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	Intellectually, ethically, and spiritually prepare students for work, civic, and family life by infusing the curriculum with the knowledge, skills, and values that characterize liberal learning.
	1.  Read, under- stand, and analyze texts.

2.  Communicate effectively in speech and in writing.

4.  Locate, evaluate, and synthesize information in the construction of knowledge.

5.  Explore and connect fields of knowledge in the liberal arts.

6.  Apply diverse modes of inquiry to the study of human societies and the natural world.

7.  Develop facility for moral reasoning and examine the moral and religious dimensions of human experience.
	1.  Students will learn how to read and interpret texts (printed, filmed, and hypertextual)

critically and analytically.

2.  Students will develop facility in original writing in various genres, particularly in argumentative writing.

4.  Students will develop the ability to analyze, criticize, and synthesize the structures and ideas encountered in texts.  They will gain an understanding of the role language and literature play in the lives and cultures of people, historically and today.

5.  Students will become familiar with the traditions and conventions of literature and film in English.

6.  Students will develop the ability to reason, write, and speak persuasively through research projects and participation in seminars and class discussions.  In their senior seminar, English majors gain expertise and produce original work as independent researchers.  

7.  Students will gain an understanding of literature as a sociological and political event and as a commentary on human values, particularly values related to justice, gender, and race.
	1.  Students will be able to read critically and analyze literary texts orally in class discussion and in writing. 

2.  Students will know terminology appropriate to the study of literature, literary criticism, and literary theory.

3.  Students will be able to use close textual analysis to build interpretations of literary texts.

2.  Students will know terminology appropriate to the study of literature, literary criticism, and literary theory.

4.  Students will know basic research methods in literary study, including the evaluation of sources, quoting, paraphrasing, citing, and documenting both primary and secondary sources, using MLA style.

5.  Students will know what constitutes plagiarism and ways to avoid it.

6.  Students will be able to appreciate the variety of human experience and the cultures explored in the literature read.



	Intellectually, ethically, and spiritually prepare students for work, civic and family life by infusing the curriculum with principles of equity, justice, and honor.
	7.  Develop facility for moral reasoning and examine the moral and religious dimensions of human experience.
	7.  Students study literary traditions, literature by and about women, and literature written in English by and about members of diverse cultures in the US and internationally.  Students will gain an understanding of literature as a sociological and political event and as a commentary on human values, particularly values related to justice, gender, and race.


	6.  Students will be able to appreciate the variety of human experience and the cultures explored in the literature read.

	Intellectually ethically, and spiritually prepare students for work, civic, and family life by emphasizing integration of liberal learning with professional preparation.
	1.  Read, understand, and analyze texts.

2.  Communicate effectively in speech and in writing.

4.  Locate, evaluate, and synthesize information in the construction of knowledge.

6.  Apply diverse modes of inquiry to the study of human societies and the natural world.  

8.  Develop capacities for responsible citizenship and leadership in diverse communities.
	1.  Students will learn how to read and interpret texts (broadly defined) critically and analytically.

2.  Students will develop facility in original writing in various genres, particularly argumentative writing.

4.  Students will develop the ability to reason, write, and speak persuasively through research projects and participation in seminars and class discussions.  In their senior seminar, English majors gain expertise and produce original work as independent researchers.
	1.  Students will be able to read critically and analyze literary texts orally in class discussion and in writing.

3.  Students will be able to use close textual analysis to build interpretations of literary texts.

4.  Students will know basic research methods in literary study, including the evaluation of sources, quoting, paraphrasing, citing, and documenting both primary and secondary texts, using MLA style.


ENGL 107 Assessment

ENGL 107/6 and 107/8, Fall 2010:  College Composition

Professor Wendy Thorbjornsen

This assessment seeks to evaluate the student achievement of Objective 4 on the ENGL 107 syllabus (Professor Wendy Thorbjornsen) by examining scores achieved on pre- and post-course writing samples in two sections taught in Fall 2010:  ENGL 107/6 and ENGL 107/8 (both taught by Wendy Thorbjornsen).    (See Table 1 below for the writing prompt used to elicit these samples.)  (You may find Professor Thorbjornsen’s syllabus at the end of this assessment in Appendix 1.)

I.  Objective 4 on syllabus:  Write and defend an original thesis statement and integrate it into an academic paper.

Elaboration of objective 4:  Write an original thesis statement.  Discipline-based criteria as enumerated by Indiana University’s Writing Tutorial Services (www.indiana.edu/~wts) and as taught by Trinity’s English Program:


1.  Thesis takes a strong and specific stand.


2.  The thesis warrants a defense.


3.  The thesis tackles one main idea.


4.  The thesis predicts the development of the essay.

A.  ENGL 107/6 Thesis Statements from Pre-Course Writing Sample in response to the prompt (see Table 1 for prompt).

Eight students wrote the post-course sample; of those, one did not write a pre-course sample.

Student 1 Thesis from pre-course sample:    “In my neighborhood, children are socializing in the parking lot at ridiculous hours.  This issue is a problem because they lurke [sic] around dark corners and safety is a concern.  Being aware of your surroundings is apart [sic] of self-protection so if children doing no harm would like the pleasure of being beat down and mased [sic], they should move out of the way.”  Analysis based on criteria listed above:  1.  Thesis takes a weak and general stand.  2.  This thesis does not warrant defense.  3.  The thesis covers several issues rather than one.  4.  The organization of the essay remains unclear from the thesis.

Student 1 Thesis from post-course sample:  “My lovely neighborhood that resides near Eastern Market in Capitol Hill hardly has anything the matter with it.  Well, hardly anything except the eye sore of children playing out in the street while there is a park two blocks from home.  The children that play in the street are not safe and the [sic] put others at risk.”  Analysis based on criteria:  1.  The thesis takes a much more specific stand, directly related to a named neighborhood and identifying clearly the problem (playing the streets) and the solution (a neighborhood park).  2.  The thesis warrants defense.  3.  The thesis sticks to a single issue.  4.  The thesis predicts the essay’s organization (problem/solution).  In short, the student has shown dramatic progress in the ability to write a strong, and specific thesis statement.

Student 2 Thesis from pre-course sample:  “Many kids in Wards [sic] 6 live in rough neighborhoods, where crime and violence is [sic] high.  Many of these kids don’t have a positive place to go after school.  Therefore they attend Rosedale Recreation Center.  As of 2010, Mayor Adrienne [sic] Fenty has decided to knock down and rebuild the entire recreation center so that it is a better facilite [sic] for the urban youth.  Unfortunately, as this may be a good idea and helpful to the community there are 3 problems with this enhancement to our community; (1) long periods of time to build it effects [sic] traffic (2) where will the community go in the mean time [sic] (3) crime has risen in our youth.” Analysis based on critera:  1.  Thesis takes a strong and specific stand.  2.  The thesis warrants defense.  3.  Thesis tackles one main idea.  4.  The thesis predicts the essay’s organization.

Student 2 Thesis from post-course sample:  “To me, my neighborhood has had many criminal activities occur over the years, but many things have changed over the years.  Laws that people once disobeyed are being enforced.  Most prominate [sic] is the presence of police on various street corners usually where violent crimes occur.  With more presense [sic] of the police in my neighborhood, fewer drugs dealers post [sic] street corners, fewer car theft [sic], and speeding and traffic voliation [sic] occurances [sic].”  Analysis based on criteria:  1.  Thesis is poorly worded as a fragment, lacks parallelism, and thus weakly argues the student’s position.  2.  The thesis warrants defense.  3.  The thesis addresses a single issue, but not very coherently.  4.  The thesis does predict the overall organization, but because the thesis lacks parallelism in its elements, it may not be able to predict the organization for the reader very effectively.  To sum up, the student’s pre-course thesis had greater strengths than the one in the post-course sample.

Student 3 thesis from pre-course sample:  not available.

Student 3 thesis from post-course sample:  “The amount of traffic which speeds through our neighborhood has become a safety issue.  However, within the last year, the community has worked together to increase awareness as it pertains to the safety of our community and educate the public.”  Analysis based on criteria:  1.  Thesis takes a strong and specific stand.  2.  The thesis warrants a defense.  3.  The thesis addresses one main idea:  traffic safety.  4.  The thesis predicts the development of the essay well.  

Student 4 thesis from pre-course sample:  “ Ann issue that has affected a neighborhood in which I’ve lived in was no security, and not enough buildings.  The issue was addressed [sic] by putting a police station close to the metro.  It was also addressed [sic] by building buildings, and a Seven-Eleven.”  Analysis based on criteria:  1.  The thesis takes a strong and specific stand on two issues.  2.  The thesis warrants a defense.  3.  The thesis addresses two related ideas—safety and development.  4.  The thesis predicts the development of the essay well.

Student 4 thesis from post-course sample:  “Have you ever been in a situation, in which you can’t sleep because of people making noise?  Well that is the case in my neighborhood.  There are two restaurants in which people go and dine.  Both restaurants close at 3 in the morning, which makes it hard for people who live close to sleep.  Restaurants that sell alcoholic beverages should close at 12 AM, during weekdays, to prevent incidents.”  Analysis based on criteria:  1.  The thesis takes a strong and specific stand.  2.  The thesis warrants defense.  3.  The thesis addresses a single issue.  4.  The thesis predicts the development of the essay well.  The student has been able to develop a more succinct and single thesis.

Student 5 thesis from pre-course sample:  “An issue that has affected my neighborhood was shoot outs.  This issue has not been fairly addressed, but we all just learned how to protect ourselves from harm or danger.”  Analysis based on criteria:  1.  The thesis addresses a specific issue, but it does not take a very specific stand on the issue.  2.  The thesis warrants defense.  3.  The thesis tackles a single issue.  4.  The thesis does not predict the development of the essay well.

Student 5 thesis from post-course sample:  “Violence is the number one thing that makes my neighborhood hard to live in.  People don’t come outside like they use [sic] to and children rarely play with each other.  Violence in my  neighborhood makes tragic events happen frequently.”  Analysis based on criteria:  1.  The thesis does not take a strong stand.  2.  The thesis may warrant defense, depending on the specificity of the violence.  3.  The thesis doest not focus on a single issue.  4.  The thesis is too broad to predict the development of the essay well.  The student does not seem to have grasped the concept of a thesis adequately.

Student 6 thesis from pre-course sample:  “Do you think that your child is safe beeing [sic] outside after it gets dark?  Do you feel safe coming home after 10 p.m.?  If so then this is a meeting you would want to be at.  We’re going to be discussing the problems the kids cost and how they could be fixed.”  Analysis based on criteria:  1.  The thesis does not take a stand.  2.  The thesis may warrant defense but remains unclear in its advocacy.  3.  The thesis alludes to issues, but without clarity.  4.  The thesis does not give the reader a sense of the direction the essay will take.

Student 6 thesis from post-course sample:  “Will [sic] the neighborhood I live in is not a safe neighborhood at all.  Once it gets dark you wouldn’t want to come out your [sic] house.  The crime in my neighborhood use [sic] to be so bad that police wouldn’t want to come to the neighborhood.  I am going to talk about the problems in the neighborhood, how the issue was addressed, and if I agree with the solution.”  Analysis based on criteria:  1.  The thesis does not take a stand but presents a statement of the essay’s purpose instead.  2.  The thesis may warrant defense.  3.  The thesis does not specify what issues are at stake beyond the vague issue of safety.  4.  The thesis does predict the development of the essay, but it is too broad to fit the narrow scope of the essay.  Student did not substantially improve in her ability to write a thesis.

Student 7 thesis from pre-course sample:  “I’m a DC resident and there are some issues that have affected my neighborhood.  The issue I believe affects my neighborhood the most is drugs.  Drugs affects [sic] my neighborhood because some people sell the drugs and some people need the drug.”  Analysis based on criteria:  1.  The thesis identifies an issue—drug usage—but does not take a stand.  2.  The thesis would have warranted a defense if a stand had been taken.  3.  The thesis does single out an issue, but the problem it identifies is not the problem.  4.  The thesis does not adequately predict the development of a problem/solution essay.

Student 7 thesis from post-course sample:  “Crime is an issue that has affected my neighborhood surrounding; police need to inforce [sic] the law and try to prevent crimes.”  Analysis based on criteria:  1.  The thesis takes a stand, albeit vague.  2.  The thesis warrants a defense.  3.  The thesis addresses an issue, but one that is very broad.  4.  The thesis does predict the development of the essay in its broad outline.  Student has improved in her thesis-writing but still needs further work on developing a thesis addressing a specific issue.

Student 8 thesis from pre-course sample:  “People in my neighborhood don’t volunteer to help the elderly people when they are doing everything [sic] errands, like for example, I was getting some food from the grocery store and this eldery [sic] lady was walking behind this other woman, and the elderly lady was trying to pick up some groceries off of the shelf, but she could not reach the shelf, the lady was shaking her head and saying that the elderly lady needed some help from someone other than her, she was really mean and nasty….”  Analysis based on criteria:  1.  The thesis does not take a specific stand.

2.  The thesis warrants a defense if the student could identify the issue clearly and in a coherent sentence.  3.  The thesis addresses an issue but with little control over the writing.  4.  The thesis does not predict the development of the essay.

Student 8 thesis from post-course sample:  “An issue that has not been addressed?  Is that young groups of people hang out in front of liquor stores and libraries after school gets out….  People need to do more and speak up about this problem of young people hanging out by stores and libraries doing nothing at all.”  Analysis based on criteria:  1.  The thesis takes a weak stand.  2.  The thesis warrants a defense but needs stronger identification of the problem and the solution.  3.  The thesis singles out an issue without saying why the issue is a problem.  4.  The thesis somewhat predicts the development of a very broadly conceived essay.  The student shows real improvement, but she continues to need on-going instruction in the writing of a thesis.

B.  Conclusions:  In reviewing the thesis statements offered by students in ENGL 107/6 (Fall 2010), we note the following: 

· Of the 17 students who completed at least one part of pre- and post-course samples, only 8 completed the post-course sample.

· Of these 17 students, 2 earned a grade of A-, 5 earned grades in the B range, 1 earned a C, 6 earned a D, 1 earned an F, 1 earned a P, and 1 withdrew.  Fully 8 of the students failed to complete the course at a satisfactory level of performance.

· Students 1, 3, 4, 7, and 8 showed varying degrees of improvement in the writing of a thesis statement.  Student 1, who showed the most improvement, took the course Pass/Fail and passed.  Student 3 did not write the pre-course sample but showed strength in the writing of thesis in the post-course; she earned a grade of B- in the course.  Student 4 showed improvement and earned a grade of B.  Student 7 showed improvement but still needs further work in developing a thesis centered on an issue; her grade in the course was a B-.  Student 8 also improved but needs substantial further instruction in the writing of a thesis; she earned a grade of D in the course.  

· Students 2, 5, and 6 failed to show significant improvement.  While Student 2 wrote a strong thesis in the pre-course sample, her post-course thesis was considerably weaker, even though the student received an A- in the course.  It seems safe to assume that her post-course thesis-writing was not indicative of her abilities.  Student 5 showed little improvement and earned a grade of D+ in the course.  Lastly, Student 6 showed no substantial improvement and earned a grade of D.

· A strong correlation exists between improvement in thesis-writing resulting from learning in the course and final course grades.

· Those students who did not learn how to improve thesis writing also did not perform well in the course, with one exception.

· It appears that when students meet the learning objective that they succeed well.

· These results correlate well with the results presented in Table 2, which gives the score on the pre-course sample assigned by the instructor and the score on the post-course sample in a blinded assessment by Dr. Jacqueline Padgett.

II.  Assessment of Scores on Writing Samples.

TABLE 1:  Writing Sample Prompt.

Writing Sample Prompt

ENGL 105S/105/107

Fall, 2010

Instructions:

In response to the topic and questions below, write an essay that develops a thesis, uses a clear structure, and provides sufficient and relevant evidence.

Your purpose is to persuade Trinity’s academic community that your position is correct.

You will have 30 minutes to plan, draft, and revise your essay.

Put your name and your course and section number on the back of your paper/blue book—no identifying personal marks should appear on the front of the essay.

Topic:

Consider an issue that has affected a neighborhood in which you now live or have lived.


If the issue has been addressed:  How has it been addressed?  Why do o


or don’t you agree with the solution—or current attempt at a solution? 


How might you suggest the community improve upon the solution?


If the issue has not been addressed:  What ideas or proposals would 


you suggest to help address the neighborhood issue?  How might your


ideas help the situation?  Are there any drawbacks to your proposed 


solution?

As you construct and defend your thesis based on some or all of these questions, consider any long-term effects or larger community consequences for the response(s) you discuss.

TABLE 2:  ENGL 107/6 Pre- and Post-Course Sample Scores

	Student
	Pre-Course Sample
	Post-Course Sample

	1.  Hugee, J.
	                6
	                 10

	2.  Jackson, A.
	                9
	                  7

	3.  Lyle, D.
	               N/A
	                 11

	4.  Mazariegos, I.
	                9
	                  9

	5.  McCreary, C.
	                7
	                  7

	6.  Payton, K.
	                4
	                  6

	7.  Perez, M.
	                8  
	                  6

	8.  Warren, C.
	                4
	                  6


Scores on the pre- and post-course samples are based on the rubric entitled “English Program Rubric for CAS Composition Essays” (Table 3, below).
TABLE 3:  English Program Rubric for CAS Composition Essays.

	        Score
	Essay Structure
	Sentence-Level
	Contextualization

	            4

  Exceptional
	Essay meets the goals for ENGL 107 in a superior way.
	Essay is largely free of major and minor errors in grammar and mechanics.
	Essays meets goals for ENGL 107 in a superior way.

	           3

      Average
	Essay offers a thesis which provides for some development; development and support are evident; essay shows some organization through linked paragraphs; essays shows some focus, unity, and coherence.
	Essay reveals an understanding of the conventions of edited English and the use of varied sentence structure.  Errors in spelling, usage, mechanics, and grammar do not seriously undermine the effectiveness of the essay.
	Essay responds to question posed with some reflection and analysis; it demonstrates a strong sense of purpose and tone.

	           2

      Below

     Average
	Thesis does not adequately guide the essay’s development; development and support are not sustained; essay may not use, divide, or link paragraphs effectively; essay lacks clear focus and needs to build in more unity and coherence.  
	Essay contains numerous errors in sentence structure, spelling, usage, grammar, and mechanics so as to undermine the essay’s content and the ability of the reader to grasp the content.
	Essay clearly responds to the question posed but  lacks reflection and analysis; it needs

improvement in purpose and tone.

	           1

          Poor
	Essay reveals need for substantial work in use of a strong thesis; in effective organization and development; and in focus, unity, and coherence.
	Essay reveals need for substantial review of grammar and mechanics.

Students with a score of 1 in this column should be placed in ENGL 105S.  
	Essay is not clearly and appropriately responsive to the question posed; it pays inadequate attention to purpose and tone.


	               Essay Score
	            CAS Placement

	1, 2, 3, 4
	ENGL 105S

	5, 6, 7
	ENGL 105

	8+
	ENGL 107


III.  Objective 4 on syllabus:  Write and defend an original thesis statement and integrate it into an academic paper.

A.  ENGL 107/8 Thesis Statements from Pre-Course Writing Sample in response to the prompt (see Table 1 for prompt).

Student 1 did not write the pre-course sample.

Student 1 Thesis on post-course sample:  “A recurring issue taking place in my community, which is Hyattsville, in Prince George’s County Maryland, is teen violence.  This has and still is affecting the lives of many, school officials and parents.”  Analysis based on criteria:  1.  The thesis does not take a stand; it merely identifies the topic.  2.  As no stand has been taken, no defense is warranted.  3.  It identifies one main idea.  4.  It does not predict the development of the essay except in a very broad way—the effect of teen violence on school officials and parents.  The student needs substantial work in learning how to develop a thesis.

Student 2 Thesis on pre-course sample:  “In my former community Licoln [sic] Terrace Village Apartments there was an extremely terrible issue going on with a garbage dump nearby.  The garbage dump was not far away from the housing and as the landfill grew it began to pollute the playgrounds and creeks nearby….   Fortunately there were [sic] a group of brave people in my community tht decided to go forward and speak up….”  Analysis based on criteria:  1.  The thesis does take a specific stand, but unfortunately the thesis does not stand alone but is part of a very long single paragraph.  2.  The thesis warrants a defense.  3.  It tackles one main idea.  4.  In the long paragraph it also predicts the development of the essay, pointing to how the problem was solved.

Student 2 Thesis on post-course sample:  “On the corner of Lafayette Boulevard were [sic] the bus top is, there is no cross walk….  I think that there should be a cross walk on the road leading from Lafayette Blvd across to Cove Road so that children can be safer, while crossing the street.”  Analysis based on criteria:  1.  The thesis takes a strong and specific stand.   2.  It warrants a defense.  3.  It tackles one idea.  4.  It predicts the development of the essay.  Student has shown dramatic improvement since the pre-course sample, identifying a clear and specific thesis in a single paragraph.  While the student in the pre-course sample did not use paragraphing effectively, now she uses paragraphs to separate the elements in the development of the essay.

Student 3 Thesis on pre-course sample:  “Just because I don’t live in the ghetto doesn’t mean their [sic] isn’t violence!  Where my house is located, it falls under the school boundries [sic] for one of the worst high schools in P. G. County….  Students almost everyday before or after school an altercation would arise but it never ended there.”  Analysis based on criteria:  1.  The thesis does not take a stand; it states the topic:  violence in schools.  2.  The thesis is not strong enough to warrant a defense.  3.  It addresses one issue.  4.  It does not predict the development of the essay, though later paragraphs do speak to solutions.

Student 3 Thesis on post-course sample:  “We’ve got to get are [sic] community back.  Parents and children need to get more involved in their neighborhoods.  We are where we live.  In order to fix the problem, we the people have to speak up to make a change.”  Analysis based on criteria:  

1.  The thesis takes a weak stand.  2.  It warrants a defense.  3.  It does not clearly identify the main idea—what the problem is in the community.  4.  It does not predict the development of the essay except in vague terms (the people speaking up for change).  Student has not made substantial progress in the writing of a thesis.

Student 4 Thesis on pre-course sample:  “Gangs in my neighborhood have been an issue recently…. First, residents must find there [sic] voice and speak up during the meetings.  We must ask for more police officers to pay close attention when they come to the neighborhood.  There should be more ‘crack-downs’ on gang activity.  It would be great if residents are willing to give solid information to the police department.”  Analysis based on criteria:  1.  The thesis takes a strong and specific stand.  2.  It warrants a defense.  3.  It identifies a single main idea.  4.  It predicts very effectively, despite some grammar problems, the development of the essay.

Student 4 Thesis on post-course sample:  “There has been a recent decrease in gang and drug activity in my community.  For many years my community was unsafe [sic] environment for anybody because of the activities….  How was it solved?  The creation of the Community Center building helped in so many ways.  As of now the apartment rentals are filling up.”  Analysis based on criteria:  1.  The thesis takes a strong and specific stand, if somewhat unclearly.  2.  It warrants a defense.  3.  It identifies a main idea.  4.  It predicts very effectively the development of the essay.  Student has maintained her proficiency in the writing of a thesis and has improved in writing the thesis paragraph more economically.

Student 5 Thesis on pre-course sample:   “Speeding is, or shall I say was, a big issue before the neighborhood community watch had a meeting explaining their concern.  Speeding in a community where children play, people walk and bike, and the amount of space on the street only allows for dangerous opportunities to arise.”  Analysis based on criteria:  1.  The thesis takes a strong and specific stand.  2.  It warrants a defense.  3.  It addresses one main idea.  4.  A bit unclearly, it predicts the development of the essay.

Student 5 Thesis on post-course sample:  “Speeding in neighborhood communities is dangerous because it puts members of the community in harms [sic] way, creates a greater opportunity for accidents, and ultimately decrease [sic] the value and safety of the community.”  Analysis based on criteria:  
1.  The thesis takes a strong and specific stand.  2.  It warrants a defense.  3.  It addresses one main idea.  4.  It very effectively predicts the development of the essay.  Student has made real progress in developing a thesis that can predict the development clearly.

B.  Conclusions:  In reviewing the thesis statements offered by students in ENGL 107/8 (Fall 2010), we note the following:

· Of the 10 students who completed the pre-course sample, only 5 completed the post-course sample.  One student only completed the post-course sample.

· Of these 11 students, 2 earned a course grade of A-, 2 earned a B, 2 earned a C, 1 earned a D, 2 earned an F, and 2 withdrew.  As in ENGl 107/6, nearly half of the students failed to perform at a satisfactory level or withdrew.

· Students 2, 4, and 5 made real progress in the writing of a thesis statement.  These students also completed the course with an A-, a C+, and a B, respectively.  Student 2 made dramatic progress; Student 4 maintained her proficiency; and Student 5 made significant progress.

· Students 1 and 3 did not improve in the writing of the thesis sentence.  These two students earned grades of C and A-, respectively.  Clearly, for Student 3, the post-course sample thesis differed in quality from her class performance.

· Correlation between course grades and the ability to write a strong thesis on the post-course sample does not seem clear.  Obviously, those who learned the objective also succeeded in the class, but those who did not show improvement on the post-course sample also succeeded.  In a class in which almost half of the students either performed at a low level or withdrew, those who were present to take the post-course assessment were obviously also the ones who earned solid course grades.

· Table 4 shows the improvement in scores on the post-course sample determined by Dr. Jacqueline Padgett in a blinded assessment compared to scores given by the instructor (Wendy Thorbjornsen).  See Table 2 above for the rubric used to determine these scores.  All five students clearly benefited from the course instruction.

TABLE 4:  Comparison of Pre-Course and Post-Course Test Scores.

	     Student
	Pre-Course Score
	Post-Course Score

	1.  Dade, L.
	         N/A
	             7

	2.  Hodnett, J.
	           4
	            11

	3.  Morfaw, E.
	           6
	              9

	4.  Rodriguez, L.
	           6
	            10

	5.  Tarr, M.
	           9
	            10


III.  Recommendations.

1.  Continue the use of the rubric developed by the English Program.

2.  Reinforce the teaching of thesis writing in ENGL 105 so as to prepare students for ENGL 107.

3.  Continue to emphasize the teaching of thesis writing in ENGL 107, recognizing that improvement in writing comes over time and not merely during one semester or even two of composition courses.

Appendix 1:  Course Syllabus

Syllabus for ENGL 107: College Composition (MW section)
Professor Wendy Bilen Thorbjornsen

	
Office: 
Main 268

Phone:
202.884.9249 W


Email:
thorbjornsenw@trinitydc.edu
	Office hours:
MW 10:00-11:45, T 1:30-3:00, or 
by appointment


This course is a workout for your writing, to get you in shape for college and life.

Good writers are good thinkers. Good thinkers are good readers. Good readers ask good questions. Good questions lead to good thinking. All of these skills provide an important part of the toolkit that will help you to succeed at Trinity and in “the real world.” Although this is a required class, try to view it as an opportunity to gain valuable training that you can take with you wherever you go.

We are all on the same team. I want you to learn and do well; a respectful partnership between us will enable this success to happen.

Please see the last page of this syllabus for the course objectives.
Um, this is English class?

This is an experience-based course and as such, may seem unorthodox at times. Many of your assignments will revolve around having an experience and then reflecting on and analyzing that experience. You will also collect original data. Keep an open mind, and look for connections.
Stuff you need 

· A notebook and pen/pencil for in-class writing 
· A two-pocket folder for handing in your formal papers
That irritating bane of your existence: grades 

Participation (10%) + Assignments: (90%) = Your semester grade (100%)

The grading scale in this class is as follows:

	A      94-100
	B+    87-89
	C+   77-79
	D+  67-69

	A-     90-93
	B      84-86
	C     74-76
	D    60-66

	
	B-     80-83
	C-    70-73
	F     Below 60


( Because ENGL 107 is required, you must earn at least a D to avoid retaking the course. 

The deal on attendance and participation

· No absences are excused. If you miss more than eight classes, regardless of the reason, you will fail the course. Save your absences for when you really need them; you don’t know when you’re going to be sick or have car trouble. It is your responsibility to check Moodle (first) or with me (second) about the work you missed. You may only hand in missed work if you contact me before the next class session. 
· If you are more than fifteen minutes late, I will mark you as absent, regardless of the reason.

· You can also lose points for leaving before class is over; coming unprepared; not participating in class activities and discussions; sleeping in class; and showing other disrespect for your classmates, me, and the learning environment.
The low-down on assignments

Assignments will be posted on Moodle after I announce them in class.
	Deadlines
	I expect you to hand in assignments during class on the due date. If you miss class, you must email me your work, not wait until the next class period. There is a one-hour grace period following class during which you may bring work to my office.

	Format
	Assignments must be hard copy (not electronic), typed, and in MLA format unless otherwise specified. I will accept emailed assignments only if you have asked me in advance, and I have agreed to them. Unless you talk with me in advance about a special situation, I will deduct 10% of your grade if the work is not typed. 

	Illegal sources
	You may not use www.wikipedia.org, free term paper sites, or any standard dictionary as a source for any assignment. If you do use these sites, I will not grade your paper until you remove them.

	Late assignments
	You may turn in no more than two assignments up to one class late by using the late pass. This is designed to be used for times you are ill or overwhelmed. Unless you have previously made arrangements with me, I will not accept late work after this period. Turning an assignment in late does not affect any other deadlines. Choose wisely.

	Zapping a low grade
	If you spend three hours with a tutor at the Writing Center to work on writing, or attend one of their writing-related workshops, you may drop one low grade. You must keep track and let me know when you have reached three hours (must complete by last class).


( I sometimes grant extensions to students facing stressful personal and academic situations, or those trying to get help with their papers, so talk to me before the deadline if you are genuinely overburdened or have a plan in place for assistance. If the situation is serious or ongoing, I suggest you speak with Dean Meechie Bowie, Dean of Students.

Assignments you get to complete!

	Assignment
	Description
	Grading information

	One-on-one conferences (10%)

SELF-PACED
	You must meet with me twice during the semester, for at least fifteen minutes each time, to discuss practical ways to improve your work. 

It is up to you to schedule a time with me or see me during my office hours. If you come during office hours, you do not need an appointment.
	You get credit for each conference (5% of your total grade).

	Practice assignments (25%)
	These assignments are designed to test your grasp of various concepts we cover in class. Some of this work will occur during class; some will be assigned as homework.

I will also collect your in-class journals occasionally to make sure you are writing in them.

( After an absence, it is your responsibility to check with me regarding any assignments you might have missed. You may make up in-class assignments by completing them before the next class meets.
	Because these are practice assignments, you either pass or need to revise once for a better grade.

If you revise, you must attach the graded first version to your revision.

If you do not revise, you will receive a zero.

I will drop the lowest assignment grade.

	Drafts of papers 1-4 (10%)
	See the description of each paper below.

As described in class, use a two-pocket folder to hand in each paper.

Always include an outline.
	You receive credit simply for turning in a draft, though I will give you an idea of what grade you would receive on each paper. The formal grade will come during the revision.

	Revisions of papers 1-4 (50%)
	See the description of each paper below.

As described in class, use a two-pocket folder to hand in each paper.

When handing in a revision, always include version 1 of the paper, an updated outline, and the paper feedback form.
	Each paper will receive a grade according to the criteria on the Paper Feedback Form.

I will drop the lowest of the four grades.



	Paper 5
(15%)
	See the description of this paper below. 
	This paper will receive a grade according to the criteria on the Paper Feedback Form, but you will not have the opportunity to revise.


The P-word

Plagiarism involves using someone else’s words or ideas without giving that person proper credit. Here is an excerpt from Trinity’s policy regarding plagiarism:

For undergraduate students prior to the achievement of senior status, the penalties for engaging in any form of academic dishonesty are as follows: 

1. In the first instance, the student will get an "F" grade in the course and the student will receive counseling concerning her or his conduct. No refunds are available for courses in which a student receives an “F” grade for cheating. (NOTE: First year students in CAS only may receive an "F" grade on the assignment for their first offense if the faculty member and dean of CAS agree that the student truly did not understand that her action constituted cheating or plagiarism.  All other students, however, are expected to know how to act honestly and responsibly in academic situations.) 
2. In the second instance, the student will get an "F" grade for the course and will be suspended from school for the balance of the semester in which she or he is enrolled and the subsequent semester.  No refunds are available under these circumstances. 

3. In the third instance, the student will get an "F" grade for the course and will be expelled from Trinity College with no opportunity to return. 

As Trinity’s Academic Honesty, Plagiarism, and the Honor System handbook notes: 

	If…
	Then…

	The information is common knowledge (generally undocumented in at least five sources)
	You don’t need a citation

	The words are your own, and the idea is, too
	You don’t need a citation

	The words are someone else’s
	Place them in quotation marks, and include a citation

	The words are your own, but the idea is someone else’s
	Acknowledge the author of the idea by referring to him/her in the text and include a citation


( The dean doesn’t care why you plagiarized. If she finds you guilty, you will fail the course.

If there is blatant evidence of plagiarism in your work (i.e., you have already shown you know how to cite but fail to do so in a subsequent assignment), I will likely report you directly to the academic dean. Otherwise, these are the two citation problems most likely to arise in this course:

1. You show some effort at citing (either providing in-text citations, quotation marks, a works cited list or some combination of the three) but do so incorrectly. In this case, I will probably give you the benefit of the doubt. If you provide in-text citations or quotations but no works cited list, or vice versa, I will hand the paper back to you to fix the problem before I grade. I will warn you, and repeated instances of this problem will result in stiffer point deductions or the response outlined in number two (below).

2. You show no effort to cite (no works cited list, in-text citations, or quotation marks). The first time, I will hand the paper back for you to fix the problem with a stern warning and most likely a zero grade. The second time, you may find yourself explaining your paper to the dean. 

Not knowing how to cite something is not excusable; it is your responsibility to ask. Plagiarism is stealing, unethical, and illegal, and in the end, the person it cheats most is you.

Paper 1: Sweet or Sour?

Perspective: First

Length: The text of the paper (introduction through conclusion) should be approximately three full pages with twelve-point font, double spacing, and one-inch margins

Outline with stated question and thesis: Required

Research: Not required. If you choose to use research in this paper, please check with me to make sure you are following proper citation procedure.

Content: Pick a story from your life, the life of someone you know, or current events that you think demonstrates love at its best or worst. Define “love,” tell the story, and explain why you think it fits or shatters your definition. Possible points for consideration include some of the issues we discussed in class, as well as classification (type of love), comparison (what is it like or not like), and cause (what makes us behave this way). 

Paper 2: 
Perspective: First

Length: The text of the paper (introduction through conclusion) should be approximately three full pages with twelve-point font, double spacing, and one-inch margins

Outline with stated question and thesis: Required

Research: Not required. If you choose to use research in this paper, please check with me to make sure you are following proper citation procedure.

Content: Most of us are very dependent on cell phones and computers. Consider how these devices affect your communication. Then, for eight hours, go on a “media communication fast,” meaning no cell phone or computer. How does this “fast” affect your communication with others? Why? What role does the broader culture play in this relationship? What does all of this tell you about yourself?

OR

Instead of fasting, track the amount of time you spend on electronic media (cell phone, computer, television, video games) for one day. 

Paper 3: Who’s Your Hero?

Perspective: First or third person

Length: The text of the paper (introduction through conclusion) should be approximately four full pages with twelve-point font, double spacing, and one-inch margins

Outline with stated question and thesis: Required

Research: Use at least three different sources to support your ideas

· Only one interview with an expert may be among the three required sources, and if you do an interview, you must attach a copy of the full transcript and the person’s credentials

· For other sources, attach a copy of the page from which you retrieved your information, with said information highlighted or underlined

Content: Choose an ordinary person who has done something you consider to be extraordinary. Interview this person, and write a profile about that part of his or her life. Consider such factors as what motivates him or her, the impact his or her behavior has had on others, how he or she is different or similar to others, and how that person sees himself or herself as compared to others’ perceptions. Avoid writing a full life story of the person; instead, focus on telling this one part of the person’s life. You may want to interview others and include that information as part of your data.
Paper 4: Pick a Fight

Perspective: Third (no I or you)

Length: The text of the paper (introduction through conclusion) should be approximately four full pages with twelve-point font, double spacing, and one-inch margins

Outline with stated question and thesis: Required

Research: Use at least four different sources to support your ideas (attach a copy of the page from which you retrieved your information, with said information highlighted or underlined)

Content: Public disagreements and arguments happen all the time. Pick one that has made the news or television in the last five years. Then choose one side or person on which to focus. Summarize the disagreement and its outcome, discuss the primary type of argument it was (ethos, pathos, or logos), uncover any fallacies the sides might have used, and explain what worked, what didn’t, and what would have been more effective. Hint: choose a fairly simple disagreement.  

Paper 5: Experience-Synthesis

Perspective: First person

Length: The text of the paper (introduction through conclusion) should be approximately four full pages with twelve-point font, double spacing, and one-inch margins

Outline with stated question and thesis: Required

Research: Use at least five different sources to support your ideas

· Only one interview with an expert may be among the three required sources, and if you do an interview, you must attach a copy of the full transcript and the person’s credentials

· For other sources, attach a copy of the page from which you retrieved your information, with said information highlighted or underlined

The Washington Post Magazine article, “Pearls Before Breakfast,” details an experiment in which famous violinist Joshua Bell masquerades as a street performer. For this paper, choose your own “experiment” to conduct, independently or in groups. For example, you may choose to pose as a blind person, dye your hair blonde, dress in Goth, or cover your body in (removable!) tattoos. Then, go to a public place, and interact accordingly. (Please, no illegal or trouble-making activity, deceiving friends or family, or surprising employers. Use your judgment.) Observe how others respond to you, and use the experience as the basis for your paper.

Your paper should include the following:

· Predictions: Using notes you made before conducting the experiment, explain your plan, what you expected, and why. 
· Observations: After you conduct the experiment, note your observations about the experience. 
· Interpretation: Talk about what happened, why you think it happened, and why it was different from or similar to your predictions. What role does perception play in all of this? What would have happened if you had gone to the same place as your “normal self”? What do you think about all of this? Why?
Though this is a first-person paper, it should still have an introduction, body, and conclusion, and be thesis-driven.

A comfy and cozy classroom

· Special accommodations: If you require special assistance because of a disability, please let me know, so I can make sure you have what you need. Or, if someone else in the class makes you feel uncomfortable or prevents you from learning, please let me know.

· Those little plastic things super-glued to your ears, hands, and hips: To further facilitate a positive learning environment, please turn off all cell phones and pagers for the duration of class. Please don’t insult me or your classmates by texting during class. 

Free help

Academic Services Center

· Where to go: First floor of Library, 202.884.9647 or 202.884.9350, http://www.trinitydc.edu/offices/ascs/index.html or http://www.trinitydc.edu/academics/writing/ 

· Who to ask: Kimberly LaBoone (Academic Services Director) or Scott Swinney (Writing Center Director)

(They offer workshops and one-on-one coaching to help with writing assignments, as well as various tools to help you succeed in school, such as study skills training, peer tutoring, and assistance for those with disabilities.
Health Services

· Where to go: Main 463, 202.884.9615

· Who to ask: Maureen Baxter (Nurse and Health Services Director) or Anne Cosimano (Licensed Counselor)

( In addition to an on-site nurse, this office employs a full-time counselor to help you when life becomes a bit overwhelming.

So, why are we here, anyway?

After taking ENGL 107, you should be able to effectively: 

1. Develop original ideas on a given subject or within given parameters by using a variety of idea generation techniques.

2. Narrow, prioritize, organize, and articulate ideas. 

3. Create and follow a clear, specific outline.

4. Write and defend an original thesis statement and integrate it into an academic paper. 

5. Explain and apply key structural elements for a college-level academic paper: introduction, body and points, conclusion, single-topic paragraphs.

6. Write coherent, persuasive, logical, and well-supported college-level essays.

7. Identify and respectfully adapt to an audience, orally and in writing. 

8. Employ a variety of writing techniques and rhetorical devices to increase the effectiveness of your approach. 

9. Name and use various print and non-print research sources and integrate them in oral arguments and academic writing. 

10. Differentiate between and employ paraphrasing, summarizing, and quoting. 

11. Define plagiarism and cite all sources correctly within an academic context using MLA format.

12. Identify and use revision and editing techniques, applying feedback from peers and the professor when applicable. 

13. Define, form and articulate an effective argument and analysis, orally and in writing, including the conclusion (thesis) and supporting claims.

14. Recognize and avoid errors in logic or content, including fallacies, in writing and speech. 

15. Identify, interpret, analyze, and respectfully discuss the content and strategy of texts, films, and oral presentations from the standpoint of a writer.

16. Apply the skills and knowledge from this course within a timed environment.

17. Apply the skills and knowledge from this course to other courses, contexts, and types of writing to other disciplines within and without the university.

18. Use conventions of grammar, punctuation, spelling, and clear phrasing, and show a level of complexity or maturity in sentence construction.

19. Follow instructions.

20. Demonstrate the ability to take initiative and exhibit self-discipline.

Schedule for ENGL 107: College Composition

Note: I may add, delete, or change assignments as appropriate.

	
	What’s due THAT DAY
	Class topics and work

	W 8.25
	
	Introduction to this fabulous course

A snippet of your ability

	M 8.30
	
	Being a pencilhead

What you thought you knew but maybe didn’t about the classic essay structure

	W 9.1
	Note: 9.1 is the add/drop deadline for CAS classes
	Journal writing 1 

Ooh, baby: what do we love?

	W 9.8
	Practice 1: love tracking paragraph
	Let the sparks fly! A debate on la-la-la-love

Serious help on paper 1—you don’t want to miss this

	M 9.13
	PAPER 1 DRAFT
	Journal writing 2

You know you want it: how to write a great thesis

	W 9.15
	Practice 1 revision (if applicable)
	More on writing a terrific thesis, and the start to practice assignment 2

	M 9.20
	Practice assignment 2: introductory paragraph and thesis 

Read “If Black English Isn’t a Language, Then Tell Me, What Is?” by James Baldwin

Read “Mother Tongue,” by Amy Tan 

Links to these articles are on Moodle; please bring a copy to class
	Journal writing 3

How do we talk to each other?

Slang, Black English, Spanglish, and other forms of language—and how they fit in with what we’re doing in ENG 107

	W 9.22
	PAPER 1 REVISION

Read “Does Digital Media Make Us Bad Writers,” by Josh Karp 

Read “Is the Internet Melting our Brains?” by Vincent Rossmeyer
Read “Does the Internet Make You Dumber?” by Nicholas Carr

Links to these articles are on Moodle; please bring a copy to class
	How do we talk to each other using technology? 

Social networking, texting, email, and our online lives—and how they affect our writing and thinking

	M 9.27
	Practice 2 revision (if applicable)
	Journal writing 4

Ways to organize all your ideas

	W 9.29
	PAPER 2 DRAFT
	The magic of outlining 

(No, you may not make it disappear.)

	M 10.4
	Practice 3: outlining
	Journal writing 5

Whom do we admire?

	W 10.6
	Journal check

Read “Banksable,” by Lynn Hirschberg, about Tyra Banks (a link to the article is on Moodle) and bring a copy to class
	Profiling Tyra, and a good deal of assistance with paper 2

	W 10.13
	Note: Midterm grades are due on 10.13

PAPER 2 REVISION

Practice 3 revision (if applicable)
	No, you don’t know it all, so here’s where you get the rest of it: research

	M 10.18
	PAPER 3 DRAFT
	Journal writing 6

How to stay out of the dean’s office: proper summarizing, paraphrasing, quoting, and citing

	W 10.20
	Practice 4: research
	How do we fight? 

	M 10.25
	PAPER 3 REVISION
	Journal writing 7

The seven-letter f-word: fallacies

	W 10.27
	Practice 4 revision (if applicable)


	Super cool classic movie that perfectly illustrates argument and fallacy: 12 Angry Men

	M 11.1
	Practice 5: fallacies
	The rest of the movie and help with paper 4

	W 11.3
	PAPER 4 DRAFT
	Debate!

	M 11.8
	Practice 5 revision (if applicable)

Read “Pearls Before Breakfast,” by Gene Weingarten of the Washington Post  (a link to the article is on Moodle) and bring a copy to class
	Journal writing 8

How do we see?

	W 11.10
	Note: 11.13 is the last day to withdraw from CAS classes

Practice 6: 12 Angry Men
	A-N-A-L-Y-Z-E: find out what it means to me

	M 11.15
	PAPER 4 REVISION
	Journal writing 9

Putting the a-word to work

	W 11.17
	Journal check

Practice 6: 12 Angry Men (if applicable)

Practice 7: analysis
	How did the social experiments go?

Coaching session for final papers

	M 11.22
	PAPER 5 DRAFT
	Are you smarter than your composition classmates?

(Prizes are on the line.)

	M 11.29
	Practice 7 revision (if applicable)
	We will spend the time on what you need

	W 12.1
	PAPER 5 REVISION (NO LATE PASSES)
	Whoo-hoo! We made it! Now we celebrate!

(This class session is worth double participation points, and I bake yummy treats, so please don’t blow me off.)

	EXAM WEEK
	
	We will not meet, even if you really want to. 


[image: image1.png]



No textbook!





Don’t miss this!
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