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Part I Introduction

Courses:  Introduction to Algebra – Math 101 and Intermediate Algebra – Math 102

This report includes data from three sections of Introductory Algebra, Math 101/Lecture 1; Math 101S/Lecture1; Math 101S/Lecture 2 from the spring semester 2010.  These three sections include data from 75 students.  The report also includes one section of Intermediate Algebra, Math 102/Lecture 1 from the same semester and that section includes data from 21 students.
Course Descriptions:


Math 101:
This course provides students with an intensive review of high school algebra and prepares them for their first college level mathematics course.  Topics include a review of basic arithmetic operations, the real number system, algebraic expressions and exponents with basic rules of algebra, linear equations and inequalities with applications, graphs of equations and inequalities, operations on polynomials and an introduction to systems of equations, factoring and radicals.


Math 102: 
This course is intended for those math and science majors who have some background in algebra (Math 101 or placement score) but lack the preparation needed to study pre-calculus and calculus.  Topics include exponents; factoring; quadratic and polynomial expressions; equalities and inequalities; rational expression, radical expressions and equations; systems of equations and inequalities.
Course Methods:  Both courses incorporated a very rigorous adaptation of the MyMathLab pedagogy coupled with VAK (Visual, Auditory, and Kinesthetic) styled classroom lectures, and presentation of mathematical material.  Lesson plans followed an aggressive differentiated instructional model. 
Course Objectives: Upon successful completion of the course, students will have the skills necessary to enroll in the next sequential mathematics course.  Additionally, upon completion of the course, students will have a stronger sense of self - efficacy in regards to mathematics.

Part II Pre-Test Information

The standardized Accuplacer exam was used for placement of students taking Math 101 or Math 102 for the first time.  The Academic Services Center managed the administration, proctoring and maintenance of the online placement tests.  Individual student score reports were available immediately after testing.  These score reports are utilized by faculty advisors for the correct student placement.  
Cut scores (benchmarks) were determined from previous testing of the incoming student populations.  Due to the disconnect between the mathematical requirements of secondary institutions and postsecondary institutions there was, and will continue to be, a need to adjust benchmarks to adapt to a changing incoming student population. 
Note:  Benchmarks were adjusted for the incoming freshman class beginning Fall 2010 based on previous statistics.  Spring 2010 used the old benchmarks as it is not feasible to make a change in the middle of the academic year.
Math 101 had a significant number of students (63%) not requiring the Accuplacer, as these students were classified as “repeaters;” students that had previously enrolled in Math 101 and had not received a passing grade.

Math 102 had only 24% of its students taking the Accuplacer for placement.  Another 24% were repeaters, and the majority of the class (52%) were students that had successfully passed Math 101 in a previous semester.

Additionally, during the first week of class and the student’s successful completion of the orientation exercises in MyMathLab, students in both Math 101 and Math 102 were asked to take a pre-test diagnostic exam. Results of the pre-test diagnostic exam were used to establish a starting point for differential instruction in both Math 101 and Math 102.  These results for all students are shown in the Excel spreadsheet starting on page 19 for Math 101 and on page 32 for Math 102.
Part III Post-Test Information

The Accuplacer exam was not used at the end of the semester to measure student exit scores against their placement scores, as the previous semester it was shown that the pre and post diagnostic tests in MyMathLab provided mirror statistics.  The cost of such an exam is not justified and the administrating of an exam in which students have absolutely no vested interest skews the results to only those that actually take the exam seriously.
All students in both Math 101 and Math 102 were required to take the diagnostic post-test in MyMathLab, in order to be eligible to take the final exam.  Since the final exam was worth 25% of the student’s grade, students’ lack of participation was not a factor; they had to take the post-test to take the final.  Results of these scores are in the Excel spreadsheets on pages 19 - 20 for Math 101 and page 32 for Math 102.  The comparison of the pre-test and post-test results are reflected on the line graphs found on page 30, for Math 101 and page 42, for Math 102.

Part IV Outcomes 
Several charts and graphs are provided in this report to reflect the many different outcomes from the accumulated data from the spring semester.  This data reflects all sections of Math 101, Introductory Algebra and the only section of Math 102, Intermediate Algebra.
Math 101
- Grade Distribution
The pie chart and bar graphs found on pages 21 - 24 reflect the grade distribution of the Math 101 classes.  A mastery grading system was used; hence there were no grades of lower than a “C” recorded.  In order to pass, the students were required to earn at least a minimum grade of 72%. Overall, of those students that stayed in the course the entire semester and took the final, 82% successfully passed the course.

A continued troubling factor is the significant number of students that abandon the course (stopped attending without formally withdrawing).  These students are indicated with grades of “Q” (Quit) throughout this report to differentiate them from students that receive an “F,” as a grade, but had continued in the course.  Students with a “Q” however, are given an “F” in the Moodle and IQ Web campus systems.
Also very troubling is the increasing number of students that formally withdraw from the course (page 24).  In almost all cases a grade of “W” can be attributed to a student’s high number of absences and/or a high number of zeroes received for failing to do their homework assignments.
- Student Attendance and Homework Assignments

As can be expected there is a strong direct correlation between students’ attendance, homework assignments and passing the course (pages 25 – 26).  All homework assignments were assigned through MyMathLab, an on-line math tutorial program that gives students immediate feedback on assignments while they are working on them.  Students may also use a variety of on-line tools to improve understanding and performance.  However, the most significant tool, as far as grading goes, is that the homework exercises are algorithmically re-generated for unlimited practice until mastery.  In other words, students may work on homework assignments until the due date and until they receive the grade they desire.  The data shows clearly that those students with an overall homework grade of less than 85% have less than a 50-50 chance of passing the course and students that complete less than 75% of assigned homework fail at a rate of 100%.  Simply put, it is statistically improbable to pass the course doing less than 75% of the homework assignments.

- Course Content and Student Performance

The lines graphs that are displayed on pages 27 - 28 show at a glance the student’s performance by the chapter and sub-chapter (Text book: Introductory Algebra, 9th edition, Lial, Hornsby & McGinnis).   It should be noted that the chapters were lectured out of order, and that Chapter 5 was done before Chapter 4.  Additionally, only two sections from Chapter 6 and one section from Chapter 8 were covered.

Student performance overall was acceptable.  Scores progressively went down each chapter as the material become more difficult. This was a result that was expected.  

When examining the individual sections, and not the overall chapter scores, there are several chapters that would seem at first glance to be problematic as there are sharp downward turns in student performance.  This is not true however as the sections with the lowest performance are still above the acceptable passing rate (72%).  Student’s mastery of these “tough” sections, while not outstanding is still acceptable.  Student’s self-efficacy is raised when pushing them to limits that force them to, at times, struggle with understanding difficult mathematics concepts.
The line graph on page 29 shows a comparison of the final overall grade to the final exam.  The raw data may also be found on pages 19 - 20 of the Excel spreadsheet.  Data show that there is no significant difference between a student’s overall course grade and the final exam grade.  This is an important statistic as it shows that the final exam is consistent with the course content as presented in lectures and differentiated learning models throughout the semester.  Student’s overall grades prior to final exams show no significant changes.  To ensure test integrity, four separate exams were given during the week of finals, so that no students sitting next to each other had the same exam.
- MyMathLab Diagnostic Test Results

The use of differentiated instructional methods, along with MyMathLab, is clearly shown to be very successful on the line graph on page 30.  This data can also be found on pages 19 and 20 of the Excel spreadsheet.
With only two exceptions, every student made significant progress in their mathematical abilities regardless of their entry point into the course.  Instructional strategies incorporated were based on the assessed needs of each student.  Monday Mathematics, started last semester, was continued, to assist students lacking both basic skills and confidence.  Due to the high number of students repeating the course (63%), numerous additional out-of-class study sessions were provided.  Tiered grouping assignments were arranged based on student interest, examination of daily quizzes and student’s previous experiences in Math 101.  Daily exams were studied in detail to find and correct student’s faulty logic and their own frustration of putting number together.

All students, except two, by the semester’s end had exceeded the base standard (using the average as the base standard).  The average for all students in all classes rose 23.6%.  It should also be noted that the increase occurred even with many of the repeating students never having seen the additional material covered in these classes compared to their previous Math 101 classes.
The two students that showed no significant improvement over the semester with their MyMathLab diagnostic test results both passed the class.  Both students were repeaters and both have undiagnosed (or undocumented) learning disabilities with “time on task.”  They are easily distracted and when given a timed exam on-line the test will time out before they have finished.  However when given untimed proctored exams and pushed to complete the task, they do so and within the standards of the course.

Math 102

- Grade Distribution
The pie chart and bar graphs found on pages 33 - 34 reflect the grade distribution of the Math 102 class. Overall, of the students that stayed in the course the entire semester and took the final, 94% successfully passed the course.  Only one student that took the final received a failing grade.

This was a very high achieving class and the instructor’s role at times was limited to facilitator.  There was very rarely a class where students had not already downloaded the PowerPoint presentations and reviewed them.  Formal presentations were needed for clarification on some items and to work out multi-step problems for the class.  The small group dynamics of the class were outstanding and for the “board work” problems the instructor’s role was non-existent once they were taught how to verify solutions and to eliminate extraneous solutions.  One group would check other groups to verify answers.  Answer keys were not needed.
- Student Attendance and Homework Assignments

The bar graphs on pages 37 and 38 are typical of high achieving math and science majors.  All students that attended 75% or more of the classes passed.  The only failure in the class attended less than 75% of the time.

Additionally, homework was never an issue.  The only student that failed the course still completed 85% of her assigned homework assignments.  All passing students completed in excess of 85% of their assignments with many scoring perfect 100%s.

Students that failed with a “Q” (quit attending) or withdrew “W” from the course had a combination of low homework scores and low attendance.

- Course Content and Student Performance

The lines graphs that are displayed on pages 39 - 40 show at a glance the student’s performance by the chapter and sub-chapter (Text book: Introductory Algebra, 9th edition, Lial, Hornsby & McGinnis).   Chapters 1 – 3 were not covered, and were provided as reviews only.  There was a slight downward trend for Chapter 3, which also continued for Chapter 4.  The contents of these chapters consisted mostly of graphing without the use of a hand held graphing calculator.  Results, while far exceeding acceptable standards, still reflect student’s overall reliance on graphing calculators. 
Examination of individual chapter sections on page 40, show no scores even close to the minimum acceptable standard (72%) and the class median rarely dipped below 100%.  The student’s mastery of algebra techniques shows that all passing students are well prepared for the next sequential mathematics course, Math 123, Pre-Calculus.

The line graph on page 41 shows a comparison of the final overall grade to the final exam.  The raw data may also be found on page 32 of the Excel spreadsheet.  Data show that there is no significant difference between a student’s overall course grade and the final exam. Statistics indicate that the content of the final exam was not significantly different than the content of the course. Student’s overall grades prior to the final exams show no significant changes.  Test integrity was ensured, as two separate exams were given during the testing period, so that no students sitting next to each other had the same exam.
- MyMathLab Diagnostic Test Results

The use of differentiated instructional methods, along with MyMathLab, clearly shows that this method of delivery is very successful. This can be seen on the line graph on page 42.  This data can also be found on page 32 of the Excel spreadsheet.

Even with a high-performing, self motivated class, the same teaching methods used in Math 101 can be modeled and duplicated in Math 102.  All students, with no exceptions, made significant progress in their own mathematical abilities.  One student (the only student to fail) did not take the post-test diagnostic, which does leave an obvious “hole” in the line graph, but does not affect the overall statistics of the class.
Part V Longitudinal Outcomes
- Math 101

Repeaters, those students taking the class for the second or third time, comprised 63% (page 44) of the total number of students taking Math 101.  It would seem normal for a spring semester to have students that are repeating a course, as the vast majority of
students start in the fall, and those that fail would take it again the following semester.  Although, it should be stated, that 63% is a significantly high number.  

Overall Math 101 had a 82% pass rate for those that completed the course, as has been discussed earlier in this report.  By examining the “repeaters” in Math 101, further insight to the college’s overall goal of increasing retention can be seen.

Of all students that were “repeaters” half of them (49%) completed the course, and of those 78% passed.  In comparison, those taking the course for the first time, passed at a rate of 88%.  Repeaters, those lacking math self-efficacy, lag a full 10 percentage points lower than their peers.
What has happened to the half (51%) of the “repeaters” that did not complete the course?  A full 23% of them quit attending without formally withdrawing and the rest, 28% formally withdrew from the course.  Of those that quit or withdrew, with very few exceptions, the reason can be traced back to attendance.  Those that lack the very basics of math and need to be in class, are the very same ones that are habitually absent.

Of all students that quit, 78% of them were repeaters, while only 21% were students taking the class for the first time.  Repeaters are quitting at a rate of almost 60% greater than all other students (page 46).  For students that formally withdraw, repeaters are more than 20% more likely to do so than first timers (page 46).
-Math 102

The break-down for Math 102 showed that 52%, more than one-half of the class, were students that took and passed Math 101.  The rest of the class was evenly split between those students placing into Math 102 with the Accuplacer exam and those students that were repeaters.

As was reported earlier in this report, this was an exceptional class.  There was only one failure, which was directly attributed to her attendance.  Also, the one student that failed placed into the class with Accuplacer, but one student does not comprise a statistic. There were two formal withdrawals and three students that quit attending.  Of these five, all had significant attendance problems.
Of these students that started out their math sequence in Math 101, 82% of them passed, Repeaters, 60% and Placement Test, 60% (page 49).
However, due to the small sample size, the fact that only one student failed, and no previous statistics to compare with, no other inferences can be made from the data.

- Comparison of Fall ’09 – Spring ’10 (Math 101)
Comparing statistics from Fall ’09, the first semester using MyMathLab and an aggressive differentiated instructional pedagogy, there is improvement across the entire content of Math 101.  The line graphs on pages 50 – 51, clearly show that all chapters or chapter sections that were below acceptable levels in the Fall are now above with the Spring classes.

The most significant statistic is found on page 52, which shows the comparison of Fall to Spring for students that completed the course.  The pass rate increased, while the failure rate decreased.

Percentage-wise, accounting for all students that registered, the overall Spring pass rate went down slightly due to the percentage of students quitting almost doubling from the previous semester, while the withdrawal rates had no significant change (page 53).
- Comparison of Fall ’09 – Spring ’10 (Math 102)
Last Fall, an adjunct instructor taught Math 102 and little or no data is available for comparison.  As a result, Math 123 (for which Math 102 is the prerequisite) only had three students this past semester.  This was the first Math 102 class to be taught using the MyMathLab pedagogy.  A copy of the Math 102 final and a listing of all course objectives covered were provided to the Math 123 instructor for this coming semester.  Math 123 will now have its highest enrollment in recent semesters according to the math faculty.

Part VI Recommendations
- Continued support of MyMathLab using Differentiated Instruction
Summary statistics for two semesters have now been presented and the results show continued improvement.  MyMathLab coupled with aggressive differentiated instructional models works for those students that complete the course.  This methodology and training for its use should be offered to other colleges within the university.

MyMathLab was incorporated in Math 102 this semester and the results as reported are tremendous.  Strong consideration must be given to incorporate MyMathLab in Math 123.
- The use of a grade of “R” for Math 101
Those students that are enrolled in Math 101 for the first time and complete the course (they do not quit, and they do not formally withdraw, but also do not achieve a passing grade) consideration should be given for a grade of “R.”  An “R” grade would stand for “re-enroll.  They would be given this opportunity only once and they must have attended a minimum of 72% of the total number of classes.

Some of our students are very under-prepared and it may take them two semesters to fully comprehend the material.  A grade of “R” would not affect their GPA or financial aid.  A grade of “W” serves that purpose also, but the student then stops attending and they still need the seat time in class.  They need to have that extra incentive to not take the “W” and to stick it out.
Students that attend less than 72% of the class would not be given this option.

Students would not have the option of selecting this as a grade (as in the case of a “W”), this grade could only be given by the instructor to those students who met the minimum standards set (in this case, attendance), yet did not having a passing grade.

- Aggressive follow-up on attendance
Attendance is the number one barrier to student’s success in Math 101.  A student that attends 85% or more of their math classes and completes 85% or more of their homework has a 85% chance of passing.  Recommend an aggressive “hands-on” follow up for any and all absences for the first six weeks of the semester.  Perhaps weekly meetings with the resident hall coordinators to relay weekly reports on students’ progress, or providing a list of students that are absent to a team of  work study students for follow-up with phone calls in the late afternoon or early evening to record the reason for  the student’s  absence would help.
- Adding a Lab component to Math 102 and tracking students to Math 123
Math 101 has a lab component and Math 123 has a lab component, however the sequential math course in-between these two courses does not have one.  Math 102 had great success this past semester, but if we are to continue to build the math and sciences programs, there needs to be a lab component to this course also.  Math 102’s course content can be expanded to include more rigorous pre-calculus content such as absolute-value equations and inequalities and an introduction to complex numbers.
- Adding a research paper to the Math 101 syllabus

For two semesters an analysis of data showing a comparison of the final overall grade to the final exam has been done.  Last semester the difference was 0.1 and this semester the difference was 0.4.  Data clearly shows that there is no significant difference between a student’s overall course grade and their grade on the final exam.  The final is consistent with the course throughout the semester; therefore lowering the percentage value of the final would not significantly alter the course.  The final is currently worth 25% of a student’s overall grade and this would be lowered to 20% and add to the course a research paper that is worth 5%.
President McGuire, in her report to the faculty asked for more co-curricular collaboration and made a point of emphasizing women in math & science.  Math 101 will now have a short 3-5 page required research paper on a woman mathematician.  There are many women that have made significant contributions in the field of mathematics, none of which are mentioned in any freshman level textbook.  The only students on campus that even learn of historical figures in math are those majoring in math.  This will expand the freshman experience in Math 101 to include a focus on women in mathematics.
Part VII
Conclusions
The spring semester is clearly very different than the fall semester.  The significant number of “repeaters” in Math 101 presented challenges poles apart from the fall semester.  The differentiated learning modules used in the fall were not adequate for teaching a classroom of almost all repeaters.  In fact, they were not even close in similarity to the previous semester.   In one class alone 23/27 students (85%) were repeaters.  Thus nearly all students had their own individualized study plans that had to be adjusted in their MyMathLab on a daily basis.
In the fall, each class could be broken down into four, maybe five differentiated learning modules.  In comparison, in the spring there were as many different learning modules as there were students that showed up for class on a particular day.  What made this challenge workable was the addition of the whiteboards to the dedicated math classrooms.  For students, lacking self-efficacy and having failed the course in a prior semester, the more kinesthetic activities that were incorporated, the better the results were for all students.
Any student that is determined to pass algebra, after having failed the course once, can do so by taking advantage of the resources available.  Those that attend class, complete all homework assignments, attend regularly Monday Mathematics and follow their own individualized study plans set up in MyMathLab will pass at an 80-85% rate.  Please note that this is a goal, not a validated statistic.  However after two semesters, Trinity is at 78% overall.

While this report is large in the amount of statistics and the depth of the analysis, it does provide a very through examination of the entire course.  Statistics are broken down not only to the chapters covered in the course, but to the sub-chapters and daily lessons as reflected in the statistics on homework assignments.  Longitudinal statistics also break down the classes to repeaters and non-repeaters, to those placing according to Accuplacer or those students having completed our own in-house prerequisites (Math 101).  It also gives semester to semester comparisons – nothing is left out that could possibly be examined and/or statistically analyzed. 

For this reason, an “Executive Summary” has been provided that highlights the statistics that are needed to show that we are meeting academic and retention goals of the university, and to also provide at a glance, where further re-tooling is needed.
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	                                                                                      Math 101  Introductory Algebra

	Name
	Overall Final Grade
	Final Letter Grade
	Final Exam Grade
	Grade Prior to Final
	Final Exam Diff.
	Atten-dance
	Home-work  Grade
	Diag Pre-Test
	Diag Post-Test
	Diff.

	
	
	
	
	
	
	
	
	
	
	

	Ahanotu, Antonia
	91.9
	     A
	87
	92.3
	-0.4
	100
	96.7
	20.2
	68
	47.8

	Arnold, La'Tya
	65.1
	     F
	49
	66.7
	-1.6
	77.1
	91.5
	36.9
	68.3
	31.4

	Babayale, Sherifat
	56.3
	     F
	40
	56.3
	0
	82.6
	90.8
	29.5
	39.9
	10.4

	Brinkley, Kelley
	81.1
	     B-
	71
	82.4
	-1.3
	81.1
	99.1
	43.7
	50
	6.3

	Brown, Alexis
	76.8
	     C+
	60
	82.3
	-5.5
	51.4
	89.3
	41.8
	73.5
	31.7

	Burton, Monique
	71.9
	     C
	62
	73.6
	-1.7
	62.9
	92
	33.6
	68.9
	35.3

	Butler, Nichelle
	95.6
	     A
	97
	94.4
	1.2
	71.4
	99.7
	54.4
	77.6
	23.2

	Calderon, Elizabeth
	77.2
	     C+
	70
	76.8
	0.4
	89.2
	89.7
	24
	43.4
	19.4

	Camacho, Sharon
	82.6
	     B
	78
	81.7
	0.9
	88.6
	93.8
	31.4
	47.8
	16.4

	Cooper, LaTonya
	71.9
	     C
	62
	71.4
	0.5
	83.8
	96.6
	30.9
	52.7
	21.8

	Corbin, Jasmin
	80.3
	     B-
	84
	76.5
	3.8
	71.4
	91.2
	11.5
	19
	7.5

	Donelson, Tonitra
	74.8
	     C
	69
	72.8
	2
	82.9
	96.4
	31.7
	54.1
	22.4

	Duncan, Kimberly
	88.3
	     B+
	98
	81.2
	7.1
	67.6
	97.6
	48.6
	74.9
	26.3

	Evans, Brittney
	83
	     B
	79
	83
	0
	78.3
	96.2
	50.3
	74
	23.7

	Fendell, Dayshara
	58
	     F
	35
	62.3
	-4.3
	62.9
	84.6
	26
	60.9
	34.9

	Ferguson, Terri
	68.1
	     F
	51
	70.5
	-2.4
	69.6
	92.9
	34.7
	53.8
	19.1

	Handy, India
	86.5
	     B+
	75
	89.3
	-2.8
	82.6
	99.5
	34.4
	71.9
	37.5

	Herrera, Monica
	72.9
	     C
	67
	72
	0.9
	85.7
	80.4
	16.1
	65.3
	49.2

	Hodnett, Jameka
	99.6
	     A
	94
	101.5
	-1.9
	100
	100
	51.6
	75.7
	24.1

	Jennings, Kaylin
	76.2
	     C+
	65
	77.3
	-1.1
	91.4
	92.5
	27.9
	56.3
	28.4

	Johnson, Lakeshia
	42
	     F
	15
	47.5
	-5.5
	62.9
	65.2
	60.1
	74.9
	14.8

	Jolly, Alicia
	87.6
	     B+
	96
	81.8
	5.8
	97.1
	92.2
	43.7
	58.2
	14.5

	Lee, Janae
	78.7
	     B-
	86
	73.3
	5.4
	82.9
	91.2
	31.1
	72.4
	41.3

	Lewis, Kendra
	82
	     B
	87
	77.2
	4.8
	82.9
	100
	41.8
	65.6
	23.8

	Lievers, Britney
	81.7
	     B
	66
	85.3
	-3.6
	86.5
	100
	60.4
	77.6
	17.2

	Little, Trenise
	71.5
	     C
	71
	67.3
	4.2
	91.3
	93.7
	45.4
	61.5
	16.1

	Name
	Overall Final Grade
	Final Letter Grade
	Final Exam Grade
	Grade Prior to Final
	Final Exam Diff.
	Atten-dance
	Home-work  Grade
	Diag Pre-Test
	Diag Post-Test
	Diff.

	Long, Andrew
	71.6
	     C
	56
	71.1
	0.5
	78.3
	98.4
	42.1
	55.7
	13.6

	Maldonado, Balvina
	83.4
	     B
	92
	78.1
	5.3
	80
	92.1
	47.8
	75.4
	27.6

	Mayrant, Samantha
	72.6
	     C
	74
	68
	4.6
	83.8
	93.2
	26.2
	57.1
	30.9

	McFail, Selena
	72.9
	     C
	59
	75.4
	-2.5
	60.9
	94.3
	49.5
	73
	23.5

	Nedd-Ludd, Tasha
	73.6
	     C
	65
	73.8
	-0.2
	71.4
	87.3
	6.6
	61.2
	54.6

	Quildon, Charnise
	83
	     B
	74
	83.2
	-0.2
	91.4
	96.8
	48.6
	72.1
	23.5

	Redd, Tianna
	66.1
	     F
	53
	67.1
	-1
	60
	99.7
	49.2
	69.9
	20.7

	Robertson, Samira
	72.6
	     C
	67
	71.6
	1
	70.3
	97
	38
	43.2
	5.2

	Sanchez, Andrea
	88.6
	     A-
	84
	86.6
	0
	94.3
	100
	44.3
	76.2
	31.9

	Sears, Talishia
	77.3
	     C+
	63
	79.7
	-2.4
	91.4
	89.7
	21.3
	26
	4.7

	Smith, Mellisa
	78.9
	     B-
	82
	74.7
	4.2
	82.9
	96.8
	39.6
	50.5
	10.9

	Thomas, Chanelle
	81.2
	     B-
	74
	81.8
	-0.6
	83.8
	96.8
	57.1
	78.4
	21.3

	Walker, Corrisma
	60.5
	     F
	56
	58.6
	1.9
	54.1
	83.1
	45.1
	54.9
	9.8

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	Average
	76.5
	     C+
	69.6
	76.1
	0.4
	79.1
	93.3
	37.9
	61.5
	23.6
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0

20

40

60

80

100

120

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40

Students

Grades as a Percentage (%)

Overall Final Grade Grade Prior to Final Minimum Passing Grade


[image: image13.emf]MyMathLab Diagnostic Test Results (Math 101)
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[image: image14.emf]Comparison of the Final Overall Grade to the MyMathLab Diagnostic Test Results  (Math 101)
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	                                                                                              Math 102  Intermediate Algebra

	Name
	Overall Final Grade
	Final Letter Grade
	Final Exam Grade
	Grade Prior to Final
	Final Exam Diff.
	Atten-dance
	Home-work  Grade
	Diag Pre-Test
	Diag Post-Test
	Diff.

	
	
	
	
	
	
	
	
	
	
	

	Allen, Bonnie
	78.7
	     B-
	66.7
	78.3
	0.4
	100
	98.8
	25
	45.2
	20.2

	Auleus, Rebecca
	80.6
	     B-
	71.2
	81.7
	-1.1
	76
	100
	49
	53.8
	4.8

	Avila, Bianca
	86.3
	     B+
	86.4
	84.7
	1.6
	80
	99.9
	19.2
	55.8
	36.6

	Bennett, Destiny
	70.7
	     C-
	43.9
	77.6
	-6.9
	68
	92
	30.8
	36.5
	5.7

	Boykin, Brighid
	80.5
	     B-
	65.2
	84.4
	-3.9
	72
	93.6
	39.4
	60.6
	21.2

	Liew, Amy
	100
	     A
	100
	99.8
	0.2
	100
	100
	72.1
	94.2
	22.1

	Louis, Tiara
	63.9
	     D
	57.6
	61.6
	2
	56
	92.7
	23.1
	63.5
	40.4

	Mobley, Ikia
	74.8
	     C
	72.7
	71.5
	3.3
	96
	89.4
	38.5
	69.2
	30.7

	Morales, Alba
	82.1
	     B
	78.8
	79.7
	2.4
	82.6
	96.3
	55.8
	67.3
	11.5

	Moreira, Glenda
	78.5
	     B-
	87.9
	70.9
	7.6
	92
	94.8
	20.2
	35.6
	15.4

	Napper, Khaliesha
	49.7
	     F
	36.4
	48.1
	1.6
	72
	85.3
	31.7
	
	

	Ngo Mbock, Marie-Louise
	84.3
	     B
	78.8
	83.4
	0.9
	92
	97.3
	29.8
	69.2
	39.4

	Player, Mercedes
	86.4
	     B+
	80.3
	85.9
	0.5
	100
	98.8
	44.2
	57.7
	13.5

	Reed, Dana
	77.4
	     C+
	65.2
	79.6
	-2.2
	76
	100
	51.9
	64.4
	12.5

	Wilkinson, Sequia
	95.6
	     A
	89.4
	97.2
	-1.6
	100
	100
	64.4
	83.7
	19.3

	Wise, Daylawnia
	74.1
	     C
	62.1
	75.5
	-1.4
	68
	98.8
	27.9
	51
	23.1

	
	
	
	
	
	
	
	
	
	
	

	Average
	79
	     B-
	71.4
	78.7
	0.2
	83.2
	96.1
	38.9
	60.5
	21.1
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[image: image24.emf]MyMathLab Diagnostic Test Results  (Math 102)
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[image: image25.emf]Comparison of the Final Overall Grade to the MyMathLab Diagnostic test Results  (Math 102)
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[image: image28.emf]Comparison of Repeaters to 1st Timers (Math 101)
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[image: image30.emf]Comparison of Repeaters to 1st Timers to Placements Tests (Math 102)
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[image: image31.emf]Comparison of Repeaters to 1st Timers to Placement Tests  (Math 102)
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[image: image32.emf]Student Performace by Chapter:  Fall '09 - Spring '10  (Math 101)
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[image: image33.emf]Performance by Chapter Sections:  Fall '09 - Spring '10  (Math 101)
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[image: image34.emf]Pass Rates for Students that Completed the Course:  Fall '09 - Spring '10  (Math 101)
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[image: image35.emf]Pass Rates for Students Overall:  Fall '09 - Spring '10  (Math 101)
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