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Part I: Introduction

Semester: Spring 2010
Course Description:  CRS 101 satisfies a General Education foundational requirement.  The goal of the course is to develop the skills and habit of reading actively to understand and analyze a variety of texts.
Course Objectives: Objectives for CRS 101S include the following:
1.  Read actively and annotate a variety of texts

2.  Paraphrase content and meaning of a text 
3.  Identify the text’s main points and types  of evidence
4.  Identify the text’s purpose, audience, tone and use of language 

5.  Identify the author’s organizational and rhetorical strategies 

6.  Infer ideas based on textual evidence

7.  Elaborate on ideas using examples, metaphors, causes, etc.

Course Methods:  Instructional strategies used for CRS 101 include modeling, guided practice, and independent practice.  Modeling and guided practice occur during class discussions in which students are taught to annotate and analyze various elements of a text.  For the CRS 101S with lab, the supplemental 50-minute lab session each Friday provides additional time to practice these skills.  Students apply these skills using a variety of texts and by completing critical analysis journal assignments for homework. 
The Passport Test is the major assessment in CRS 101.  The test was administered 3 times; students were required to re-take the test if they did not earn 70% or above.  Prior to the Passport Test, students completed in class practice activities, daily warm ups, practice quizzes on Moodle, and two in-class quizzes to reinforce skills assessed on the test. Once a student passed the Passport Test, she began work of the final project.  
For the final project, each student completed an analysis of a speech related to an issue of the student’s interest the analysis requires students to thoroughly annotate the text, identify main point and supporting evidence, paraphrase ideas, identify and explain sentence relationships, elaborate ideas using analogies and illustrations, distinguish facts from opinions, and develop a concept map representing ideas from the text.  
Grading: Course assignments are graded as follows:

· 2 Quizzes

20 points total

· 4 Journals 

40 points total

· Passport test

50 points total

· Final Project 

40 points total

· Practice Activities
20 points total

Class participation and attendance do not factor into the course grade although more than 7 absences (more than 10 for the course with lab) is an automatic failure.

Part II Pre-Test/Post-Test Information
Trinity uses Accuplacer Reading Comprehension Placement Test for course placement.  The test uses a 120-point score range with 3 proficiency levels.  Each proficiency level is indicated by a score range (Level I=51-77; Level II=78-98; Level III=99-120).  Earning a score in a certain range indicates a student’s ability to perform a set of skills described in the Reading Comprehension Proficiency Statements (Appendix A).   
Students who score 51 or above on the placement test are placed into a CRS 101 without lab; students scoring below 51 are placed in a CRS 101S with a supplemental lab.    

Presentation of Data
Table 1 presents the reading pre and post test scores for 16 students enrolled in CRS in spring 2010 and completed the pre and post test. 
Table 1: Spring 2010 Pre and Post Test Scores
	
	Lab
	Non-lab
	Total

	No. of students
	N=61
	N=102
	16

	average pre-test
	50.1
	81.04
	69.44

	average post-test
	62.5
	81.1
	74.13


Table 1 Comments: 

These results are consistent with those of previous semesters in that students with the highest pre-test scores experienced minimal or no change in scores, while lab students who start with scores below 51 experienced significant positive changes.  Four of the lab students (whose initial scores were below 51) experienced positive score changes ranging from +14 to +29 points.  
1One of the 6 students in the lab earned a pre-test score was 71 which should have placed her in the non-lab section.  This student earned a post test score 68; because her pre and post test scores are similar, her scores did not have a significant impact on the average scores for the lab group.  Another student in this group, a course repeater, did not test at the end of fall 2009; for this student, the pre-test score earned prior to the start of the fall 2009 semester was used to calculate the pre-test average.  Another lab student, also a course repeater, earned a score of 58 at the end of the fall semester but a post-test score of 46 at the end of the spring 2010. 

Only three non-lab students earned post-test scores that were higher than their pre-test scores.  Pre-test scores for these students ranged from 76-82 and post test scores ranged from 85-100 representing score changes of +12 to +32%.  Two of these students earned a post-test score which placed them at a higher Accuplacer Reading proficiency level (see Appendix A).
2The group of non-lab students includes one student whose pre-test score was earned prior to the start of the fall semester.  This student withdrew from CRS lab in fall 2009 and re-enrolled in the non-lab section in the spring.  This student’s pre and post-test scores were 40.4 and 73 respectively.
Table 2 presents post-test data for the 17 students who completed the post-test at the end of the spring 2010 semester.  One of the students was not included in the data for Table 1 because she did not complete the pre-test prior upon enrolling at Trinity.

Table 2: Comparison of Post-Test Proficiency Levels  
	Accuplacer

Proficiency Level
	Spring 2010 CRS 101S

w/ lab
	Fall 2009 CRS 101S

w/lab
	Spring 2010 CRS 101

no lab
	Fall 2009 CRS 101

no lab

	Post test below 51
	2 (33%)1
	12 (63%)
	0
	6(43%)

	Post test 51—79
	4 (67%)2
	7 (37%)
	5(45%)3
	6(43%)

	Post test 80—102
	
	0
	6(54%)
	2(14%)

	Post test 103—120 
	
	0
	
	0

	total
	6
	19
	11
	14


Table 2 Comments:
1The two students with post-test scores below 51 are course repeaters who failed CRS 101S in fall 2009.  Their post-test scores were 46 and 50.  The student with a spring 2010 post test score of 46 earned a post-test score of 58 at the end of fall 2009, representing a -21% change.  The student whose spring 2010 post-test score was 50 earned a post test score of 37 at the end of fall 2009, a +35% change in score.  

2This group includes the student whose pre-test score was 71.  Although this student’s post-test score was 3 points lower than the pretest, the post-test score was still within the same proficiency level. The three remaining students all earned higher post-test scores which placed them at a higher proficiency level.
3This group includes a student who withdrew from the CRS course with lab in fall 2009 and enrolled in the non-lab section in spring 2010.  This student’s post-test score of 73 was 81% higher than her pre-test score.  
Also noteworthy is the fact that none of the students who placed in the non-lab section this spring earned a pre-test score in the 51-70 point range; all scored 70 or above on the pre-tests, which suggests these students began with a strong reading comprehension foundation.  Although several earned post-test scores that were lower than their pre-tests, only one earned a post-test score which placed her at a lower proficiency level.  

Chart 1 presents course outcomes for all students who enrolled in CRS 101 and 101S for spring 2010.  At the start of the semester, 53 students were enrolled between the two sections of CRS.  Nearly half of these students (n=23) were repeaters who had either failed or withdrawn for a CRS course in fall 2009.  (One student was not enrolled in CRS in fall 2009 although she was a Trinity student.)
Chart 1: Spring 2010 CRS Combined CRS Course Outcomes
[image: image1.emf]Spring 2010 CRS Course Outcomes

Withrew, 25, 48%

Abandoned, 7, 13%

Failed, 5, 9%

Passed , 16, 30%


Chart 1 Comments:

Twenty-five students (nearly half) withdrew from CRS this semester prior to the withdrawal deadline.  This withdrawal rate is similar to course withdrawals for CRS 101S in fall 2009 (21 out of 50 withdrew in fall 2009) but significantly higher than the withdraw rate in prior semesters when fewer than 20% of students withdrew from CRS.  This increase in the rate of withdrawal might be the result of proactive advising and greater student awareness of this option.  
The abandoned category refers to students who stopped attending the course before the final passport test was administered and did not begin the project but they did not withdraw.  This group also includes students who never attended the course at all or only attended once.  The seven students in this category received a failing grade for the course. 
Four of the five students in the failed category chose not to withdraw from the course despite being told that they were not likely to pass.  They chose instead to take the final passport test and received the project assignment but stopped attending the class when they realized their final score made it mathematically impossible for them to pass the course.  In addition, two of these students had passed the maximum allowable absences. The remaining student who failed was passing the course with C- after taking the passport test, but this student turned in an incomplete, poorly done project which pulled her final grade below 60%.    
Table 3 presents specific data regarding student absences and grade averages for CRS 101 students by course outcome.

Table 3: Absences and GPAs by Course Outcome
	Course Outcome
	Total Number
	Average Semester GPA
	# with Semester GPA <2.0
	# with 5 or more  absences
	Total Repeaters

	Withdraw
	25
	1.81
	131
	18
	12

	Abandon-Fail 
	7
	0.17
	7
	7
	5

	Fail
	5
	1.44
	4
	5
	4

	Pass
	16
	2.52
	3
	7
	3

	Total
	53
	1.77
	27
	37
	24


Table 3 Comments: 

Eighteen of the 25 students who withdrew had five or more absences from CRS at the time they withdrew.  In addition, 113 of the 25 students who withdrew earned a semester GPA below 2.0 suggesting that these students were experiencing trouble with other courses, not just CRS.  
Out of the remaining 12 students who withdrew and earned a semester GPA of 2.0 or above, four had withdrawn from at least 1 other course in addition to withdrawing from CRS.  For these four students, the semester GPA was based only one or two courses.  
The remaining 8 students (those who withdrew from CRS but earned 2.0 or above while enrolled in at least 3 courses) might have remained in the CRS course were it not for the fear of the possibility of failing the course if they did not withdraw by the withdrawal deadline.  Six of these eight students had missed fewer than three days of class; five of the eight students were repeaters. It should be noted that due to numerous snow-related school closing during the spring semester, course assessments and assignments were more than 1 week behind; several students therefore had to make the decision to withdraw based on a limited number of grades.         
For the 16 students who passed CRS, the average semester GPA was 42% higher (+.76 points) than those who withdrew from CRS.  Students who withdrew from the course earned an average semester GPA of 1.81 which is equivalent to C-.  Those who remained in the course and passed earned an average GPA equivalent to C+.  This suggests that many of the students who withdrew from CRS were also experiencing trouble with other courses.  Only two of the students who passed CRS earned semester GPAs below 2.0.  Neither of these students were course repeaters.
The average GPA for the seven students who abandoned the course was .17, suggesting that these students either abandoned or nearly all of their courses.  The average semester GPA for the five students who failed the course is 1.44.  Four of these five students earned semester GPAs below 2.0 and all were absent from CRS five or more absences. 

These findings are consistent with findings from previous semesters that show the link between positive course outcomes and attendance.  In addition, the findings suggest that the majority of students who struggle with CRS also have trouble in other courses. 

Table 4: Course Outcomes and Performance by Journal Performance 
	
	#
	% passing course
	Avg. days absent
	Avg. Passport Score
	Final Project

%
	Sem. GPA
	Post-test

	Passing score on 4 journals
	8
	100%
	3
	68%
	79%
	2.8
	81.6

	Passing score on 3 journals
	6
	83%
	5
	64%
	65%
	2.5
	61.6

	Passing score on <3 journals
	7
	43%
	7
	63%
	62%2
	1.4
	52.83


Table 4 Comments:

The data in Table 4 suggests shows that performance on journals is related to overall performance in CRS and is a good predictor of overall success in school as indicated by students’ semester GPAs.  This finding is probably related to the habits of work involved in completing journal assignments for CRS.  Students who earn passing scores on most journals tend take advantage of office hours, consult with the instructor to discuss texts and invest time in revisions. 

Passport Test scores were similar to Final Project scores for those students who did not do well on journals. However, the 62% project average2 for this group is impacted by 4 students who did not turn in the project at all.  If these students’ 0 scores are not weighted, the average project score for the remaining three students in this group is 78% (including one student who earned 90% on the project).  These students, whose work habits were inconsistent during the semester, committed to doing well on the project in order to pass the course.
For those students who performed well on journals (earning 7 or above on four journals), Passport Test scores were significantly lower than the Final Project Score.  These students demonstrated success when applying the skills taught in class to a “real” text, but were not as successful with responding to a series of test questions with shorter texts within a limited time frame.  These students performed only slightly better on the Passport Test than their peers who did not perform as well on journals.  
Performance on journals seemed to be significantly related to both CRS pass rates and CRS post-test performance.  Students with passing scores on 4 or more journals earned an average of 20 points higher on the post-test than those with passing scores on only 3 journals and nearly 30 points higher than those students who passed fewer than 3 journals (3post-test data is only available for 4 out of the 7 students in this group; the remaining 3 students did not complete the post-test.) 

Semester GPA was similar for students who earned passing scores on 3 or 4 journals.  These groups earned a semester GPA of 2.5 and 2.8 respectively compared to a 1.4 GPA earned by those who passed fewer than 3 journals.  Fewer than half of the students in the latter category passed CRS.  It should be noted that 

Table 5: Students who experienced most consistency in course
	Pretest
	Post Test
	% change
	Grade
	Absences
	Semester GPA
	Repeater

	47
	76
	61.7%
	C
	1
	3.01
	No

	49
	78
	59.2%
	C+
	0
	2.48
	No

	76
	100
	31.6%
	B
	1
	3.77
	No

	82
	98
	19.5%
	C
	0
	3.57
	No

	76
	85
	11.8%
	B-
	4
	3.32
	No

	66
	87.4
	36.76%
	C+
	1.2
	3.23 (B)
	


Table 5 comments: 

Prior to completing final grades and reviewing Accuplacer post-test scores, I identified five students that I believe gained the most from the CRS course.  These students were identified based on my perceptions of their understanding and application of the skills taught in class and mastery of the process of critical reading.  These students also demonstrated a change in the way they examine and interact with a text.  In addition, these students demonstrated a change in their habits of work such as taking advantage of office hours and referring to course resources and handouts more regularly.  It is my perception that these students did more than just finish the course with a grade; they emerged from the course with a different perspective and with a new skill set and demonstrated the ability to apply that skill set in a variety of contexts.    
The most noteworthy finding for this group of students is the positive change in Accuplacer scores, particularly for the two students who placed in the lab section experienced score increases of more than 50%.
Four of the five students passed the passport test with 70% or above (one earned 62 as her highest score; this student only took the Passport Test twice).  None of the students earned more than 75% on the passport test.   For most, the scores increased with each test administration.  All of the students earned passing scores on at least 4 out of five journals.  Four of the five students had less than 2 absences.  
The average CRS grade for this group is approximately .5 points lower these students’ semester average.  There are several possible explanations for this result.  First, unlike many courses in which participation is a percentage of the course grade, the CRS course grade does not use participation as a factor for grading.  If participation was a grading factor, each student’ course grade would have been higher.  Second, given the nature of the course and its focus on preparing students for higher levels of reading and analysis, it makes sense that even those students who demonstrate a solid foundation in basic reading will find the course challenging in the beginning.  Some students respond to this challenge with frustration or resistance before eventually accepting feedback developing effective strategies for revising work and retake tests.   

Recommendations:

1) As discussed in previous CAS meetings, I support the implement grading policy that allows students to receive R (instead of F) if they do not pass the course but have met the attendance requirement.  When examining data for the students who withdrew from CRS this semester, I found that 7 out of 25 had fewer than 5 absences.  Had these students maintained consistent attendance, it is possible that some would have passed if given more time.  With the R option in place, these could have remained in the course, continued making progress and possibly passed the course. 
2)  The greatest discrepancy in CRS course performance is attributed to students’ performance on the Passport Test.  Students who demonstrated improvement and performed well on the Final Project and Journals did not experience similar levels of success on the Passport Test.  To address this discrepancy, in for next semester I will revisit the Also, I will incorporate more test taking strategies to better prepare students for responding to test questions.  For example, students are required to elaborate on their answers even when for multiple choice questions.  Also, I will solicit feedback from colleagues regarding the test format and clarity of questions prior to test administration.
Appendix A
Proficiency Statements for Reading Comprehension

Total Right Score of about 51

Students at this level are able to comprehend short passages that are characterized by uncomplicated ideas, straightforward presentation, and for the most part, subject matter that reflects everyday experience. These students are able to:

· recognize the main idea and less central ideas

· recognize the tone of the passage when questions do not require fine distinctions

· recognize relationships between sentences, such as the use of one sentence to illustrate another

Total Right Score of about 80

Students at this level are able to comprehend short passages that are characterized by moderately uncomplicated ideas and organization. These students are able to:

· answer questions that require them to synthesize information, including gauging point of view and

· recognize organizing principles in a paragraph or passage

· identify contradictory or contrasting statements

Total Right Score of about 103 or higher

Students at this level are able to comprehend passages that, although short, are somewhat complex in terms of the ideas conveyed, and that deal with academic subject matter, often in a theoretical framework. These students are able to:

· extract points that are merely implied

· follow moderately complex arguments or speculations

· recognize tone

· analyze the logic employed by the author in making an argument 
[Source: College Board. (2010). Accuplacer Program Manual. Retrieved January 23, 2010, from www.accuplacer.com]

Appendix B: Raw Data for 21 Course Completers
	
	Pre
Test Score
	Post  Test Score
	Change in points
	% change
	CRS Grade
	Days Absent
	SEM GPA
	Lab
	passport score
	pass jour
	project

	1
	76
	100
	24
	31.6%
	B
	1
	3.77
	n
	71
	4
	85

	2
	82
	98
	16
	19.5%
	C
	0
	3.57
	n
	70
	4
	78

	3
	95
	85
	-10
	-10.5%
	C
	5
	2.60
	n
	71
	4
	79

	4
	76
	85
	9
	11.8%
	B-
	4
	3.32
	n
	66
	4
	93

	5
	49
	78
	29
	59.2%
	C+
	0
	2.48
	y
	70
	4
	90

	6
	40
	73
	32.6
	80.7%
	C-
	7
	2.10
	n
	70
	4
	58

	7
	77
	69
	-8
	-10.4%
	C
	6
	1.62
	n
	66
	4
	73

	8
	75
	65
	-10
	-13.3%
	C-
	1
	2.90
	n
	62
	4
	73

	9
	n/a
	n/a
	n/a
	n/a
	F
	5
	2.45
	n
	70
	3
	30

	10
	n/a
	68
	n/a
	n/a
	C-
	6
	2.37
	n
	69
	3
	68

	11
	47
	76
	29
	61.7%
	C
	1
	3.01
	y
	72
	3
	79

	12
	71
	68
	-3
	-4.2%
	C
	8
	2.64
	y
	72
	3
	79

	13
	35
	50
	14.4
	40.4%
	D
	2
	2.29
	y
	46
	3
	79

	14
	58
	46
	-12
	-20.7%
	D+
	5
	2.50
	y
	57
	3
	75

	15
	98
	85
	-13
	-13.3%
	D+
	8
	1.15
	n
	70
	2
	69

	16
	96
	83
	-13
	-13.5%
	C
	5
	2.23
	n
	77
	2
	90

	17
	95
	68
	-27
	-28.4%
	C-
	2
	1.72
	n
	67
	2
	74

	18
	na
	na
	na
	na
	F
	9
	1.15
	n
	63
	0
	0

	19
	na
	na
	na
	na
	F
	9
	1.50
	n
	62
	0
	0

	20
	na
	na
	na
	na
	F
	7
	0.50
	y
	43
	0
	0

	21
	40
	57
	17
	42.5%
	F
	7
	1.59
	y
	61
	0
	0

	Avg.
	69.4
	73.8
	4.7
	14.6%
	
	4.7
	2.3
	
	65.5
	2.7
	60.6


