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Approaching Trinity 2010:

Assessment and Self-Study for the 2004-2006

Middle States Accreditation Review
Design for Self-Study
Trinity University, Washington
INTRODUCTION
Trinity University in Washington enters the 2004-2006 Middle States Self-Study and Accreditation Review period with pride in Trinity’s accomplishments during the last ten years and confidence in Trinity’s ability to continue the process of growth and transformation with quality and integrity.

This Design for Self-Study, Approaching Trinity 2010, provides the essential framework for the work of comprehensive institutional assessment that is the foundation for Middle States review.  Through the self-study process, Trinity will come to a clearer understanding of the ways in which the university achieves its goals for student learning and programmatic effectiveness in all dimensions of institutional work.  The self-study will enable Trinity to assess its current Strategic Plan, Beyond Trinity 2000, leading to the creation of a new strategic plan for Trinity 2010.

Trinity has chosen to conduct a comprehensive self-study because all programs, services and resources of the university are part of the institutional transformation first described in “The Paradigm Shift” chapter in the 1996 self-study.  Subsequent reports to Middle States, including the 2001 Periodic Review Report, have continued to illuminate the continuous change process that has reshaped Trinity during the last two decades.  Trinity is one of the few remaining historic Catholic women’s colleges in the nation, but that identity today is only one facet of a larger comprehensive university serving a broad range of students in undergraduate, graduate and continuing education programs.  While sustaining the historic women’s college in the College of Arts and Sciences, Trinity has also created coeducational programs focusing on the professional workforce in the School of Education and School of Professional Studies.  Trinity’s auxiliary programs, including those conducted through the Trinity Center for Women and Girls in Sports, serve an increasingly large and diverse audience who, in previous decades, were not part of Trinity’s plans and programs.  Significantly, Trinity today serves a student body that is more than 80% Black and Hispanic, and nearly two-thirds are over the age of 23.  
Approaching Trinity 2010 will continue to consider the paradigm shift in Trinity’s student body and programs, now seeking to document in a more analytical way than ever before the successes and challenges that Trinity has experienced during the transformative decade since the 1996 team report.  That report commended Trinity for managing well through a period of change, but challenged Trinity to develop a more modern and professional approach to outcomes assessment and institutional assessment.  This new self-study will be responsive to that challenge, in keeping with the new Middle States standards.

Much has happened at Trinity since 1996, and this self-study moment is an important opportunity for Trinity to reflect on these changes and engage in strategic thinking going forward.  Major achievements since 1996 include:

· Adoption of the Strategic Plan, Beyond Trinity 2000, including the creation of the comprehensive university structure with three academic schools;
· Completion of the $12 million Centennial Campaign and Kresge Challenge, the first successful campaign in Trinity’s history;

· Construction of the Trinity Center for Women and Girls in Sports, the first new building on Trinity’s campus in 40 years, now a major magnet for a broad range of events and activities, increasing Trinity’s visibility in the Washington region considerably;

· Growth in Trinity’s bottom-line total asset picture from just a little more than $9 million in  1995 to nearly $60 million in 2004, a change accelerated by the capital campaign and construction of the Trinity Center;

· With funding from America Online, the Kimsey Foundation and the PT3 Program of the U.S. Department of Education, creation of the Educational Technology Leadership Institute and a broad-based initiative to improve faculty adoption of new classroom technologies, including creation of 12 smart classrooms;

· Undertaking the process leading to NCATE accreditation for programs in the School of Education, the first specialized accreditation effort in Trinity’s history, slated for completion in 2005;

· Implementation of new graduate programs, including the M.A. in Communication, and the  M.B.A. Program, both of which have met with success in their first two years;
· Creation of an e-learning initiative to begin development of web-enhanced and online courses, leading to online programs in the future;

· Adoption of the name “Trinity University, Washington, D.C.” to signify Trinity’s growth into a multi-dimensional institution of higher education with ambitions for even greater programmatic diversification in the future.

Even as Trinity has realized much success in many areas of endeavor, Trinity also continues to face considerable challenges.  The chief challenge has been and continues to be the quest to meet enrollment goals.  For most of the last decade, Trinity’s headcount enrollment has hovered between 1,400-1,700, while the strategic goals have reached well beyond a 2,000 headcount. The strategic enrollment goals for each school do not seem overly ambitious in an age when universities with fewer than 3,000 students are considered to be too small to thrive.   But surpassing 2,000 headcount continues to be an elusive goal for Trinity, and a challenge that this self-study will help to illuminate in new ways with assessment of programs and performance that have a direct impact on enrollment.

A corollary challenge is the need to grow financial resources sufficient to enable Trinity to thrive, not merely survive.  Trinity’s financial picture has grown considerably larger and more stable over the years, but the institution continues to have very thin margins because tuition revenues are the main source of income.  Development of new revenue streams outside of tuition continues to be a major goal in order to improve the fiscal platform.
These challenges are not new.  Enrollment and finances have been on the front burner of Trinity’s concerns for many decades.  The success of the past ten years gives Trinity a stronger platform than ever to make the changes necessary to ensure good institutional health through strong enrollment performance, which is the driver of fiscal stability.  

The self-study will provide a considerable amount of data and analysis to help Trinity’s management, trustees, faculty and accreditors assess the opportunities and obstacles in Trinity’s current environment and future possibilities.  Armed with evidence supporting successes and indicating weaknesses, Trinity will be able to make those strategic changes necessary to grow more confidently in new directions.
Goals:
Through the 2004-2006 self-study process, Trinity will achieve these goals:


1.
Assess all dimensions of Trinity’s academic programs, administrative services 


and institutional resources according to the 2002 Characteristics of Excellence 


and in relation to the changing needs of Trinity’s student body in order to ensure 


continuous quality improvement throughout the institution, making appropriate 


recommendations for 
change as a result of the assessment process;

2.
Assess the quality and effectiveness of general education for undergraduate 


students in all schools and programs in order to validate the achievement of 


Trinity’s general learning goals for all students, making recommendations for 


change in curricula and pedagogy as a result of the assessment process;


3.
Assess the quality and effectiveness of major programs for undergraduate and 


graduate students in order to validate the achievement of specific learning goals 


for all students, making appropriate recommendations for change in majors;


4.
Provide sufficient data and analysis on which to make recommendations for 


strategic development of Trinity’s programs, facilities, technologies and services, 


and the resource development necessary to support them, in order to strengthen 


Trinity’s overall performance, particularly with regard to enrollment and finances, 

and lay the foundation for the next decade of Trinity’s growth.

5.
Assess progress toward achieving the strategic goals articulated in Beyond Trinity 


2000 in order to revise the goals and create a new strategic plan arising from the 


self-study.
Objectives:
Under the overall supervision of the Self-Study Steering Committee, and in order to achieve the self-study goals, each committee or department participating in the self-study will:

1.
Create a plan to assess the topics under consideration for the unit, based 



upon the general institutional assessment framework (see Appendix C “Trinity 


Assessment Plans”, Appendix D “Macro Assessment Matrix” and Appendix E 


“Template for Administrative Assessment) and the “Questions for Self-Study” 


included with this design.

2.
Create a data repository for all data appropriate to the topic under study.


3.
Conduct the assessment activities indicated in the plan.


4.
Analyze the results of the assessment activities.


5.
In the format specified by the Steering Committee, report the results of the 


assessments with appropriate documentation, and including recommendations for 


improvement in the area under study.

Steering Committee:
Trinity has created a self-study steering committee composed of representatives of the senior administration and faculty, co-chaired by Vice President for Academic Affairs Dr. Sue Blanshan, and Associate Professor Brad Mello of the Communication Program.

In almost every case, the steering committee and its working groups consist of already-established faculty committees or other working groups at Trinity.  

Appendix  A contains the list of the Self-Study Steering Committee.

Appendix B contains a matrix showing the overall structure of the self-study working units.

Charges to the Committees and Working Groups:
The balance of this Design for Self-Study contains the questions for self-study that the various committees and working groups will undertake to answer as part of their work.  Because the general design of this self-study arises from assessment, all of the working groups are expected to frame their area of responsibility in light of the overall assessment plan for Trinity, with the questions in this design arising from the results of assessment activities.

The committees and working groups will approach their tasks as follows:


1.
Curriculum and Academic Policy Committees:  


The Curriculum and Academic Policy Committees (each school’s CAP committee and the university-wide CAP Committee) are responsible for the major academic assessments that form the heart of the self-study:  student learning assessment and curriculum assessment, notably assessment of general education as well as program assessment.  Each committee may choose to address its responsibilities in different ways, depending upon the school and the nature of the programs.  As a general rule, however, the CAP committees should structure their work for self-study as follows:



a)
Read the document “Trinity Assessment Plans”  (Appendix C)


b) 
Complete the “Macro Assessment Matrix” (Appendix D)


c)  
Address “Questions for Self-Study” (Parts II, III and IV in particular), and



as appropriate develop new questions



d)
Write a report according to the format and timetable determined




by the Steering Committee


2.
Faculty Committees other than the CAP committees focus on faculty personnel and resource issues.  These committees should also read “Trinity Assessment Plans” and then structure assessment plans for their areas of responsibility that are responsive to the overall expectation for written assessment plans.  These committees may choose to adapt the “Template for Administrative Assessment” with a focus on the faculty personnel and resource issues.  The steps for the work of these committees include:


a)
Read “Trinity Assessment Plans”



b)
Develop topical assessment plans, using an adaptation of the




“Template for Administrative Assessment” 



c)
Address “Questions for Self-Study” especially Part V



d)
Write a report according to the format and timetable determined




by the Steering Committee


3.
Administrative Groups should read “Trinity Assessment Plans” and then use the “Template for Administrative Assessment” (Appendix E) to identify the topics for study, the assessment questions and methodology.  Their reports should flow from their assessment plans, per the template.


4.
Special Studies:  on a parallel track to the main work of self-study, campus master planning will be the major vehicle for addressing long-range facilities development, particularly the library and science facilities.    A special working group will be organized for the University Academic Center planning and this group will work with the external architects.  In much the same way, a special working group on Institutional Technology will come together to work with outside counsel on technology planning issues.  Other external studies may occur as warranted by the nature of the topic and the expertise necessary to conduct a strong review.
The Steering Committee co-chairs will provide further directions to the working groups concerning the format of their final reports.

Data:
Appendix F includes a matrix showing the overall inventory of data and documents to support the self-study.  This inventory will continue to be developed throughout the self-study.  
Timeline:
Appendix G includes the general timeline for the self-study.  The Steering Committee Co-Chairs will provide additional detail for the specific submission of reports within this general timeline.
QUESTIONS FOR SELF-STUDY

This section of the Design for Self-Study provides outlines the questions for the self-study in a format that will develop into the self-study document.  These questions are not the only questions for the self-study, and as the work of the committees and groups proceeds, additional questions will be addressed, and some of the questions listed here will be revised.  Participants in the self-study should understand the questions below as providing guidance, but not in a rigid way.  Participants should feel free to adapt the questions posed in this guide to the specific circumstances and issues relevant to their area of study.

This design is organized in a way that echoes the 1996 self-study, updated for contemporary circumstances at Trinity, with a more affirmative focus on the assessment expectations of Middle States.  The sequence of the design considers, first, who the students of Trinity are today, and then moves through the logical sequence of assessment questions --- overall educational assessment, general education, programs, faculty, student services, .  Done well, this self-study will lead to the creation of a new strategic plan for Trinity, and this design anticipates that conclusion in its final section.  The outline of this design is as follows:


I. 
The Paradigm Shift Revisited:  Who Are Trinity Students Today?


II.
Assessment of Student Learning: What Do Trinity Students and Graduates Know?


III.
Assessment of General Education:  How Well Do Trinity Students Achieve on



Foundation Knowledge, Skills and Competencies of Higher Education?


IV.
Assessment of Educational Offerings (Program Reviews)


V.
Faculty Resources


VI.
Student Support Services:  Academic and Co-Curricular


VII.
Measuring Institutional Effectiveness:  Administration, Governance


VIII.
Institutional Resource Implications Arising from Assessment and Planning


IX.
Mission and Strategic Plan:  Preparing for Trinity 2010

Each section starts with the identification of individuals and groups responsible for the substance of the section, and then cites specific links to the Characteristics of Excellence and Trinity’s strategic plan.  All 14 of the Middle States standards are addressed in this design, but the design does not follow them in a rigid sequence.  The sections also identify the baseline data and documents that the committees and working groups will review or develop as part of their work on the questions posed.
I.  The Paradigm Shift Revisited:  Who Are Trinity Students Today?

Assignments:
President, VPAA, Deans, AEC, IR

Links to:  
Mission Statement




Strategic Goal I




Characteristics of Excellence 6, 8 and 14


Requires:
Key Performance Indicators, Benchmarks, Goals




Data:
All 3 Schools:

Admissions 
1996-2004







Demographics 1996-2004









including geographic









including DC 









including prior learning









including employment









including financial aid








Retention
1996-2004








Retention Analytics in Detail








Program Enrollments








Entrance/Exit Abilities








Financial Aid Data








Graduation Rates









by school by program








Employment








Alumnae/I Satisfaction




Documents and Reports:
Marketing Materials








Website








NESSIE








CIRP







IPEDS

This section lays the foundation for the self-study.  The title reflects the opening section of the 1996 self-study in which Trinity’s transformation was described in detail.  

Now, ten years later, Trinity needs to present a richly nuanced portrait of the student body, its trends and implications, and to reflect upon what this means going forward for planning and programs, resource allocation and performance measurements.

This introductory section will raise questions such as these:

1.  What are the key learning and service needs that the current student body presents?


2.  How has Trinity adapted curricula, programs and services to meet those needs?


3.  Generally, how does Trinity measure the effectiveness of the curricula, programs



and services in terms of meeting student needs?


4.  What are the factors driving enrollment, attrition, retention at Trinity and what



measures do we need to take to improve performance?


5.  How has Trinity adapted to the changing nature of the student body and what



specific outcomes can Trinity point to as proof of its effectiveness



with these students?


6.  What are the characteristics of students who are most likely to persist and



earn degrees at Trinity?


7.  What are the relationships among factors such as prior learning, parental



income and educational levels, Pell eligibility, high school of record,



athletic involvement, co-curricular involvement, and other such



variables and the likelihood of retention/graduation or attrition?


8.  What changes can and should Trinity make in programs and services to



address the factors driving attrition?


9.  What is the relationship between marketing/recruiting/admissions and retention,


as revealed in assessment of student satisfaction and performance?

10.  How is Trinity’s mission fulfilled through the analysis of the student body



and correlation between student characteristics and curricula/program and



service development?

II.  Assessment of Student Learning:  What Do Our Students and Grads Know?

Assignments:  Deans, CAP Committees

Links to:
Mission Statement




Strategic Goal I, IX




Characteristics of Excellence 11 and 14


Requires:
Key Performance Indicators, Goals, Benchmarks




Data:



Retention/Graduation Data







Grade Analyses








Praxis








Other External Test








Other Assessment Results




Documents and Reports:
Written Assessment Plans







UCAP/CAP Reports
Flowing from the issues raised in Section I, the section on the Assessment of Student Learning focuses on the ways in which each course and program at Trinity measures student learning outcomes.

The framework for this section should be set by the written assessment plan that should be developed this fall in preparation for the self-study.

This section will discuss questions such as these:


1.  Does the written assessment plan exist and is it followed?


2.  What do the results of assessment indicate about student learning across various



time periods (e.g., first to second year), from entrance through graduation,



across different schools, etc.?


3.  What is the threshold assessment modality for students in each school?


4.  What changes do faculty make to courses and pedagogy as a result of



their analysis of assessment results for students?


5.  How is student learning assessed and what do the results suggest about:



a) remedial education



b) honors education



c) experiential learning



d) co-curricular learning



e) cohort education


f) online learning




etc.


6.  How is student learning assessment tied to Program Reviews?


7.  What does the overall assessment of student learning at Trinity suggest about the need 

for change and improvement in the schools and programs?


8.  What does the overall assessment suggest about Trinity’s effectiveness in meeting the 


needs of the populations whom Trinity serves?


9.  How does the assessment program address fulfillment of  Trinity’s mission?

III.  Assessment of General Education:  How Well Do Our Students Achieve on the Foundation Knowledge, Skills and Competencies of Higher Education?

Assignments:
Deans, CAP Committees


Links to:
Mission




FLC and Core Goals and Objectives



Characteristics of Excellence  12


Requires:
Key Performance Indicators, Goals, Benchmarks




Data:






Documents and Reports:
This section takes a special look at the current general education programs in relation to institutional mission and goals and the fulfillment of the curricular goals.  The examination of general education within the framework of Middle States accreditation should be an opportunity to refresh and reform the general education programs.  Some of the types of questions about general education this section might address include:


1.  How does Trinity guarantee that student participation in the designated courses 
actually results in the development of the knowledge, skills and competencies deemed 
essential in the general education program designs in each school?


a) what is the particular place of writing education in the curriculum in all




schools and programs and how can this be strengthened to meet




the needs of all students?


2.  How are the general education programs adapted and refined to be appropriate for 
each group of students according to the characteristics and goals of each school?



a) what are the implications for general education of the entering academic




profile of students in CAS and what adaptations should be made in




the FLC to address the prior learning deficiencies?



b) how should the Core Curriculum in SPS be redesigned to meet the needs




of adult learners in general education, and what role will entrance




assessment play in determining how to enroll students in general




education courses?


3.  How often and in what way are the goals and methods of general education examined 
to ensure that Trinity’s assumptions about general learning continue to meet 
contemporary standards?


4.  How does the general education program support learning goals in majors?

5.  How is Trinity’s mission fulfilled through the approach to general education?

IV.  Assessment of Educational Offerings


Assignments:
CAP Committees

Links to:
Mission




Strategic Plan Goals III, VII, IX




Characteristics of Excellence  9, 11, 12, 13, 14


Requires:
Key Performance Indicators, Goals, Benchmarks




Data:



Documents and Reports:

Program Reviews

Moving to a broader level than the prior two considerations, this section looks at teaching and learning at Trinity from the perspective of major programs, electives, co-curricular programs, and particular delivery systems for specific student audiences, e.g., adult learners, students with disabilities, graduate level learning, online and off-site programs, and information literacy efforts.

Some of the types of questions this section might address include:


1.  How does the program review process lead to qualitative change in major offerings?


2.  What is the relationship between program reviews and student learning assessment?


3.  How do capstone and other summary learning experiences reflect synthesis of



knowledge and genuine student learning?


4.  How do co-curricular programs interface with academic and institutional



goals for student learning?  This question might also include:


a) internships and field work



b) service learning



c) leadership development programs, e.g., student government



d) publications program



Additional questions:



What is the evidence of student learning through co-curricular programming?



How can we show that students view their education holistically both in the



classroom and out?



What is the evidence for student engagement with faculty, other students,



administrators?

5.  How do the various programs address research methods and information literacy,



and what is the evidence of the effectiveness of these programs?


6.  How are the learning resources assessed in relation to programs, and what does


the assessment suggest about the need for further development?  This



question is likely to stimulate sub-sections regarding:




a) Library and Information Resources Assessment




b) Instructional Technologies




c) Laboratories and Studios




d) Other learning equipment and environments


7.  How do the answers to all of the above address the learning contexts of 



students in each one of the three schools at both undergraduate and



graduate levels?


8.  How is Trinity’s mission fulfilled through the various programs?

V.  Faculty Resources


Assignments:
Deans, Faculty Welfare, Rank & Tenure, Professional Development

Links to:
Strategic Plan Goals III, V, VII




Characteristics of Excellence 10, 11


Requires:
Key Performance Indicators, Goals, Benchmarks




Data:



Faculty Statistical Profile








Faculty Salaries








Full-Time/Adjunct Analysis








Workload Analysis




Documents and Reports:
Report on Scholarship
Faculty are key to fulfillment of institutional mission and goals for student learning, so in Middle States, the correlation between the condition of the faculty and the likely success of the student learning program is critical.
Trinity’s most significant challenge has been and continues to be development of the size of the full-time faculty appropriate to the size of the student body.  This is a critical planning issue for each program and school, as well as for the institution as a whole.

Some of the key questions that this section will consider include:


1.  What is the faculty assessment program and how does faculty assessment



articulate to the student learning assessment plan?


2.  How does the faculty development program support curriculum and program


goals, and does it also articulate in some way to the student



assessment plan?


3.  What is the role of scholarship and publication in the development of



faculty members, and how will Trinity stimulate growth in these



areas as it moves into the university framework?


4.  What are the plans for growth in the size and talent of the faculty in each



program related to programmatic goals and objectives, and how do



these articulate to the institutional strategic plan?


5.  How do the faculty create and manage the climate for quality and 



accountability within the peer group, and what role does the rank



and tenure process play in establishing the climate for sustaining



quality and accountability among the faculty?  How does this work for post-tenure 

faculty?

VI.  Student Support Services:  Academic and Co-Curricular

Assignments:
Dean Harris & ASCS, Dean Bowie & DOSS, Academic Deans Offices

Links to:
Mission




Strategic Plan Goals III and VIII




Characteristics of Excellence 9, 11


Requires:
Key Performance Indicators, Goals, Benchmarks




Data:




Documents and Reports:
Middle States is always concerned about the quality and scope of student support services, but given Trinity’s student body profile, the focus will be even more acute.  This is a broad topic that will implicate services and programs in both academic affairs and student life.  The key areas are likely to include (but not limited to):



a) Academic Advising



b) Learning Skills Support, including disabilities support



c) Career Services



d) Financial Services



e) Counseling and Health Services



f) Residence Life



g) Support Services for Adult Students



h) Athletics



i) Student Governance

Some of the questions that are likely to be topics for study include:


1.  How is the effectiveness of academic advising assessed and how does advising



relate to the use of data gathered through the student assessment process?  Can


we demonstrate this for all three schools?


2.  What is the process for assessing the effectiveness of learning support


services?  Can we demonstrate improvement in student academic



performance as a result of providing these services?


3.  How do students in SPS and EDU access learning support services?


4.  What is the evidence on the relationship between participation in athletics



and student academic performance?  Is it positive or negative?  Depending



on the answer, what does this suggest for the future management of



the athletics program in relation to the totality of learning goals?


5.  How does the student governance program relate to Trinity’s goals for the



development of leadership skills for women in particular?
VII.  Measuring Institutional Effectiveness


Assignments:
Senior Executive Staff and Managers

Links to:
Mission




Strategic Plan V, VI, IX




Characteristics of Excellence 7


Requires:
See Individual Topics Below for Data , Documents and Reports




See attached template
This section will actually be a large group of assessments for operational units and management processes according to the “Template for Administrative Assessment” that all operational departments have received.  Each department will identify key areas for assessment, and develop the baseline data sets and assessment methods required.  

The key areas will include:

A.  Assessment of Administrative Units


B.  Human Resource Assessment


C.  Technology Assessment


D.  Facilities Assessment and Master Plan


E.  Leadership, Governance and Management Processes

VIII.  Institutional Resource Implications Arising From 







Assessment and Planning


Assignments:
Barbara Lettiere, Ann Pauley


Links to:
Mission




Strategic Plan II




Characteristics 2, 3


Requires:
Key Performance Indicators, Goals, Benchmarks



Data:



Documents and Reports:
All of the prior sections of the self-study will have implications for resources.  As the self-study and strategic planning processes evolve, this section will also be developed to focus in on the critical questions about resource management and resource development.
Some of the critical questions are likely to include:


1.  How can Trinity strengthen its ability to secure non-tuition revenues?


2.  What specific program topics could be developed into winning proposals for



funding through governmental or private sources?


3.  How can Trinity strengthen its ability to manage grants?


4.  How does Trinity currently analyze its support ratios for various functions, and what



is the desired rebalancing of support ratios that will be reflected in the new



strategic plan?


5.  What are the consensus institutional priorities for the Trinity 2010 in terms of the


‘big ticket’ items --- facilities, faculty growth, technology --- and how do



we balance spending among them?


6.  What is Trinity’s long-term traditional fund raising capacity given the



diminishing numbers of ‘traditional’ alumnae and how can Trinity



leverage the new populations to secure new sources of annual and



capital support?


7.  What will it take to enlarge Trinity’s debt capacity to be able to reissue bonds



for new capital projects?


8.  How does Trinity assess the financial viability of its various revenue-producing



operations and make decisions about the future of various programs on a



revenue/cost basis?

IX.  Mission and Strategic Plan:  Preparing for Trinity 2010


Assignments:
President, VPAA, CFO, Academic Executive Committee, Board

Links to:
Mission and Strategic Plan Overall




Characteristics 1


Requires:
Key Performance Indicators, Goals, Benchmarks



Data:



Documents and Reports:
This section will really culminate in the Trinity 2010 Strategic Plan.

This plan will evolve through the self-study as the various reports indicate initiatives or restructuring that must occur for the future.

While the self-study is ongoing, the planning process will review all of the assumptions of the current plan Beyond Trinity 2000 and will suggest a new set of assumptions in relation to new environmental consideration.

Key factors to consider in the new environmental scan will include:

· Demographic Projections Nationally and Locally

· Workforce Projections
· District of Columbia Finances, Schools, Reputation 

· National Security Climate

· Technological Developments

· Accountability Movement

· Trends in Major Programs

· Trends in Faculty Personnel

· Women’s College Trends

· Public/Private Higher Education Trends

· Regulatory Impacts

· Catholic Identity Issues

