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INTRODUCTION
The Criminal Justice program at Trinity was established in 2005.  Initially it was a subsection of the sociology program, but eventually evolved into its own distinct program.  The Criminal Justice program emphasizes four foundational areas: law enforcement, corrections, criminological theory, and juvenile justice. Trinity’s program promotes the study and teachings of crime and delinquency and their prevention and control by offering and coordinating academic programs in criminology and criminal justice. Students interested in forensics can enhance their studies by taking other Trinity courses, such as forensic psychology or chemistry.
In addition to studying the history and theoretical basis of the field, all students in the program get hands-on experience through an internship at one of Washington’s many criminal justice organizations. Trinity is an officially university partner with the US Marshals Service in their Centralized Student Career Experience Program (CSCEP). This program allows students to participate in paid internships with the agency while in college and, if successful, convert to full-time positions as Deputy US Marshals. 
The Criminal Justice major prepares students for graduate school and a wide range of career opportunities in security and law enforcement, probation and parole, the court system, and corrections. Given the applied nature of criminal justice, experiential learning is an important part of the major. As such, all majors are required to complete an internship with a public or private organization that is involved in some aspect of criminal justice. 

The present academic program offers: 

1. An Undergraduate Program granting a Bachelor of Arts degree in Criminal Justice

2. An Undergraduate Program granting a minor in Criminal Justice
Honor Society 
Undergraduates may be eligible to apply for membership in Alpha Phi Sigma, The National Criminal Justice Society.

Faculty
Vernon Scott, Assistant Professor of Criminal Justice
Roberta Goldberg, Professor of Sociology
Konia Kollehlon, Associate Professor of Sociology
Roxana Moayedi, Associate Professor of Sociology

PROGRAM GOALS 
GOAL I: Explain the development of the criminal justice system; describe the functions and operations of criminal justice agencies in a diverse society; and evaluate the nature and impact of criminal justice policies.

GOAL II:  Discuss theories of crime, deviance; delinquency and be able to apply criminological research methods, statistics and analysis in evaluating criminal justice strategies, programs, and policies.

GOAL III:  Describe the origin and development of law and legal processes within society, and critically analyze society’s responses to violations of criminal law in pursuit of the goal of protecting society, within the larger framework of social justice.

GOAL IV:  Explain the nature, meaning, and purposes of criminal punishment and assess theories of corrections as they contribute to, or detract from, the goals of protecting society and achieving justice.
GOAL V:  Use standard social science research and publication methods to analyze criminal justice issues, articulate policy options and recommendations, and communicate that information in writing and orally.

Program objectives/learning outcomes

1. Describe the conflict between individual rights and public order requirements in an industrialized, democratic society, explain how the criminal justice system seeks to balance them, and describe how they can complement each other within the context of due process and the rule of law.

2. Identify and analyze the primary sources of crime statistics, and assess their strengths and weaknesses.

3. Describe the major criminological theories, how they developed over time, and analyze their historical and contemporary impact on criminal justice policy and the goal of social justice.

4. Explain how law enforcement advances the goals of the criminal justice system in protecting society and citizens from harm; including the styles or theories of policing, police discretion as an ingredient of law enforcement; how the police culture influences it; how it contributes to bias in the criminal justice system; and what safeguards are available to control the associated potential abuse of power.

5. Describe the structure and development of criminal law and the American judicial system and evaluate how it contributes to or detracts from the goals of due process and the rule of law.

6. Identify and describe the process, sequence, and rules of a criminal trial, and assess whether the process, including requirements derived from the Constitution, contributes to the goal of due process.

7. Provide an overview of the goals of contemporary sentencing practices (to include a description of the evolution of these within the context of public policy).

8. Identify and discuss the function of probation and parole in corrections and evaluate their advantages and disadvantages as a means of protecting the public and limiting future criminality.

9. Differentiate between prisons and jails, describe alternative corrections strategies, and identify the constitutional rights to which inmates are entitled while confined.

10. Describe the evolution and objectives of the juvenile justice system and compare it to the adult justice system.

11. Evaluate criminal justice agencies, systems, programs and processes as they serve the objectives of ensuring public safety and maintaining social order, while simultaneously delivering on the promise of social justice in a diverse, multi-cultural, industrialized democracy.
For a listing of programmatic goals and program competencies, aligning each with collegiate-unit courses (see Appendix A)
Assessment:
Competencies in the enumerated courses were measured using short-essay, final papers, true/false questions, and multiple choice questions. Data was collected from 200-400 level courses.
1. For the Law Enforcement (CJUS 306) course, comprehension was measured through the use of multiple choice questions.  These multiple choice questions coincide with Learning Outcome 4 [The ability to explain how law enforcement advances the goals of the criminal justice system in protecting society and citizens from harm; including the styles or theories of policing, police discretion as an ingredient of law enforcement; how the police culture influences it; how it contributes to bias in the criminal justice system; and what safeguards are available to control the associated potential abuse of power.] (see Appendix B) Generally, multiple choice is a testing tool used in 100 to 200 level courses.  However, given that there is no introductory course for law enforcement, it is necessary to implement some basic level testing within the curriculum (which is accomplished through the use of multiple choice questions).  
2. In an attempt to measure comprehension in Theories in Crime and Deviance (CJUS 410), a combination of short essays, multiple choice questions, and True/False questions were used to assess Learning Outcome 3 [The ability to describe the major criminological theories, how they developed over time, and analyze their historical and contemporary impact on criminal justice policy and the goal of social justice.] (see Appendix C )

3. Final papers written for Juvenile Justice (CJUS 206) were used to assess whether students are successfully mastering Learning Outcome 10 [The ability to describe the evolution and objectives of the juvenile justice system and compare it to the adult justice system.] (see Appendix D)
DATA
Law Enforcement (see Appendix B)
· On Average, the correct answer was selected 70% of the time.

· The highest comprehension scores were found in the following areas: 
· Organizational factors

· Critical Incident Stressors

· Broken Windows Model

· Questions surrounding police subculture and duties of the job were answered correctly 70-79% of the time.  

· Questions involving community policing and civilization received the lowest scores. (below 70%)
Theories in Crime and Deviance (see Appendix C)
· On average, when students were posed with short essay comparison and contrast questions, they generally scored within the Marginal
 and Exceptional
 comprehensive levels.  

· The general principles behind the Feminist Theory seemed to be problematic for the sample.  Only 50% of the sample answered the question correctly.  

· Labeling Theory comprehension was at an exceptional level as 100% of the sample answered the labeling theory question correctly.  
Juvenile Justice (see Appendix D)
· On Average, students scored at the Acceptable
 and Exceptional levels

· Out of a sample of 16 students, 50% (N=8) scored at the exceptional comprehension level

· 6 students (37% of the sample), scored at the Acceptable level

· Student responses evidenced that they had a good grasp of the history of juvenile justice and clearly understood the causes and rationale behind the separation of juvenile and adult offenders

ANALYSIS
Law Enforcement

The data seems to show that the students, as a whole, are performing at a Marginal Level in their law enforcement courses. On Average, the correct answer was selected 70% of the time.  When we have group discussions on course material in class, they seem to have a grasp on the general principles of law enforcement, but somehow that gets lost in translation on their multiple choice exams.  Perhaps if they were tested in an essay or short answer format, competency levels may be higher. Unfortunately, the current data wasn’t able to measure this assertion (due to the type of measuring instrument used to collect the data).  The highest comprehension scores were found in the following areas: Organizational factors, Critical Incident Stressors, and Broken Windows Model.  Questions involving community policing and civilization received the lowest scores.  Therefore, in future classes, community policing and civilization will receive more emphasis.  A weekly quiz to gauge comprehension per chapter is also a tool I’m likely to employ.   
Theories in Crime and Deviance

When teaching a 400 level course, students’ ability to apply their knowledge gained from both the current course and previous courses is crucial.  Therefore, testing is primarily done in an essay and oral presentation format.  However, since there is no introductory course for this 400 level class, it is necessary to implement some basic comprehension testing within the curriculum. Basic level comprehension was acquired through the use of multiple choice and true/false questions.  The data collected for my analysis encompasses short-essays, a multiple choice question, and a True False section.  On average, when students were posed with short essay comparison and contrast questions, they generally scored within the Marginal and Exceptional comprehensive levels.  The data shows that the students have a good grasp on the general principles surrounding the juvenile criminal justice system and the adult system.  Out of a sample of 12: 4 students had marginal scores (6-7pts. out of 10), 2 student scored at the acceptable level (8pts.), and 5 students scored at the exceptional level (9pts. and above out of 10). Only 1 student scored below a 6.  A comparison and contrast question regarding the classical school of thought and the positivist school bore similar results.  Out of a sample of 6 students: 2 scored at the marginal level, 1 scored at the acceptable level, and 2 scored at the exceptional level.  Again, only one student scored below a 5.  A multiple choice question, regarding the labeling theory, resulted in a 100% success rate.  Conversely, when posed with a True/False question, comprehension dropped tremendously.  The True/False question pertained to the feminist theory.  Out of a sample of 12 students, only 6 (50% of the sample), were able to answer the question correctly.  Given that the students had better odds at answering a True/False question correctly, then they would a multiple choice question, the True/False results were statistically surprising.  These results warrant an even greater emphasis on feminist theory within the class.  The possible effect of closed-ended questions, as opposed to all essay questions, is another variable be taken into consideration.   
Juvenile Justice
Juvenile justice comprehension is at the desired program level.  Student essays evidenced a high level in comprehension in areas which involve the history of juvenile justice, sociological theories regarding delinquency, rehabilitation efforts, and the cycle of juvenile justice.  Based on their scores, teaching and testing methods have remained the same.  The ability to score high on essays also evidences an ability to apply the information they have learned in class and not merely the ability to recall answers in a true/false format. 
CONCLUSION
Based on the data, it is apparent that certain areas within the courses needed to be emphasized more than others.  Current steps include group projects/presentations on problematic subject areas. By working with other students on subjects known to be problematic, it has enabled them to make a collaborative comprehension effort, and not merely one where a student is struggling on their own to comprehend difficult subject matter.  Since implementing this technique, students seem to be more confident about subject matter that has troubled them in the past.  In an attempt to further community policing comprehension in my law enforcement class, I have had the chief of police come and talk to the class about community policing and what exactly it entails.  The ability to personalize a subject matter, as opposed to merely reading it in a textbook, has made the material more tangible to the students.  Ultimately, has fostered their ability to apply this knowledge on their exams and in subsequent classes.  In an attempt to make the program more efficient, we are in the process of working with the School of Professional Studies (SPS).  We think that it would be in the best interest of the students and the program to intertwine some of our courses with the SPS criminal justice courses.  This gives students a wider array of course options and fields of concentration within criminal justice.   Our program is also in the process of adding a prerequisite to Theories in Crime and Deviance.  As a 400 course listing, it is imperative that students have some sort of foundation of the subject matter.  Thus, I’m in the process of adding Criminology (which would be a 200 level course), as an additional required course.  Criminology would ultimately be a prerequisite for Theories in Crime and Deviance.     
Appendix A
	Aligning Criminal Justice Program Goals with Program Competencies and with Courses 

	GOAL I: Explain the development of the criminal justice system; describe the functions and operations of criminal justice agencies in a diverse society; and evaluate the nature and impact of criminal justice policies.

	Program Competency
	Course:

	1. Describe the conflict between individual rights and public order requirements in an industrialized, democratic society, explain how the criminal justice system seeks to balance them, and describe how they can complement each other within the context of due process and the rule of law.
	CJUS 100, CJUS 306, CJUS 307, CJUS 303

	3. Describe the major criminological theories, how they developed over time, and analyze their impact on criminal justice policy and the goal of social justice.
	CJUS 410, CJUS 303, CJUS 100, SOCY 100, SOCY 105 

	4. Explain how law enforcement advances the goals of the criminal justice system in protecting society and citizens from harm; including the styles or theories of policing, police discretion as an ingredient of law enforcement; how the police culture influences it; how it contributes to bias in the criminal justice system; and what safeguards are available to control the associated potential abuse of power.
	CJUS 306, CJUS 100

	5. Describe the structure and development of criminal law and the American judicial system and evaluate how it contributes to or detracts from the goals of due process and the rule of law.
	CJUS 307, CJUS 100

	
	

	GOAL II:  Discuss theories of crime, deviance; delinquency and be able to apply criminological research methods, statistics and analysis in evaluating criminal justice strategies, programs, and policies.

	Program Competency
	Course:

	1. Describe the conflict between individual rights and public order requirements in an industrialized, democratic society, explain how the criminal justice system seeks to balance them, and describe how they can complement each other within the context of due process and the rule of law.
	CJUS 100, CJUS 306, CJUS 307, CJUS 303

	 2. Identify and analyze the primary sources of crime statistics, and assess their strengths and weaknesses.
	CJUS 499, CJUS 410, SOCY 100, SOCY 105, CJUS 100, SOCY 311

	3. Describe the major criminological theories, how they developed over time, and analyses their historical and contemporary impact on criminal justice policy and the goal of social justice.
	CJUS 410, CJUS 303, CJUS 100, SOCY 100, SOCY 105 

	10. Describe the evolution and objectives of the juvenile justice system and compare it to the adult justice system.
	CJUS 206, CJUS 410, CJUS 303

	11. Evaluate criminal justice agencies, systems, programs and processes as they serve the objectives of ensuring public safety and maintaining social order, while simultaneously delivering on the promise of social justice in a diverse, multi-cultural, industrialized democracy.
	CJUS 499, CJUS 492, CJUS 311, CJUS 100, SOCY 100, SOCY 105

	
	

	GOAL III:  Describe the origin and development of law and legal processes within society, and critically analyze society’s responses to violations of criminal law in pursuit of the goal of protecting society, within the larger framework of social justice. 

	Program Competency
	Course:

	1. Describe the conflict between individual rights and public order requirements in an industrialized, democratic society, explain how the criminal justice system seeks to balance them, and describe how they can complement each other within the context of due process and the rule of law.
	CJUS 100, CJUS 306, CJUS 307, CJUS 303

	4. Explain how law enforcement advances the goals of the criminal justice system in protecting society and citizens from harm; including the styles or theories of policing, police discretion as an ingredient of law enforcement; how the police culture influences it; how it contributes to bias in the criminal justice system; and what safeguards are available to control the associated potential abuse of power.
	CJUS 306, CJUS 100

	5. Describe the structure and development of criminal law and the American judicial system and evaluate how it contributes to or detracts from the goals of due process and the rule of law.
	CJUS 307, CJUS 100, CJUS 303, 

	6. Identify and describe the process, sequence, and rules of a criminal trial, and assess whether the process, including requirements derived from the Constitution, contributes to the goal of due process.
	CJUS 307, CJUS 100, 

	7. Provide an overview of the goals of contemporary sentencing practices (to include a description of the evolution of these within the context of public policy).
	CJUS 305, CJUS 307, CJUS 206, CJUS 100, CJUS 410

	
	

	GOAL IV:  Explain the nature, meaning, and purposes of criminal punishment and assess theories of corrections as they contribute to, or detract from, the goals of protecting society and achieving justice.

	Program Competency
	Course:

	7. Provide an overview of the goals of contemporary sentencing practices (to include a description of the evolution of these within the context of criminological theory and public policy).
	CJUS 305, CJUS 307, CJUS 206, CJUS 100, CJUS 410

	8. Identify and discuss the function of probation and parole in corrections and evaluate their advantages and disadvantages as a means of protecting the public and limiting future criminality.
	CJUS 305, CJUS 206, CJUS 100 

	9. Differentiate between prisons and jails, describe alternative corrections strategies, and identify the constitutional rights to which inmates are entitled while confined.
	CJUS 305, CJUS 100

	10. Describe the evolution and objectives of the juvenile justice system and compare it to the adult justice system.
	CJUS 206, CJUS 100

	
	

	GOAL V:  Use standard social science research and publication methods to analyze criminal justice issues, articulate policy options and recommendations, and communicate that information in writing and orally.

	Program Competency
	Course:

	2. Identify and analyze the primary sources of crime statistics, and assess their strengths and weaknesses.
	CJUS 499, SOCY 311, CJUS 100

	3. Describe the major criminological theories, how they developed over time, and analyses their historical and contemporary impact on criminal justice policy and the goal of social justice.
	CJUS 410, CJUS 303, CJUS 100, SOCY 100, SOCY 105

	11. Evaluate criminal justice agencies, systems, programs and processes as they serve the objectives of ensuring public safety and maintaining social order, while simultaneously delivering on the promise of social justice in a diverse, multi-cultural, industrialized democracy.
	CJUS 499, SOCY 311, CJUS 100, MATH 110, CJUS 410, CJUS 303, CJUS 206, CJUS 305, CJUS 306, CJUS 307 

	
	


Appendix B
Learning Outcome: Explain how law enforcement advances the goals of the criminal justice system in protecting society and citizens from harm; including the styles or theories of policing, police discretion as an ingredient of law enforcement; how the police culture influences it; how it contributes to bias in the criminal justice system; and what safeguards are available to control the associated potential abuse of power.

1. What organizational factors potentially make it difficult for police officers to associate with civilians?

a. The possibility of working on holidays

b. The possibility of working on weekends

c. The possibility of working over nights

d. All of the above
	What organizational factors potentially make it difficult for police officers to associate with civilians?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	0/20
	0%

	Answer (B)
	0/20
	0%

	Answer (C)
	5/20
	25%

	Answer (D) (correct answer)
	16/20
	80%


2. According to the text, what factor ultimately defines police work?

a. The carrying of guns as weapons

b. The authority to use coercion

c. The emphasis of social bonding on the job

d. The prospect of dangerous, even lethal encounters
	According to the text, what factor ultimately defines police work?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	1/20
	5%

	Answer (B) (correct answer)
	12/20
	60%

	Answer (C)
	1/20
	5%

	Answer (D)
	6/20
	30%


3. Police often view themselves as part of a higher moral order because they act as _____ of society?

a. Guardians

b. Bodyguards

c. Muscle

d. Law enforcement
	Police often view themselves as part of a higher moral order because they act as _____ of society?

	Answer Choice
	# of students (N=20) 
	Percentage of sample

	Answer (A) (correct answer)
	10/20
	50%

	Answer (B)
	1/20
	5%

	Answer (C)
	2/20
	10%

	Answer (D)
	7/20
	35%


4. What is an equation that describes police work?

a.   Danger + fun = crime

b.   Crime + police = work

c.   Danger + unpredictability = suspicion

d.   Danger + suspicion = police work
	What is an equation that describes police work?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	0/20
	0%

	Answer (B)
	1/20
	5%

	Answer (C) (correct answer)
	15/20
	75%

	Answer (D)
	4/20
	20%


5. What other factors are involved in the police subculture?

a.  Bravery
b.Isolation

c.Us-versus-them mentality

d.All of the above
	What other factors are involved in the police subculture?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	1/20
	5%

	Answer (B)
	0/20
	0%

	Answer (C)
	5/20
	25%

	Answer (D) (correct answer)
	14/20
	70%


6. Which of the following is NOT considered a critical incident stressor?

a. The protection of VIPs

b. Divorce proceedings

c. Riot Control

d. Hot pursuits
	Which of the following is NOT considered a critical incident stressor?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	1/20
	5%

	Answer (B) (correct answer)
	19/20
	95%

	Answer (C)
	0/20
	0%

	Answer (D)
	0/20
	0%


7. According to the text, which disorder is associated with the occurrence of critical incidents?

a. Bipolar disorder

b. Post-traumatic stress disorder

c. Suicidal tendencies

d. Psychotic paranoia
	According to the text, which disorder is associated with the occurrence of critical incidents?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	0/20
	0%

	Answer (B) (correct answer)
	18/20
	90%

	Answer (C)
	1/20
	5%

	Answer (D)
	1/20
	5%


8. What is the main premise of deterrence theory?

a. Crime will be less likely to occur when the potential for getting caught outweighs any likely benefits from breaking the law

b. Crime will be less likely to occur when police increase their patrols

c. Crime will be less likely to occur when advances in forensic evidence can better determine characteristics of criminals before they commit crime

d. Crime will be less likely to occur when more criminals are imprisoned 
	What is the main premise of deterrence theory?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A) (correct answer)
	15/20
	75%

	Answer (B)
	3/20
	15%

	Answer (C)
	1/20
	5%

	Answer (D)
	1/20
	5%


9. What is the “Broken Windows” model of crime?

a. The premise that more police presence in a neighborhood frustrates criminals, so they break windows out of anger and frustration

b. The premise that if windows are broken, burglaries are easier to commit

c. The premise that physical decay in communities attracts the criminal element and deters upstanding citizens 

d. The premise that police officers should never go into a building with broken windows alone, since there may be criminals already inside
	What is the “Broken Windows” model of crime?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	0/20
	0%

	Answer (B)
	0/20
	0%

	Answer (C) (correct answer)
	20/20
	100%

	Answer (D)
	0/20
	0%


10. In problem-oriented policing, what do the police look to identify?

a. Times of day that are troublesome for crime

b. Areas that are troublesome for crime

c. Specific crimes that seem to be particularly difficult to prevent and solve

d. All of the above
	In problem-oriented policing, what do the police look to identify?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	1/20
	5%

	Answer (B)
	1/20
	5%

	Answer (C)
	4/20
	20%

	Answer (D) (correct answer)
	14/20
	70%


11. According to the text, what is one of the reasons behind the creation of community policing?

a. Citizen disenchantment with police

b. Negative outcomes on traditional police research

c. A and B are correct 

d. Only A is correct
	According to the text, what is one of the reasons behind the creation of community policing?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	8/20
	40%

	Answer (B)
	1/20
	5%

	Answer (C) (correct answer)
	5/20
	25%

	Answer (D)
	6/20
	30%


12. What is civilianization?

a. Police efforts to use non-offending third parties to enact civil laws against certain offenders in certain areas

b. Police efforts to help citizens better understand the intricacies and procedures of police work through volunteer citizen police academies

c. The employment of non-sworn personnel to do certain duties within a police force in order to save resources and vary the work environment

d. The use of civilians in undercover police work
	What is civilianization?

	Answer Choice
	# of students (N=20)
	Percentage of sample

	Answer (A)
	3/20
	15%

	Answer (B) 
	5/20
	25%

	Answer (C) (correct answer)
	11/20
	55%

	Answer (D)
	1/20
	5%


Appendix C
Learning outcome: The ability to describe major criminological theories, how they developed over time, and analyze their historical and contemporary impact on criminal justice policy and the goal of social justice.

1. Compare and Contrast the Classical School of Thought and the Positivist School
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Grading Rubric

	Compare and Contrast the Classical School of Thought and the Positivist School

	Classical School

Basic Elements

2.5pts.
	Cesare Beccaria (father of the classical school of thought)

The law should assume that all humans are fundamentally rational and hedonistic:

· Act on Free will

· Make deliberate decisions to behave based on a calculation of pain to pleasure 

· People who choose to commit criminal acts feel that they stand to gain more than they risk losing by committing the crime.

Treat humans as equals

Freedom and responsibility are prominent and unaffected by personal characteristics, extenuating circumstances, and experiences.

A criminal rationally choices both the crime to commit and the target of the crime.

· Thus, society can achieve a high degree of crime prevention by focusing on the situational aspects that influence particular types of criminal behavior. 

· In other words, crime may be diminished by evaluating and developing techniques that reduce a victim’s vulnerability to crime.

· Criminals are rational beings who evaluate available information to decide whether a crime is attractive and worthwhile.

For punishment to be deterrent to criminal behavior, it must be certain, swift, and severe.  

· The severity must be sufficient to outweigh any rewards that the criminal may obtain from a criminal act.



	Positivism

Basic Elements

2.5pts.
	Founded by Auguste Comte

· Replaced speculation with scientific inquiry

· Scientific methods used to explain social behavior 

· Investigating the world by objective data that can be counted  or measured (tangible/quantifiable) 

Determinism  

· All events, including human behavior, has sufficient causes

All objects or events of some kind…are determined, that is to say must be as they are and as they will be [by] virtue of some laws or forced which necessitate their being so.

Cesare Lombroso “born criminal”

· Evolutionary Atavism – criminals had characteristics of primitive humans 

· Biological/Anatomical attributes used to explain anti-social behavior

· Phrenology (shape of skull)



	Compare and Contrast

5pts.
	In dealing with deviance scientifically, the positivist approach shifts attention away from the rational deviant seeking happiness to one whose behavior is determined by forces beyond is or her control.

Characteristic

Classical

Positivist

Date Developed

18th Century

19th Century

Explanation of Criminal Behavior

Freewill, rationality; deviants and non-deviants are essentially the same

Determinism:  biological, psychological, economic, genetic, etc.; deviants and non-deviants are different

Method of behavior change

Fear of punishment as a deterrent

Scientific treatment, alteration or elimination




2. According to Howard Becker, the significant event in the labeling process is:

(a) that someone breaks a law or violates a rule  
(b) that others respond to the lawbreaking or rule violation and impose the label 

     “criminal” or “deviant”   

(c) the deviant behavior itself   

(d) that others internalize the deviant label  

(e) none of the above  

	According to Howard Becker, the significant event in the labeling process is:

	Answer Choice
	# of students (N=12)
	Percentage of sample

	Answer (A)
	0/12   
	0%

	Answer (B) (correct answer)
	12/12 
	100%

	Answer (C)
	0/12   
	0%

	Answer (D)
	0/12   
	0%

	Answer (E)
	0/12   
	0%


3. According to the Feminist perspective, spousal abuse is rooted of in the continued political, economic and domestic subordination of women.

True 

False 

	According to the Feminist perspective, spousal abuse is rooted of in the continued political, economic and domestic subordination of women.

	Answer Choice
	# of students (N=12)
	Percentage of sample

	True
	6/12
	50%

	False  (correct answer)
	6/12
	50%


4. Compare and Contrast parental influences on delinquency to peer influences.  How does each contribute to delinquency and which has a stronger influence?
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Scoring 9 and above

	Student 1
	
	
	x
	

	Student 2
	
	x
	
	

	Student 3 
	
	x
	
	

	Student 4
	x
	
	
	

	Student 5
	
	x
	
	

	Student 6
	
	
	
	x

	Student 7
	
	x
	
	

	Student 8
	
	
	
	x

	Student 9 
	
	
	
	x

	Student 10
	
	
	x
	

	Student 11
	
	
	
	x

	Student 12
	
	
	
	x

	Total
	1
	4
	2
	5


Grading Rubric

	Compare and Contrast parental influences on delinquency to peer influences.  How does each contribute to delinquency and which has a stronger influence?



	Parental Influence

5pts.
	General Theory of Crime (Gottfredson and Hirschi)

· People who lack self-control will tend to be impulsive, insensitive, physical, risk-taking, shortsighted and nonverbal, and they will tend to engage in criminal and analogous acts

· What causes low self-control…? Ineffective childrearing
 In order to teach self-control, a parent or parents should:

i. Monitor the child’s behavior, 

ii. Recognize deviant behavior when it occurs, and

iii. Punish such behavior

Shaw and McKay

Factors within a community can disrupt community organization and lower informal social controls, which leads to delinquency. 

Sampson and Groves (1989)

Communities that have sparse friendship networks, unsupervised teenage peer groups, and low levels of participations in organizations have higher rates of delinquency.



	Peer Influence

5pts.
	Differential Association (Edwin Sutherland 1947)

· Delinquent and criminal behavior are learned in a process of interaction in the same way that other behaviors are learned

· If you associate with delinquent peers, the odds are that you will learn delinquent behavior

· You will develop definitions unfavorable to upholding the law

· It is an excess of definitions favorable to the violation of law over definitions unfavorable to violations of law, that is the precursor to deviant behavior

Frequency of exposure 


Appendix D

Learning outcome: Describe the evolution and objectives of the juvenile justice system and compare it to the adult justice system.

________________________________________________________________________

The United States has made a conscious decision to redefine juvenile offenses by treating them as delinquent acts to be adjudicated within a separate juvenile justice system.  Theoretically, the juvenile system is designed to recognize the special needs and immature status of young people and to emphasize rehabilitation over punishment. A separate juvenile system is premised on two notions: first, that juveniles have different competencies than adults (and therefore need to be adjudicated in a different type of venue); and second, their potential for change is greater than that of adults (and therefore merits a second chance and an attempt at rehabilitation).  However, in recent years, there has been a dramatic shift in the way juvenile crime is viewed by policymakers and the general public -- one that has led to widespread changes in policies and practices concerning the treatment of juvenile offenders. Rather than choosing to define offenses committed by youth as delinquent, society increasingly is opting to redefine them as adults and transfer them to adult court and subject them to the adult criminal justice system.  Should all juveniles be tried as adults, regardless of their offense?  What are some benefits and downfalls to charging and treating juveniles as adults?

	(N=16)
	Unacceptable:

Evidence that the

student has mastered this outcome is not provided, unconvincing, or very incomplete

Scoring: 5 and below
	Marginal:

Evidence that the student has mastered this outcome is provided, but it is weak or incomplete.

Scoring: 6-7pts. 
	Acceptable:

Evidence shows that the student has generally attained this outcome.

Scoring: 8pts.
	Exceptional:

Evidence demonstrates that the student has mastered this outcome at a high level.

Scoring 9 and above

	Student 1
	
	
	
	X

	Student 2
	
	
	
	X

	Student 3 
	
	
	
	X

	Student 4
	
	
	X
	

	Student 5
	
	
	
	X

	Student 6
	
	
	
	X

	Student 7
	
	
	X
	

	Student 8
	
	
	X
	

	Student 9
	
	X
	
	

	Student 10
	
	
	
	X

	Student 11
	
	
	X
	

	Student 12
	
	
	X
	

	Student 13
	
	
	X
	

	Student 14
	
	
	
	X

	Student 15
	
	X
	
	

	Student 16
	
	
	
	X

	TOTAL
	
	2
	6
	8


Grading Rubric
	Development of Juvenile Justice System

2pts.
	· Treatment prior to the 5th century

· Subject to Corporal / Capital Punishment

· Treatment of children 7 and under

· Legal and social forces that led to a shift in the relative treatment of children

	History of confinement

2pts.
	· House of refuge

· Reformatories 

· Cottage System

	Rationale behind a separate juvenile system/court
3pts.
	i. Control the influx of immigrants and poor

ii. Deplorable conditions of the County Jail and Chicago House of Corrections

iii. Juvenile’s corrupted by adult offenders

iv. Middle- and upper-class female reformers: Wanted to reaffirm parental authority, the role of women and save children from the streets. 

Positivist School:  Pushed into crime by forces beyond ones control.  (*reformers position)



	Similarities and Differences Between the Juvenile and Adult System

3pts.
	Differences:
·   Juveniles can be arrested for acts that would not be criminal if they were   committed by adults (*status offenders).

·   Age determines the jurisdiction of the juvenile court; age does not affect the jurisdiction of the adult court. 

·   Parents are deeply involved in the juvenile process, but not in the adult process.  

·   Juvenile court proceedings are more informal, while adult court proceedings are formal and open to the public. 

·   Juvenile court proceeding, unlike adult proceedings, are not considered criminal; juvenile records are generally sealed when the age of majority is       reached.  

·   Adult records are permanent. 

·   Juvenile courts cannot sentence juveniles to jail or prison; only adult courts  may issue such sentences. 




� Marginal: Evidence that the student has mastered the learning outcome is provided, but it is weak or incomplete (73%)


� Exceptional: Evidence demonstrates that the student has mastered the learning outcome at a high level. (88%)


� Acceptable: Evidence shows that the student has generally attained the learning outcome. (95%)





1

