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Semester Report for Critical Reading Seminar (CRS 101S)
Submitted by Angela Lanier, Reading Specialist
Part I: Introduction

Semester: Fall 2009
Course Description:  CRS 101S satisfies a General Education foundational requirement.  The goal of the course is to develop the skills and habit of reading actively to understand and analyze a variety of texts.
Course Methods:  CRS 101S meets the same general education requirement as the CRS 101 course required for all students in the College of Arts and Science.  CRS 101S includes a weekly supplemental 50-minute lab session in addition to the two 75-minute sessions each week.  The supplemental session provides students with additional practice with the basic skills necessary to read and comprehend and analyze a text.  

Instructional strategies used for CRS 101S included modeling, guided practice, and independent practice of the critical reading process.  Modeling and guided practice primarily occurs during class discussions in which students are taught to annotate and analyze various elements of a text.  Students practice and apply these skills using critical analysis journals and a final project.  

Students in CRS 101S are administered a Passport Test.  The test is administered up to 4 times, and students must re-take the exam if they do not pass the test with at least 70%.  Prior to the Passport Test, students are review exercises, daily warm ups, and homework practice exercises on Moodle, and cumulative quizzes that reinforce the reading skills taught in class.

Course Objectives: Objectives for CRS 101S include the following:

1.  Read actively and annotate a variety of texts

2.  Paraphrase content and meaning of a text 
3.  Identify the text’s main points and types  of evidence
4.  Identify the text’s purpose, audience, tone and use of language 

5.  Identify the author’s organizational and rhetorical strategies 

6.  Infer ideas based on textual evidence

7.  Elaborate on ideas using examples, metaphors, causes, etc.

Part II Pre-Test/Post-Test Information
Trinity use Accuplacer Reading Comprehension Placement Test for course placement.  The test uses a 120-point score range with 3 proficiency levels.  Each proficiency level is indicated by a score range (Level I=51-77; Level II=78-98; Level III=99-120).  Earning a score in a certain range indicates a student’s ability to perform a set of skills as described in the Reading Comprehension Proficiency Statements below.  
Trinity students who score 51 or above on the placement test are placed into a CRS 101 without lab; students scoring below 51 are placed in a CRS 101S with a supplemental lab.    

Proficiency Statements for Reading Comprehension  

Total Right Score of about 51

Students at this level are able to comprehend short passages that are characterized by uncomplicated ideas, straightforward presentation, and for the most part, subject matter that reflects everyday experience. These students are able to:

· recognize the main idea and less central ideas

· recognize the tone of the passage when questions do not require fine distinctions

· recognize relationships between sentences, such as the use of one sentence to illustrate another

Total Right Score of about 80

Students at this level are able to comprehend short passages that are characterized by moderately uncomplicated ideas and organization. These students are able to:

· answer questions that require them to synthesize information, including gauging point of view and

· recognize organizing principles in a paragraph or passage

· identify contradictory or contrasting statements

Total Right Score of about 103 or higher

Students at this level are able to comprehend passages that, although short, are somewhat complex in terms of the ideas conveyed, and that deal with academic subject matter, often in a theoretical framework. These students are able to:

· extract points that are merely implied

· follow moderately complex arguments or speculations

· recognize tone

· analyze the logic employed by the author in making an argument 
[Source: College Board. (2010). Accuplacer Program Manual. Retrieved January 23, 2010, from www.accuplacer.com]

Presentation of Data
Table 1 presents the reading pre and post test scores for students enrolled in CRS 101S and a cohort of students enrolled in one of three CRS 101 courses without the supplemental lab.  This data only includes students for whom both pre-test and post-test scores were found.  

Table 1: Comparison of Pre and Post Test Scores
	
	Fall 2009 CRS 101S

N=191
	Fall 2009 CRS 101

N=142

	average pre-test
	423
	644

	average post-test
	 483
	624


Comments for Table 1:

1Although 24 students are listed as completers for CRS 101S, only 19 of these students took the post test.  Pre test scores for the 5 students who did not take the post test are not included in Table 1.  The average pre test score for the 5 students who did not take the post-test was also 42.  
2A total of 16 CRS 101 students completed the post test, but two of these students were missing pre-test scores; these students’ post test scores (94, 59) were not included in the post test average.  
3The average pre and post test scores for CRS 101S include 3 students whose pre test score was above 51. These 3 students had an average pre-test score of 67 and average post test score of 48.  If these 3 students’ scores had been excluded from the data in Table 1 the average CRS 101S pre and post test scores for the 16 remaining students would be 37 and 48 respectively.
4Average pre and post test scores for CRS 101 include 1 student whose score placed her CRS 101S; however, this student was allowed to take CRS 101 due to a scheduling conflict.  This student had a pretest score of 40 and a post test score of 65, a change of 63%. 

Chart 1 presents a comparison of average pre and post test score for both CRS 101S and the CRS 101 cohort for fall 2008 and 2009.  Table 2 presents the same comparison of scores broken down by score ranges.  
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Comments for Chart 1: 
For both years, the 101S group experienced an average score increase while the 101 group saw a slight decrease.
For CRS 101S, the Fall 2008 cohort experienced a slightly greater score increase than the Fall 2009 group.  The Fall 2009 group experienced an average score change of +6 while the Fall 2008 group saw a score change of +14.  As mentioned in the comments for Table 1, The Fall 2008 averages include 3 students whose pre-test scores were above 51.  These students should have been placed in a non-lab section.  If these students’ scores are excluded from Chart 1, the average pre and post test would be 37 and the average post test would be 45.  
Also for Fall 2009, the average post test score for the 101S group remained below 51 and therefore below Level I proficiency range described by Accuplacer (see descriptions on in Part II, page 2 of this report) compared to the Fall 2008 101S group whose average post test score fell within Level I proficiency range of 51-79.

The Fall 2008 CRS 101 non-lab cohort had much higher pre and post test scores than the Fall 2009 CRS 101 non-lab cohort, but it is important to note 2 things: 1) the Fall 2008 data included scores for students who were enrolled in the honors section of CRS 101.  The honors CRS 101 section did not take the post test in Fall 2009; and 2) like the 101S group, the CRS 101 Fall 2009 cohort included 3 students whose pretest scores were below 51.  Although 2 of these 3 students earned a post-test score at a higher proficiency level, the score increase was not enough to offset the number of students (8 out of 14) whose scores decreased. 
Table 2: Comparison of Fall 2009 and Fall 2008 Post-test scores 

for CRS 101 and CRS 101S

	Accuplacer

Proficiency Level
	Fall 2009 CRS 101S
	Fall 2008 CRS 101S
	Fall 2009 CRS 101
	Fall 2008 CRS 101

	Post test score below 51
	12
	15
	6
	1

	Post test score 51—79
	7
	14
	6
	5

	Post test score 80—102
	0
	2
	2
	8

	Post test score 103—120 
	0
	0
	0
	0

	total
	19
	31
	14
	14


Comments for Table 2:
Table two shows two significant differences between the data for 2008 and 2009.  First, the number of CRS 101S students who completed the post test is significantly less for 2009 than 2008.  This difference can be attributed to the large number of students who either withdrew or abandoned the course.  
Second, for the CRS 101 non-lab cohort, far fewer students scored at the 3rd proficiency level (80-102) on the post test in fall 2009 than in fall 2008.  As mentioned in the comments for Chart 1, differences might be the result of the honors CRS 101 students not completing the post test.  Also for this cohort, far more students earned post-test scores at the lowest proficiency level (below 51) in 2009 than in 2008.  
Chart 2 and Table 3 present data for CRS 101S students whose post test scores fill within a higher proficiency level as described by Accuplacer.  Only 6 CRS 101S students earned post test scores at or above 51.  Chart 2 compares course outcomes for these students, and Table 3 compares test scores and semester GPA for the group by course outcome.
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Comments for Chart 2: 
Since the number of students who passed and failed the course was equal, there is not a clear relationship between course success and post test score.  
Table 3: Scores and Semester GPA for students with higher proficiency level on post-test
	
	No.
	Avg. Pretest
	Avg. Post test
	Avg. % Score increase
	Avg. Semester GPA

	Pass
	3
	40.6 
	71.3 
	76% 
	2.85

	Fail
	3
	32.7
	56.7
	74%
	1.29


Comments for Table 3:

The three students in this group who passed the course earned an overall GPA of 2.85 versus 1.29 for the group that did not pass the course.  Two of the three students who failed CRS also failed at least one other course. 
Part IV Course Outcomes and Assignments for CRS 101S 
This section presents specific course data for students enrolled in CRS 101S.  Table 4 presents the grade distribution for all 50 students who were enrolled in one of the three CRS 101S sections at the beginning for the semester.  Chart 3 presents this information in the percentage form. In Table 5 student attendance rates are presented in relation to pass rates.  Tables 6, 7 and 8 show data regarding the three major CRS 101S course assignments: journals, passport test and the final project. These three assignments accounted for more than 75% of the total CRS 101S grade.
Table 4: CRS 101S Grade Distribution for Fall 2009
	Grade
	# students

	Total Withdrew
	*21

	Total Pass
	13

	B
	1

	C+
	1

	C
	2

	C-
	5

	D+
	3

	P
	1

	Total Fail/NP
	16

	NP
	2

	F course completer
	**8

	F (honor violation)
	1

	F Abandoned 
	***5

	Total
	50


Table 4 Comments: 

*17 of the students who withdrew had excessive absences and/or tardies at the time they withdrew. Prior to withdrawing from the course most students consulted me regarding their current and potential grade.  Each student was given scenarios based on hypothetical grades on remaining assignments.  Only 2 of the students who withdrew had passed the passport test at the time they withdrew.  The remaining students either had not passed the test or had not taken any of the tests.  The passport test had been administered twice prior to the withdraw deadline.
**Four (50%) of the course completers who failed the course also failed to submit their final project. These students had an average of 10 absences. One of these four students was a course repeater taking CRS 101S for the 3rd time.  Two of the students had passed the Passport test but did not do well on journals or the final project.
***Students in the “abandoned” category remained on the course roster but did not complete the course.  All of these students stopped attending the course before the last Passport test was administered; therefore none of them started the final project.  
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Comments for Chart 3
Fall 2009 saw the lowest pass rate (23%) and the highest withdraw rate (37%) in the 3-year history of the CRS course.  Pass rates for Fall 2008 and Fall 2007 were 67% and 49% respectively.  The withdraw rate was 16% in Fall 2008 and 4% in Fall 2007.  The significant increase in withdraw rates is probably the result of more aggressive advising from both the advising team as well as individual advisors.
Table 5: CRS 101S Attendance
	Attendance
	# of Students
	# Passed
	Percent pass

	0-5 absences
	13
	9
	69%

	6-10 absences
	8
	3
	38%

	> 10 absences 
	3
	1
	33%

	Total
	24
	13
	


Comments for Table 5: 
The attendance data for CRS 101S supports the continued belief that attendance has a strong influence on course success.  Students with fewer than six absences were more than twice likely to pass the course than students with 10 or more absences.  Students with six to 10 absences were only slightly more likely to pass than those with 10 or more absences.  Only four students with more than 5 absences passed the course.  

According to the course policy, students with more than 10 absences automatically fail the course.  Because of the recent flu epidemic and the emphasis on students not attending class when they are sick, I did not enforce this policy for student who passed the maximum number of absences after the withdraw deadline.  Each of the three students with more than 10 absences had exactly 11 absences.  All three of these students surpassed the maximum number of absences after the deadline to withdraw from the course.  While two of these students passed the Passport test, only one of them also completed the final project.  This student was also the only one of the three who earned a passing score on at least 3 journals.  
Table 6: Journal Assignments

	Journals
	# of Students
	# who passed course
	Percent

	Passed 4-5
	7
	7
	100%

	Passed 3
	5
	5
	100%

	Passed 0-2
	10
	1
	10%

	Total
	22
	13
	


Comments for Table 6:

Journals provide students with practice in the application of text analysis. Students were required to earn a score of 7 out of 10 in order to receive credit for the journal.  If a journal did not earn a grade of 7, the journal was returned with extensive feedback and students were given the chance to revise certain journals.  In addition, students were given guiding questions, outlines, graphic organizers and encouraged to come to office hours to receive assistance with journals. Journals were emphasized as the best way to prepare for the final project.

The data in Table 6 shows that 100% of students who demonstrated proficiency on at least 3 journals passed the course.  On the other hand, only 10% of students with fewer than 3 passing journals passed the course.  Only one student passed the course without passing 3 journals.
Table 7: Passport Test

	Highest Passport test score
	# of Students
	# Passed
	Percent

	70% or above
	15
	9
	60%

	60-68%
	6
	4
	67%

	Below 60%
	3
	0
	0%

	Total
	24
	13
	54%


Comments for Table 7:

In Fall 2008 I instituted a Passport exam to replace the traditional final exam.  The Passport test assesses students on the underlying skills for critical reading including identifying main point and supporting evidence, identifying sentence relationships, making inferences, etc.  If a student did not score 70% on the exam, they were required to retake the exam up to 3 more times.  Students could not begin the final project until they passed the exam or the exam was no longer administered.  

For Fall 2009, 9 out of 24 (or 37.5%) course completers failed to score 70% or above on the Passport test after four administrations compared to only two students who did not pass the exam in Fall 2008. 

Six students earned 60-68% on the Passport; only four of these students passed the class, 3 with D+ and 1 with C-.  All three course completers who scored less than 60% on the Passport test failed the course.  

Table 8: Final Project Grade in Relation to Other Course Variables
	Project Score
	No. of students
	No. w/ passing score on 3+  journals
	Percent
	# passing course
	Percent
	No. w/ passport score 70% or above 
	Percent

	70% or above
	6
	5
	83%
	6
	100%
	6
	100%

	60-69%
	7
	5
	71%
	5
	71%
	3
	43%

	Below 60%
	6
	2
	33%
	2
	33%
	4
	67%

	Did not submit
	5
	0
	0%
	0
	0%
	2
	40%

	Total
	24
	7
	
	13
	
	
	


Comments for Table 8:

The final project was the culminating activity for CRS 101S.  This project involved an analysis of a text assigned to each student based on their interest in a particular career area or issue.  Students were required to submit extensive annotations of the text, an outline of their analysis and a typed analysis with elaborations in addition to presenting an analysis of a visual representing their topic.  

Students who faired the best on the project (earning at least 60%) were those who did well on their journals.   All of the students who earned 70% on the project passed the class.  Five of these six students earned passing scores on at least 3 journals and all of them scored 70% or above on the Passport test.
Five course completers did not submit the project.  One of these students failed the course due to an honor code violation. The others needed an exceptional grade on the project in order to receive a minimal passing grade in the course.  The unlikelihood of this occurring may have discouraged them from attempting the project. 

Table 9 shows course data for four students who were the most successful in the CRS 101S course.  Prior to compiling this data, I reflected on the fall 2009 semester and identified the students that I believed were the most successful in the course.  I selected these students based on my own observations and anecdotal evidence of each student’s progress not only in the understanding and application of the reading skills and process but also their work habits.   
Table 9: Course Data for Most Successful CRS 101S Students
	CRS grade
	Semester GPA
	Pre
	Post
	Project score out of 50
	passed journals
	Passport score out of 50
	absences
	change in score
	%change

	B
	2.89
	33
	79
	46
	5
	35
	3
	46
	139%

	C+
	2.60
	50
	27
	42
	5
	35
	2
	-23
	-46%

	P
	3.30
	40
	66
	38
	3
	35
	7
	26
	65%

	C
	2.75
	27
	35
	36
	4
	35
	4
	8
	30%


Comments for Table 9: 
After examining the data for these four students, one conclusion is prevalent: success in CRS 101S requires consistency.  This means not only attending class and turning in work, but also earning passing grades in ALL areas of categories of learning activities.  The students represented in Table 9 submitted consistently and on time, used my office hours effectively, always engaged in class, and maintained good attendance.  Moreover, these students earned passing scores in the three major categories in which they were graded.  These students took advantage of opportunities to revise their work and did more than just review my written feedback; they consulted with me to ask questions and clarify the feedback they were given.  And while other students in the course may have fared comparably or even better on certain assignments or variables, none of these other students were consistently successful on ALL of the variables.  
For example, all four students represented in Table 9 earned the minimal passing score of 35 on the Passport test.  Three of these students earned the passing score after the second test administration; the fourth students needed to take the test 3 times.  Although the students could have opted to take the test again to improve their score, they chose instead to move forward and work on their project.  Each also earned a proficient score on the final project.  Several of the other students in the course earned much higher passing scores on the Passport test than this group of four students, but they did not do well on their project and/or journals.  
Three of the four students in Table 9 had fewer than 5 absences; the average number of absences for this group was 4.  Other students in the course who had similar attendance (including those with perfect attendance) did not earn the minimal passing scores on several assignments.  
Three of the four students represented in Table 9 improved their placement test score by at least 30%, with one student more than doubling her score.  Only one of these students experienced a score decrease.  These students improved their score by an average of 14 points or 47%.  Other students who showed significant increases on the post test were not as successful in course assignments and did not pass the course.
Part V: Longitudinal Outcomes
The raw data presented in Appendix A includes Fall 2009 grade point averages for both CRS 101 and 101S cohorts.  This data will be tracked over time to determine long term academic performance for these students. 

Also included in the raw data are students’ English course placements and final grades for Fall 2009.  Students often comment that the work they do in CRS helps them in their English class.  Often when students are not doing well in CRS they comment that they don’t understand why they weren’t doing well in CRS if they were doing well in English.  Some see the two courses as redundant and wonder why they need both.  It will be useful to examine this data in the future to determine patterns or relationships between students’ performance in the two courses.
Part VI: Recommendations

A. Based on anecdotal conversations with students, many who chose to withdraw from CRS 101S were anxious about their final grade despite evidence that they were making progress in the course.  Although the majority of the students who withdrew had exceeded the maximum number of absences, others were more concerned about their GPA and the slight possibility of failure despite acknowledging that they had made improvement and were beginning to understand the importance of the skills taught in the course.  Other students in this same category remained in the course and most finished with minimal passing grades (D+ or C-).
To address this issue, I would like to propose implementing the Pass/No Pass grade as a standard for CRS 101S.  This grade would not preclude a student from using this option for two courses in their 1st 64 credits as per Trinity’s current policy.  
Instituting a Pass/No Pass option for CRS 101S would 1) eliminate anxiety around grades in such a critical course and 2) allow those students to continue their progress for an additional semester if they do not achieve master in one semester
B. Consider the need for a developmental reading course below CRS 101S.  Students who place into CRS 101S score below 51 on the Accuplacer reading test.  A review of policies for several community colleges that use Accuplacer for course placement uncovered the following policies:  

1. For one school all students scoring below 52 were required to complete at least 2 semesters of developmental reading courses.  
2. For most schools, the minimum score for which students were exempt from a developmental reading course is 77. 
3. Students with the lowest scores in reading (below 51 at one school, below 27 at another) are often prohibited from enrolling in developmental reading courses; these students are referred to ABE (adult basic education), an intensive pre-college reading skills course to prepare for developmental reading, or a special certification program to develop entry level workplace skills.  (It should be noted that for the fall 2009 freshman 27 was the lowest pre-test score.)
C. To supplement the current course assignments and practice activities, I will also explore the use of My Reading Lab in the CRS course.  I met with a representative from Pearson Learning in the fall, and will review the components of My Reading Lab over the coming months.  Adding this tool will provide students with more opportunities to practice basic reading skills which are difficult to address in class in addition to the critical reading content.  Similar to the use of My Math Lab in the developmental math courses, practice exercises completed on My Reading Lab will account for approximately 10-15% of students’ course grade.     
Appendix: A Raw Data for CRS 101 Fall 2009

	Pre
	Post
	change in score
	%change in score
	CRS grade
	# journals passed 
	Passport score out of 50
	absences
	Semester GPA
	English Placement
	English Grade

	1
	Lab
	46
	n/a
	####
	####
	NP
	2
	39
	8
	2.49
	105
	D

	2
	Lab
	44
	n/a
	####
	####
	NP
	0
	26
	9
	0.00
	105S
	F

	3
	Lab
	44
	n/a
	####
	####
	F
	1
	36
	4
	0.69
	105
	F

	4
	Lab
	39
	n/a
	####
	####
	C-
	4
	36
	11
	2.55
	105S
	C+

	5
	Lab
	35
	n/a
	####
	####
	F
	1
	35
	11
	0.56
	105
	D+

	6
	Lab
	33
	79
	46
	139%
	B
	5
	35
	3
	2.89
	105S
	B+

	7
	Lab
	63
	72
	9
	14%
	C
	2
	39
	7
	2.46
	none
	n/a

	8
	Lab
	49
	69
	20
	41%
	C-
	3
	42
	5
	2.61
	107
	B

	9
	Lab
	40
	66
	26
	65%
	P
	3
	35
	7
	3.30
	105S
	B+

	10
	Lab
	35
	60
	25
	71%
	F
	1
	35
	6
	0.69
	107
	F

	11
	Lab
	33
	58
	25
	77%
	F
	2
	38
	5
	1.19
	105S
	C

	12
	Lab
	30
	52
	22
	73%
	F
	2
	31
	11
	2.00
	105S
	B-

	13
	Lab
	44
	49
	5
	11%
	F
	2
	34
	0
	1.62
	none
	n/a

	14
	Lab
	37
	49
	12
	32%
	D+
	3
	32
	2
	2.14
	105S
	B

	15
	Lab
	42
	47
	5
	12%
	D+
	3
	32
	1
	2.35
	105
	C

	16
	Lab
	66
	39
	-27
	-41%
	C-
	3
	36
	2
	2.48
	105
	A-

	17
	Lab
	33
	39
	6
	19%
	C-
	4
	39
	0
	2.85
	105S
	A

	18
	Lab
	36
	37
	1
	4%
	F
	2
	28
	0
	1.80
	105S
	NP

	19
	Lab
	27
	35
	8
	30%
	C
	4
	35
	4
	2.75
	105S
	A-

	20
	Lab
	35
	34
	-1
	-3%
	D+
	5
	30
	6
	1.65
	105S
	NP

	21
	Lab
	35
	33
	-2
	-6%
	C-
	5
	31
	2
	2.57
	105S
	A-

	22
	Lab
	73
	32
	-41
	-56%
	F
	1
	36
	6
	0.00
	105S
	F

	23
	Lab
	50
	27
	-23
	-46%
	C+
	5
	35
	2
	2.60
	105
	B-

	24
	Lab
	41
	27
	-14
	-34%
	F
	2
	27
	8
	1.43
	105S
	C


Appendix A continued


	Pre test
	Post test
	change in score
	%change
	CRS grade
	Semester GPA

	25
	nolab
	85
	90
	5
	6%
	A
	3.28

	26
	nolab
	89
	81
	-8
	-9%
	B+
	3.44

	27
	nolab
	71
	79
	8
	11%
	C+
	2.83

	28
	nolab
	64
	79
	15
	23%
	A
	2.40

	29
	nolab
	66
	68
	2
	3%
	B
	3.15

	30
	nolab
	75
	66
	-9
	-12%
	B
	3.26

	31
	nolab
	46
	66
	20
	43%
	D+
	1.53

	32
	nolab
	40
	65
	25
	63%
	A-
	3.70

	33
	nolab
	68
	49
	-19
	-28%
	B+
	3.68

	34
	nolab
	63
	49
	-14
	-22%
	C+
	1.91

	35
	nolab
	68
	44
	-24
	-35%
	C
	1.76

	36
	nolab
	58
	43
	-15
	-26%
	A-
	2.95

	37
	nolab
	58
	37
	-21
	-36%
	D+
	2.18

	38
	nolab
	43
	27
	-16
	-37%
	C+
	0.78

	39
	nolab
	 n/a
	59
	0
	####
	C-
	2.32

	40
	nolab
	 n/a
	94
	0
	####
	A
	3.94
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