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Part I:  Introduction


The History Program was one of the original programs of study at Trinity College (now Trinity University).  There are currently three full-time tenured faculty, two full professors and one associate professor.

The History Program is housed in the College of Arts and Sciences, and offers both a major and a minor.  In addition, the History program offers a wide spectrum of courses within the General Education curriculum, including sections of critical reading (CRS 101) and critical reasoning (HIS 220); courses in the General Education Knowledge and Inquiry category (HIS 128, HIS 130, HIS 133, and HIS 135); capstone seminars (HIS 101and HIS 396); and a course in Civic Knowledge (HIS 345).  A Leadership course is currently under development.


All members of the history program have also advised learning communities under the General Education curriculum.
Part II:  Programmatic Goals and Objectives
Of the eight CAS Goals, seven are pertinent to the history program.  Appendix A provides a list of CAS Goals that articulate with History Program Goals and connects those Programmatic Goals with specific, measurable objectives. 
The History program has also completed a comprehensive evaluation of our course offerings with respect to our programmatic goals and objectives.  Appendix B provides  
a table indicting 1) History Program Goals; 2) Programmatic Objectives; 3) Courses that fulfill specific Programmatic Objectives; and 4) the specific Course Goals for each course that the History Program currently offers.
For the purposes of this mid-term assessment cycle, the History Program has decided to develop instruments to assess specific course objectives for the following courses:


HIS 128:  The Creation of the Atlantic World

HIS 133:  Travelers’ Tales

HIS 135:  The Upheavals of War: War and Social Change

HIS 338:  The United States, 1865-1941                                                    


Part III:  Assessment Instruments
History 128 : The Creation of the Atlantic World


History 128 is one of the History Program’s offerings for the Knowledge and Inquiry Section of the General Education Program. The course goals and objectives, aligned to the History Program objectives, which in turn are aligned to the goals and objectives of the College of Arts and Sciences can be found in Appendix B.


This assessment is based on the four short essays which constituted 30 per cent of grade for the course offered in Fall, 2010. The remaining components of the course which were assessed included participation, a mid-term exam in essay form, six short quizzes, and an all essay final exam. 

For the purpose of this interim report, three program goals are assessed : 1. Goal 1: Read and analyze primary and secondary sources in history (CAS Goal 1); 2.  Goal 2: Communicate effectively in writing and speech through logical organization and presentation of evidence and conclusions (CAS Goal 2); and 3. Goal 3: Conduct historical research using scholarly texts, journals, and on-line resources (CAS Goal  4). Specific course objectives that were assessed, as related to program goals, are 1.Read critically, write clear, well-organized, logical essays(Program Goal 2; CAS Goal 2); 2. Read and analyze primary sources (Program Goal 1; CAS Goal 1); 3. Develop sequential skills in writing essays of description, comparison, change over time and causation.  (See Appendix C for the course syllabus, writing assignments, and associated rubrics.)
HIS 133:  Travelers’ Tales


HIS 133 is one of the History Program’s offerings for the Knowledge and Inquiry component of the General Education Curriculum.  The goals and objectives for the course, along with a description of how the course objectives articulate with the objectives of both the History Program and the College of Arts and Sciences, can be found in Appendix B.  


Student learning in this course is assessed using a variety of instruments:  an intake/outtake assessment; class participation; quizzes; short analytical essays; and midterm and final exams. For the purposes of this interim report, student learning is being evaluated with reference to three specific elements measured by the rubric for the analytical essay, each of which assesses student progress towards a different specific objective:  accuracy in describing historical people and events (Objective 1); ability to develop a clearly articulated thesis (Objective 6); and ability to use evidence from historical texts to develop an argument in support of a thesis (Objective 5).  (See Appendix D for an abbreviated course syllabus outlining the various forms of assessment, the first writing assignment and associated rubrics.)  
HIS 135: The Upheavals of War

          History 135 is one of the History Program’s offerings for the Knowledge and Inquiry component of the General Education Curriculum, focusing on the question of how the human experience of war has contributed to significant social change in the modern era. The goals and objectives for the course, along with a description of how the course objectives articulate with the objectives of both the History Program and the College of Arts and Sciences, can be found in Appendix B.

        Student learning in this course is assessed through a sequence of developmental writing assignments, presented in the form of short analytical essays. (See Appendix E for an abbreviated course syllabus outlining these assignments and for copies of the elaborated rubrics for the two assignments already made in Spring 2011.) For purposes of this interim report, student learning is being evaluated with reference to specific elements measured by the rubrics for each analytical essay. The emphasis in the first assignment was on student mastery of the examples and case studies that illuminate the complexity and diversity of human responses to World War I.  In essence, the assignment measured student ability to describe historical people and events with accuracy.   For the second assignment, to be presented on March 14th, students will be asked to develop a clearly articulated thesis about human experiences during World War II and to use evidence from their readings, both primary and secondary sources, in support of the thesis they are arguing. The final assignment will build on the core objectives of historical accuracy, argument and integration of evidence by asking students to develop a thesis that compares the human response to two of the wars studied during the semester.
This assignment also responds to the program’s goals of deepening students’ abilities to construct logical and persuasive arguments in writing and to appreciate both the diversity and commonalities of human experience in different cultures during the modern era.
HIS 338: The United States, 1865-1941


History 338 is one of the required history courses for history majors. It also serves the needs of Education majors, students in the Nursing Program  who need a 300-level course in the Knowledge and Inquiry component of the General Program, Political Science majors who wish to strengthen their background in United States history, and history minors who need a 300-level course.


Student learning in this course is measured by 3 mini-essay quizzes, reading quizzes as needed(when it is clear that they have not read the assigned text),two short research papers on a micro topic, a citations exercise, an all essay mid-term, an all-essay final, and participation and attendance. 

The formal assessment for this course will be based on the following course objectives: 

1.  Course objective :a) Prepare research  designs that include the historical question and tentative bibliography; b) review and apply the rules for documentation and citation;  c) write the research paper incorporating arguments from evidence that support the thesis. (Department Goal #3, aligned to CAS goal #4)

2. Course objective  : Use a variety of political documents, visual sources, newspapers, magazines, and fiction to study the transformation of the United States from a rural, agrarian to an urban , industrial society. (Department Goal # 4 aligned with CAS goal #5)
3. Course Objective : a)identify the varied forces that transformed the United States  from a rural agrarian to urban, industrial society; b)understand the thematic continuities from Reconstruction to World War II with specific reference to issues arising from different understandings of the power of the national government.(Department goal #5 aligned with CAS goal #6)

(See Appendix F for a course syllabus outlining the various forms of assessment, the citation assignment and comment sheet, and the research paper assignment and rubrics.)  
Part IV:  Data

History 128 : The Creation of the Atlantic World

This assessment reports on students to move from description (Essay 1) to comparison  of two radically different  accounts of the same event (Essay 2) to an examination of change over time (Essay 3) to causation (Essay 4). The first two essays were based exclusively on primary sources, the third on a primary source (John Winthrop’s “A Model of Christian Charity” and on historians accounts of the changes that occurred in the second and third generations. The final essay was based  an analysis of six different interpretations of the origins of slavery in British Colonial North America.


The first three essays were evaluated on the basis of rubrics. The final essay was a turn-around, non- rubric evaluation , considering only one point, the students’ skill in addressing causation. Students were aware that in some way the content of this essay would be a required question on their final exam. Data for these assignments has been collected and is included in Appendix G.  

HIS 133:  Travelers’ Tales

Data has been collected for the first essay and is included in Appendix G.  
While this data is suggestive about the strengths and weaknesses of student performance at the midterm, the information collected so far will be more useful when compared to student outcomes for the same performance indicators -- accuracy in describing historical people and events; ability to develop a clearly articulated thesis; and ability to use evidence from historical texts to develop an argument in support of a thesis -- on the second analytical essay.

HIS 135: The Upheavals of War
While this data represents only a partial indication of students’ strengths and weaknesses early in the semester, it does highlight a few concerns.  First of all, several students had difficulty understanding the basic expectations of the assignment and lost points because they did not complete everything asked of them. In general, students did better in summarizing the content of sources than they did in explaining the historical significance of the issues and showing the connections among them, skills to be emphasized in the second assignment. This second assignment also will require students to establish an historical thesis that can be validated by their evidence; the first assignment, instead, asked them to provide evidence for a thesis presented to them.
HIS 338: The United States, 1865-1941

This interim report provides an assessment design because the components of this course have not yet been formally assessed, in small part a function of having lost two classes to cancellations because of weather. Thus far, the students have taken a reading quiz, the mid term essay exam, and a citations exercise, only 20% of their grade.
Part V:  Analysis

History 128 : The Creation of the Atlantic World

See data supplied in Appendix G
HIS 133:  Travelers’ Tales

Overall, student performance on this essay fell more or less into a bell curve, with the median grade being a C+.  An analysis of student outcomes on the specific skills being assessed yields rather more interesting results.

The three components of student performance being assessed for this report are accuracy in describing historical people and events (Course objective 1); ability to develop a clearly articulated thesis (Course objective 6); and ability to use evidence from historical texts to develop an argument in support of a thesis (Course objective 5).  These skills represent increasingly challenging tasks on Bloom’s taxonomy; the ability to understand and describe accurately is a relatively simple skill, while the ability to synthesize and analyze which is required to develop a thesis and support an argument are more complex and difficult skills.
Unsurprisingly, most students met or exceeded the standard in the task of accuracy (16), and this was the category with the largest number of students who exhibited mastery (7).  Still, 6 students failed to meet the standard.  

For objective 6, the ability to develop a clearly articulated thesis, the results would be graphed as a bell curve.  The majority of students – ten – met the standard, and nine exceeded it.  This suggests that students generally understood what a thesis was, although their ability to craft a truly effective thesis could be more fully developed.

The data collected for objective 5, the ability to use evidence to support the thesis, was the most surprising.  Although students were generally able to develop some sort of thesis, a surprising number (8) failed to meet the standard for using evidence to support that thesis.  This suggests that for some students, additional instruction in critical thinking would be beneficial.  For too many, the importance of crafting an argument to support what was an essentially acceptable thesis statement with evidence from the texts was not sufficiently clear.
Immediate responses to the data

The data suggest a number of mid-course corrections for the short term:

· Increased emphasis on questions eliciting factual information in the weekly quizzes, with the intention of improving student accuracy

· Specific instruction on how to write a thesis-driven essay.  In response to student performance on the first paper, I devoted an entire class to the topic and developed a powerpoint presentation which has been made available to students on Moodle

· More focused class discussion of study questions designed to elicit an argument based on evidence in the texts.  While I have always provided students with such study questions, student difficulty with using evidence suggests that more tightly focused and directed class discussions would be beneficial.
HIS 135: The Upheavals of War
Twenty nine students are registered for this course, and twenty six completed the first assignment. The data showed that, while many students could generally characterize the historical situations addressed in our diverse readings, many of them had difficulty supporting their conclusions through evidence and presenting their ideas with technical proficiency. Students who demonstrated a solid, basic understanding of the source content received grades in the B range, with 15 students earning grades of B or B+, a strong foundation on which to build. However, only one student earned a grade in the A range, an A-; five had C+s and those who scored below a C often did not complete the entire assignment.  The simple rubric for this assignment assessed student performance in terms of content mastery, effectiveness of argument and quality of presentation. Most students lost between 5-8 points because of problems with writing: inaccurate word choice, incorrect pronoun references, ineffective punctuation, failure to use the past tense—all of which detracted from the quality of their analyses. Almost every student also lost a few points because of small mischaracterizations of the evidence on which they relied. Even when a thesis to argue for or against was provided, students also found it difficult to express their interpretation in their own words and to provide the evidence that directly supported their case. 
While the generally acceptable performances on this first assignment suggest potential on which to build, these results also argue for:

       Increased emphasis in class on precise explanations of historical content. Students will be encouraged to press beyond surface generalizations and to incorporate historical specifics that document the conclusions they’ve reached.
       Specific instruction on how to write a thesis driven essay; student ability to formulate and defend a thesis is the key new expectation for the second essay.
       Students also need guidance on how to locate, present, and assess the evidence that will make their arguments convincing. Overall, while they have sound instincts about the human actions and choices in times of war and crisis, they tend simply to state their views without showcasing the evidence that led to their usually accurate conclusion. Students will receive more instruction on how to sort through evidence, cite it accurately, and incorporate it to add depth, detail, and texture to their historical portraits.

  Part VI:  Conclusions

At the midterm, individual faculty are collecting and analyzing data from their individual courses.  We believe that our programmatic offerings further the CAS goals of improving students’ critical reading, critical reasoning, and writing skills, as well as providing them with a broad knowledge base in history, and feel confident that as this process moves forward we will be able to more accurately identify the areas in which we might modify not only individual courses but programmatic offerings in order to better meet these objectives.  Our experience in class discussion and our review of the data we have thus far collected has engaged us in preliminary discussions regarding adjustments we might want to make in our 100 level courses.
 
