Course Evaluation Data for CRS 101 (Spring 2008)

For the spring 2008 semester, 33 students were enrolled in CRS 101.  The following charts and graph present data on these students based on course status, course outcomes, attendance, and course activities.  Following the data are a list of conclusions and recommendations for improving outcomes and performance in the CRS course.
Course Outcomes

Table 1: Status of enrollees by Course Outcome
	
	
	Course Outcome

	Course Status
	# Students
	Pass
	Fail
	Stop* attending
	Withdrew

	# of Repeaters
	23 
	8 (35%)
	5 (22%)
	6 (26%)
	4 (17%)

	# of Non-repeaters
	10
	8 (80%)
	1 (10%)
	1 (10%)
	0

	Total
	33
	16 (48%)
	6 (18%)
	7 (21%)
	4 (12%)


* “Stop attending” refers students who neither withdrew from the course nor sat for the final exam.  All of these students had ten or more absences which meant automatic failure of the course.
Attendance

Table 2: Average absences for REPEATERS by course outcome
	Course Outcome
	#
	Average # absences

	Passing
	8
	3.6

	Failing
	5
	6.8

	Stop attending
	6
	17.3

	Withdrew
	4
	9.25 (before withdrawing)

	Total
	23
	9.1


Table 3: Average absences by status (all students except those who withdrew)
	Status
	Number
	Average Absences

	Repeaters
	19
	**8.8

	Non-repeaters
	10
	***5.7

	Total
	29
	7.7


**The 13 students in this group who completed the course averaged 4.8 absences. ***This figure includes 1 student who only attended the first day of classes but never withdrew; if this student is excluded the average absences is 3.6.
Table 4: Average absences by course outcome (excluding those who withdrew)
	
	Number
	Average Absences

	Passing
	16
	3.9

	Failing
	6
	6.7

	Stop attending
	7
	18

	Total
	29
	7.7


Course Activities
Table 5: Percentage of assignments completed by course outcome for students completing the course

	
	# students
	% of assignments completed (out of 13, not including the final exam) 

	Passing
	16
	94%

	Failing
	6
	55%

	Total
	22
	84%


Table 6: Percentage of assignments completed by range of absences for students completing the course 

	Range of Absences
	# students
	% Passing
	% assignments completed

	Less than 4 absences
	13
	100%
	97%

	4-6 absences
	4
	50%
	71%

	6-9 absences
	5
	40%
	71%


Table 7: Exam Scores for Students Completing the Course

	
	# students
	% of total
	Average Final Exam Score

	Passing
	16
	73%
	69% (ranging from 52% to 91%) 

	Failing
	6
	27%
	49% (ranging from 25% to 56%)

	Total
	22
	100%
	63%


Table 8: Exam Scores for Students Who Completed the Course AND Passed
	
	# students
	% of total
	Average Final Exam Score

	Pass with C or higher
	7
	44%
	81%

	Pass with C- or lower
	9
	56%
	60%

	Total
	16
	100%
	69%


Table 9: ****Dec/Jan Placement Test Scores by Course Outcome
	Course Outcome
	# students with a Dec/Jan score
	Average Score
	% of students with a Dec/Jan score of 10 or above

	Pass
	14
	10.8
	71%

	Fail
	5
	10.4
	60%

	Stop attending
	2
	14
	100%

	Withdrew
	4
	10.5
	50%


****Post test scores were not collected at the end of the spring semester.  Only 24 of the 33 CRS students had a placement test score recorded for Dec/Jan. 
Table 9: Dec/Jan Placement Test Scores by Course Status
	Course Status
	# students with a Dec/Jan score
	Average Dec/Jan Placement Test score

	Repeater
	15
	10.3

	Non-repeater
	9
	12.0


Conclusions and Recommendations:
1) The data for this semester reinforces the importance of attendance and completion of work in relation to successful course completion.  First, students who passed the course averaged less than four absences, while those who completed the course but failed averaged more than six absences.  The percentage of work completed significantly decreased (from 97% to 71%) once students missed four or more classes.  Although not indicated in the data, students with more absences were less likely to take advantage of teacher assistance outside of class.  
2) Overall, the performance of course repeaters was mixed.  While slightly more than half of this group actually completed the class this semester, only about 1/3 of all repeaters passed the course.  Nearly half of the repeaters either stopped attending or withdrew.  Only two repeaters earned at least a C as their final grade.  

3) Several of the repeaters did not complete the critical reading post test in December.  Repeaters who did take the test averaged 10.3; scores for these students were similar regardless of course outcome.  Although scores were only recorded for 8 of the 23 repeaters, this finding could suggest that course outcomes were not related to skill level.

4) The percentage of course failures this semester was largely due to students who stopped attending class but never withdrew.  This group accounted for only 21% of enrollees, yet they made up 54% of course failures.  Six of the seven students who stopped attending were repeaters.  Placement test scores were only recorded for two of these students with an average score of 14.  In some cases, these students remained on campus during the semester and attended some of their other courses; based on final grades posted in IQ Web, all of these students failed all of their spring courses. 
5) Another factor contributing to low student performance is low literacy skills.  With few exceptions, students who passed the class with C- or less but scored low score on the final exam generally had good attendance.  Data is not available for these students’ actual reading levels; but based on my observations, these students demonstrated weak literacy skills such as word identification, vocabulary knowledge, decoding, and written mechanics.  Because critical reading requires higher order skills such as evaluating, analyzing, questioning, comparing/contrasting, etc.  Students who enter the university lacking basic literacy skills will struggle with not only the content but also the process of a critical reading course.  Despite these deficits, most of these students voluntarily read in class, meet with me regularly, and revised their assignments as directed.
Given the data and observations, it seems that attendance, participation and effort (not mastery of course material) made the difference between passing and failing the course.  This raises the question of appropriateness of not only the course, but the college curriculum for students with low literacy skills.  Further investigation into these students’ skills and needs is warranted in order to address their needs if they continue to enroll in our university.  

Recommendations and Strategies to Improve CRS Course Outcomes 
Improving student retention is an overall goal of the university and an important part of our strategic plan.  I know that recent strategies such as implementing learning communities and a more comprehensive student orientation for the upcoming school year are designed to address the issue of retention and freshmen success.  My hope is that these university-wide efforts will improve overall outcomes for the CRS course as well.  
In addition, my primary goal for the CRS course for next semester is to increase the number of course completers who actually pass the course given current resources.  The following is a list of strategies I would like to implement in the CRS course for the upcoming semester to reduce the number of students failing due to low literacy skills. 
A) Mastery Learning:

In lieu of a final exam, all students will be required to pass a critical reading “Passport” with a minimum score of 70%.  The exam will be administered for the first time 2/3 into the semester.  Students who do not score at the mastery level will be able to retake the exam up to 3 times (there will be 4 different versions of the exam).  Between administration of exams, students will continue lab activities and homework assignments to practice critical reading skills.  Students who do not pass the exam after three attempts will be counseled regarding their options for the course.  
B) Differentiation

During the last 1/3 of the semester, activities will be differentiated to accommodate students at different stages in the class.  Upon passing the exam, all students will complete a critical reading project in which they apply the critical reading skills they have learned to a challenging reading.  Once students have assed the exam, they will use class time as a “workshop” for their critical analysis project.  This time will include mini lectures at the beginning of each class and small group and peer-learning activities.  This format will encourage independent application of the skills and less dependence on teacher instruction.
Students who need more time to pass the exam will use the small group time and the labs to complete practice activities, revise homework assignments, and consult with me on their progress. Upon passing the exam, these students will be given a modified version of the critical analysis project that is appropriate for the amount of time remaining in the semester.  
C) Individual Reading Consultation

While it is not feasible to address the magnitude of literacy deficits of some students, as the reading specialist, it is possible to address some of these deficits on an individualized basis.  At the beginning of each semester, I have students complete a tape recorded reading of a text approximately 1,000 words in length and are asked to record their thoughts as they read.  The purpose of this exercise is for students to develop the habit of “thinking aloud” annotating a text.  
Reviewing these recorded readings, students’ placement scores, and an in-class critical reading exercise will enable me to gage which students may need extra reading support.  Identified students will be asked to meet with me on a weekly basis for 45 minutes to work on vocabulary building and reading fluency.  Each session will include developing personal vocabulary collections, repeated readings of text excerpts, and previewing upcoming texts.  (Based on this year’s numbers, this individual consultation may target 5-7 students.)  While I realize a 45 minute weekly session will not close major reading gaps, but the additional practice will give students extra practice with oral reading, encourage them to expand their reading vocabularies and guide them in the use of reading strategies.  If consistent, these efforts should translate into better course performance.  In addition, these weekly sessions will count as a part of students’ course participation grade.
D) Work more closely with disability and support services
Some of the students who exhibit reading difficulties have revealed at some point that they have learning disabilities; however, none of these students has submitted appropriate documentation in order to receive accommodations such as tape recorded text books.  In addition to including the disabilities statement in the syllabus, I will identify ways to promote self-advocacy and encourage students to feel comfortable seeking assistance. In addition, for students who present documentation, I can create tape recorded versions of the critical reading passport exam as well as the reading for the critical analysis project as an accommodation.
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