. Furthermore, the faculty found that
any candidates would procrastinate until the end of the semester to complete final assignments. Therefore, the faculty decided to change
ain assignment due dates from the end of the semester to throughout the semester to eliminate the need for some candidates to rush through
ssignments.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that were not met in the
original submission. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific
instructions for preparing a Revised Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/RevisedProgramReports/tabid/453/Default.aspx

For Response to Conditions Reports: Describe what changes or additions have been made to address the conditions cited in the
original recognition report. Provide new responses to questions and/or new documents to verify the changes described in this section.
Specific instructions for preparing a Response to Conditions Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/ResponsetoConditionsReport/tabid/454/Default.aspx



(Response limited to 24,000 characters.)

IAfter receiving the report, changes were made to improve course syllabi, course rubrics, and course assignments to ensure that NAEYC
standards were met and that specific key elements within each standard were addressed. Specifically, the faculty made changes to each key
assessment to ensure that no more than two standards were addressed for each key assessment. In the original document, the faculty learned
that narrowing the key assessments to one or two specific standards allowed for the opportunity to appropriately address that standard(s) by
completing the course assignment(s). Narrowing the standards met for each key assessment also allowed the candidates a better opportunity
to grasp a clearer understanding about the standard(s) addressed for specific assignments.

IAs the faculty analyzed the report, it was noted that NAEYC standards 7a and 7b were not clearly addressed. In addition to narrowing the
key assessments to specific standards, changes were made to address standard 7 that would help to describe specific assignment
requirements that provide the candidates opportunities to observe and practice in birth-third grade settings. These changes include clearly
identifying and outlining specific assignments that require field experiences and describing the requirements that would address standard 7.

Please click ""Next"

This is the end of the report. Please click “Next" to proceed.



